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OIAPTER5 

ANALYSIS OF RESULTS 

In this chapter the results of both surveys are analysed and compared in order 

to determine ~hether the data generated from the surveys supports or denies 

each of the twelve hypotheses outlined in chapter 3. 

5.1 Gender Differences/ Affect of Gender 

5.1.1 Analysis of Hypothesis 1 

• Hl: That there are differences in responses to acts of violence committed 

by girls and by boys. (Responses by principals in terms of sanctions; 

responses by teachers in terms of perception of seriousness and frequency) 

The results of Survey 2 showed the majority of respondents attributed both 

frequency and severity of all but one incident mainly to both girls and boys 

(fable 4.13). The one type of violence for which the response differed was 

physical aggression to other students. For this type of violence boys were seen 

to be mainly responsible in all locations both in terms of frequency and 

severity. Only one respondent out of 34 indicated girls being mainly 

responsible for any type of violent incident, this being verbal aggression to 

teachers. A significant proportion of respondents, although not the majority, 

saw boys as being mainly responsible for all other forms of violent behaviour. 

Thus it may be concluded that girls are generally not seen as being more 

involved than boys in violent incidents, with many teachers seeing boys being 

more involved but most attributing incidents equally to boys and girls. One 

might therefore expect that responses are similar when boys and girls are 

involved in similar types of incident. 

This turned out to be not always the case. The results of Survey 1, in which 

there were scenarios presented illustrating incidents of violence of a similar 

nature perpetrated both by girls and by boys, showed the following. For both 

the principal and the trainee teacher groups there were several differences 

between responses for incidents involving girls and boys (fable 42). The 

principal group proposed suspension for damage to property of students for 

the incident involving girls but not for boys. The trainee teachers group also 

seemed to see the incident involving girls as being more severe. 
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There was a high degree of consistency in all of the incidents of physical 

aggression between students whether these were assaults or fights. This 

applied to similar types of incident as there was a range presented. 

There was similar consistency in treatment of boys and girls for verbal 

aggression, whether directed at other students or at teachers. Verbal 

aggression between students was not seen to merit suspension by either group 

although the principal group advocated suspensions for verbal aggression 

towards teachers while the students did not. 

There was a difference in treatment proposed for boys and girls in the two 

vignettes illustrating similar incidents of physical aggression towards a 

teacher. Both groups proposed suspension of the boy, with the principals 

clearly advocating more than a week (the trainee teachers group, as with all 

responses advocating suspension, showed the full spread of suspension 

duration possible). However neither group advocated suspension of the girl. 

From this it would appear that there are some forms of violence which 

produce different teacher responses on the basis of gender (these were PAT 

and DPS) and others which produce little significant difference in response on 

the basis of gender (these were PAS, VAS and VAn. 

S.L2 Analysis of Hypothesis 2 

• H2: That there are differences in the perceptions of severity and frequency 

of violent incidents by male and female teachers. 

The results of Survey 2 showed clear differences in perception of severity and 

frequency of violent incidents by male and female teachers. U these differences 

are examined according to situation the following patterns emerge (fable 5.1). 

A comparison of the responses by gender, for each violence type, as revealed 

in Table 5.1, shows that for most forms of violence, in most situations, male 

and female teachers' ratings of frequency and severity were about the same (in 

terms of mean response). The noticeable diHerences were: physical aggression 

to students in the classroom (males rated this higher); physical aggression to 

teachers (very low rating of frequency by both groups, but females rated 

severity higher); damage to property of students (males rated frequency in the 

classroom higher and severity slightly higher). 
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Table 5.1 Gender Perception of violence in Survey 2 

VAS VAT PAS PAT DPS DPT 

frequency F ( 10.6) M (6.6) M (5.3) F (1.4) M (10.1) M(8.9) 
classroom M (9.8) F (5.0) F (3 .5) M (0.4) F (6.9) F (7.9) 

frequency F (10.1) M (5.1) M (5.9) F (1.5) F (6.9) M(9.3) 
playground M (9.4) F (4.0) F (4.25) M (0.4) M (6.8) F (7.0) 

severity F (9. 1) F (7.9) M (7.1) F (6.2) M (7.5) F (8.5) 
classroom M (8.0) M (7.6) F (6.3) M (4.8) F (6.8) M (6.8) 

severity M (8.8) M (5.9) M (7.3) F (7.2) M (7.9) M (9.5) 
playground F (8.8) F (5.4) F (7.1) M (5 .1) F (6.2) F (9.4) 

The results of Survey 1 for the trainee teachers group (fable 4.4) showed a 

high degree of consistency between male and female trainee teacher 

respondents to each inddent depicted. There was only one scenario for which 

a small difference could be argued. In scenario 3, which involved verbal 

aggression to a male teacher by a girl, the median response of the female 

students was D (2 to 3 days suspension) while for male students a modal 

class response of C (one day isolation) was derived. 

The results of Survey 1 for the prindpal group showed similar consistency 

between male and female responses, with the proviso that this was, 

statistically, a small group and the number of female respondents was very 

small. Two vignettes produced small differences in response (fable 4.3). 

These were number 5 (depicting physical aggression to a staff member by a 

girl), for which the median response of the females was E (suspension 

remainder of week) while for the males the modal class response was C (a 

day in isolation). Vignette 15, depicting damage to property of a student by 

girls, produced a modal class response of C (isolation) from females and D 

(brief suspension) from males. 

5.2 Comparison of Teacher Responses with Published Data 

In this section teacher responses to both surveys are analysed in the light of 

the published data on suspensions from Northern Territory secondary schools 

over the five years 1991-1995 (NTDE, 1996). These data indicate that the 

average rates of suspension from the four schools involved in the survey are 

as follows. School A showed consistently the highest levels of suspensions 

over the six years for which data were collected. There was an average level of 

approximately 25 percent of total school population over the six years, but 
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this rose to slightly above 30 percent in the last two years. Data from school B 

and school D both showed a level around 14 percent over the six years. For 

school D this had been consistent whereas for school B the rate in the past 

three years was more than double that of the previous three years. School C 

showed a level of around nine percent, although the level in the last two years 

was double the previous level. 

While these data must be treated with some caution because of possible 

influences of recidivism, fluctuations in enrolment levels over the course of 

each year, and changes in school administrative and teaching staff, there is a 

very obvious general trend, which to a large degree corresponds with the 

differences in SElF A indices discussed in chapter 3. Specifically schools B, C 

and D had SElF A indices which were very similar to each other and 

significantly higher than that of School A. 

Table 5.2 Data for 1995 Suspensions, Schools A, B, C and D compared. 

Percen1of Days lost per Percent Days lost per 
enrolment suspension Violent acts Violent act 

School A 32 3.9 41 3.3 

School B 14 5 49 4 

School C 15 8 38 7.125 

School D 14 5.4 66 5.2 

Other effects emerge from a closer scrutiny of the data. Although the total 

number of suspensions occurs at the highest rate in school A this is not the 

case when days lost through suspension are examined (fable 5.1). Nor was 

the percentage of violent acts leading to suspension highest in school A. The 

number of days lost per suspension is lowest in school A, as is the number of 

days lost per suspension for violent offences. Violent acts resulting in 

suspension were mainly physical aggression to students, physical aggression 

to teachers, verbal aggression to teachers and damage to property of the 

school. Verbal aggression to other students and damage to property of 

students did not appear as suspension categories in the study (NIDE, 1996). 

From these data it may be concluded that although school A had a higher rate 

of suspensions than the other three schools it had the lowest average duration 

and a comparatively low level of suspensions resulting from violent acts. 

These points will be developed further in sections 5.2.1 and 5.2.2 . 
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5.2.1 Analysis of Hypothesis 3 

• H3: That recorded data on suspensions for violent offences accurately 

reflects the perceptions of teachers of severity of incidents of violence. 

Analysis of this hypothesis requires a comparison between the modal class 

responses for each of the types of violence recorded in responses to Survey 1 

(shown in Table 42) and data presented in the Northern Territory 

Department of Education Policy Branch (1996) draft document Suspension of 

students in Northern Territory Secondary Schools. These data show, over the 

preceding five years, the frequency of suspensions for all offences. It is useful 

to compare these with the principal group responses in the light of the teacher 

responses to Survey 2 on frequency of occurrence of incidents (fables 4.5 and 

4.7). 

From these comparisons it emerges that teachers in Survey 2 classed verbal 

aggression between students as occurring at the highest frequency. There were 

no suspensions recorded in the NTDE draft document (1996) for this type of 

offence. Similarly, in Survey 1, the principal group did not propose 

suspension for this type of violent incident. Thus, despite its frequency, there 

is consistency in the treatment of verbal aggression towards students between 

principal responses and the published data. 

Verbal aggression towards teachers was seen in Survey 2 as occurring at a 

relatively low frequency (ranking fourth in the classroom and fifth in the 

playground with mean scores of 5.9 and 4.6 respectively). The ranking of 

severity in the classroom was second highest, but ranking in the playground 

was lowest (see Tables 4.19 and 420). However in the NTDE draft document 

(1996) this offence consistently emerges as the second highest cause of 

suspensions for all years of the study. The modal class response to the 

questions in Survey 1 relating to VAT showed suspensions in all cases, 

although as seen from individual responses (Appendix 6) this was not 

unanimous. 

The NTDE draft document (1996) showed there had been the largest number 

of suspensions for incidents of physical aggression between students. 

However in Survey 2 teachers ranked PAS occurring at a lower frequency and 

severity in the classroom comparable to VAT (fables 4.19). Physical 

aggression towards students in the playground was rated higher (fourth 

frequency and third severity, Table 420). Principal responses to the vignettes 
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in Survey 1 showed that suspensions usually resulted from this type of 

incident although this depended on the severity of the incident, prior intent 

and the history of the students concerned. Appendix 6 shows a high degree of 

consistency between the respondents in the principal group for PAS. The 

trainee teachers group response showed less inclination to apply suspensions 

(fable 42) for physical aggression between students. 

Physical aggression towards teachers was seen as occurring at an almost 

negligible frequency by respondents to Survey 2 (fables 4.19 and 420). 

Recorded data (NTDE draft document, 19%) shows suspensions for PAT 

occurring at around one third of the rate of verbal aggression to teachers, 

which is much higher than teacher perceptions. Both the principal group and 

trainee teachers group responses to Survey 1 (fable 42 and Graphs 4.9, 4.10 

and Graphs 429, 4.30) showed a range of responses to the two vignettes 

illustrating this type of behaviour. Responses did not seem consistent with the 

published data. 

Damage to property of students did not appear as a category for suspensions 

in the NTDE drait document (1996). U it was included among ' other reasons' 

(not stated), then the frequency of occurrence was extremely low. Teacher 

·perceptions in Survey 2 were that it ranked second in the classroom and third 

in the playground in frequency, but fourth in both situations in severity 

(fables 4.19 and 420). Of the two vignettes presented in Survey 1 most of the 

principal group proposed suspension for the incident involving girls, but not 

for the incident involving boys (fable 4.2). The rate of responses for 

suspensions in itself is inconsistent with the data in the NTDE drait 

document (19%), as this does not show DPS as a category of suspensions. 

Finally, damage to property of teachers or the school, from data presented in 

the NTDE draft document (1996), was the cause listed for a very small 

number of suspensions. Principal group responses to Survey 1 were fairly 

consistent in proposing suspensions for both the vignettes illustrating DPT 

(fable 42), with few exceptions (Appendix 6). In Survey 2 respondents rated 

DPT as second in frequency and highest in severity outside the classroom 

(Table 420). As discussed in chapter 2 the low level of recorded suspensions 

for this type of offence reflects the difficulty of detecting the culprits. 

In summary, there was significant consistency, within an acceptable level of 

variation, in the responses of the principal group with published data for 

VAS (no suspensions) and for VAT, PAS and DPT for which suspensions 



143 

were proposed. For DPS there was a gender bias in the responses which may 

be attributed to principals excusing or explaining boys' behaviour as 'boys 

will be boys'. Consistency was not established for incidents involving physical 

aggression towards teachers. 

Overall there was some variation in the duration of suspensions proposed, 

but generally periods applied were more consistent for the principal group 

than for the trainee teachers group, indicating that through experience and 

professional interaction which the students had not had, some guidelines were 

being applied. 

5.2.2 Analysis of Hypothesis 4 

• H4: That there is a significant degree of consistency in the application of 

departmental sanctions between school administrators in different schools 

for the same types of offences. 

This hypothesis relates directly to Survey 1. From the principal group 

responses illustrated in the odd numbered graphs from Graph 4.1 to 4.31 

there is some variation in the responses of principals and assistant principals 

from the four schools. This may also be seen in Appendix 11. Table 5.3 shows 

a comparison of the median responses from the four schools involved in the 

survey. Median responses were used because the number of respondents from 

each school was low, so this was seen as the most accurate way to represent 

a consensus. 

Table 5 .3 Principal group responses to Survey 1 by school 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 

MdA c D E F D D E F A G c D c F D D 

D F A 

M<iB c D D D D E F A G c D c F D D 

D F A 

MdC c D E G D D D AF c G F c A N3 c A 

D c 
MdD D c E F D E E c c G F E c G D A 

D G c 
Note:(a) The recording of 'N' as a median response was due to variation in the responses to 

this item. 
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There was remarkable consistency from school to school in the responses to 

almost all the vignettes in Survey 1. The only departures from this were items 

8 (the fight promoter would have been suspended in two schools but not the 

others), and items 11 and 16 (two schools proposed suspension, the others 

did not, though the order was reversed in the two vignettes). 

These results support hypothesis 4 and indicate consistency between the four 

schools in the survey in the application of suspensions for violent incidents. 

5.3 Effect of Teacher experience on Perspective 

5.3.1 Analysis of Hypothesis 5 

• HS: That there are differences in the perceptions of severity and frequency 

of violent incidents by neophyte and experienced teachers. 

The following table is used to illustrate perceptions of teachers in their first 

year in relation to total teacher response. Neophyte teacher responses are a 

subset of these and are also shown, although there were only two neophytes 

in the sample group. 

Table 5.4 mean perception of violence by first year teachers 

VAS VAT PAS PAT DPS OPT 

~ F (14 .5) F (7.2) N (9.0) T (0.9) N (16 .5) N (17.0) 
classroom N (13.5) N (6.0) F (6. 9) F (0.5) F (lO.Q) F (9.1) 

T (10.2) T (5.9) T (4.4) N (0.0) T (8.6) T (8.5) 

frequency F (11.5) N (7.0) N (7.0) T (0.9) N (12.0) F (9.0) 
playground N (10.0) F (6.2) F (6.1) F (0.5) F (7.5) T (8.2) 

T (9.75) T (4.6) T (5.1) N (0.0) T (6.8) N (1.0) 

severity F (13 .0) N (16.0) N (11.0) F (5. 9) N (14.5) N (14.0) 
classroom N (11.0) F (9.1) F (10.0) T (5.4) F (9.5) F (8.4) 

T (8.8) T (7.8) T (6.7) N (0.0) T (7.2) T (7.6) 

severity F (10.7) N (8.0) F (9.5) F (8.1) N (8.0) N (14.0) 
playground T (8.8) F (6.9) N (8.0) T (6.0) T (7.0) F (10.2) 

N (8.0) T (5.7) T (7.2) N (0.0) F (6.3) T (9.4) 

Key: F= first year in school, N= neophyte, T= total teachers 

First year and neophyte teachers rated frequency and severity in the 

classroom of all behaviours higher than the total teacher response except for 

PAT. This pattern of response was very similar to perceived frequency in the 
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playground, except neophytes seemed relatively unaware of OPT. This may 

reflect a higher level of consciousness of violent and disruptive behaviours by 

new teachers, or more likely reflects a higher exposure of new teachers to 

these forms of behaviour by students. 

The results support hypothesis 5, although there is no pattern evident in 

whether first year teachers perceive consistently higher levels of frequency and 

severity. An examination of responses to each type of violence may have 

implications for teacher induction. 

5.3.2 Analysis of Hypothesis 6 

• H6: That there is a difference in the sanctions suggested for violent 

behaviours in hypothetical scenarios between experienced school 

administrators and lay persons represented by trainee teachers. 

As can be seen from direct examination of Table 4.2 and Graphs 4.1 to 4.32 

there were significant differences in the sanctions suggested. This was 

particularly noticeable in vignettes for which both groups proposed 

suspensions. The principal group showed far greater consistency in the 

duration of suspensions imposed. For PAS and VAT, which are the two 

major causes of recorded suspensions, the trainee teachers group as a whole 

were far less inclined to impose suspensions than the principal group. 

5.3.3 Analysis of Hypothesis 7 

• H7: That there may be differences from school to school in perception of 

the seriousness of offences relating to suspension as reflected in teacher 

perceptions and also in the length of suspensions proposed. 

lbis hypothesis is supported by a direct analysis of Tables 4.5 to 4.12 which 

show a degree of variation in teacher mean responses to both severity and 

frequency of all types of incident between the four schools surveyed. This is 

reflected in the published data comparing school suspensions which also 

shows a variation between schools in the numbers of suspensions for each 

type of offence (fable 5.2). Since there was consistency between members of 

the principal group in responding to most vignettes (hypothesis 3) it must be 

concluded that there is a difference between the four schools in the types and 

frequencies of student behaviours displayed. However it is doubtful that the 

small differences in teacher perceptions from school to school account for the 

much larger differences in recorded suspension rates. 
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5.4 Perceptions of Comparative Severity 

5.4.1 Analysis of Hypothesis 8 

• H8: That incidents of physical violence are perceived as being more 

serious than incidents of verbal violence or violence against property. 

Evidence supporting this hypothesis is derived from both surveys and also 

from NTDE draft document (1996). Recorded numbers of suspensions are 

greatest for physical aggression between students. There were no suspensions 

recorded in the categories of verbal aggression between students or damage to 

property of students, and the number of suspensions recorded for damage to 

school property was very low. 

In contrast to this the ranking of teacher perceptions from Survey 2 (see 

Tables 4.19 and 420) reveal that verbal aggression between students was 

rated as most severe in the classroom and damage to property of the school 

most severe in the playground. Physical aggression to teachers was ranked 

lowest in the classroom and second lowest in the playground. Physical 

aggression towards other students was ranked fifth and third respectively in 

the classroom and playground. This evidence does not support hypothesis 8. 

Interpretation of the results of Survey 1 for the principal group (see Table 4.2) 

show that verbal aggression towards teachers is treated much more severely 

than verbal aggression towards other students. There was no clear pattern of 

difference in the responses to physical aggression and damage to property, 

although incidents directed at teachers or the school seemed to be treated 

more seriously than incidents directed at other students. 

In conclusion this hypothesis is supported by data on suspensions but not by 

direct teacher responses to Survey 2. 

5.4.2 Analysis of Hypotheses 9 and 10 

• H9: That teachers in some subject areas perceive greater frequency and 

severity in the classroom of violent incidents. 

• H10: Teachers who work in larger faculties perceive lower frequency and 

severity of violent incidents 

Hypothesis 9 and hypothesis 10 are considered together as they relate to the 

same data from Survey 2. These data are presented in Table 5.5. Teachers of 
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maths, English and small faculties are grouped. The small faculties involved 

teachers who were the sole teacher of the subject in their school such as 

teacher librarian, counsellor, home economics teacher and technical studies 

teacher. In order to demonstrate variation between subject area teacher 

perception it was not considered necessary to include all teacher subject 

groupings represented in the Survey 2 returns. 

Table 5.5 mean perception of violence by teachers in different subject areas 

VAS VAT PAS PAT DPS DPT 

frequency s (11.0) E (7.9) E (4.6) s (3.4) s (9.4) T (8.5) 
classroom T (10.2) T (5 .9) T (4 .4) E (1.3) T (8.6) E (7.8) 

E (10.0) s (4.0) s (3.8) T (0.9) E (7.8) M (7.0) 
M (7.2) M (2.2) M (1.9) M (0.1) M (6.4) s (7.0) 

frequency s (10.6) E (5.3) T (5.1) s (3.5) s (10.2) T (8.2) 
playground E (10.5) T (4.6) s (4.8) E (1.3) T (6.8) s (7.8) 

T (9.75) s (3.2) E (4.0) T (0.9) M (6.1) E (7.0) 
M (6.4) M ( 1.7) M (3.3) M (0.1) E (5) M (5.9) 

severity s (10.8) T (7.8) s (8.0) s (6.0) s (7.8) E (7.8) 
classroom E (9.3) E (7.0) T (6.7) T (5.4) T (7.2) T (7.6) 

T (8.8) M (5.9) M (4.8) E (4.0) E (6.2) M (6.9) 
M (4.2) s (5.4) E (3.9) M (2.4) M (4.9) s (6.6) 

severity E(l0.1) E (6.5) s (8.4) T (6.0) s (10.8) T (9.4) 
playground T (8.8) T (5.7) T (7.2) s (6.0) T (7.0) M (9.0) 

s (8.2) M (3 .1) M (4.9) E (5.3) M (3.4) E (6.8) 
M (5.4) s (3.0) E (3 .4) M (2.7) E (3.0) s (6.8) 

Key: M = maths (9); E =English( 7); S =small faculties (5); T = total teachers (34). 

Hypothesis 9 is clearly supported. For most of the types of violence 

considered there is a significant range of mean responses on both frequency 

and severity, in both locations. For example teachers of English saw verbal 

aggression between students in the classroom being more frequent and more 

severe than teachers of maths. Teachers of maths ranked lowest in the 

perceptions of frequency of all behaviours and low in perceptions of severity 

of behaviours in the classroom. This may reflect the 'on task' nature of maths, 

or the importance attached to it by students. Teachers in small faculties rated 

violence between students higher than other teachers. 

Hypothesis 10, that teachers in larger faculties perceive lower frequency and 

severity of violence, is supported for some behaviours only. When examining 

severity in the classroom, the teachers in small faculties rated four of the 

behaviours highest in severity. However their rating was not widely different 
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from the mean value for total teachers. The other two behaviours, VAT and 

DPT were rated lowest by these teachers, although again the rating did not 

differ significantly to that of total teachers. 

There is no definitive evidence that teachers in smaller faculties experience 

more frequent or more severe behaviours. 

5.4.3 Analysis of Hypothesis 11 

• H11: Teachers who teach a greater proportion of students in the middle 

school perceive a lower frequency and severity of violent incidents. 

For the purpose of this study the middle school is taken to mean years 8 to 10 

or junior secondary classes. Teachers of middle school are deemed to be those 

who said they taught a greater proportion of students in years 8 to 10 (see 

Appendix 8). All four schools in this survey were comprehensive year 8 to 12 

schools. All teachers who responded to the survey taught both junior and 

senior students. Table 5.6 displays a comparison of the mean scores of this 

group and the total teacher group for each of the six forms of violence. 

Table 5.6 Mean perception of violence by year 8 to 10 teachers (n=24) 

VAS VAT PAS PAT DPS OPT 

fuqucD:y M (10.7) T (5.9) M (4.7) T (0.9) T (8.6) M (9.8) 
classroom T (10.2) M (5.8) T (4.4) M (0.2) M (8.3) T (8.5) 

fuqucD:y T (9.75) T (4.6) M (5 .8) T (0.9) T (6.8) M (8.7) 
playground M (9.7) M (4.2) T (5.1) M (0.25) M (6.5) T (8.2) 

severity T (8.8) M (8.0) T (6.7) T (5.4) M (7.8) M (9.0) 
classroom M (8.6) T (7.8) M (6.3) M (4.9) T (7.2) T (7.6) 

severity T (8.8) M (6.8) M (7.3) T (6.0) M (7.1) M (10.9) 
playground M (8.4) T (5.7) T (7.2) M (5.8) T (7.0) T (9.4) 

Key: M = year 8 -10 teachers; T = total teachers. 

Analysis of the mean ratings of the middle school teachers showed they were 

very close to those of the total teacher group, within the limits of precision of 

this instrument they are to all intents equivalent. Thus it may be concluded 

that teachers in comprehensive schools who teach predominantly year 8-10 

students do not differ in their perceptions of student behaviour to those who 

teach mainly senior students. 



149 

5.5 Effect of Teacher background<H12) 

• H12: That teachers who have themselves been schooled in the Darwin 

area perceive a lower frequency and severity of violent incidents than 

teachers schooled elsewhere. 

In Survey 2 (Appendix 5) teachers were asked to indicate the location of their 

training and also their own schooling. There was a possibility that if there 

were a significant number of teachers schooled and trained in the Northern 

Territory the perceptions of these teachers may vary from those of teachers 

schooled and trained interstate for whom the Darwin youth culture was not 

something they may have experienced. 

Similarly, because some teachers from overseas experienced disproportionate 

difficulties an examination of teacher origin was proposed in the original 

hypotheses. 

However when the returned surveys were examined it was found that there 

was only one respondent schooled and trained overseas, and one teacher 

schooled and trained in the Northern Territory. (There were three teachers 

schooled in the Northern Territory, but two of these trained interstate, and 

four teachers trained in the Northern Territory but only one of these schooled 

locally). Thus it was felt there was an insufficient sized sample group to 

warrant analysis of this hypothesis. 

5.6 Teacher Satisfaction with Outcomes 

In Survey 2 teachers were asked to outline their method of dealing with each 

type of violent incident in the classroom and in the playground. A variety of 

responses were received and these are reported in Appendix 9. Many teachers 

reported a reliance on referral to another person (counsellor, year coordinator, 

assistant principal) as the strategy used to deal with incidents. This rather 

avoided the question and suggested a possible view that strategies for dealing 

with violent incidents were not the domain of classroom teachers. 

When asked whether their method of dealing with the incident was in keeping 

with the school policy, a high number of respondents answered 'Not sure' or 

did not respond. This suggested either an absence of school policy, or lack of 

familiarity by teachers with the school policy (see Table 4.14). Either way 

there is an obvious need highlighted in this area. Teacher satisfaction with the 

outcomes for classroom incidents was moderate for all types of violence, but 
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showed room for improvement (fables 4.15 and 4.16). Teacher satisfaction 

with outcomes of strategies used for playground incidents followed a similar 

pattern but was generally slightly lower for all forms of violence than the 

classroom satisfaction levels (see Tables 4.17 and 4.18). This may reflect a 

higher rate of referrals of playground incidents as opposed to classroom 

incidents where teachers may feel more inclined to intercede than to refer. 

Teachers are also more familiar with the students in their own classrooms 

than with the total populace in the school yard. 

The results of the surveys have highlighted a number of aspects of violence in 

schools. Differences in gender perceptions support the literature in highlighting 

the disproportionate involvement of boys. Some gender effects were also 

found in responses from teachers. These point to the need to recognise gender 

constructs in any school approach to violence. Discrepancies between teacher 

perceptions of the severity and frequency of some forms of violence and 

school responses also emerged, pointing to the need to address school policy 

and procedures in the light of expressed values. Consistency between school 

administrators was remarkable, but there was equally remarkable incongruity 

between these and the responses of trainee teachers. There were differences in 

perceptions of violence between teachers of different subject areas, perhaps 

reflecting differences in student perception. or in the nature of the subjects. 

Finally teachers were generally satisfied with their responses to violent 

incidents, although their was a deal of uncertainty about whether these were 

in keeping with school policy. 

IORTHERN TERRITORY UNIVERSITY LIBRARf 
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CHAPTER6 

DISCUSSION OF RESULTS 

In this section the results of the surveys, with their analysis in terms of the 

hypotheses outlined in the thesis, are discussed and related to significant 

literature including material not referred to in the literature review chapter, but 

considered essential as a backdrop to these generated findings. First the degree 

of student violence arrived at through the surveys is compared with that 

reported in the literature. Since gender effects have emerged as a major issue in 

a discussion of violence, in society at large as well as in schools, the gender 

effects explored in the surveys are then examined. A direct measure of violence 

has been the incidence of suspensions, and the gender differences in suspension 

rates are marked. Thus a discussion of suspensions follows. As suspension is 

one of many structures and responses to violence in schools this is followed by 

a discussion of possible and existing approaches to the issue of violence in 

schools. This is followed in chapter 7 by conclusions and recommendations. 

6.1 Student Aggression and Violence 

Weisenburger, Underwood and Fortune (1995) argue that although violence in 

schools is certainly an issue it does not occur at the frequency that many are led 

to believe by a sen sation seeking press. Even though violence is perceived to be 

an issue, the overwhelming majority believe schools to be safe. This is 

supported by data presented by Ladd and Bowman (1995). Teacher responses 

to Survey 2 also indicated that while some violent behaviours were relatively 

frequent, others were quite uncommon, and none were perceived as highly 

severe. 

On the other hand surveys of students in the USA by Weisenburger et al (1995) 

show a very high proportion who believe that fear of violence has an effect on 

their morale, as well as on academic performance. In the USA some schools 

have banded together in an effort to eliminate violence by imposing strict 

policies of suspension and expulsion and have established an alternative school 

for the perpetrators of violence. These schools claim success. This is enhanced 

by involvement of parents in instilling in students of a strong system of values. 

After the family, the school is the primary social institution for teaching 

children appropriate social behaviour. Some of the factors contributing to 

student aggression and violence, though, may be beyond the control of 
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schools. Jenkins (1995) found through survey and observational data on a 

large sample group of year 7 and 8 students that increasing rates of school 

crime (illegal activities such as assault and possession of illegal substances), 

school misconduct (abusive language, vandalism and disruptive behaviours) 

and school non attendance are linked to decreasing levels of school 

commitment. School commitment was found to be related to personal 

background, family involvement and ability groupings. School commitment 

refers to the valuing of educational goals. 

Jenkins describes Hirschi's (1969) social bonding theory, in which unsatisfying 

social interactions in school prevent students from developing school ties in 

four areas: attachment, involvement, commitment and belief. She cites a range 

of research which supports this connection, and concentrates on commitment 

as a component of school delinquency. Jenkins claims that commitment has 

been found to be the best predictor of school delinquency. Thus a way to 

reduce school disorder is for the school first to win the commitment of 

students to the organisation and its activities, and then use this commitment 

as a motivation to learn. For this reason the type of organisational structures 

and the organisational culture of the school become very important. 

Another factor discussed by Jenkins is student personal background. The 

majority of evidence suggests that it is more likely that children from large 

families, single parent families and step parent families will be involved in 

delinquency than children from intact families. Further relationships have been 

demonstrated with mother's education, race/ ethnicity, gender, and the 

age I grade of the students. 

Family factors such as parental involvement in schooling and older siblings 

should lead to greater commitment by students. Ability groupings are also 

said to have an effect, as there are lower expectations of students in lower 

ability groups. All of these variables were found by Jenkins (1995) to have a 

significant effect on commitment. The finding that home factors such as living 

with a step parent, mother's education, ethnicity were important as well as 

parental involvement and ability grouping supports the notion that the family 

and school share the responsibility of developing commitment to school. The 

study suggests possible target groups for provision of motivation, 

encouragement, and adult/ child relationships that these children may la~ as 

a way to encourage commitment and thus reduce delinquency in school. 
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There has been recent increasing concern about the degree of bullying in 

schools. The report into Youth Violence in New South Wales (1995) concluded 

that bullying is a far more serious aspect of youth violence than has been 

acknowledged in the past. Partly as a result of this there is now a crackdown 

on bullying in schools in NSW. In the 'Resources for Teaching Against 

Violence' (NSW Department of School Education, 1996) bullying is seen as a 

physical act, whereas harassment incorporates verbal acts and exclusion. 

These materials advocate changes to school environments to minimise 

bullying, involving all sections of the school community, provision in the 

school cwriculum for teaching about bullying and non coercive relationships, 

role modelling by teachers, involvement of parents, confrontation of all 

incidents of bullying (involving a system of black marks for bullying incidents 

leading ultimately to suspension or removal), school discipline codes and 

consequences, strategies to address the needs both of bullies and victims, peer 

support, training in anger control and individual counselling. 

Bullying in schools is becoming an increasing source of concern in many 

countries. This has arisen as a result of youth suicides attributed to the effects 

of bullying, but also as a result of the perceived detriment to learning. Studies 

in Norway have found that a fifty percent reduction in bullying can be 

achieved in schools where an ongoing program exists, and in Australia it has 

been shown that there is a lower incidence of bullying in those schools where 

students perceive reports are taken seriously and acted upon. The high 

frequency of verbal and physical aggression between students, as well as 

damage to the property of others, indicates the perceived level of bullying in 

the schools involved in this survey. That principals generally did not propose 

suspension for these types of incident, other than for physical aggression, 

indicates that other approaches are used for non physical bullying. 

6.2 Gender and Violence 

One finding of significance, both in Survey 2 and in Burke's (1994) study, was 

the extent to which boys were involved in incidents of disruptive behaviour. 

This pointed to a need for more socialisation to be done with boys. Both 

studies also found a difference between male and female respondents in 

perception of frequency and severity of incidents. This may be due to 

differences between male and female management styles, or to differences in 

male and female perceptions of disruptive behaviours. Burke (1994) notes 

that problem behaviour in classrooms is a subjective matter and that what is 
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a problem for one teacher may not be so for another. This point is alluded to 

in differing gender perceptions but may be developed further. 

Gender constructions occur between individuals, at an intermediate level of 

social organisation and on society as a whole. The first of these has been 

discussed in terms of sex role and social construction, as has the third. The 

middle level is often ignored and is very important in schooling. Through the 

structures and practices used in schools, models of appropriate social 

acceptance and behaviour are created. It is thus of vital importance in 

addressing problems of violence in schools to address the whole structure of 

the organisation, particularly in terms of gender constructs. 

Renew (1995) states that the relations between school structures and gender 

construction are characterised by violence, are unethical and provide a basis 

of institutionalised power for the masculine. She states that in a liberal 

discursive construction of violence there is a focus on the male person and 

male needs. In this construction violence is understandable and there are 

causes for it. It is hidden in the euphemisms of boys' behaviour being normally 

active, assertive, difficult and rude. She argues that when we rationalise and 

excuse violent behaviour it becomes allowable. 

There is no acceptance that most violence is enacted by males on females. 

'Arguments are still made to understand violence, however, as deplorable, 

aberrant, individual, legitimate, male responses to some provocation' (Renew, 

1995:8). In radical discourses, as opposed to liberal discourses, rights are 

extended to the feminine, and responsibilities to the masculine. Feminist 

deconstructive processes empower women and challenge the status quo, while 

at the same time providing the means to re-establish male I female relations on 

a more equitable basis. In radical thinking violent behaviour is seen as such, 

and not as a problem which should be solved. It is unacceptable in any terms 

and is seen as a crime (Renew, 1995:9). In radical discourse the cause of 

violent behaviour is seen as being a result of (incorrect) construction of gender 

as being two separate and oppositional parts of a dualism in which the 

masculine construction is dominant and has rights over and control of the 

submissive feminine. 

Walker (1988) recognises the ills inherent in gender dominance of masculine 

constructs but he rejects arguments for single sex schools based on this notion 

because 'this is to forgo any chance, outside relations between female teachers 

and their pupils, directly to address concrete instances of social relations 
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between the sexes, to intervene in contexts where they are learning from each 

other, or to create educational situations where they do.' (Walker 1988:165). 

The perceptions of teachers in Survey 2 were that boys were predominant in 

most incidents of violent behaviour. However in Survey 1, both the principal 

group and the trainee teacher group treated boys and girls very similarly with 

respect to severity of suspensions for equivalent offences. In both local data 

(NTDE Policy Branch, 1996) and overseas studies (McManus, 1989) girls are 

underrepresented in suspension statistics. This must lead to the conclusion 

that girls behave in less violent ways than boys and that aggression does not 

pay off for them in the way it does for boys. 

6.3 Suspensions 

In a British study of school exclusions McManus (1989) set out to find why 

some schools suspended more students than others. He reviewed a number of 

surveys which showed that, although troublesome behaviours are awkward 

and undesirable, they are not the norm in British, European or American 

schools. Although teachers are worried about disruption very few are 

seriously worried. 

McManus argues that while teacher training strategies and student behaviour 

modification programs are useful, they are incomplete without a consideration 

of the meaning of pupil behaviour. Thus, in considering disruptive behaviour, 

he suggests identifying pupil's motives and strategies, discovering the sources 

of their need for attention and feelings of hostility and uncovering any teacher 

behaviours, classroom factors or school influences which may be 

unintentionally maintaining unwanted behaviours (1989:10). He also points to 

the evils of control and power I powerlessness as a corrupting influence in 

relationships between teachers and students. 

McManus's research on school exclusion supports earlier results (Galloway, 

1985) that the policies on exclusion were idiosyncratic to different schools. 

Some schools used exclusions far more than others. He argues that fewer 

suspensions and less disorder result from decentralisation of authority and 

distribution of power within the school. He found no evidence for greater 

levels of disruption in larger schools. This is in contrast to findings of the 

National Institute of Education in the USA quoted by Trimboli and Bonney 

(1994:30) showing that the incidence of violence is less in smaller schools with 

lower class sizes, where there are fewer changes of teacher, where students 
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perceive curriculum relevance and where students believe they are able to 
influence the aspects of school life which affect them. 

McManus related suspension rates to levels of free meals in schools as a crude 
socioeconomic measure of poverty. He found that some schools with high 

suspension rates were actually managing much better on the suspension rate -
free meal index when compared to schools in more favourable economic areas. 

Thus suspension rates per se were not valid instruments in measuring relative 

effectiveness in dealing with disruption. In the current study suspension rates 
have been related to notional suspensions and teacher perceptions in order to 

overcome this complication. 

McManus found that the use of referral was critical in determining suspension 
rates. Most schools in his United Kingdom study share a similar referral system 

with schools in the Northern Territory, as shown in Figure 6.1. In schools with a 
pastoral care system coordinated in year levels the class teachers may refer 

classroom incidents to the pastoral care (or home group) teacher, or to the 
faculty senior. The faculty senior will either deal with the incident, or refer it 

back to the home group teacher, or refer it on to the assistant principal or 
principal. Out of class incidents may be similarly referred, with a year 

coordinator in place of the faculty senior. 

Figure 6.1 Referral Routes for Discipline Problems (adapted from McManus, 
1989:22) 

Within 
dass 

Out of 
class 

Tea\ /~~7\ 
HG Teacher A/P ----i~~ Principal 

1 Co-ordinator 

In schools with high suspension rates McManus (1989) found that there were 
high rates of referral, sometimes bypassing some of the steps. Teachers tended to 
believe that their responsibility had ended once a matter had been referred 
There was some evidence for this in the verbal responses to Survey 2 in the 

current study, where some teachers indicated that their strategy for dealing with 
an incident of violent behaviour was to refer it (see Appendix 7a). 
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McManus found that in such cases there was no emphasis on supporting 

student return to normal classes. 

In schools with lower rates of suspension it was found that the home group 

teacher had been delegated the authority to deal with students. It was less 

likely that students would be sent to see the principal over trivialities. 

Furthermore in schools with lower suspension rates the decision making 

process was slowed to prevent decisions being made in the heat of the 

incident, and to give time for reflection. In addition, a studen~s past history 

was not allowed to unduly influence decisions about guilt or innocence. Some 

schools with high suspension rates had automatic suspensions for particular 

offences. After bullying the most common suspension offence was verbal 

abuse of staff, and these forms often drew automatic suspensions. 

Lower rates of suspension were found in schools where it was possible to 

reorganise classes and exchange students, and where the principal believed 

the social and non academic side of school life was worth spending money on. 

Teaming teachers with more experienced colleagues also helped to reduce 

suspensions. 

McManus uses the concepts of classification and frame to develop a matrix 

model of school types with regard to use of suspension policy (see Figure 62). 

Figure 62 School type matrix (adapted from McManus, 1989:28) 

Framing of student 

behaviour 

Weak 

Strong 

Classification of student behaviour 

Wak e Str ong 

Harmonised Retreatist 

Irresolute Synchronised 

Classification indicates the strength of the boundaries between individual 

actions. If classification is strong, this indicates certainty about the meaning of 

student action. If it is weak, it denotes ambiguity or flexibility in 
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interpretation of student action. Strong classification would be characterised 

by a school in which any incident of abusiveness of a teacher leads to 

suspension. If such an incident arose in a situation of weak classification, it 

may be viewed with multiple interpretations depending on the circumstances, 

teacher behaviour, student insecurity or home problems. Using weak 

classification it is possible to respond in a number of ways, depending on 

interpretation of circumstances. 

McManus uses framing to refer to the strength of the boundary, or frame, 

between behaviours which the school regards as containable, and those which 

are not. If framing is strong then a number of behaviours will lead to 

suspension, and there will be a reluctance to make exceptions. McManus 

(1989:28) uses this to develop a four quadrant matrix of classification and 

framing ranging in each case from weak to strong. He describes a continuum 

from schools with weak classification and weak framing, which he terms 

harmonised schools, to schools with strong classification and strong framing~ 

which he terms synchronised schools. Other types of schools can be described 

in these terms between the two extremes. 

Synchronised schools will have rules on a range of issues from dress to 

deportment and a wide range of offences warranting suspension. Authority 

will be centralised, and referral to it swift. Such schools seeks to achieve 

behavioural uniformity. 

Harmonised schools will have few rules on matters such as dress and these 

will be loosely interpreted. There would be few offences which would lead to 

exclusion and authority would be laterally disbibuted. This sharing may also 

reduce the gap between formal and informal structures within the school's 

organisational structure. 

In examining the data on suspensions from Northern Territory Schools (NTDE 

Policy Branch, 1996) it is evident that some schools have very high suspension 

rates (up to 25 percent of the school's enrolment over the course of a year), 

while others have very low suspension rates, with two schools approaching 

zero suspensions per year. There is also, in some schools, a significant rate of 

recidivism, which accounts in part for their higher rates of suspensions. In the 

analysis of the results of Survey 1, it was interesting to note two contrasting 

views expressed when facing a student with a history of violent behaviour. 

One view advocated escalation of response so that longer and longer 

suspension periods are used for repeated offences by the same student, and 
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in contrast the view which holds that in such cases suspension hadn' t worked 

indicating a need to try something different. (see Appendix 6a and 7a). This 

corresponds to theories of interventive behaviour management outlined by 

Porter (1996). She explains that applied behaviour analysis emphasises 

conditioning and behaviourist approaches to learning and student 

management. If a child has transgressed then reinforcers and punishments are 

brought into effect. In contrast a systems approach views the behaviour of the 

individual child as part of a larger system (such as a class), and so if a 

particular approach has not worked it should be abandoned and a different 

approach tried. 

From the teacher responses to Survey 2 it appears that there is not a wide 

range of perceptions of student violent behaviour from school to school in 

terms of frequency or severity. This suggests that there is no great variation in 

student behaviour from school to school in the schools surveyed. Survey 1 

also showed a reasonable degree of consistency between schools in the 

application of school exclusions and suspensions by principals and assistant 

principals. Thus the wide variation recorded in suspension rates probably 

reflects differences in school types, in terms of McManus's definitions (Figure 

62). Those with high suspension rates may tend towards being synchronised 

schools and those with very low suspension rates may tend towards being 

harmonised schools. Reductions of suspension rates can therefore be achieved 

through an examination of the values and operational policies of schools and 

their use of referrals, in conjunction with the other approaches outlined (see 

section 6.4). This approach would be in accord with McManus's belief that 

'teacher strategies and school organisation affect pupil behaviour and not the 

other way around' (1989:34). 

6.4 Solutions to Violence in Schools 

In considering the school organisational effects outlined in the previous 

section, a number of more specific approaches are discussed. As pointed out 

in the Introduction, there are three broad phases of management of student 

behaviour which are employed in most classrooms and schools to some 

degree. These are the setting of behavioural expectations (such as student 

management programs and conflict mediation), a maintenance phase in which 

ongoing activities promote and reinforce the behavioural expectations of 

students, and reactions in terms of sanctions, punishment, exclusion and 

parental involvement. Porter sees the purposes of discipline operating at three 
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levels: the teaching of self discipline skills, fostering of group cooperation and 

preparing students for democratic citizenship (1996:9). 

Efforts at violence prevention in schools are classed by Cohen, Weiss, Mulvey 

and Dearwater (1994:309) as being educational, such as mentoring programs 

to improve the self esteem of students at risk. environmental/ technological, 

such as the installation of metal detectors, regulatory, such as the use of 

community policing and combined. The development of violence prevention 

programs involves integrating these approaches into the organisational 

structures of classrooms and schools. A number of other classifications of 

violence prevention strategies exist, such as McGrath's (1996) functional 

categories of penalty solutions, family involvement solutions, school structure 

solutions and curriculum solutions. Aspects of all of these are incorporated in 

the approaches discussed below. 

6.4.1 Reactive Solutions 

In the verbal responses to the surveys used in this thesis (Appendix 6a and 

7a) teacher strategies in response to incidents of violence seem to fall into 

three categories: reinforcing rules, invoking consequences and having 

discussions with the student concerned. All of these strategies are responses, 

and thus come within the third phase of behaviour management described in 

the introduction. These were the immediate strategies, and for some 

behaviours teachers referred matters to other people such as the principal or 

parents. 

Wolfe (1985) compares three approaches to coping with school violence. 

These are crisis management, mediation and use of the English curriculum. 

Crisis management has to do with close and constant supervision of students 

and surveillance. In the USA this has taken the form of installing metal 

detectors, hiring guards and enacting more laws requiring stiffer penalties. 

These are reactive solutions. They are used to deal with the problems of 

violence after they have occurred, in the hopes that this will somehow also 

have a preventative effect. Wolfe maintains that as long as schools have 

students whose behaviours show they've learned to value violence, for 

whatever reason, crisis management techniques will be necessary. Such 

techniques, however, are coercive and do not help students to learn 

alternative ways of addressing the problems in their lives. As Wolfe says 

(1995:52) ' it keeps the lid on a potentially explosive container without dealing 

with its contents'. 
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McGrath (1996) proposed a number of solutions for schools based on strong 

school leadership and a recognition from staff that violent behaviour can be 

changed where there is a whole school approach, as outlined above. However 

what McGrath has not considered are the causes of violence and how to 

recognise and incorporate these in the school's management plan. Many of his 

reactive solutions are debatable and reflect a defeatist and siege mentality. 

For example, his proposal to shorten recess and lunch breaks has been tried in 

other schools. Evans (1996) points out that the most prominent part of the 

school day retained in a student's consciousness is what happened during the 

breaks rather than what happened in class. He maintains further that recess 

(or breaks) occupy up to 25 percent of the school day, which is more time 

than is given to each high school subject. And yet this is a most significant 

time in the development of peer relations which affect a child's approach to 

the remainder of his schooling. Evans argues that instead of shortening the 

breaks to reduce trouble there should be an examination of why there is 

trouble; at the end of breaks. 

Suspensions, whether used as punishment or for more humane reasons, 

remain in the reactive domain. There will always be a need for reactive 

approaches, since children grow and learn and occasionally exhibit deviance 

from accepted and standardised behaviours. What is important is that they 

are not relied upon as the only approaches to violence in schools. 

6.4.2 Environmental or Technological Solutions 

Environmental / technological approaches focus on minimising hazards by 

providing protective barriers, reducing access to danger, limiting exposure, 

and involve modifications both to the physical and to the social environment. 

As well as metal detectors these may involve improved lighting, ID cards, 

reducing the number of entrances, use of sniffer dogs, security systems, non 

intrusive surveillance and dress codes (Coben et al, 1994). Although these 

measures have been less used, they are most reported in the press 

(Weisenburger Underwood and Fortune, 1995). Despite the fact these are not 

widely used (the recent hiring of security guards at a government school in 

New South Wales, in response to violence perpetrated by outsiders, drew 

extensive comment), the majority of those using them claim that they are 

effective. Of greater effect were intervention programs, increased 

extracurricular activities, increased counselling services, peer mediation 

programs and alternative school programs. There is also support for staff 

training programs and cultural awareness programs. Overall, Weisenburger et 
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al (1995) argue that staff and students are safe at school and there are active 

programs in place to keep them that way. 

6.4.3 Educational or Curriculum Solutions 

Wolfe (1985), in discussing three approaches which should be used in 

conjunction, advises schools to promote ways of resolving conflicts and 

disputes. The use of an objective mediator in assisting parties to listen 

actively and identify alternatives, Wolfe claims, goes beyond strategies of 

mediation and is in fact the basis of good teaching practice. As mediation is 

practiced in schools, teaching and learning become a single concept and the 

curriculum extends to strategies for living. 

One successful aspect of educational programs quoted by Cohen et al (1994) 

was the introduction of staff development activities related to conflict 

resolution. Another involved development of sped.fic curriculum materials. 

McGrath (1996) also advocates the development of a curriculum which 

emphasises human relations, conflict resolution, anger management and self 

esteem. 

CUrwin (1995) sees the introduction of values rather than punishments as the 

way of addressing the issue of violence in schools. He argues that techniques 

should be based on communicating to students that we still want them in the 

classroom and continuing to learn. In order to do this he prescribes the 

following four step process. First reduction of cynicism among teachers, then 

ensuring that all students are welcomed genuinely to school. Thirdly he 

advocates replacement of a system of discipline based on rewards and 

punishment with inculcation of values, and finally he asserts that students 

must be asked to contribute. Cu.rwin outlines a system based on principles or 

expressions of values. These are not rules, but may be made the basis for 

rules. (Consequences may then follow). However it is only when rules are 

based in principles that they are rational or make sense. When students see 

the sense in the rules they are more likely to abide by them. Finally Curwin 

argues that students must be made to feel that they are valued. 

Wolfe (1985) asserts that the English classroom may be the best place for 

students to learn, through the use of language and etiquette, ways of deterring 

violence. He claims that the English curriculum can become a synthesis of 

conflict mediation and crisis management. It can present, through the use of 

language, different ways of questioning, valuing and seeing. A deep 
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interrogation of texts can deepen students understanding of the psychology of 

human conflict and thereby help them to deal in healthier ways with 

challenges they face in their own lives. 

6.4.4. Teacher Education and Inservice 

Walker (1988) believes there are implications for teacher education- that 

preservice education courses should be structured so that so that teachers 

develop appropriate attitudes and skills to teach in a multicultural society. 

Oass, gender and age dimensions as well as ethnicity are all important 

factors whose effects on student attitudes and behaviours must become 

familiar to those who deal every day with them. 

It is asserted that all teachers should be equipped with strategies for helping 

students to control their anger. Nicklin (1996) cites statistics prepared by the 

National Centre for Education Statistics which show in the USA there has 

been an increase in the number of teachers threatened or attacked by students 

from one in ten in 1991 to one in seven in 1995. Some teacher training 

programs, in recognition of the problems of violence faced by teachers are 

teaching strategies to trainee teachers, as diverse as self defence and conflict 

resolution strategies, to address this problem. 

6.4.5. Regulatory Solutions 

Regulatory approaches impose penalties on unwanted behaviours to reduce 

the risk of violence. These include state and local government legislation as 

well as departmental and school level policy. The significance of regulatory 

solutions would be totally lost without education in policy of both staff and 

students. Furthermore regulatory approaches cannot exist in a vacuum. They 

are only of use if they are combined with the other approaches outlined. 

Without widespread understanding of them they are superfluous (as was seen 

in teacher responses to Survey 2 when asked whether their approaches were 

in keeping with school policy). U regulations are not widely understood and 

used they become irrelevant. 

In this section we have discussed the phenomenon of student violence, the 

particular role of gender constructions in violence and school approaches. The 

use of suspensions was a particular feature. 
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CHAPTER 7 

CONCLUSIONS AND RECOMMENDATIONS 

'Putting out fires is not building firebreaks' (Margaret Zehntner, teacher librarian 

Driver High School). 

'A system of behaviours and consequences where you cut off their noses for 

doing the wrong thing only leads to a pile of noses on one side and a bunch of 

pissed off kids on the other' (Don Zoellner, principal Alice Springs High School). 

In this section the overall findings of the thesis are reviewed, from the results, 

their analysis and the perspectives provided by the literature. In the formation 

of conclusions from this review the perspectives of personal values are 

unavoidable. Some of these values are encapsulated in the two quotes from 

respected educators above. 

7.1 Suspensions 

The results of this research have shown that in respect to suspensions for violent 

behaviours, teacher perceptions of severity and frequency do not account for the 

number of suspensions recorded or for the variation between schools. In 

addition the relative consistency of treatment by principals from different 

schools for similar incidents suggests that either some schools suffer more 

incidents of a violent nature, or that there is a wide disparity in teacher 

perceptions. Neither of these appears to be so. A probable explanation comes 

from the research of McManus (1989) which supports the notion of dilierences 

in the use of referrals, and dilierences in framing and classification of incidents 

between schools. McManus found that schools with low framing and 

classification treated offences through more tight adherence to an established 

referral procedure and tended to view each offence as a separate incident rather 

than as one of a class. These schools had lower incidence of suspension. This 

literature concurs with the observation in the thesis that in the schools with 

higher suspension rates a much higher proportion of teachers expressed 

uncertainty about the school policy and procedures. 

It may therefore be concluded that in order to influence rates of suspension from 

schools the most effective approach is not a change in legislation (or use of 

regulatory approaches), but in the application of legislation (use of educative 

approaches). This means that a school which sees the value in reducing its 
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suspension rates must examine its use of referral procedures and the degree of 

classification and framing (as defined by McManus, 1989) applied to violent 

acts and responses to them. This has implications for school and staff 

development. 

Recommendation 1: That in schools wishing to address high suspension 

rates, referral procedures and the degree of flexibility of framing and 

classification of incidents be reviewed, and staff development occur in 

relation to these. 

The committee of inquiry into truancy and exclusion from schools (Fitzgibbon, 

1996) recommended that school disciplinary legislation and policies include a 

precise and consistent statement of the grounds and procedures for each 

category of exclusion from schoot and that training materials for schools on 

procedures for school suspensions, exclusions and expulsions including 

mechanisms for appeal be developed. This is in keeping with the first 

recommendation. 

In the verbal responses of both principals and trainee teachers to Survey 1 

(Appendices 6a and 7a), many advocated parental involvement in cases of 

violent behaviour. In cases resulting in suspension there was usually an 

advocacy for some form of task (usually an apology) to be completed during the 

suspension period. Geiger (1994) describes the results of a violence and 

vandalism review by the state education authorities in New Jersey which 

produced a range of recommendations relating to countering violence in schools, 

including forced parent involvement and alternative education programs for 

students deemed to be violent. Home instruction for suspended students was 

seen to be essential in combating recidivism. 

Recommendation 2: that in order to combat recidivism and give some 

purpose to suspension that it be coupled with some educative task and that 

procedures for rehabilitation of suspended students into school are enacted. 

One sped.fic form of violence which seems to draw inordinate numbers of 

suspensions is fighting or physical aggression between students. This 

represented the highest number of suspensions in recorded data, and was 

treated by most principals in Survey 1 as a suspension offence. Perhaps 

suspension is not an appropriate response in many cases of physical aggression. 

The trainee teacher group, in response to Survey 1, did not see suspension as an 

appropriate response. This group was as yet uncontaminated by rigid school 
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policies. Since most physical violence arises following disagreement, 

misunderstanding or harassment, it seems more logical to treat the cause of the 

violent incident. This does not preclude the use of exclusions or other recourse in 

the case of severe assault, such as police action. Perhaps the majority of 

physical altercations should be dealt with through mediation and parental 

involvement 

Recommendation 3: that school policies of automatic suspension for fighting 

and physical aggression be reviewed. 

7.2 Staff and School Development 

In addressing the difficulties caused by disruptive behaviours the focus must be 

moved from the individual to the school. Effective discipline is inextricably 

intertwined with effective schooling. A school wide focus must include aspects 

which go beyond sanctions and punishments. The Effective Schools Project 

(McGaw, Piper, Banks, and Evans, 1992) identified a consistency between the 

effective schooling data and the characteristics of those schools which had 

successfully included all students and improved their educational and 

vocational outcomes. It focused on the way in which schools had worked closely 

with their communities to establish aims and then to determine strategies 

collaboratively to achieve successful schooling. In becoming more effective 

schools they were reporting decreasing rates of disruption, increasing levels of 

attendance and commitment, improved educational outcomes and positive 

school climate. 

In Northern Territory secondary schools a wide variety of organisational 

processes have been implemented in different schools, within a more or less 

fixed junior school curriculum (directed by the Northern Territory Board of 

Studies), to promote a better learning environment by improving student self 

perception and readiness, and reducing conditions which may lead to aberrant 

behaviours. These range from the 'vertically timetabled' school to schools which 

operate free of a timetable, they include variations on the school day to reduce 

the length of breaks which are felt to cause an unsettling effect or to redistribute 

such breaks. 

Arising from the Forum on Violence in Schools (DEETY A 1997) there was a 

common focus on leadership and school management, focusing on a need to 

empower others, involve all the stakeholders and develop a sense of ownership. 

'Best practice' was advocated as a combination of student welfare and 
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optimising student outcomes. There was a recommendation to focus on teaching 

practices, the value of teaching pro-social attitudes and behaviour management 

rather than using controlling techniques. Teaching about relationships based on 

mutual respect was seen as a good preventative measure. The report highlighted 

a need to foster appropriate behaviours rather than just exerting control. 

Teacher training and professional development should focus on social skills, 

cultural values and morals and conflict resolution. There was a need recognised 

for effective communication: a clear articulation of policies and guidelines eg 

suspensions, exclusions, alternative programs, funding of support staff and the 

duty of care. There was a call for inter agency cooperation. 

Teo and Waugh (1997) suggest that violence arising out of disaffection is caused 

by lack of perception of teachers caring as much as they should. Teo and Waugh 

contend that their classroom observation and research has shown that a 

sharpened focus on caring, as well as on learning, is needed to reduce the 

incidence of bullying. They propose that instead of focusing counselling on a 

single counsellor, that all teachers should be trained in counselling skills and 

should take on this role. They also point out that sometimes the bullies need 

help as well as the victims. 

A number of writers point out that many student violent behaviours are 

reactive, and depend on how teachers treat their initial behaviours (McManus, 

1989, Porter, 1996). It is logical, therefore, to propose the provision of inservice 

for teachers on the impact that their own character, behaviour and values may 

have on students (Geiger, 1994). 

The lack of congruity between teacher responses to violent incidents and school 

policy which emerged from Survey 2, and the need discussed above to review 

referrals and conceptions of student behaviours, both add to the need expressed 

for staff and school development. The literature on gender has pointed to the 

need for reform, not only at the level of individual thinking, but at whole school 

level in terms of the organisational structures and leadership models provided. 

This leads to the following two recommendations: 

Recommend~tion 4a: that schools incorporate in staff development activities 

aspect of humanisation of the environment in both curriculum and practice. 

Recommendation 4b: That school development activities focus on the use of 

school referral and other procedures used in responding to student 
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behaviours, and that the design of rules guidelines and consequences 

illows for flexibility in fr~ing and classification of behaviours. 

Results of Survey 2 showed that teachers were generally cognisant of school 

policies relating to verbal aggression and to physical aggression between 

students. There was a very low level of certainty about school policy, in all 

schools surveyed, for responses to incidents of physical aggression towards 

teachers and for incidents of damage to property. 

Recommendation 5: That schools wishing to address policy on violence give 

particular attention to physical violence towards teachers and to damage to 

property. 

7.3 Directions for Further Research 

A number of areas which lend themselves to further investigation arise from this 

study. 

School A suspension rates were considerably higher than those in the other 

schools. This may have been related to a number of factors which were not 

within the scope of the present study. First there may have been significantly 

higher teacher turnover in school A. This is anecdotally the case, and would 

account for a far higher proportion of suspensions in school A, indicating 

uncertainty with school policy. Secondly the enrolment turnover in school A was 

exceptional, by the end of term 1 1995, over half the student population had not 

been at the school in 1994. This, when combined with a high teacher turnover 

rate makes the establishment of a school culture difficult. Third, there may have 

been school review processes in operation which put the status of various 

policies in doubt. This could be investigated through a comparative study of 

school culture in the four schools. 

Correlations of recidivism rates may be useful in establishing the effectiveness of 

suspension as a disciplinary tool. The existence of rehabilitation programs 

following suspension could be further correlated with rates of recidivism. The 

views of parents and students could also be surveyed. Anecdotal evidence 

suggests that suspension as a discipline tool is least effective in the case of 

students who are most disruptive. For many parents it also creates additional 

problems, and many are quite hostile towards its use. 

Gender effects certainly suggest areas for further study. The suspension 

statistics show an overwhelmingly disproportionate number of boys being 
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suspended for all reasons, not only for violence. This may be an inevitable part 

of the struggle for masculinity, but should be addressed in terms of the reduction 

in opportunities and achievement and the escalation of negative indicators such 

as youth suicide among Australian boys (Ashdown, C., 1997). 

The vignettes in Survey 1 may be further developed and added to for use in 

school and staff development. They would form a useful basis for staff 

discussion in order to explore the degree of McManus's classification and 

framing (see p 157). 

An analysis of socioeconomic effects using SElF A indices based on data from 

the 1996 census, which were unavailable at the time of writing of this thesis, 

may provide further insights into the factors behind some of the effects 

discussed. It would be useful to know whether the relative differences between 

the schools involved in the survey had changed since the previous census. 

Two categories of violent behaviour discussed in this work did not lead to 

suspensions in any of the recorded data. These were verbal aggression between 

students and damage to property of other students. Since these often both act 

as catalysts for physical violence, and in themselves may be significant features 

of school bullying, it would be useful to explore teacher and school responses to 

them further. 

Finally, the testing of hypothesis 12 was abandoned through lack of data. This 

hypothesis related to the perceptions of student behaviour and whether a link 

existed with teacher background in terms of place of schooling and training. 

Observations had suggested that locally schooled teachers may have had more 

empathy with children and their families and thus perceive some incidents in a 

different light. This may be pursued if a larger sample group could be identified. 
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Section A RESEARCH OR TEACHING PROPOSAL 

1.1 Project Title REDUCING VIOLENCE IN SECONDARY SCHOOLS 

1.2 Objectives of Proposed Research 
The main aims of the proposed research are as follows: 
• To analyse published data on violence in Northern Territory secondary schools; 
• To explore the causes and perceptions of violent behaviour in secondary schools; 
• To make a comparative study of strategies for reducing violence in schools and 
measure the effectiveness of d ifferent strategies; 
• To collate the views and attitudes of members of school communities on experience of 
violent behaviour, degrees of violence, causes of violence and strategies for 
prevention of violence and to compare responses of teachers when violence occurs. 

1.3 Background to Proposed Research (summarise previo us 
observations, publications, etc. to give a simple d escription of why the 
project is being proposed). 

In a year which has started with two of the worst incidents of individual violence this 
century in the Dunblane m assacre and the Port Arthur Killings it is topical to consider 
the extent of violence in our society and particularly in secondary schools. 
Schostak (1986) d escribes violent imagination as a dimension of personality which, he 
says, begins in experiences of violation of self and grows through our culture. He 
argues that schools contribute to the development of a violent imagination in 
adolescents which guides judgments and actions. The child 's images and experiences 
may include both physical and psych ological forms of assault, some of which are 
considered normal and others abnormal or even criminal. All contribute to a sense of 
violation. 
In the Sticks and Stones report (Crawford et al, 1994) it is stated that violence is not a 
regular feature of school life. The Parliamentary Committee holds that violence finds 
its roots in society. They found that 
"research into bullying in Australian schools shows that where schools have adopted a 
policies involving staff, parents and pupils ... lower instances of bullying occur" 

(Crawford et al, 1994 p vi). 
A definition of violence provided to the standing committee by the Australian 

Education Union (AEU) was that 
"Violence in schools is present in any situation where a member of the school 
community (teacher, student, other education worker, parent or visitor) is intimidated, 
abused, threatened, or assaulted, or their property deliberately damaged by another 
member of that community or the public in circumstances arising out of the activities 
of the school." (Crawford et al, 1994 p 1) 
The AEU, in providing this definition, made it clear that it did not see violen ce confmed 

to the physical aspects portrayed so often by the m edia, by which most community 
views are shaped. 
The Sticks and Stones report has also attempted to quantify incidence of violence 
through a study of school suspension rates. The total number of sch ool suspensions in 
the ACT, for example, in 1991 was 447 out of a total government sch ool population of 
40,000 students. As the committee points out this data is of limited usefulness because of 
the variation between schools in interpretation of the rules governing suspension, and 
also because a number of cases are treated through exclusions which d o not appear in 
school statistics. 
However this type of data does provide a starting point in quantifying the extent of the 
problem. It may also provide a useful basis for surveys on perceptions of the type of 
inddent for which school suspension and exclusion are appropriate and the length of 
time for such exclusion. 
Two documents of relevance can be analysed at this point. Firstly an unpublished draft 
document produced by the Northern Territory Department of Education Schools Policy 
Branch in 1996 entitled "Suspension of Students in Northern Territory Secondary 
Schools" and secondly the House of Representatives Standing Committee on 
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Education and Training ( 1996) Report entitled Truancy and Exclusion from School. 
VIOLENCE 
Trimboli and Bonney ( 1994) have found very few Australian studies on the problem of 
school violence (p iii) but a plethora of overseas studies, particularly from the USA. 
Their report d etails results of a study of police reports of assaults in schools in New 
South Wales between 1990 and 1992 (inclusive). The number of reported incidents is 
comparatively small. The per capita aggravated assault rate in the community during 
the same period was 16 times higher than what was reported in schools 
Trimboli and Bonney (1994) quote findings of the National Institute of Education in the 
USA (p 30) as showing that incidence of violence is less in smaller schools with lower 
class sizes, where there are fewer changes of teacher, where students perceive 
curriculum relevance and where students believe they are able to influence the aspects 
of school life which affect them. 

This project is being proposed, then in order to meet the following aims: 
• To analyse data on violence in Northern Territory secondary schools; 
• To explore the causes of violence in Northern Territory secondary schools; 
• To make a comparative study of strategies for reducing violence in schools and 
measure the effectiveness of different strategies, in particular to study the effects of 
suspensions and exclusion, 
• To collate the views and attitudes of selected members of school communities (the 
teachers and administrators) on experiences of violence, degrees of violence, causes of 
violence and strategies for prevention of violence or sanctions when it occurs. 

1.4 Description of Project (including methodology) 

1. I would seek to analyse data in 1996 from Northern Territory secondary schools on 
incidents of violence considered of sufficient seriousness to warrant school action. 
2. Causes of violence in schools will be researched through a literature search. 
3. Proceedings of the 1996 "Forum on Violence in Schools" which was conducted by 
Education Departments nationally and in the Northern Territory in March 1996 will be 
examined for strategies advocated to reduce violence. 
4. Views of secondary teachers will be collated through questionnaires similar to those 
used in the 1 991 primary school study in South Queensland "Managing Behaviour for 
Bener Schools" in which teacher perceptions of what constituted severity of student 
behaviour was surveyed through questionnaires using IJkert scales. 
5. These views will be compared with school responses determined via a questionnaire 
to Principals and Assistant Principals in secondary schools citing hypothetical case 
studies with a view to determining how they arrive at judgments on appropriate 
suspension and exclusion and what constitutes an accepted period of suspension for a 
particular offence. 

1.5 Ethical implications of proposed project (describe any potential 
risks or stresses to participants, and how these problems will be managed). 

Anonymity of persons surveyed will be assured. No school or workplace will be 
identified. In part 5 above all situations will be hypothetical. 
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1.6 Aboriginal Communities 

1.7 

1.8 

1.9 

2. 

3. 

2.1 

Has the proposed research been discussed with leaders of any Aboriginal 
communities which might be involved? Give details. 

Not relevant to this study 

Duration 
Proposed commencement date: August 1 996 

Estimated duration from: 4 months 

Funding sources applied for: 

Not relevant to this study 

Other IECs 
Has this application been submitted to any other IEC (eg the j oint 
Institutional Ethics Committee of Royal Darwin Hospital and Menzies 
School of Health Research)? 

Not relevant to this study 

Investigators and Qualifications 

Principal Investigator Edward Cluistopher Dias 

(hlali.fi cations BSc, Dip Ed, MEd Stud 

University Position .......... .... ... ... student ....... ............. . 

22 Co-investigators and Qualifications 

None 

Classification of Project 

3.1 Does your research or teaching involve human experimentation? 
No 
If yes, please complete Section B. 

32 Does your research or teaching impinge in any way upon the individual 
privacy of the subject? This includes the distribution of questionnair es, 
searches of medical or psychiatric records, or interviews in which 
information or opinions are solicited. 
Yes If yes, please complete Section C. 

3.3 Does your research involve disclosure of personal information by a 
Commonwealth Agency? 
No. 

3.4 Does your research or teaching involve the use of any material or 
procedures of potential danger to researcher or to the environment? 
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4. Results of Research 

4.1 Describe any potential applications of any research findings. 

Benefits which are anticipated to arise from the study are 

- a clearer understanding of the rationale used for exclusion and suspension, 
- a rationale for the duration imposed, 
- The effects on the institution (as opposed to the effects on the student). 
- a comparison of the views of those empowered to exclude students and the views of 
the teachers who observe violent or aggressive behaviours in particu lar. 

42 Describe any potential abuses or misapplications of the results of your 
research. 

There are no potential abuses or misapplications anticipated from the r esults of my 
proposed study. 
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5. 

5.1 

5.2 

6. 

7. 

8. 

Continuation of Projects 

Is this a continuation of a project previously approved by the N"nJ Human 
Ethics Committee? No. 

If yes: 

(a) give title and dates of approved project; 

(b) please attach a progress report containing details of the following: 
I compliance with the conditions of ethical approval including 

security of records and procedures for consent; 
compliance with any special conditions stated by the Human 
Ethics Committee as a condition of ethical approval; 
a statement of work undertaken so far - if any changes have 
been made to the objectives and methodology, as set out in the 
proposal, these should be identified and justified; and 
a statement of the anticipated date of completion of the 
project. 

Notwithstanding the above, principal investigators are responsible 
for notifying the Human Ethics Committee immediately of matters 
which might effect continued ethical acceptability of the project. 

Declaration 

I, the undersigned, declare that the information supplied in this 
application is true and accurate to the best of my knowledge. I 
acknowledge that I must notify the Committee if there is any ethically 
relevant variation. 

Principal Investigator's Signature 

Date ....... .................... . 

Supervision of Student Project 
I, the undersigned, acknowledge that, as Supervisor, I have considered the 
ethical implications and approve the academic worth of the project 
described in this application. 

Name of principal supervisor ................................................. . 

Signature .. .. ............. ............................ Date 

Acknowledgment of Dean 

Name .......... ......................................... .......... ............ . 
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Section B 
RESEARCH OR TEACHING INVOLVING HUMAN EXPERIMENTATION 

1. 

2. 

3. 

4. 

s. 

Will the free and informed consent of all subjects be obtained in 
writin g? 
Yes. see attached consent form 

Will the subjects be made aware of the precise purpose of the 
experiment? 
Yes. plain language statement attached 

Will the subjects be notified of the results of the experimentation? 
Yes 

Are any of the subjects of your research under the age of eighteen? 
No 

Declaration 

I the undersigned have read the current NH&MRC Statemen t on Human 
Experimentation and the relevant Supplementary Note (copies attached) 
and accept responsibility for the conduct of the experimental procedures 
d etailed above in accordance with the principles contained in the 
Statement and any other condition laid down by the Northern Territory 
University's Human Ethics Committee. 

Principal Investigator's signature 

I>ate ........................ ... . 

Co-investigator 's signatures 

a) ..... ................................ ....... ... I>ate ......................... . 

b) ............................................... I>ate ........................ .. 
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Section C RESEARCH OR TEACHING ~OLVTNG PRIVACY 

1. Describe any research procedures which involve the solicitation of 
personal, normally private, information. 
(Attach a copy of questionnaire if applicable) 

The questionnaires being d esigned (drafts attached) will solicit only opinions and not 
specific private information. 
The first is directed at secondary Principals and Assistant Principals and consists of a 
number of hypothetical scenarios involving aberrant behaviour in schools. 
Respondants are asked to indicate the level of response they feel is appropriate in each 
situation. It is anticipated that there will be up to thirty scenarios and these will be 
developed through discussions and trialling with a group of experien ced school 
administrators. 
The second questionnaire is adapted from the one used in the 1991 South Queensland 
primary sch ool study r eferred to above. It seeks teachers' views on the level and 
frequency of disruptive behaviours they have observed and the response they would 
make. It seeks opinions on satisfaction with the accepted levels of response. 

2. 

3. 

Will the free and informed consent of all subjects be obtained in 
writing? 
Yes. p lain language statement anached 

Describe precautions taken to protect the identity and the privacy 
of individuals involved. 

Individual responses will be randomly coded. Where it is necessary to discuss different 
schools they will also be identified only by a code. 

4. 

s. 

In what form will fmdings be published or made accessible? 

A Thesis report 

Please de tail the proposed storage and a ccess arrangements, 
including storage/disposal at conclusion. 

Questionnaires to be kept in a locked filing cabinet at home and disposed 
of by shredding at the conclusion of the study 
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NORTHERN TERRITORY UNNERSITY 
HUMAN ETIDCS COMMITTEE 

CONSENT FORM 

I, ............... .. ... .................. of ............................................... ....................... . 

Hereby consent to be a subject of a human research study to be undenaken 

by Edward Christopher Dias 

and I understand that the purpose of the research is 

• To analyse data on violence in Nonhero Territory secondary schools; 
• To explore th e causes of v iolence in schools; 
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• To make a comparative study of strategies fo r reducing violence in schools and 
measure the effectiveness of different strategies, in particular suspension and 
exclusion; 
• To collate the views and attitudes of members of school communities on experiences of 
violence, degrees of violence, causes of violence and strategies for prevention of 
violence or sanctions when it occurs. 

I a cknowledge 

1. That the aims, methods, and anticipated benefits, and possible hazards of the 
research study, have been explained to me by Edward Christopher Oias 

2. That I voluntarily and freely give my consent t o my panicipatio n in such 
research s tudy. 

3. I understand that aggregated results will be used fo r research purposes and may 
be reported in scientific journals and academic journals. 

4. Individual results will not be r eleased to any person except at my request and 
on my authorisation. 

S. That I am free to withdraw my consent at any time during the study, in which my 
participation in the research study will immediately cease and any information 
obtained from me will not be used. 

Signature: ... .. ... ..... ............................................. ........ . Date: ........... .. 

Note: In the event of a minor's consent, or a dep~nd~nt 
persons, please complete the NTU Human Ethics Committe~·· 
form of "Consent on Behalf of a Minor or Depend~nt P~non•. 
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NORTHERN TERRITORY UNIVERSITY 
HUMAN ETHICS COMMITIEE 

CONSENT FORM: SURVEYS. QUESTIONNAIRES 

I, .............................................. of ................................................... . 

Hereby consent to be a subject of a human research study to be undertaken 

by EDWARD CHRISTOPHER DIAS 

and I understand that the purpose of the research is as follows 

10 

The proposed study intends to examine factors leading to school exclusion among 
Northern Territory junior Secondary (years 8 - 10) students, panicularly incidents of a 
violent nature. 

It then seeks to compare data on suspensions from Northern Territory secondary 
schools with the views of secondary Principals and Assistant Principals on what sort of 
inddents warrant suspension and the duration of suspensions used. This will be done 
using a sample group of Principals and Assistant Principals who will be asked to record 
their judgments on a variety of hypothetical scenarios modified from real life 
situations. 

This will then be examined in the light of teacher perceptions of disruptive and 
antisocial behaviour which will be sought through a survey of a sample group of 
teachers of junior secondary students. 

I acknowledge 

1. Upon receipt, my questionnaire will be coded and my name and address kept 
separately from it. 

2 Any information that I provide will not be released in an identified form . 

3. Aggregated results will be used for research purposes and may be reported in 
scientific and academic journals. 

l.ndividual results will not be released to any person except at my request and 
on my authorisation. 

S. That I am free to withdraw my consent at any time during the study, in which 
event my participation in the research study will immediately cease and any 
information obtained from me will not be used. 

Signature: ...................................................... Date: ................... . 
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PLAIN lANGUAGE STATEMENT 

Rf.SEARCH PROIECT: REDUCING VIOLENCE IN SECONDARY SCHOOLS 

CHIEF RESEARCHER: EDWARD CHRISTOPHER DIAS 

PURPOSE OF STIJDY 

You are invited to assist by providing your opinions via questionnaires on behaviours 
which you find disruptive in secondary schools. 
You are also invited to give opinions on responses and sanctions used in schools 
particularly exclusion and suspension. These terms will be defmed and explained for 
you. 

BEN&II'S OF TilE STIJDY 

Benefits which are anticipated to arise from the study are 

- a clearer understanding of the rationale used for exclusion and suspension, 
- a rationale for the duration imposed, 
- and its effects on the institution (as opposed to the effects on the student). 
- a comparison of the views of those empowered to exclude students and the views of 

teachers on behaviours of a violent and disruptive nature. 

WfiA T WOUlD BE EXPECTED OF YOU? 

If you decide to take part in this research you would b e asked to complete one of two 
questionnaires. It is anticipated that this would occupy about 45 minutes of your time. 
CONFIDENTIALITY 

Your responses will be recorded on a questionnaire. A code will be used for my record 
keeping purposes but this will be kept separate from the questionnaires. There will be 
complete anonymity in the responses and there will be no way of identifying any 
respondent. 

YOUR PARTICIPATION 

I would be grateful if you did participate in this study but you are free to refuse to 
participate. Even if you do decide to participate, you may withdraw from the research 
at any time. 

RtSlJLTS OF THE STIJDY 

The results of the study will be published in a final thesis around the middle or end of 
1997. Copies of this thesis will be supplied to the Assessment Division of the Nonhern 
Territory Education Department, the education faculty of the Northern Territory 
University and the University library. 

fERSONS TO CONTACf 

If there is an emergency or if you have any concerns b efore commencing, during, or 
after the completion of the project, contact: 

Chris Dias Tel 89322299 email DIASC@d 131.aone.net.au 
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CURRICULUM AND ASSESSMENT 
APPLICATION TO CONDUCT RESEARCH 

Information Required 

1. TITLE OF PROJECT: 

Reducing Violence in Schools 

Forme 

(Question 2 to 6 inclusive refer to the person responsible for undertaking the project). 

2. FUlL NAME 

EDWARD CHRISTOPHER DIAS 

3. ACADEMJC QUALIFICATIONS 
Bachelor of Science (Adelaide University 1974) 
Diploma of Education (Adelaide University 1974) 
Master of Education Studies (Northern Territory University 1996) 

4. PRESENT POSmON 
Assistant Principal, ETS Driver High School 

S. com ACT ADDRESS: 
P.O. Box 658, 
Sanderson, 
Northern Territory 0812 

6. COm ACT PHONE NUMBER: 
89322299 (work) email: DIASC@d131.aone.net.au 

7. IS TiflS PROJECT BEING UNDERTAKEN TO SATISFY 11-IE REQUIREMENTS OF A QUAUFICATION? 
Yes 

8. lF YES TO QUESTION 7, WI-nCH QUAl..IFICA TION? 
Master of Education (Honours) 

9. NAME OF SUPERVISOR 
Professor Darol Cavanagh 
(S~tement attached from Northern Territory University Human Ethics Corrunittee to indicate project 

approved) 

10. IS ANY AGENCY PROVIDING FUNDING FOR THE PROJECT? 
No 

11. Not Applicable 
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CURRICULUM AND ASSESSMENT 
APPLICATION TO CONDUCT RESEAROI 

12 WHEN IS THE PROJECT PLANNED TO COMMENCE? 

Semester 2 19% 

13. WHEN IS THE PROJECf PLANNED TO BE COMPLETED? 

1997 

FonnC 

14. BY WHAT DATE WILL A COPY OF THE FINAL REPORT BE SUBMI I I ED TO THE NORTHERN 
TERRITORY DEPARTMENT OF EDUCATION? 

Semester 2 1997 

15. PLEASE SET our THE MAIN AIMS OF THE PROJECf 

The main aims of the proposed research are as follows: 
• To analyse published data on violence in Northern Territory secondary schools; 
• To explore the causes and perceptions of violent behaviour in secondary schools; 
• To make a comparative study of strategies for reducing violence in schools and 

measure the effectiveness of different strategies; 
• To collate the views and attitudes of members of school communities on 

experience of violent behaviour, degrees of violence, causes of violence and 
strategies for prevention of violence and to compare responses of teachers 
when violence occurs. 

16. WHICH SCHOOlS OR OTHER INSTITUfiONS IN THE NORTHERN TERRITORY WILL BE 
INVOLVED? 

The following Darwin Area Government High Schools will be invited to 
participate: Driver, Taminmin, Sanderson, Dripstone. 
(Copy of letters to Principals seeking permission and inviting schools to participate attached) 

17. HOW MANY NORTHERN TERRITORY STUDENTS WILL BE INVOLVED? 

No students will be involved in the surveys 

18. HOW MANY NORTHERN TERRITORY STAFF MEMBERS WILL BE INVOLVED 

Between 50 and 100 teachers will be asked to respond to the surveys. 
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CURRICULUM AND ASSESSMENT 
APPLICATION TO CONDUCf RESEARCH 

19. PLEASE UST THE MAIN DATA GATHERING PROCEDURES TO BE USED 

FonnC 

The attached questionnaires (Survey 1 and Survey 2) approved by the Northern 
Territory University Human Ethics Committee will be used. 

20 WHAT PROVISION HAS BEEN MADE FOR FEEDBACK TO PARTICIPANTS 

The final thesis report is to be made available to participants on request and also 
through the Northern Territory University Library, Education Faculty, and CAD. 
A summary report of conclusions and recommendations may also be published. 

21. WHAT MEASURES HAVE BEEN TAKEN TO ENSURE CONFIDENTIALITY FOR RESPONDENTS? 

Survey forms will be coded and no school or individual will be identified directly 
with responses. 

22. HAS SIMilAR INFORMATION BEEN SOUGHT PREVIOUSLY FROM THE PROPOSED 
RESPONDENTS? 

Not by this researcher. 
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CURRICULUM AND ASSESSMENT 
APPLICATION TO CONDUCT RESEAROI 

Forme 

23. PLEASE USf ANY EXISTING RESEARCH WHICH PROVIDES BACKGROUND INFORMATION OR 
IDEAS FOR THE PRESENT PROTECf 

Burke, C. and Jarman K., (1994) Disruptive and anti-social behaviour in the middle years 
of schooling: Approaching the primary-secondary divide Unicorn, Vol 20, No. 2 

Burke, C., Jarman, K., Whitmore, L., (1994) Disruptive and anti-social behaviour in 
primary schooling: foci for professional development and community education 
Journal of Teaching Practice Vol14 No 1 pp 1 - 16 

Crawford, M., (1994) (Chair, House of Representatives. Standing Committee on 
Employment, Education and Training) The Parliament of the Commonwealth of 
Australia Sticks and stones: a report on violence in Australian schools Australian 
Government Publishing Service, Canberra. 

Fitzgibbo~ E., (chair) House of Representatives Standing Committee on Employment 
Education and Training (1996) Truancy and Exclusion from School. Australian 
Government Publishing Service, Canberra. 

Northern Territory Department of Education Schools Policy Branch (1996) "Suspension 
of Students in Northern Territory Secondary Schools" unpublished draft 
document 

2 • . PLEASE INDICATE THE LIKELY CONTRIBUTION OF THE OUfCOMES OF TI-llS RESEARCH TO 
EDUCATION IN THE NORTHERN TERRITORY. 

Benefits which are anticipated to arise from the study are 

• a clearer understanding of the rationale used for exclusion and suspension, 
• a rationale for the duration imposed, 
• the effects on the institution (as opposed to the effects on the student). 
• a comparison of the views of those empowered to exclude students and the views of 

the teachers who observe violent or aggressive behaviours in particular. 

Sig:rted ·------·····--·············-········ Date ............................................. . 
Proposer 
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MXXX, 
Principal, YYY High School 
POBox 00, 
zzz 
NT 0800 

Dear 

page 1 

RESEARCH ON REDUCING VIOLENCE IN SCHOOLS 

I am writing to request participation of your school in research which I propose to conduct 
on reduction of incidents of violence in Northern Territory secondary schools. I am using 
as my definition of violence the AEU definition quoted in the "Sticks and Stones" report of 
the Parliamentary standing committee on violence in schools: 

"Violence in schools is present in any situation where a member of the school community 
(teacher, student, other education worker, parent or visitor) is intimidated, abused, 
threatened, or assaulted, or their property deliberately damaged by another member of that 
community or the public in circumstances arising out of the activities of the school." 
(Crawford et al, 1994 p 1) 

The research would comprise distribution and collection of two sets of survey forms: The 
first would involve seeking the views of the Principal or Assistant Principal on violent 
incidents of a sufficiently serious nature to warrant exclusion. 

The second part of the study will involve a survey of teacher attitudes towards incidents of 
verbal and physical violence between students and their peers and between students and 
staff. 

I hope to conduct both surveys in semester 2 1996. 

The data will be published and analysed in a final thesis hopefully by October 1997. I would 
be happy to make the final thesis or a summary extract available to your school. The 
completed survey forms would be coded to retain anonymity and confidentiality and 
nothing in the final thesis would identify either schools or individuals taking part in the 
surveys. It is hoped to include input from four Darwin Government secondary schools. 

Please let me know whether you are willing to participate in the proposed study. A plain 
English statement is attached. 

Yours sincerely, 

Chris Dias, 
20th August 1996 
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RESEARCH PROJECT: REDUCING VIOLENCE IN SECONDARY SCHOOLS 

ClllEF RESEARCHER: ED' <\RD CHR1 :::roPHER Dl ~ 

PURPOSE OF STUDY 

You are invited to assist by providing your opinions via questionnaires on behaviours 
which you find disruptive in secondary schools. 
You are also invited to give opinions on responses and sanctions u sed in schools 
particularly exclusion and suspension. These terms will be defined and explained for you. 

BENEFITS OF THE STUDY 

Benefits which are anticipated to arise from the study are 

- a dearer understanding of the rationale used for exclusion and suspension, 
- a rationale for the duration imposed, 
- and its effects on the institution (as opposed to the effects on the student). 
- a comparison of the views of those empowered to exclude students and the views of 

teachers on behaviours of a violent and disruptive nature. 

WHAT WOULD BE EXPECTED OF YOU? 

If you decide to take part in this research you would be asked to complete one of two 
questionnaires. It is anticipated that this would occupy about 45 minutes of your time. 

CONFIDENTIALITY 

Your responses will be recorded on a questionnaire. A code will be used for my record 
keeping purposes but this will be kept separate from the questionnaires. There will be 
complete anonymity in the responses and there will be no way of identifying any 
respondent. 

YOURPARTIOPATION 

I would be grateful if you did participate in this study but you are free to refuse to 
participate. Even if you do decide to participate, you may withdraw from the research at any 
time. 

RESULTSOFTHESTUDY 

The results of the study will be published in a final thesis around the middle or end of 1997. 
Copies of this thesis will be supplied to the Assessment Division of the N orthern Territory 
Education Department, the education faculty of the Northern Territory University and the 
University Library. 

PERSONS TO CONT ACf 

If there is an emergency or if you have any concerns before commencing, during, or after 
the completion of the project, contact: 
Chris Dias Tel89322299 email DIASC@dl31.aone.net.au 
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REDUCING VIOLENCE IN SCHOOLS 

'-- URVEYl 

This survey seeks the views of Principals, Assistant Principals and those who aspire to 
these positions, in Northern Territory secondary schools on exclusion and suspension of 
students from schools. In the survey we are particularly interested in the year 8 to 10 age 
group of students. · 

There are a number of hypothetical scenarios presented. These are all fictional. Any 
names used are fictitious and are used only to clarify roles in the scenario. Please u se the 
appropriate letter indicated in the key for responses, and use the comment section if you 
wish to qualify or clarify your response. 

PLEASE NOTE: YOUR RESPONSES ARE COMPLETELY CONFIDENTIAL 

DEFINITIONS: 

• Suspension- formal exclusion as defined under the Northern Territory Education 
Act 

• Expulsion - as above 
• Exclusion- an informal arrangement which is not subject to forwarding of 

documentation through Departmental channels, but is rather a cooling off period 
negotiated with parents 

• Imposition - school imposed punishment such as detention, desk and wall cleaning, 
rubbish collection, manual tasks. 

This project is being carried out by Chris Dias through the Northern Territory University 
towards preparation of a thesis report. 

1HANK YOU FORT AKING THE TIME TO COMPLETE TinS QUESTIONNAIRE 

Reducing Violence in Schools Surveyl C. Dias 
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KEY FOR RESPONSES 

Please use this key to indicate what you consider an appropriate level of response to each 
of the incidents described in the hypothetical scenarios below. 

A Low level response: Classroom teacher I low level imposition/ No Action 

B Corporal punishment 

C internal suspension/ isolation for a period around 1 day 

D exclusion or suspension from school 2-3 days 

E exclusion or suspension from school remainder of week 

F exclusion or suspension from school 1 week 

G exclusion or suspension from school more than 1 week 

H expulsion 

Reducing Violence in Schools Survey 1 C. Dias 
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RESPONDENT DETAILS: 

Please indicate respondent details as follows: 

Male 0 Female 

Principal 0 Asst Principal 

Number of years at current level.. ................. . 

Total number of years teaching ................... . 

RESPONSES TO SCENARIOS 
Please circle letter. (Comment optional) 

1. Response: Jenny: A B 
Trisha: A B 

c 
c 

0 
0 

D 
D 

Other 0 
Previous level.. ................. . 

E 
E 

F 
F 

G 
G 

H 
H 

Comment ................................. ............................................................................................... . 

2. Response: Malcolm: A 
Dennis : A 

B 
B 

c 
c 

D 
D 

E 
E 

F 
F 

G 
G 

H 
H 

Comment. ................................................................................................................................ . 

3. Response: A B c D E F G H 

Comment. ..................................................................................................................... ........... . 

4. Response: A B c D E F G H 

Comment. ..................... .. ......................................................................................................... . 

5. Response: A B c D E F G H 

Comment. ........................................................................................................................ .. ...... . 

......................................................... .. ·············· ···························· ................................................ . 

6. Response: Tom: A B c D E F G H 

Reducing Violence in Schools Survey 1 CDias 
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Bill: A B c D E F G H 

CoiJ\Dlent .................. .. ............................................................................................................ . 

........... ...... ························································ ······················ ...................................................... . 

7. Response: A B c D E F G H 

Comnlent .......................... ................ .. .................................................................................... . 

8. Response: Andrea: A 
Zoe: A 

B 
B 

c 
c 

D 
D 

E 
E 

F 
F 

G 
G 

H 
H 

Comnlent. ................................................................................................................................ . 

9. Response: Shane: A B 
Sonny: A B 

c 
c 

D 
D 

E 
E 

F 
F 

G 
G 

H 
H 

CoiJ\Dlent. ................................................................................................................................ . 

10. Response: A B c D E F G H 

Comnlent. ............... .. ........................................................ ..................................................... .. . 

11. Response: A B c D E F G H 

Comnlent. ...................................................................... .......................................................... . 

12. Response: A B c D E F G H 

CoiJ\Dlent ................................................................................................................................ . 

13. Response: A B c D E F G H 

Reducing Violence in Schools Survey 1 
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Comment. ....... .. ..................... .. ............................................................. ................................... . 

....................... .. .. ........ .......... ...... .................................................... .... .. .... .......................... .......... . 

14. Response: A B c D E F G H 

Comment. ................................................................................................................................ . 

15. Response: A B c D E F G H 

Comment ................................................................................................................................ . 

16. Response: A B c D E F G H 

Comment ................................................................................................................................ . 

....................................................................................................... .......... ·············· ... ····················· 

Reducing Violence in Schools Survey 1 C. Dias 
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SCENARIOS: 
Please indicate on the response sheets, for each of the following hypothetical scenarios, 
what type of action you consider would be appropriate: 

1. It is the first week of a new school year. Jenny and Trisha, year 8 students, punch each 
other in class. They did not previously know each other. The teacher reports to you that 
the incident arose when Jenny accidentally jostled Trisha as she passed her desk. 

2. Malcolm and Dennis, both in year 9, have a punch up in the playground. It turns out 
that although they are not particular friends, there has been no previous animosity. The 
fight has arisen over a dispute over rules of an unsupervised game they were playing 
and some poor sportsmanship. 

3. Gina has been asked to leave a classroom due to disruptive behaviour. She has 
refused. The senior teacher is called on to assist, and when he asks her to leave is subject 
to a violent outburst of hysterical abuse ("I hate this fucking school! Fucking suspend me 
for all I care, you wanker. This fucking sucks."), which appears to shock the other 
students. 

4. Wes has a history of violent outbursts and intimidation of both students and teachers. 
He arrives late at school one morning disturbing his classmates who are doing a test. The 
teacher asks him to quieten do~n. Wes launches into a loud and frenzied verbal assault 
on the teacher ("You're always fucking picking on me. Fuck your poxy test. How come 
they get to do it and I don't. You're a fucking moron. You aresehole. Stick your fucking 
test up your arse"). 

5. Wendy, a year 9 student, in passing her teacher in the school yard, has jostled her with 
her shoulder. Wendy is physically larger than the teacher. The teacher is certain that 
there was intent. This student has previously been disciplined following intimidatory 
behaviour towards both students and teachers. Wendy claims that it was an accident as a 
result of her looking away as she greeted another student, but you don't believe this. 

6. Bill has a history of low level disruptive behaviour in class. As Tom returns to his seat 
Bill pulls the chair away causing Tom to fall heavily hurting his back. In a fit of temper 
Tom gets to his feet and punches Bill hurting him quite badly. 

7. Charlie has had a history throughout primary school of abusiveness towards teachers. 
He is on his first day at high school and as he gets off the bus, seeing the teacher on yard 
duty he abuses her loudly with foul language. 

8. Sheena has been severely beaten by Zoe at recess near the girls' toilets. She has 
sustained a number of visible injuries including a cut lip and black eye. She is extremely 
distressed. Inquires reveal that Zoe had been told by Andrea that Sheena had called Zoe a 
"slut". Zoe had not heard this but knows that Sheena had given her a dirty look last 
week at the market. 

9. Shane and Sonny, two year 10 students, approach Mark, a year 8 student, at recess. 
Shane explains to Mark that he has heard that Mark swore at his girlfriend and he will be 

Reducing Violence in Schools Survey 1 cow 
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keeping an eye on Mark. Mark is very frightened and does not wish to come to school 
any more. 

10 Joel has been brought to your office following disruptive behaviour in class. He has a 
history of disruptive behaviour and has recently returned from suspension following an 
unrelated incident. He has been spoken to on a number of occasions both by you and by 
the student counsellor. Joel lives with an elderly aunt and has no other relatives in 
town. When you suggest involving his aunt he becomes highly distressed, abuses you 
verbally and starts to damage office furniture, picking up chairs and throwing them 
round the room before leaving in a distressed state, loudly condemning the school and 
issuing threats against a number of teachers. 

11. Mike is leaving school at the end of the day on his way to the bus stop. Jeff follows 
him and begins making derisory remarks ("Ya poofta, wanker"). Mike tells Jeff to "Fuck 
off'. Jeff drops his school bag and sets upon Mike in a flurry of punches which attracts a 
crowd and is broken up by the teacher on duty. Mike has no history of fighting and is a 
good student. He does not retaliate. Jeff is a belligerent boy who is disruptive in class and 
occasionally truants. 

12. At the height of a long running dispute between two groups of girls Naomi and Linda 
are found writing graffiti on the walls of the school about another group of girls. The 
graffiti is extensive covering a wide area of the school and contains particularly offensive 
suggestions about the other group. There is considerable cost incurred in removal of the 
graffiti. 

13. Courtney is a new girl in year 9. She is very attractive and has taken the attention of a 
number of the boys. Paula, a girl in year 10 approaches Courtney in the yard at lunchtime 
in the company of some other year 10 girls. She warns Courtney to stay away from "her 
man" or there will be trouble. 

14. Andy is chasing someone who has taken his hat. He is fairly agitated. In a corridor 
outside classrooms at change of lesson. Mr B blocks Andy's path and tells him to slow 
down and take it easy. Andy pushes the teacher aside quite violently causing him to drop 
his books on the floor and resumes his chase. Andy has a history of belligerent 
behaviour towards teachers and has recently returned from a suspension for verbal 
abuse of a teacher. 

15. Jessica has her bicycle tyres slashed and a green ant nest put under the saddle of the 
bike by Julie and Kelly, two girls who constantly niggle her in class. 

16. Ian has his hat taken by Eddie and thrown in the urinals. 

Reducing Violence in Schools SUI'Ve)" 1 c Di.&s 
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REDUCING VIOLENCE IN SCHOOLS 
SURVEY 2 

This questionnaire calls for a response to a number of key incidents of aberrant behaviour 

which affect the social and learning environments in Northern Territory secondary schools 

particularly in the year 8 to ~0 group. 

There is a preliminary sheet which asks general information about the respondent. There 

are then six response sheets which contain examples of incidents and explanatory 

statements. Extra response sheets have been provided for you to include any incidents 

which you believe warrant inclusion. 

Please answer all the questions by crossing the boxes and the continuum at the appropriate 

point and writing in the space provided. It is important that you focus on what you 

ACfUALL Y do rather than on what "should" be done. 

The rating scale of frequency indicates how often. For the purposes of this rating scale HIGH 

will refer to the occurrence of the incident on a daily basis while LOW will refer to the 

occurrence on a weekly (or less) basis. 

Severity refers to the effect the incident has on the social and learning environments. For 

the purpose of this rating scale illGH will refer to having a major disruptive effect while 

LOW will refer to having a relatively minor disruptive effect. 

PLEASE NOTE 

YOUR RESPONSES ARE COMPLETELY 

CONFIDENTIAL 

This project is being carried out by Chris Dias through the Northern Territory University 

towards preparation of a thesis report. 

TIIANK YOU FORT AKING TilE TIME TO COMPLETE 1HIS QUESTIONNAIRE 

C Di.as MEDH Survey2 pagel 
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RESPONDENT: [)]]][[[I] 
SURVEY 2 

Please provide the following information about the respondent. 

1. Gender: Male 0 Female 0 

2. Teaching area English 0 Science 0 
Social Ed 0 Business Ed 0 
Phys Ed 0 Tech Studies 

Maths 0 ESL D 

3. Number of co-faculty members 

Special Ed 

None 

One 

Two 

Three 

D 

Four or more 

4.. Preservice training: 
Please indicate location of preservice training 

NT 0 SA 0 WA 0 
ACT 0 Vic 0 NSW 0 

Please indicate years of preservice training 

0 

Performing Art 0 
HomeEc 0 
Visual Art 0 
Counselling 0 

0 
0 
0 
0 
0 

Qld 0 
Tas 0 Elsewhere 0 

2yr 0 3yr 0 4yr 0 Syr or more 0 

5. Please indicate where you did most of your own secondary schooling 

NT D SA D WA 0 Qld 0 
ACT 0 Vic 0 NSW 0 Tas 0 Elsewhere 0 

6. Number of years teaching (including this year) ______________ Years 

7. Number of years at this school ______________ Years 

8. Number of students currently taught in all classes. Students 

9. Number of students currently taught in years 8-10 Students 

C. Dias MEDH Survey 2 page2 
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RESPONDENT: [III] [Ill] 

INCIDENT: Verbal aggression to other students 

EXPLANATORY STATEMENT: Student directs insulting, abusive, statements or "put downs" at 

peers. 

1. In your experience this year how would you rate this type of behaviour? 

Frequency: 

In classroom Rating Low High Mostly 0 Mostly 0 Both 0 
Boys Girls 

In playground Rating Low·----- High Mostly 0 Mostly 0 SothO 
Boys Girls 

Severity: 

In classroom Rating Low------------High Mostly 0 Mostly D Both 0 
Boys Girls 

In playground Rating Low High Mostly 0 Mostly 0 Both 0 
Boys Girls 

2. What makes it a severe or not so severe incident for you? 

In classroom __ _ 

In playground ----------

3 (a). What strategies do you usually use to deal with such an incident? 

In classroom 

In playground __ _ 

(b) Is this strategy recommended by your school Discipline Policy? 

Yes 0 NoD Not sure 0 
4. How would you rate your satisfaction for the outcomes resulting from this strategy? 

In classroom Rating Low-------------High 

In playground Rating Low--·------------High 

5. What would help prevent this incident from occurring in the future 

C. Diu MEDH Survey2 page3 
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RESPONDENT: [)]I] [)]I] 

INCIDENT: Verbal aggression to teachers 

EXPlANATORY STATEMENT: Student directs insulting, abusive, statements or "put downs" at 

teacher. 

1. In your experience this year how would you rate this type of behaviour? 

Frequency: 

In classroom Rating Low High Mostly 0 Mostly 0 Both 0 
Boys Girls 

In playground Rating Low High Mostly 0 Mostly 0 BothO 

Boys Girls 

Severity: 

In classroom Rating Low----------High Mostly 0 Mostly 0 Both 0 
Boys Girls 

In playground Rating Low--- High Mostly 0 Mostly 0 
Boys Girls 

2. What makes it a severe or not so severe incident for you? 

In classroom __ _ 

In playground ------

3 (a). What strategies do you usually use to deal with such an incident? 

In classroom 

In playground __ _ 

(b) Is this strategy recommended by your school Discipline Policy? 

Yes 0 No 0 Not sure 0 
4. How would you rate your satisfaction for the outcomes resulting from this strategy? 

In classroom Rating Low---------------High 

In playground Rating Low---------------High 

5. What would help prevent this incident from occurring in the future 

C. Dias MEDH Survey2 page4 
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RESPONDENT: liii1lllll 

INCIDENT: Physical aggression at other students 

EXPLANATORY STATEMENT: Student directs physical attack at another student - punching, pushing, 

soitt inQ throwinQ thinQs 

1. In your experience this year how would you rate this type of behaviour? 

Frequency: 

In classroom Rating Low-------------High MostlyO Mostly 0 
Boys Girls 

In playground Rating Low-----------High MostlyO Mostly 0 
Boys Girls 

Severity: 

Both 0 

Both 0 

In classroom Rating Low'--- High MostlyO Mostly 0 Both 0 
Boys Girls 

In playground Rating LoW--- ----------High MostlyO Mostly 0 
Boys Girls 

2. What makes it a severe or not so severe incident for you? 

In classroom _ _ _ 

In playground __ _ 

3 (a). What strategies do you usually use to deal with such an incident? 

In classroom __ _ 

In playground 

(b) Is this strategy recommended by your school Discipline Policy? 

Yes 0 NoD Not sure 0 
4. How would you rate your satisfaction for the outcomes resulting from this strategy? 

In classroom Rating Low-------------High 

In playground Rating Low---- --------- -High 

5. What would help prevent this incident from occurring in the future 

C. Diaa MEDH Survey 2 pageS 
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RESPONDENT: [(II] [II)] 

INCIDENT: Physical aggression towards staff member 

EXPlANATORY STATEMENT: Student physically assaults teacher or other staff member 

1. In your experience this year how would you rate this type of behaviour? 

Frequency: 

In classroom Rating Low- - High MostlyO Mostly 0 Both 0 

In playground Rating Low 

Severity: 

Boys 

High MostlyD 
Boys 

Girls 

Mostly 0 
Girls 

Both 0 

In classroom Rating Low------------High MostlyO Mostly 0 Both 0 
Boys Girls 

In playground Rating Low High MosttyO Mostly 0 Both 0 
Boys Girls 

2. What makes it a severe or not so severe incident for you? 

In classroom 

In playground __ _ 

3 (a). What strategies do you usually use to deal with such an incident? 

In classroom 

In playground 

(b) Is this strategy recommended by your school Discipline Policy? 

Yes 0 No 0 Not sure 0 
4. How would you rate your satisfaction for the outcomes resulting from this strategy? 

In classroom Rating Low------ ------- High 

In playground Rating Low High 

5. What would help prevent this incident from occurring in the future 

----------------------------------------------------------------------
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RESPONDENT: [Ill] [Ill] 

INCIDENT: Damage to property of student 

EXPLANATORY STATEMENT: A student has items of clothing or property deliberately damaged, hidden or 

stolen resulting in a distressed state. 

1 . In your experience this year how would you rate this type of behaviour? 

Frequency: 

In classroom Rating Low High MostlyO Mostly 0 Both 0 
Boys Girls 

In playground Rating Low------------High MostlyO Mostly 0 Both 0 
Boys Girls 

Severity: 

In classroom Rating Low High MostlyO Mostly 0 Both 0 
Boys Girls 

In playground Rating Low High Most I yO Mostly 0 Both 0 
Boys Girls 

2. What makes it a severe or not so severe incident for you? 

In classroom -------- -------------------------------

In playground ---·------

3 (a). What strategies do you usually use to deal with such an incident? 

In classroom __ _ 

In playground __ _ 

(b) Is this strategy recommended by your school Discipline Policy? 

Yes 0 No 0 Not sure 0 
4. How would you rate your satisfaction for the outcomes resulting from this strategy? 

In classroom Rating Low----------- --High 

In playground Rating Low---------------High 

5. What would help prevent this incident from occurring in the future 

C. Di.aa MEDH Survey 2 page7 
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RESPONDENT: liiilliiil 

INCIDENT: Damage to property of staff member or school 

EXPLANATORY STATEMENT: This includes incidents of vandalism or graffiti, fire , theft, actions 

directed in aggression individually or collectively against staff or the school. 

1. In your experience this year how would you rate this type of behaviour? 

Frequency: 

In classroom Rating Low-----------High MostlyQ Mostly 0 Both 0 
Boys Girls 

In playground Rating Low High MosttyQ Mostly 0 Both 0 
Boys Girls 

Severity: 

In classroom Rating Low High MostlyQ Mostly 0 Both 0 
Boys 

In playground Rating Low-------------High MostlyO 
Boys 

2. What makes it a severe or not so severe incident for you? 

In classroom 

In playground 

3 (a). What strategies do you usually use to deal with such an incident? 

In classroom 

In playground 

(b) Is this strategy recommended by your school Discipline Policy ? 

Yes 0 No 0 Not sure 0 

Girls 

Mostly 0 
Girls 

4. How would you rate your satisfaction for the outcomes resulting from this strategy? 

In classroom Rating Low High 

In playground Rating Low High 

5. What would help prevent this incident from occurring in the future 

C. Dias MEDH Survey 2 
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Appendix 6 Raw Results of Survey 1 principal group 

TEACHER RESPONSES TO VIOLENCE IN SCHOOLS 

SURVEY 1 

RESPONSES TO ALL QUESTIONS - Principal and Assistant Principal Survey 
Group 

KEY FOR RESPONSES 

Action 
A 

B 
c 
D 
E 
F 
G 
H 

Low level response: Oassroom teacher / low level imposition IN o 

Corporal punishment 
internal suspension/ isolation for a period around 1 day 
exclusion or suspension from school 2-3 days 
exclusion or suspension from school remainder of week 
exclusion or suspension from school 1 week 
exclusion or suspension from school more than 1 week 
expulsion 



Appendix 6a Raw results of survey 1, verbal responses, principals 1 

SURVEY 1 RAW RESPONSES- PRINOPALS 

The following responses are sorted by question number and by gender of 

respondent. 

COMMENTS ON SCENARIO 1 

1 Fllllll F After suspension students would need to guarantee that they are 

prepared to co-exist on the premises. 

1Fl11117 CD Depends on comments from primary teachers 

1F118190 D- To be viewed as a warning 

1M161111 D- exclusion not suspension. Same punishment as scenario 

suggests they punched each other, no one aggressor. 

1Ml8708 C Depends on all circumstances 

1M191418 C Need to counsel both girls on the overreaction to the incident 

whilst ensuring example set to remainder of group for the physical contact 

involved in punching. Depends on severity of punches. Further action may be 

necessary. 

1M42505 D Fighting+ suspension 

1 M50942 C Fairly tough so as to deter further problems. 

1M64250 Set tone for others at start of year. 

COMMENTS ON SCENARIO 2 

2Fllllll F 'Unsupervised would need to be followed up. Negotiating the 

'coexisting' rule once suspension is over also needs doing. 

2F111117 DE Depends on the previous record . 

2F118190 Action needs to be taken Reflection time is a solution parents 

informed. 

2M161111 D again exclusion 

2M191418 C Need for counselling as with situation 1 The physical violence is 

an overreaction to the situation. Depends on severity of punches. Further 

action may be necessary. 

2M64250 Ban from games in yard 

COMMENTS ON SCENARIO 3 

3F111111 D Involve counsellor to get to the bottom of the issue prior to 

making decision in case outside referral also needed. 

3F111117 EFG Depends on the previous record. 

3M161111 isolate and counsel 
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3M191418 D internal arrangements in first instance following counselling and 

parental interview to discuss student behaviour I responses Seek clarification 

from teacher as to what the disruptive behaviour was. 

3M42505 D Such verbal outbursts and abuse of a teacher must be seen by 

other students to be addressed. 

3M50942 F More danger to other students 

3M64250 Message to others, time to cool down 

COMMENTS ON SCENARIO 4 

4Fllllll G Given 'history I assume he has been suspended and counselled 

before. :.this time it would be longer. 

4F111117 G One assumes ongoing referrals to student services etc. 

4F118190 Warning re expulsion 

4M161111 C to D because of previous history may move towards exclusion 

or contract of some sort. 

4M191418 F History of repeated activity, require parent and student 

interview. Initial response internal exclusion suspension -7 suspension 

4M42505 F possibly a G if more detail was given upon which to base a 

decision. 

4M50942 G Seems as though this is not the first instance, threatening to 

teachers and students. 

4M64250 Appears to have an ongoing problem, probable background. 

COMMENTS ON SCENARIO 5 

SF111111 F Teacher must be supported. Involve parents and indicate clearly 

you are supporting the teacher. 

SF111117 EF Plus ongoing parent contacts etc. 

SM161111 C +counselling--+ contract on behaviour 

SM18708 Need more detail 

SM191418 C Counselling/ interview between student and teacher- 'teacher 

certainty' is in doubt - need to check if past contact between student and 

teacher exists. Outcome of interview could result in moving towards 0-E-F 

SM42505 C Unable to prove intent. 

SM50942 D Despite history hard to prove, meant to support teacher but 

punishment brief. 

COMMENTS ON SCEN ARlO 6 

6Fllllll F Bill needs to understand consequences 
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6F111117 Tom CD Depends on previous record. Parent contacts etc Bill A 

file note on incident. 

6M161111 C counsel Tom on controlling anger and Bill on ongoing behaviour 

problem 

6M191418 Tom D Counsel about response of Tom Bill C Counsel Bill about 

stupid behaviour. 

6M42505 D Unfortunate for Tom 

6M50942 D Equally dangerous behaviour by both. 

COMMENTS ON SCENARIO 7 

7F111111 F Verbal abuse cannot be tolerated. Negotiate with parents. 

7F111117 D Beginning of a sorry progression in all likelihood. 

7M161111 A First day a talk and set general ground rules. 

7M191418 D Parent interview, student counselling resulting in internal 

arrangements. 

7M411110 A Serious counselling. Parental contact. 

7M42505 D Does not matter what time of the year it is. 

7M50942 C Counselling during this period. 

7M64250 With referral to student services or Sf AR 

COMMENTS ON SCENARIO 8 

8F111111 Andrea A Zoe F Assuming Sheena has not responded - no action 

on her. Andrea would be counselled by AP regarding her role and receive 

scabs. 

8F111117 Andrea CD Zoe EF Depends on previous records and evidence of 

awareness of responsibility for actions. 

8M161111 Andrea A Zoe E severity of beating warrants formal suspension 

for Zoe. Andrea counselled on consequences of her activities. 

8M191418 Andrea C counselling to determine 'truth' may result in action 

against Andrea. 

8M42505 Andrea A Zoe F Andrea warned. A response but not low level. 

8M50942 Andrea needs counselling 

8M64250 Must send a message re carrying of stories. Also advise parents to 

press charges re Zoe. 

COMMENTS ON SCENARIO 9 

9F111111 A&C for both . Both are bullies. Need to clearly understand 

harassment policy. Mark needs to know his rights and responsibilities too! 

9F111117 CD Depends on the previous record. 
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9M161111 A Shane and Sonny counselled and possible on contract, reporting 

regularly to senior teacher. 

9M18708 None appropriate in this case 

9M191418 E Intimidation 

9M42505 Could be warning only:. response A or else C 

9M50942 Shane C, Sonny A Even if true Shane should have used other means. 

Mark may also need counselling. 

9M64250 + inform parents 

COMMENTS ON SCENARIO 10 

10F111111 FG Assuming no prior history start with a week. U a history then 

more. Refer aunt to counselling available externally. 

10F111117 FG Depends on professional advice as to whether behaviour can 

be modified - if not continued suspension. 

10F118190 H- Student is a danger for the community in which he lives. 

10M161111 Exclusion until he can come in and talk problems over with 

counsellor. No return to class until Joel sorts out/ faces problems. 

10M161111 G But investigate home situation first. 

10M18708 Time to grow up. 

10M191418 G Counselling required to determine violent behaviour Previous 

history may warrant expulsion. (Have dealt with this one, ended up getting 

student a job and behaviour has since been exemplary). 

10M42505 During suspension counselling is required. 

10M50942 Despite putting elderly aunt under pressure this is a serious 

offence. Home liaison to check on home life? 

10M64250 To allow time to seek outside intervention - medical / psychiatric 

advice, welfare, counselling. 

COMMENTS ON SCENARIO 11 

11F111111 F Jeff instigated the fight :.suspension, Mike didn' t retaliate :. no 

action. 

11F111117 EFG Jeff Depends on record. 

11M161111 F Jeff only, Mike counselled, parental contact. 

11M191418 F Parental interview, may be external agencies brought in should 

parent (Mike) press charges for assault. 

11M42505 Jeff suspended. Mike congratulated on not fighting back Onlookers 

warned. 

11M50942 FG Past history? Seems unprovocated harassment 
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11 M64250 Mike's response is understandable and cannot be seen as 

provocation. 

COMMENTS ON SCENARIO 12 

12F111111 C and they have to cover the costs of cleaning the graffiti. 

12F111117 D Plus parent contact re cost of repairs. 

12M161111 C until girls have cleaned area and paid for damages (parents 

consulted) 

12M161111 D Move to recover costs from students. 

12M191418 E Girls undertake 'part' of repairs during period of exclusion 

Parents/ student requested to pay for damage caused. 

12M42505 Punishment to be cleaning of graffiti and the like ie community 

service 

12M50942 My preference would have been to have the girls clean it up 

0\arge the girls costs Counselling with both groups. 

12M64250 Allow time to clean it off. 

COMMENTS ON SCENARIO 13 

13F111111 AC Needs to clearly understand the harassment policy and its 

implications. 

13F111117 A/C Depends on record. 

13M161111 A Paula spoken to re standover threats etc. Counselled. 

13M18708 Possible not an exclusion -bullying 

13Ml91418 C To conduct counselling- intimidation 

13M42505 A Not low level Serious warning. 

13M50942 Paula needs a low level punishment for harassment, hopefully 

referred to counselling. 

COMMENTS ON SCENARIO 14 

14 M161111 C Counselled reappropriate behaviour and controlling anger. 

14Fl11111 G Would move on to 2 weeks as he has already been suspended 

for similar once before. 

14F111117 GH Depends on Andy's age, maybe H can only be a threat. 

14M191418 G There may be a case for expulsion depending on severity of 

previous events. 

14M42505 A To be sorted out to the satisfaction of teacher without 

suspension. 

14M50942 C This would appear different to other episodes, however a 

dangerous act. 
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14M64250 2 weeks 

COMMENTS ON SCENARIO 15 

15F111111 AC Involve police to ensure costs are met. Deal with as an 

harassment issue. 

15F111117 CD Depends on record. 

15M161111 D Counselling + parental involvement. 

15M18708 May not be a suspension matter- depends. 

15M191418 D Girls pay costs of repairs, parents interviewed. 

15M42505 D Malice, pre-meditated. Not spur of moment :. suspension 

15M50942 E I would insist upon a counselling session to do with harassment 

prior to return to class (payment for damages) 

COMMENTS ON SCENARIO 16 

16Fllllll AC Involve police re theft and replacement. Deal with as 

harassment issue. 

16F111117 ACD Depends on record. 

16M161111 A+ parents contacted. 

16M18708 May not be a suspension matter - depends. 

16M191418 AC depending on any previous activities 

16M42505 Difficult decision. More info may have resulted in a different 

response. 

16M50942 A Payment for damage may be sufficient payment (punishment) 

perhaps a low level sanction. If no response perhaps a C. 

16M64250 But pay for new hat. 

GENERAL COMMENTS 

OM191418 In all cases I would contact parent/ guardian to inform them of 

the problem and seek their help in counselling students involved The more 

serious physical violence would move me towards suspension if previous 

history of similar behaviour. If first offence I would tend more towards 

internal action/ isolation. I would always attempt to get collaboration from 

other sources eg teacher incident scenario 5. One on one contact between 

teachers and students can be blown out of proportion particularly if there is a 

'history' between the teacher and student. 
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TEAo-IER RESPONSES TO VIOLENCE IN SCHOOLS 

SURVEY 1 

RESPONSES TO ALL QUESTIONS - EON 471 TRAINEE TEAGIER GROUP 

--~--.!-·---~-----~~--~---··-?.·--~! .. :.~ ~-- .. ? .... ~.~---·-~-~---:.~?.!.': .. ~?.~ .. !.~ .. ..!.!., .. !~-. ..!.~.}~ ... !.5 -· 1:6 
A 15 12 1 2 12 10 4 10 16 15 18 2 1 4 19 2 4 16 ....................................... _ ........................... ,_,,_,,,, .............. ................................................................................. ..................................... ......... ··········· ......... . 

B 1 . 2 1 1 2 
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E 3 2 2 2 2 3 · 1 4 - 3 2 3 -··-·-·---···--····-· .. +·-· .. ·-···-·····-··-............................................................................................................................................................... . 

F ' 121 1 6 554 33 
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KEY FOR RESPONSES 

A Low level response: Oassroom teacher I low level imposition / No Action 
B Corporal punishment 
C internal suspension/ isolation for a period around 1 day 
D exclusion or suspension from school 2-3 days 
E exclusion or suspension from school remainder of week 
F exclusion or suspension from school1 week 
G exclusion or suspension from school more than 1 week 
H expulsion 
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SURVEY 1 RAW RESPONSES- TRAINEE TEAOIERS 

The following responses are sorted by question number and by gender of 

respondent. 

COMMENTS ON SCENARIO 1 

lFUSlO Imposition, manual tasks, detention 

1FUS13 No history to apply to reasoning. Maybe Trisha is the one to watch. 

1FUS18 A low level imposition would be good. A manual task they have to 

share under supervision may work. 

1FUS19 Even though it was an accident that Jenny jostled Trisha- they both 

punched. Not acceptable behaviour. Both they and the other students need 

top see the seriousness of the incident. 

1FUS20 Possibly detention. If later in the year would consider more serious 

action. 

1FUS21 isolate from each other 

1FUS3 Imposition. The class teacher could handle this episode. They both 

apologise and receive a detention for punching. 

!FUSS Considering it is the first week and first high school year of both 

students, hopefully, confrontation with the principal would be enough of a 

deterrent. 

1FUS6 Trisha needs to be made aware that her action was inappropriate. 

Both need to know that violence will not be tolerated. 

1FUS7 Plus a warning that if it happens again they will be suspended. 

lMUSl Physical violence is highly undesirable, however this is the first 

occurrence in the new high school environment. 

1MUS11 Misunderstanding. Result of an accident. Otildren may have 

elevating stress levels because of the new year. 

1MUS14 It's a new year, standards may not be known to the students. The 

catalyst was 'accidental'. Warnings and appropriate conflict resolution 

avenues should be discussed. 

1MUS15 The low level action needs to be forceful and effective in order that 

the students understand the teacher is serious about discipline so early in the 

year. 

1MUS16 find out who instigated it but both need to be shown they are on 

report. 

COMMENTS ON SCENARIO 2 
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2FUS10 imposition, detention 

2FUS12 talk to them about sportsmanship - do either have a history of 

violence? 

2FUS18 Again a low level imposition may help. Set them on a task to find out 

the rules of the game and read them out in front of the class. 

2FUS20 Detention or rubbish duty, no need for suspension. 

2FUS3 Imposition. A chat on good sportsmanship and three lunchtimes 

picking up paper for punching. 

2FUS5 Is C the equivalent of a period of detention? 

2FUS6 Some punishment such as not being permitted to be involved in games 

for a period of time and reinforcement of rules against violent behaviour. 

2FUS7 Plus a warning that if it happens again they will be suspended. 

2MUS14 Detention, picking up papers at lunchtime. Second year high school 

should know better. 

2MUS15 Bordering between A and C. Unfortunately if C is used 

"suspension" is all for repeat offences. 

2MUS16 As it's the first time and we don't know the reasons why- keep the 

punishment within the school. 

COMMENTS ON SCENARIO 3 

3FUS10 Gina wants to be suspended- this is a reward to her, seeking 

attention. 

3FUS12 Are there any outside circumstances? History of abusive behaviour? 

3FUS13 Not fair to others in class to have Gina around in this state. 

3FUS18 A period of isolation may be good for her with a set of maths 

questions to be completed by the end of the day. 

3FUS19 Firstly it is unacceptable behaviour. Before suspension she needs to 

be spoken to firmly but with care. Also she needs to know if it happens again 

the punishment is more severe. 

3FUS20 Refusal/ swearing at two teachers and behaviour warrants 

suspension. Would be disruptive to other students. 

3FUS3 Exclusion for 1 week. Gina's parents or guardian should be notified. 

Her behaviour has upset the whole class. 

3FUS5 Unacceptable behaviour. Hopefully the parents will take note and 

reinforce lesson or counsel at home. By the way, do secondary schools have 

counsellors? 

3FUS6 need to look at bigger picture - home life etc- perhaps a few lessons on 

her own with some work done with her on her attitude. 

3FUS7 Should have counselling 
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3FUS8 I disagree with corporal punishment as a solution but wonder if 

suspension is a relevant punishment in Gina's case. 

3MUS1 A very bad example for other students, she should not be present for 

2 or 3 days. 

3MUS11 This obvious attack on the senior's authority must not go 

unpunished. 

3MUS14 She has stated that she doesn't care about being suspended. 

Isolation allows her to cool down, keeps her from disrupting students, so this 

avenue would not be punishment 

3MUS15 A serious offence but the student has suggested she wants 

suspension. Suspension should be avoided so she doesn't get her own way. 

3MUS16 Try and find out what's really upsetting her first. there may have 

been a problem at home -with the teacher- otherwise D 

3MUS22 Plus counselling and parent interview. 

3MUS4 Context/past history dependent. I'd tend to go easier on a girl/ less 

threatening +pmt a possibility (this had better be confidential) 

COMMENTSONSCEN~04 

4FUS13 Not fair to other clliJdren- but what will happen to him while he is 

away from school? 

4FUS18 Make him do the test when the other pupils are doing a more 

enjoyable activity he'd rather do. 

4FUS19 U Wes has a history of this behaviour (and every action has been 

taken to help him before this) then he needs to go from the school. 

4FUS20 Probably look at underlying causes. Maybe trouble at home?? Also 

affect other students. 

4FUS21 depending on the history 

4FUS3 Suspension; Wes has a history of dysfunctional behaviour and the rest 

of the class should not have to contend with his actions (sect 27(1)). 

4FUS5 Lack of attention may be sufficient punishment for Wes. Sounds like 

he enjoys the attention and prestige of 'ruling the roost'. 

4FUS6 remove from class - do test in own time I detention. Compulsory time 

with school counsellor I mentor- note to parents if continued. 

4FUS7 As this student is irrationally upset - should have counselling. 

4FUS8 Possibly Wes has a complex concerning 'being selected for picking on' 

and about school hence(hence lateness at test) maybe needs personal 

attention in addition to punishment. 

4MUS14 isolation- cool down- recommend to the school counsellor. 
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4MUS15 This answer depends on the action imposed for the previous 

outbursts. 

4MUS16 once again maybe his home environment is violent find out what's 

happening at home and talk to him (remind him) about inappropriate 

behaviour otherwise F 

4MUS22 What year is he in? 

COMMENTS ON SCENARIO 5 

SFUS10 Wendy's word against the teachers. She has previously been 

disciplined for intimidatory behaviour so her background means it is possible 

for her to do it again 

SFUS13 If it gets no response maybe. Wendy will change tactics. It doesn't 

effect other students. 

SFUS18 There is no proof either way. A quick verbal reprimand and telling 

her to be more c.areful in future is all you can do. 

SFUS19 There is no proof. Perhaps an apology by Wendy would be 

appropriate. 

5FUS20 Perhaps a note to parents. No real physical violence so no need for 

suspension 

SFUS21 for the rest of the day 

SFUS3 Imposition: A detention and 100 lines lbis is tricky because Wendy is 

cunning so there isn't any proof. However, punishment will tell her that the 

teacher is not fooled. 

SFUSS Wendy should be given a clear communication that her attitude and 

action (whether intended or not) will not be tolerated. 

5FUS6 a strong warning about responsibility and rights - same punishment in 

terms of an apology -+ sincere 

SFUS7 It must be made clear to Wendy that you don't believe her and any 

more incidents will result in suspension. 

SFUSB I don't see that suspension would help. Maybe slight embarrassment in 

front of peers whilst 'rubbish collecting' would discourage disruptive 

behaviour (???) 

SMUS14 In addition notification of parent or guardian and a written apology 

to teacher by student. 

SMUS15 Depends again on previous action taken for intimidatory behaviour. 

SMUS16 sounds malicious pure and simply- needs some kind of warning

depends on what's already been done. 

SMUS22 referral to school counsellor 
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COMMENTS ON SCENARIO 6 

6FUS10 Tom responded in anger and revenge Bill has previous history and 

intended to make Tom angry. 

6FUS18 While Bill probably got what he deserved he must be told that he has 

no right to physical violence. Point out that physical assault in public has 

serious consequences. A bit of isolation for both may help to cool things 

down. 

6FUS19 both were in the wrong and need to see the seriousness of their 

actions. Bill needs to be spoken to sternly about the dangerousness of his 

pranks. 

6FUS20 Detention for Tom as provoked. Bill-1 day suspension due to 

history. 

6FUS21 How badly is Bill hurt. If he can remain in class the teacher should 

handle by separating and other punishment eg detention. 

6FUS3 Internal suspension for both boys for one day and a discussion about 

dangerous behaviour and lack of control. 

6FUS5 Tom should not be rewarded for responding to Bill with violence - but 

then perhaps D for both. Actually I really don' t know what to suggest; it's a 

difficult situation. 

6FUS6 need to be made aware of appropriate classroom behaviour. 

6FUS7 Include warnings 

6FUS8 It should privately and firmly be explained to Bill what the dangers of 

his action may be. 

6MUS141n addition parents notified 

6MUS15 Tom should be disciplined but only to show that he shouldn' t 

necessarily react with violence to other people's stupidity( teacher). Bill's 

punishment depends on previous action taken. 

6MUS16 Give them both a warning, 1 about careless and dangerous behaviour 

the other about using violence to resolve problems. 

6MUS4 An eye for an eye, a tooth ... 

COMMENTS ON SCENARIO 7 

7FUS10 0\arlie's first day. He has the intention to continue the abusive 

behaviour at secondary school. 

7FUS13 Give everybody a chance 

7FUS18 He is just trying to get attention from both teacher and fellow 

students. A lack of response may deflate his ego. 
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7FUS19 It is the first day. Although he has a history of this sort of behaviour 

in primary school this is a 'new' start. He needs to be spoken to and told this 

is unacceptable. 

7FUS20 Detention with severe warning that continued abuse will be met with 

suspensions. 

7FUS21 He needs to know it is not acceptable behaviour 

7FUS3 No action but 0\arlie's attitude must be investigated. A welfare 

support group may be appropriate. 

7FUS6 needs to be made aware that high schools won't tolerate his behaviour. 

perhaps set up a contract with him to manage his behaviour problems. 

7FUS7 Include counselling as well 

7FUS8 Suspension of any period may in fact be something to be proud of to 

his friends ? 

7MUS 14 written apology by student 

7MUS15 Swift action at a serious enough level to show that it will not be 

tolerated at high school. 

7MUS16 As it's his first day he must be given a chance/ new start but 

warned severely that the behaviour is intolerable with consequences. 

7MUS4 Maybe upgrade to C depending on response 

COMMENTS ON SCENARIO 8 

8FUS10 Zoe acted inappropriately- from a dirty look.(corporal punishment 

ed) 

8FUS12 Did Andrea know what the outcome of her gossip would be? 

8FUS18 Andrea needs to be told to butt out of things that don't concern her. 

Zoe needs to be taught not to believe everything people tell her. 

8FUS19 Andrea needs to be spoken to. Rumours can spell the beginning of a 

disaster. Zoe's behaviour is totally unacceptable. 

8FUS20 W aming to Andrea as no proof that anything was said. 

8FUS21 Zoe - physical abuse of a student 

8FUS3 Suspension under the act. Zoe is a violent person and endangers other 

students. Imposition for Andrea for mischief making. 

8FUS5 Andrea needs to learn that 'lagos' are culpable and not only 'Othellos' 

8FUS6 Andrea- punished, especially if it seems she knew what Zoe's reaction 

would be. Zoe- because of the injury to Sheena she is a risk to students - 2 

days suspension & written apology to Sheena and her parents. 

8FUS7 include counselling and warnings 

8MUS16 violence is totally unacceptable for whatever reason Andrea should 

be punished somehow because of complicity in a serious assault. 
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8MUS4 Unless it's Friday (response E indicated remainder of week - ed) 

COMMENTS ON SCEN ARlO 9 

9FUS10 Both students need to be talked to by the teacher or principal 

9FUS13 Shane and Sonny have to be watched in case this is indicative of 

things to come. 

9FUS18 Sonny has done and said nothing. Shane has not yet done anything 

to Mark. A reassurance to Mark that nothing will happen might keep him in 

school. A close eye on the situation could be necessary. 

9FUS19 Speak to them and let them know you'll be keeping an 'eye' on them. 

9FUS20 No violence, maybe warnings that action will be met with 

suspension/ expulsion. 

9FUS21 detention? picking up rubbish at lunchtime. 

9FUS3 Imposition. Shane and Sonny have used intimidation but Mark is not 

innocent either. He should be told about provocative behaviour. 

9FUS5 How can you dectde this without knowing more about the boys 

involved. Is Mark an obnoxious pest? Are Shane and Sonny closet bullies? If 

they are then C 

9FUS6 Perhaps need to have a meeting with 3 of them to try & support Mark 

& keep an eye on what happens noting any absences Mark has. 

9FUS7 warnings 

9MUS15 Needs to be carefully handled in order that revenge by Shane and 

Sonny does not become their next motive to intimidate Mark. 

9MUS16 Shane should be warned about bullying and told about consequences 

if it is repeated. 

9MUS22 discussion and serious warning. Mark should be present at 

discussion. 

COMMENTS ON SCENARIO 10 

10FUS12 need to talk to him about home life etc 

10FUS13 Need for investigation of home circumstances. Suspension does not 

work. 

10FUS18 A day of isolation with plenty of school work to keep him busy may 

be enough. He may be trying to get another suspension so he doesn't have to 

go to schooL 

10FUS19 every avenue for Joel has been looked at. He needs to go somewhere 

else. 

10FUS20 Obviously a problem with the aunt. Suggest investigate the situation 

at home. 
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10FUS21 serious doubt if it is suitable for him to return to school. 

10FUS3 Joel's problems appear to stem from outside the school. He would 

benefit from a welfare support group. 

10FUSS Involve his aunt - Joel has to accept his actions have consequences on 

his whole life - of which school is a part - Counselling here also - if available. 

Noticed afterwards this is- perhaps group work- ongoing counselling- if not 

attended then suspension. 

10FUS6 Conference with aunt, counsellor and head. Try to evaluate what his 

problem is. examine value of suspension in his case. 

10FUS7 include lots of counselling,+ warnings of expulsion. 

10FUS8 Supervision appears ineffective. Further action must be taken

poSSibly further investigation by the counsellor into Joel's home life. 

10MUS11 More research into home life. 

10MUS14 involve the aunt 

10MUS15 Obviously he is concerned about his aunt's involvement and may 

not be receiving severe discipline at home when needed. 

10MUS16 G more than 2 weeks. Maybe talking to his aunt will modify his 

behaviour. Its the only thing left worth trying - otherwise H (outside help 

mentioned). 

10MUS22 interim measure while school counsellor investigates home 

situation. 

COMMENTS ON SCENARIO 11 

11FUS18 Tell Mike to ignore Jeff in future. Jeff on the other hand may need 

some isolation time so he doesn't have everyone's attention on him. 

11FUS19 This is unacceptable behaviour. The other students also need to be 

witness to this. 

11FUS20 warning that more attention will lead to expulsion. 

11FUS3 Suspension under the act. Jeff is a violent boy and other students 

should not have to suffer. 

11 FUSS And a caution by the school constable! He should be made aware 

that charges could be made against him 

11 FUS6 series of detentions - public apology - suspension if behaviour 

continues - need to understand what set him off. 

11FUS7 counselling and warnings 

11FUS8 E and A upon return for some time (minor humiliation before peers). 

11MUS16 Mike is acting in self defence and requires little more than 

confirmation that that's what he's doing, the other guy is obviously the 

provocateur and deserves a week's suspension 
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11MUS22 there should be parental involvement 

11MUS4 Unless there is any escalation the following day. 

COMMENTS ON SCENARlO 12 

12FUS10 Make Naomi and linda remove the graffiti. 

12FUS18 A week away from the rest of the gang as well as from the other 

gang could help. Also send their parents the bill, suggesting that they pay 

some of the cost. 

12FUS19 The girls should be made to dean it off/ apologise I spoken to/ and 

suspended for one week. 

12FUS20 Also should involve students in cleaning. 

12FUS21 set to dean graffiti after school ie in their own time 

12FUS3 Naomi and linda should scrub the walls and a note be sent to their 

parents. Mediation between these two groups is definitely indicated. 

12FUSS Again, totally unacceptable. 

12FUS6 Made to clean the school 2 nights a week for a few weeks as well as 

subsidising the cost. Made to make an apology to girls & school needs to look 

at what's happening. 

12FUS7 counselling and warnings and mediation b I w the two groups. Should 

pay for damages. 

12FUS8 A upon return to school - with emphasis on their role of keeping 

school looking good. 

12MUS14 involve them in the removal of the graffiti 

12MUS15 Only due to the cost of removal. 1£ it had of been possible they 

should have been made to remove it. 

12MUS16 Suspension- their parents ought to be informed and made to feel 

ashamed. 

12MUS22 the girls should be detained after school om a number of occasions 

and be involved in cleaning up the mess 

COMMENTS ON SCENARlO 13 

13FUS10 teachers talk to her (Paula) about her threat 

13FUS13 At this stage its not our business. 

13FUS18 A couple of rubbish duties maybe every lunchtime might make 

Paula think twice about any trouble. 

13FUS19 Paula needs to be spoken to by teacher/principal and told if action 

is taken there will be consequences. 

13FUS20 warning to Paula only 
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13FUS3 Paula's insecurities with regard to the opposite sex are not 

Courtneys problem. Paula should talk to a counsellor (isolation for 1 day) . 

13FUSS Wait and see- perhaps give the older girl a good talking to. If you 

punish her on intent when she hasn't done anything she might retaliate on 

Courtney after school. 

13FUS6 Talk to students about making threats- keep an eye on the girls- ask 

Courtney to report any further threats. 

13FUS7 Paula and the other girls should have clear warnings and counselling 

+must negotiate + apologise to Courtney. 

13FUS8 Isolate + imposed punishment after 

13MUS15 Teacher response 

13MUS16 Paula needs to be told of the consequences of harassing Courtney -

leave her alone with punishment forthcoming for any harassment. 

COMMENTS ON SCENARIO 14 

14FUS18 A couple of lunchtime detentions and exclusion from sports 

periods for the rest of the week might cool him off. 

14FUS19 Next step for Andy is expulsion. 

14FUS20 Provoked by hat taken but no reason to attack teacher. 

14FUS3 Suspension under the act. Andy is a repeat offender and physical 

abuse of teachers cannot be tolerated. 

14FUS5 Suspension is not working. It seems unfair that some nasty tease has 

provoked him though. 

14MUS14 the suspension doesn't seem to have worked. 

14MUS15 different to previous offences. Provoked incident. Again it 

depends on the level of action previously. 

14MUS16 Someone obviously has set him off deliberately with his hat- but he 

totally disregarded a teacher- suspension. 

14MUS4 You lead the response, suspension = teacher abuse therefore further 

response must at least be equiv.(+what about earlier Q&A) 

COMMENTS ON SCENARIO 15 

15FUS18 A suggestion to Jessica's parents to contact the other girls' parents 

about recovering the expense of new tyres. 

15FUS19 it is unacceptable behaviour. 

15FUS20 Fairly destructive behaviour, could have been quite dangerous. 

Damage of property. 

15FUS3 Exclusion for 1 week. Julie's and Kellys behaviour is heading 

towards violence. Parents need to be contacted. 
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15FUS7 Warnings about expulsion. Counselling and should have to pay for 

new tyres and apologise. 

15FUS8 Possibly financial compensation to Jessica. 

15MUS16 Damage to property and malicious intent - plus bullying - warning 

with more severe consequences threatened. 

COMMENTS ON SCENARIO 16 

16FUS18 Tell Eddie to retrieve the hat and wash it at home that night and 

give it back to Ian clean. 

16FUS19 Eddie should be spoken to and held in isolation for a day. 

16FUS20 Low level response eg pick up rubbish. 

16FUS3 Imposition. Eddie should apologise and scrub out the urinals. 

16FUS7 Should have to wash the hat or get a new one. 

16FUS8 Kids will be kids? 

16MUS16 Eddie is bullying Ian and humiliating him. Suspend him let his 

parents know. 

GENERAL COMMENTS 

OFUS13 I cannot believe that it is appropriate to meet violence with violence 

(corporal punishment). I would have liked to have the option to impose 

something like 'supervised suspension'. I hesitate to send a child away for a 

while without knowing what is happening. If the arrangement can be 

negotiated with caring parents OK but there is often indication in these 

scenarios that this doesn't apply 

OFUS9 I found circling these letters to be no 'fun' at all. It is my opinion that 

one would have to know more about the situation (ie more than the info given) 

to effectively deal with and decide on the appropriate disciplinary response. 

However in many of the scenarios I believe that expulsion or suspension 

would merely compound the problem for the protagonist whilst I also 

recognise that it may alleviate the victims anguish and vice versa. Therefore 

my answers are in no way absolute. 

OMUSlS Overall, some responses depend largely on previous actions 

imposed for repeat offenders and for similar offences. In all cases there 

should never be a lesser punishment imposed than previously. 

OMUS16 It's obvious when choosing punishment that it comes in only two 

varieties, 1) physical, 2) time - various lengths. The physical is often 

repugnant for people and time is not necessarily a punishment as perceived 

by some short sighted people and children. What other alternatives are there. 
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3) and garbage duty. What about counselling? Or the police and a tour of the 

gaol. 
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1 M/F TCHG FAC PRE YRS OWN EXP YRS STUD 

2 NO SER SCHL this tot a 8-10 
3 QN 1 2 3 4 5 6 7 8 9 
4 

5 RESP 

6 81 F ENG 4 VIC 4 VIC 9 4 30 30 
7 82 F HE/M 2/4 WA 4 WA 9 2 64 52 
8 83 M PE 4 SA 5 SA 19 4 so 16 
9 84 F ENG 4 NSW 4 NSW 13 10 so 30 
10 85 F ENG 4 SA 5 SA 10 1 1 1 1 111 
1 1 86 M TS 1 NT 4 NT 4 1 80 70 
1 2 87 M soc 3 ACT 5 NSW 1 1 92 86 
1 3 88 F soc 4 Q.D 2 Q.D 27 3 38 34 
14 
1 5 C1 F MA 4 SA 4 SA 24 4 28 24 
1 6 C2 NIL 
1 7 C3 M TS 2 WA 3 IQ..D 18 15 67 33 
1 8 C4 F COUN 1 SA 5 SA 10 10 0 0 
1 9 cs M MA 4 VIC 4 VIC 6 3 100 80 
20 C6 M PE 4 VIC 4 VIC 2 1 102 102 
21 C7 F ENG 4 NSW 4 VIC 7 7 120 90 
22 cs NIL 
23 C9 NIL 
24 
25 01 M ENG 4 TAS 5 TAS 10 6 so 0 
26 02 M MA 4 Q.D 3 Q.D 32 4 101 84 
27 03 F MA 4 VIC 4 NT 12 7 67 49 
28 04 F SCI 4 OS OS 28 2 90 62 
29 OS F MA 4 VIC 4 VIC 1 1 5 70 so 
30 06 F MA 3 SA 4 SA 18 9 80 28 
31 
32 A1 F PEIES 4NT 5 NSW 1 1 1 so so 
33 A2 M EIS 3 SA 4 SA 6 1 85 85 
34 A3 M MA/C ONSW 2 NSW 18 7 67 18 
35 A4 F MA 3NT 4 WA 1 1 71 64 
36 AS F soc 4 TAS 4 TAS 8 1 69 44 
37 A6 F LIB 4NT 4 Q.D 18 1 0/ALL 
38 A7 M PE 3 SA 3 SA 16 6 90 75 
39 AS M SCI 4 SA 4 VIC 14 10 so so 
40 A9 M MA/P 1 NSW 3 NSW 28 5 0 0 
41 A10 F SOC/PE VIC 4 VIC 13 1 60 35 
42 A1 1 M ENG 4 SA 4 SA 14 1 60 56 
43 A12 M soc VIC 4 VIC 12 5 74 26 
44 A13 M SCI 4 SA 4 SA 6 1 87 78 
45 A14 M SCI 4 SA 4NT 22 3 15 15 
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1 VAS VAS VAS VAS VAS VAS VAS VAS VAS VAS VAS VAT VAT 

2 
3 1 1 1 1 1 1 1 1 3b 4 4 1 1 
4 FC FC FP FP sc sc SP SP St r sc SP FC FC 
5 0-18 8GA 0-18 BGA 0- 18 BGA 0- 18 BGA YN / ! 0- 18 0- 18 0- 18 BGA 

6 SA SA 4 A 3 A y 6 3 1 G 
7 11 A 14 B 7 A 4 B ? 13 13 5 A 
8 5 A 1S A 5 A 1S B N 16 8 15 A 
9 15 A 15 A 15 A 15 A y 10 10 10 A 
10 18 A 18 A 1S A 18 A ? 3 3 18 A 
1 1 10 A 8 A 5 A 5 A ? 12 12 0 A 
1 2 12 A 12 A 12 A 12 A ? 1S 18 9 A 
1 3 12 B 15 A 8 B 15 A y 1S 17 8 B 
14 
1 5 4 B 5 A 3 B 4 A y 15 12 OA 
1 6 
1 7 9 A 5 A 15 B 14 B y 7 7 5 A 
18 s A 14 A 1 1 B 11 B y 7 7 10 B 
1 9 5 B 6 B 0 B 2 B ? 10 10 0 B 
20 15 A 7 A 14 A 8 A ? 5 5 3 A 
21 0 A 3 A 0 A 3 A y 18 0 A 
22 
23 
24 
25 3 A 8A 5 A 5 A y 18 15 1 B 
26 0 B 0 B 0 B 0 B y 18 18 0 A 
27 12 B 7 A 5 B 5 A ? 7 7 0 B 
28 4 A 5 A 1 A 3 A y 16 16 0 A 
29 10 B 7 A 12 B 12 A y 12 13 3 B 
30 4 A 3 A 3 A 10 A y 15 10 3 A 
31 
32 14 A 15 A y 5 15 A 
33 16 A 17 A 16 A 17 A ? 17 7 10 B 
34 0 A 7 A 0 A 7 A ? 18 7 3 B 
35 15 A SA 10 A 4 A ? 10 3 B 
36 18 A 18 A 18 A 18 A ? 2 10 A 
37 17 A 12 A 16 A 7 A ? 10 10 0 A 
38 3 A 3 A 3 B 3 B y 8 8 0 A 
39 18 B 18 B 1S B ? 14 1S A 
40 15 A 15 A 5 A 5 A y s s SA 
41 A A A A ? 10 0 OA 
42 10 A 5 A 7 A 10 A y 15 15 15 A 
43 17 A 7 A 15 B 12 A ? 4 5 15 B 
44 15 A 10 A 12 A SA ? 5 10 3 A 
45 14 B 14 B 4 B 15 G N 1S 1S SA 
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1 VAT VAT VAT VAT VAT VAT VAT VAT VAT PAS PAS PAS PAS 

2 
3 1 1 1 1 1 1 3b 4 4 1 1 1 1 
4 FP FP sc sc SP SP Str sc SP FC FC FP FP 
5 0 - 18 BGA 0 - 18 BGA 0-18 BGA YN/ 0 - 18 0-18 0 - 18 BGA 0 - 1 8 BGA 

6 OG 1 G 1 G ? 10 10 3 B 3 B 
7 1 B 3 A 2 B ? 12 11 2 B 5 B 
8 2A 16 A 3 A ? 15 18 0 A 0 A 
9 0 8 y 3 3 B 3 B 
10 18 A 18 A 18 A y 8 8 5 A 5 A 
1 1 0 A 0 A 0 A ? 17 16 1 B 2 B 
1 2 13 A 15 A 15 A y 20 13 15 A 14 A 
1 3 7 B 16 B 10 B y 10 10 2 A 2 A 
14 
1 5 3 A 1 A 3 A y 18 15 5 B 6 B 
1 6 
17 5 A 5 A 2 A y 6 6 2 B 2 B 
18 10 B 15 B 7 B y 4 4 13 B 13 B 
1 9 0 B 1 B 1 B ? 7 7 0 B 8 A 
20 5 B 9 A 5 B ? 15 7 4 B 15 B 
21 0 A 0 A 0 A y 18 18 0 A 0 A 
22 
23 
24 
25 3 B 1 B 2 B y 17 15 1 B 3 B 
26 0 A 0 B 0 B N 18 18 OA 0 B 
27 0 A 3 B 5 A y 12 12 3 B 10 B 
28 0 A 1 B 1 A y 16 16 0 B 3 B 
29 2 B 15 B 15 B y 14 13 2 B 4 B 
30 3 A 2A 2 A ? 12 0 0 
31 
32 10 A ? 7 5 A 
33 1 A 3 B 3 A y 12 17 B 9 B 
34 5 A OA 0 A ? 18 7 0 B 0 B 
35 1 A 17 B 1 A y 18 3 B OA 
36 9 A 12 A 12 A ? 12 A 12 A 
37 OA 4 A 4 A ? 8 8 1 B 2 B 
38 OA 3 A 3 A ? 18 18 5 B 5 B 
39 18 A 18 A 18 A y 0 0 18 B 18 B 
40 1 A 14 A 1 A y 10 10 4 B 2 B 
41 10 B OA 0 B ? 12 5 0 B 0 B 
42 15 A 18 A 15 A y 6 6 3 B 5 B 
43 15 B 6 B 12 B ? 12 5 15 B 12 A 
44 2 A 3 A 3 A ? 10 12 3 A 3 B 
45 2 B 18 A 18 B y 5 5 2 B 2 B 
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1 PAS PAS PAS PAS PAS PAS PAS PAT PAT PAT PAT PAT PAT 

2 
3 1 1 1 1 3b 4 4 1 1 1 1 1 1 
4 sc sc SP SP Str sc SP FC FC FP FP sc sc 
5 0 - 18 BGA 0 - 18 BGA YN/. 0-18 0 -1 8 0 - 18 BGA 0 - 18 BGA 0 - 18 BGA 

6 3 B 3 B ? 4 4 0 0 0 
7 0 B 4 B ? 5 4 1 0 0 
8 0 A 0 A 0 A 0 A 0 
9 0 B 0 B y 15 15 

1 0 0 A OA ? 8 8 0 0 0 
1 1 5 B 4 B ? 17 18 0 A 0 A 0 A 
1 2 15 A 15 A y 15 15 0 0 0 
1 3 2 A 14 A y 14 14 0 B 0 B 18 
1 4 
1 5 3 1 1 ? 14 12 0 0 0 
1 6 
1 7 5 A 5 A ? 1 1 1 1 0 0 0 
1 8 13 A 13 A y 5 5 15 A 15 A 14 A 
1 9 4 B 1 A ? 15 15 0 0 0 
20 4 B 15 B ? 15 10 0 0 0 
21 0 A OA y 18 18 
22 
23 
24 
25 1 B 4 B y 16 15 3 A 3 A 6 A 
26 0 B 0 B N 18 0 B 0 B 0 B 
27 3 B 3 B y 7 7 0 0 0 
28 0 B 2 B y 10 0 0 0 
29 17 B 18 B y 15 1 5 0 B 0 B 18 A 
30 B y 18 18 
31 
32 5 A y 5 OA OA 
33 6 B 3 B 
34 0 B 1 B 1 18 0 0 0 
35 7 B 1 A ? 12 0 B 0 0 
36 12 A 12 A ? 3 A 3 A 3 A 
37 17 B 16 B ? 3 3 1 A 2A 16 A 
38 3 B 3 B ? 18 18 0 0 0 
39 18 B 18 B y 0 0 0 0 18 A 
40 4 B 4 B y 8 8 1 A 1 A 1 A 
41 18 B 10 B ? 10 3 0 B 0 B 18 B 
42 17 B 14 B ? 15 15 2 A 2 A 10 A 
43 12 A 10 A ? 4 7 0 A OA 5 A 
44 15 A 15 B ? 18 1 5 0 B 0 B 18 A 
45 12 B 12 B ? 18 18 0 B 0 B 18 B 
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1 PAT PAT PAT PAT PAT DPS DPS DPS DPS DPS DPS DPS DPS 

2 
3 1 1 3b 4 4 1 1 1 1 1 1 1 1 
4 SP SP St r sc SP FC FC FP FP sc sc S P S P 
5 0 - 18 BGA YN / 0 - 18 0 - 18 0 - 1 8 BGA 0-18 BGA 0 - 18 BGA 0-1 8 BGA 

6 0 7 4 A 4 A 2 A 2 A 
7 0 13 B 15 B 15 B 15 B 
8 0 15 B 5 B 
9 B B 
10 0 0 0 0 0 
1 1 0 A ? 5 B 5 B 1 B 1 B 
1 2 0 y 18 18 15 B 15 B 11 B 1 1 B 
1 3 18 N 15 1 5 10 A 10 A 10 B 15 B 
1 4 
1 5 0 y 5 A 6 A 4 4 
1 6 
1 7 0 ? 4 A 6 A 3 B 18 A 
1 8 14 A y 3 3 15 B 15 B 15 A 15 A 
1 9 0 7 B 7 B 3 B 3 B 
20 0 ? 5 B 3 A 10 A 1 A 
21 
22 
23 
24 
25 3 A y 13 14 0 B 0 B O A O A 
26 0 B ? O A 0 A O A OA 
27 0 1 B 1 B 2 A 2 A 
28 0 OA 0 A OA OA 
29 18 A ? 5 B 5 B 12 B 12 B 
30 2 A 10 A OA OA 
31 
32 ? 0 0 0 0 
33 17 A 17 A 
34 0 ? 18 12 4 A 1 A OA OA 
35 y 18 18 B 9 A 18 B 5 A 
36 3 A ? 12 A 12 A 12 A 12 A 
37 16 A ? 3 3 10 A 10 A 5 A 5 A 
38 0 5 A 4 A 5 A 5 A 
39 18 A y 0 0 18 A 18 A 18 A 18 A 
40 1 A ? 15 15 16 A 16 A 5 A 5 A 
41 18 B ? 
42 18 A ? 18 A 16 A 12 A 10 A 
43 5 A ? 12 12 18 B 5 B 15 A 13 A 
44 18 A ? 8 18 10 B 5 B 18 A 18 G 
45 18 B ? 4 4 15 B 2 A 2 B 15 A 
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1 DPS DPS DPS OPT OPT OPT OPT OPT OPT OPT OPT OPT OPT OPT 

2 
3 3b 4 4 1 1 1 1 1 1 1 1 3b 4 4 
4 Str sc SP FC FC FP FP sc sc SP SP St r sc SP 
5 YN/ . 0-18 0 - 18 0 - 18 BGA 0 - 18 BGA 0 - 18 BGA 0-18 BGA YN / . 0-18 0-18 

6 ? 3 2 0 0 0 0 ? 
7 ? 6 12 13 A 1 1 A 14 A 13 A ? 13 6 
8 ? 17 0 12 A 18 A 5 A 17 A y 7 7 
9 ? 6 18 A 18 A y 0 

1 0 ? 0 0 0 0 
1 1 ? 6 6 2 A 2 8 2 A 3 A ? 10 10 
1 2 ? 13 13 16 A 15 A 16 A 16 A y 18 18 
1 3 y 4 4 18 A 18 A 18 A 18 A y 4 4 
14 
1 5 ? 12 12 2 B 7 B 2 5 y 15 13 
16 
1 7 y 9 9 5 A 1 1 A 0 0 ? 
1 8 y 3 3 14 B 14 B 15 B 16 B y 3 3 
1 9 ? 10 10 18 A 18 A 12 A 12 A ? 8 7 
20 ? 18 10 5 B 5 B 5 B 15 B ? 14 2 
21 
22 
23 
24 
25 y 15 15 1 A 2 A 1 A 1 A N 18 18 
26 ? 0 A OA 0 A OA N 18 18 
27 ? 1 1 5 3 B 0 B 2 A 14 A y 13 8 
28 N 15 3 A 4 B 3 A 3 A y 15 15 
29 y 15 16 6 A 7 A 18 A 18 A ? 12 12 
30 
31 
32 y 15 A 15 A ? 
33 ? 8 8 18 A 18 A 18 B 18 B ? 1 1 
34 ? 8 5 
35 ? 2 18 A 7 A 12 A 12 A y 7 
36 ? 15 A 15 A 15 A 15 A ? 
37 ? 8 8 1 A 1 A 2 A 2 A ? 12 12 
38 ? 15 15 0 0 0 0 
39 ? 0 0 18 A 18 A 18 A 18 A y 0 0 
40 N 5 5 2 A 2A 2A 2 A ? 3 3 
41 ? 10 0 0 A OA 0 A OA ? 10 10 
42 y 7 7 10 A 15 B 10 A 15 B y 15 5 
43 ? 10 12 3 B 7 B 5 B 5 B ? 5 7 
44 ? 15 10 15 A 15 A 12 A 12 A y 8 8 
45 ? 17 16 18 A 2A 2 A 18 B ? 4 4 
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Survey 2, Verbal Responses 

VAS (Verbal Aggression to other Students) 

2. What makes it severe or not so for you? 

In the classroom: 

• Any abusive statement is severe for me 

pagel 

• Direct abusive language, harsh tone, seriousness in voice and action 

• Type of language, intensity of outburst 

• Loudness, intention to wound or humiliate particularly language used . 

• All acts of verbal aggression are severe to me. They show disrespect, lack of 

courtesy and an inability to solve problems and conflicts in a positive manner. 

• The effect on the victim or the remainder of the class group. 

• Swear words and direct insulting comments. 

• The nature of the comment (the way it's said), the response of the recipient 

• Is the receiving student angry or upset? 

• degree of anger associated with the abuse, level of language used. 

• The degree of aggression with which it is delivered eg yelling, whether it was 

provoked in any way, repetition of incidents, how the recipient feels, whether 

the victim is younger, alone etc, what exactly is said 

• Aggressive, swearing, student obviously affected by put down - severe 

• Use of direct and bad language at another student 

• Putting people down, embarrassing, humiliating, intimidating, in any form 

•• Unprovoked 

• U it actually comes to physical blows and other students are drawn into the 

aggression. 

• Disruption of class discussion or work. effect on student, ie looking 

distressed. 

• Not so severe if it is in the form of a joke or is teasing other students. 

• How easy the target. Many against one more severe. 

• Naming any type of name - assaulting also - I jump on this no matter if it 

may seem trivial. 

•• It's severe when others are harassed or degraded (eg "L.in four eyed dog") 

"jokingly" because such behaviour dehumanises all. 

• Causes lUlreSt, grouping lack of concentration 

• The number of previous incidents towards particular students and the 

amount of malice involved. 
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• severe when swearing, loud aggressive, directness towards another student, 

students feeling offended. Not severe when students can have a genuine laugh 

mutually about something. 

• intention is to distract/ disrupt: interferes with others' learning: destroys 

planned lessons 

• Confrontations, swearing directly at that person, pushing (physical) 

• observed response of recipient. 

• If peer reacts or responds in a manner which causes disruption to lesson 

• degree of language- body language 

• seems to be less intense on most occasions 

• whether or not offence is taken. Language used I aggressiveness I repetition of 

behaviour. 

• severe if it disrupts student learning or the learning atmosphere 

• Mainly low level incorporated in form of address, but constant and 

unabaiting 

VAS (Verbal Aggression to other Students) 

2. What makes it severe or not so for you? 

In the playground: 

as for classroom(Any abusive statement is severe for me) 

• same (Direct abusive language, harsh tone, seriousness in voice and action) 

• same as for classroom(Type of language, intensity of outburst) 

• As for classroom also content- threatening. 

• As for classroom (Swear words and direct insulting comments.) 

• The response of the recipient, the extent to which it causes "ganging up". 

• Responses of surrounding students 

• as for classroom 

• usually just a comment and not as direct as in class 

• similar to class, actively loudly insulting, pushing etc, noticeably 

• • Constant aiming at one target. 

• Student seeking support from friends or teacher. 

• How easy the target Amount of support eg group against individual - more 

severe. 

Not always see or hear it. 

• • causes stress, gangs, aggressive behaviour. 

• If accompanied by physical action it is much worse. 

• students seem to relate to each other almost routinely this way - don't know 

how to relate normally or use assertive responses 
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• If it causes confrontation or else peer to seek support. 

• although at times emanating from classrooms 

• when students start to physically confront one another. 

• less severe in general. Greater space for individual students to find their 

own niche. 

• Girls are vicious spreading names and rumours. 

VAS (Verbal Aggression to other Students) 

3. What strategies do you usually use to deal with such an incident in the 

classroom 

• stern talking to aggressor and if it continues sent from the room 

• Ask/ tell them to stop it. Sit one outside - cool off period 

• negotiation 

• mediation, notification to other relevant staff( counsellor, A/ P, year co

ordinator) or parent 

• I address the issue with the child when everyone in the room is listening so 

that everyone is clear on my opinion about that behaviour and why it is 

unacceptable. 

• Ask them to desist. If severe to apologise. 

• Remove students and talk to them one on one. Outline the 

inappropriateness of actions. 

• Rule banning such behaviour- invoke 5 step punishment plan (1. warning, 2. 

remain after class, 3. lunch detention, 4. after school detention 5. parent 

interview: for repeat incidents in the one lesson). 

• Deal directly with the harasser when identified. 

• Warning and separation plus discussion and detention. 

• vary, counselling I mediating, detentions, parent contact, contracts, 

suspensions 

• Speak to student, make student apologise or keep student in, make student 

pick up papers . 

• Explain that such behaviour is not acceptable. 

• Discourage it very actively in class, create a safe environment 

• First, always voice disapproval, In class explain it's a safe environment for 

all and detention will follow. 

• • Verbal admonishment; other punishment 

• Deal with any difficulty straight away so that it doesn't get out of hand 

• pass over or correct student, sometimes keep student back for a talk 

• talk to the student - give warning. 
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• Express distaste - lecture student- if it continues send to the senior. 

• no permitted - verbal apology - written apology - exclusion to write 

apology. 

• • Students have right to learn. and I have the right to teach - fair rule focus. 

• Stop it immediately with threats of punishment. Discuss this issue with the 

class as a whole. 

• I always correct the student in public and then call them over for a private 

explanation 

• Speak to individuals about behaviour. At times speak to whole class about 

respecting others. Will send students out of room if they do not settle down. 

Encourage students to ignore each other and get on with work. really severe 

incident report to the A / P 

• Reprimand immediately. Withdraw at end of lesson and speak 1:1 

• offer choices and give take up time. 

• Try to stop, step in, counsel persons involved, document it report incident. 

• quietly speak to student giving insult - try not to draw attention to recipient. 

• Tell offender that such verbal aggression has no place in class so that all 

class can hear the same message. However this seems to have little effect on 

deterring recurrence of similar incidents. 

• separation/ isolation, verbal retort of a caring sharing nature 

• 1. discussion with me, 2. meeting with either counsellor or me with both 

present, 3. detailed follow up with punishment for instigator. 

• warn./ tell students to stop, remove chief offenders from the room 

• a) supportive comment to student and chiding the insulter, b) humour 

diffusion c) looking, d) follow up chat with possibly both students later. 

• Tell them to cut it out, but don' t buy into it. 

VAS (Verbal Aggression to other Students) 

3. What strategies do you usually use to deal with such an incident in the 

playground 

• stern talking and then if it continues sent to co-ordinator or "scab duty". 

• Bring in and talk to both parties to solve problem 

• same (negotiation) 

• reiteration of discipline policy. 

• as for classroom(Ask them to desist. If severe to apologise). 

• same as for classroom 

• By the time it gets to me it's a warning of suspension if it occurs again, or 

suspension. 
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• Separate students, then deal directly 

• Discussion or rubbish detention - referral to SOD 

• Try to cut it off before it d evelops further. 

• • Pick up paper, more if warranted. 

• If it's got out of hand ask another student to call for further teachers to 

assist. 

• collect evidence from victim and instigator, talk to instigator about bullying. 

• Express distaste - get guilty party to pick up rubbish - send to office. 

• Pick up papers - isolation to an A/ P if more severe. 

• • unless it involves physical confrontation I tend to ignore it. 

• reprimand immediately 

• describe behaviour "that is a put down" restate explanations "no put 

downs in the library, ncrone should be hurt or have their feelings hurt in here". 

• General warning to offenders. 

• calling the student over and talking about the incident, a verbal reply. 

• try to get students to tone down behaviour - direct one party to another 

area of the yard. 

• conflict mediation 

VAS (Verbal Aggression to other Students) 

5. Wlut would help prevent this incident from occurring in the future? 

• Discussion of matter to whole year level from school Principal and clear 

information of consequences if they are abusive. Strong and consistent 

consequences. 

• Students learning respect for themselves and others, knowing that all 

teachers will not accept this type of behaviour. 

• Practical conflict resolution strategies (not theoretical). 

• Consistent application of behaviour policy, what is or isn' t accepted here 

and what happens if you infringe. Education to produce a change in culture. 

• Students at this school are not accustomed to d ealing with problems calmly 

and logically. Building a long term relationship with students may help but I 

believe there is a communal attitude of acceptance of bad language and 

abusive behaviours. Also this is aggravated by an insistence on rights rather 

than responsibilities- something modelled by the NT government and an 

attitude of which Territorians seem to be very proud. Until there is an attitude 

of accepting authority and respecting others in the community at large 

students cannot be expected to behave appropriately. 

• Fear of the consequences ie action of the teacher 
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• Placing cement in the mouth of the offender. Sony. I doubt whether 

prevention is possible. 

• For individuals who have been through the processes reoffending (as far as 

I'm aware) is rare, but there are always new disputes, new offenders. 

• Stop young adolescents from behaving like young adolescents. Educate and 

support anti harassment policy. 

• I'm not sure- detention and suspensions don't have much effect. 

• More staff in schools would allow more time to deal with kids 1 to 1, more 

flexibility to have staff to run special programs, more time to follow up etc, 

funding for social skills for boys courses. Improve service offered by behaviour 

management or close it down and give us the extra funding. 

• Education on bullying 

• A policy in place relating directly to bullying and verbal abuse 

• • All staff enforcing a common line 

• Perhaps more teachers on duty. However in the time I've been at this school 

there have been only three incidents in the playground and one in the 

classroom. 

• Policy - school has a code of conduct that is basically out of date and not 

followed. Policy is more custom, and strategies between seniors and at A/ P 

level are not consistent. Future prevention - a more consistent effort with staff 

to observe the incidents, also more evidence of unwillingness to accept verbal 

bullying. 

• Teachers to talk about it in class orA/Pin assemblies. 

• lnfonning other staff so they too can monitor problem and reinforce the 

unacceptable nature of that behaviour. 

• society change - peer support groups - bullying behaviours. 

• • I don't think we can prevent this in the short term. Our behaviour 

management policy and anti-harassment policy will work overtime. The major 

obstacles I think are: a) "good parents" often feel powerless in the face of 

their offspring's' rights. b) "bad parents" can actively undermine the very 

behaviours we try to instil. Thus it is a symptom of society in general rather 

than a particular location. However we keep plugging along dragging optimism 

• Meeting of all people involved to discuss issues. 

• Vigilance on our part and a better understanding of the students. A 

constant flow of new teachers is very bad for these students. 

• Continually working on students' self esteem foster self respect and a 

respect of others in students. 

• greater senior presence, consistency in punislunent, follow up. 
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• strategies used usually put an end to that incident but don't change long 

term behaviour patterns. TEACH - assertive language, conflict resolution, 

negotiation skills, interpersonal skills, ownership of own behaviour. FIND 

TIME TO - mediate, discuss behaviour and consequences, explain 

consequences that will be applied WllliOUT AN AUDIENCE. 

• Knowing the problem early, separating violent groups or persons. 

• Continue with strategy- counselling. 

• Repeated and consistent reinforcement of standards of behaviour expected 

of students by all staff in all situations. 

• awareness of the class situation if possible. 

• Usually both students appreciating each other's view or situation is enough 

to alleviate problem. 

• Verbal aggression is nearly always met with a similar response so that 

victim also becomes a perpetrator. In a recreational setting this behaviour has 

also become part of playful banter between mates. In some class groupings 

verbal aggression has become the norm and behaving otherwise foreign, 

square, etc. One way of dealing with these incidents is to always make an 

issue out of it. The administration of the school then needs to be prepared for 

a huge influx of what they might regard as trivial disciplinary cases until the 

message gets through. 

• A more supportive whole school policy. 

• student education in self esteem and anti harassment 

VAT (Verbal Aggression to Teachers) 

2. What makes it severe or not so for you? in the classroom 

• Any statement of an abusive nature directed at the teacher is severe 

• Direct swearing at a teacher 

• Whether I can hear it. 

• Being told to "f... off' and phrases of a similar nature and usual rudeness 

etc. 

• I consider all insulting remarks, arguing with the teacher and swearing at the 

teacher severe even when not directly spoken to the teacher. The purpose 

intention and attitude remain the same whether said openly and honestly or 

under some other guise. 

• What is said or done and its effect on the remainder of the group. 

• Swear words spoken directly to the teacher 

• For me personally it's not a problem. When teachers refer students to me 

then I know it's severe. 
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• rarely occurs 

• same reasons as for students 

• What's said accompanying aggressive behaviour eg physical violence, child 

out of control, frequency etc. 

• Student swearing at teacher 

• I treat any incident as severe, however I have had alot worse overseas. 

• • "Provoked" or not 

• If a student swears at a teacher without the teacher causing the incident or 

making it worse. 

• Whether clearly said with audience, and whether a general "all teachers are 

unfair ... " or very directed. 

• Teachers' expectation - disrespect 

• if they are open, say it to your face not too bad. If they mumble so only a 

few can hear, severe. 

• Whether the student thought first or just opened mouth to incident. 

• • Confrontationist approach "no! you can' t ... " then deflective tack taken. 

Use of imperatives; 2" from teacher's face (observation) 

• Threats of retaliation to discipline. 

• Type of language and the context in which it is delivered . 

• severe when all the class is shocked, quiet and stunned at the student for 

what they have said. 

• anger and abuse - very Wlpleasant 

• orderly working environment Wlder threat - successfully distracted or 

disrupted learning 

• direct confrontation by students, comments of insult, insubordination of 

students. 

• Lack of respect- harassment 

• More than just a throw away comment about a teacher. If either a tirade is 

delivered or if threats are made. 

• Severity of language, body language. 

• tends to be a "mark"- a teacher the students think they can get away with 

poor behaviour. 

• degree of perceived antagonism, premeditation, language used. Tirreat of 

violence 

• Important not to take personally - role model behaviour to student -

important to talk to student re behaviour at a later stage also. 

• Very severe because it indicates a breakdown of the teacher I student 

relationship and failure by the teacher to read the situation. 
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VAT (Verbal Aggression to Teachers) 

2. What makes it severe or not so for you?In the playground? 

• Any statement of an abusive nature directed at the teacher is severe 

• tone of voice, facial expressions 

• same (Whether I can hear it.) 

• As for classroom(What is said or done and its effect on the remainder of the 

group). 

• same as for classroom 

• Inappropriate behaviour, bad manners are always unacceptable. 

• • If a student is not prepared to do what has been asked and the incident 

may begin to escalate. 

• Playing up to an audience of students for the purpose of undermining and 

challenging. 

• If they are doing it to look good with their peers it is most severe. 

• • need to maintain welcoming enjoyable envirorunent (library)- I refuse to 

react automatically ie don't take insult personally. 

• Not as sever, I find most students are attempting to be amusing. 

• Usually when it happens it has not been provoked or not immediately 

provoked - they are treating staff on a student to student level and showing a 

total lack of knowing their place 

VAT (Verbal Aggression to Teachers) 

3. What strategies do you usually use to deal with such an incident in the 

classroom? 

• seek an apology from the student 

• Talk to them, they are usually upset about something else. 

• removal 

• if abuse severe report to A I P 

• Most times I confront the student, sometimes I expect an apology 

immediately or I refer the matter to a Year Level co-ordinator or Assistant 

Principal. 

• Isolate the student, negotiate apology or settlement. Refer to senior teacher. 

• Report directly to the Principal for further action (usually suspension) 

• Suspension and parental interview and counselling re strategies for 

controlling anger. 

• rarely occurs, but always respond directly. 
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• Warning - at lessons end I pull students aside, record whatever was said, 

warn of future occurrence. 

• As for students 

• keep student in , talk to student privately, call parents, 

• Detention, discuss problem with student. 

• If severe call in discipline hierarchy, senior, house co-ordinator. 

• • As for students 

• Try to add humour to defuse the situation so that it doesn' t develop into a 

power struggle. 

• Withdraw, discuss incident (and cause) if necessary detention, seek 

suspension etc. 

• Talk to student: classroom withdrawal 

• I get them outside ASAP, talk to them, accept apology otherwise send to 

senior. 

• Depends on wordage as to what to do - self - A / P 

• • Avoid getting involved in "brawl"- repeat instructions without em otional 

tone but maintain focus on behaviour only, not student as a whole. Also point 

out all class members have the right to learn. Satisfied with strategy but of 

course it's time consuming because others can' t learn 

• discuss the incident, report to higher authority. 

• If the student is hugely upset I could choose to ignore it W1til they settle 

down. Generally I believe it should be an automatic suspension of student. 

• Straight down to Assistant Principal 

• severe reprimand, removal from class to senior 

• 1. describe behaviour, 2. restate expectations if repeated or ignores, 3. ask 

student to wait after class 4. sort out, 5. move student to other end of library 

• question them, isolate for cooling down, discuss with student behaviour, 

document, report 

• remove student to A / P or P 

• removal from class and suspend 

• isolation, dismissal from classroom, referral to subject co-ordinator. 

• Remove from situation and allow them to cool off. 

• Remove student from class, direct student to Front Office with a note if 

possible. 

• Ignore / diffuse - later follow up with student 

• suspension 
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VAT (Verbal Aggression to Teachers) 

3. What strategies do you usually use to deal with such an incident 

In the playground 

• seek an apology from the student 

• Sometimes ignore because alot do it for a reaction so they can continue 

aggression 

• ricticule 

• As for classroom (Isolate the student, negotiate apology or settlement. Refer 

to senior teacher.) 

• same as for classroom 

• Identify inctividual students and deal with them. 

• Take student name and catch up with student later on. 

• If severe take to senior, house co-ordinator. 

•• I haven' t experienced a difficult situation in the playground. 

• similar to class, bring student to office area, get other help. 

• Send student to senior. 

• Send them straight to the A I P 

• Haven't experienced this year. 

• • same as for classroom. 

• severe reprimand, report to senior on duty 

• suspension 

• verbal warning, talk to student, referral to year level co-ordinator. 

• Try to resolve ctisciplinary action quickly but away from peers, follow up 

with rounselling with me or resource. 

• Direct student to Front office to wait until I can attend to it. 

• suspension 

VAT (Verbal Aggression to Teachers) 

5. What would help prevent this incident from occurring in the future? 

• involve a senior member of staff 

• As for verbal aggression to students (Students learning respect for 

themselves and others, knowing that all teachers will not accept this type of 

behaviour.) 

• greater parental input into expectations. 

• as on previous page (Consistent application of behaviour policy, what is or 

isn't accepted here and what happens if you infringe. Education to produce a 

change in culture.) 
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• The students are a reflection of the conununity. I have noticed a significant 

reduction in bad language in two of my classes. I believe this is based on 

modelling and building relationships rather than on consequences for 

incidences of bad language. However as one student in one of these classes 

was suspended that may have contributed to the reduction in bad language. 

• Resolution at the time. Other students observing that it does not pay. 

• Try and avoid confrontational incidents. 

Need to also look at teacher behaviour -learn warning signs for particular 

students - either back off or remove student before problem escalates. Most 

students do learn strategies for coping as do most teachers. For those who 

don't or won' t, a) further suspension for students b) further counselling for 

staff. 

• Satisfaction - Depending on student's ability level. Low with special ed 

kids. Future prevention I could ignore or make out I didn't hear. Bringing 

parents in has some effect. 

• Greater acknowledgment and support for teachers' job generally in 

community. More inservices, lower staff turnover, get rid of vertical timetable 

etc 

• More suspensions for the offenders 

• • Perhaps more teachers on playground duty. 

• corrective punishment to be followed up consistently and thoroughly. 

• Reducing conflict situations. 

• Our school has set out rules in diaries, not accepted at all. 

• • I think that once again there is no short term solution 

• Getting an idea of why it happened. 

• Society ! Students attitudes possibly finding ways to diffuse students who 

are getting aggressive before they go over the top. 

• following strategies used it rarely continues but putting out fires is not 

building firebreaks. TEAClllNG AND MODELLING respectful assertive 

language. Teacher needs to own problem and follow up. Whole school support 

needed to intervene before everyone loses control and allow student and 

teacher time to recover and reconsider. 

• Caused from being stressed in the first place. Knowledge of student 

behaviour. 

• greater period of suspension - counselling. 

• aggression towards teachers usually has some basis in the approach used by 

the teachers. Modification of teacher behaviour would be a worthwhile 

starting point. 
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• Awareness of student "explosion" I tolerance level. Non-confrontational 

attitude if possible. 

• In class, a successful resolution is important because they see each other 

often. Try to counsel both teacher and student to a d egree. 

• Students who behave in this manner often have a history of such behaviour 

towards staff and I believe teachers can be assisted by having been given a 

procedure to follow (that these students are also aware of) in the event of a 

particular student behaving in a particular way. 

• Implement whole school policy. This I believe essential if it does not happen 

this way a teacher will always be working an uphill battle by themself. 

• classroom:- teacher development activities to help assess and read 

situations as they develop. Playground: - student anti-harassment. 

PAS (Physical aggression to other students) 

2. What makes it severe or not so for you? in the classroom 

• Any, no matter how small 

• Physical harm to another person ie. not just touching eg. punching, slapping, 

throwing sharp or heavy objects. 

• It's either physical aggression or it isn't. 

• It is severe if the student is in physical danger and the physical aggression is 

disturbing the class. However I consider all physical aggression to be severe 

and requiring a change in the way the students deal with the problem. 

• Sustained incident or physical or emotional injury. 

• Direct use of force, using either persona (fists) or implement (chair, stick 

etc.) 

• For me not a problem, but when teachers refer, I know it's serious 

• Possibility of damage due to physical surroundings - desks etc. 

• depends if it goes past pushing and shoving 

• Physical damage done and if it is premeditated 

• Aggressive or "friendlY' pushing or punching, injuries sustained etc, 

disrupts class, shouting involved. 

• Any act re physical aggression is severe. 

• • Hardly happens for me 

• If other students are drawn into the incident 

• vindictiveness of action and level of violence 

• Could hurt other people 

• Always severe however a punch in the arm is less alanning than several to 

the face. 



Appendix 9: Raw results of Survey 2, verbal responses page14 

• Use of fist or push - why it happened and who (pre existing problem.) 

• • dangerous to the physical and emotional well being of others and secondly 

destructive of our joint classroom envirorunent. 

• The closer it happens to the computers in my classroom. 

• when students pushing their weight around to undennine or abuse other 

students 

• possibility of physical injury. Audience escalates conflict. 

• as in others 

• level of harassment, fear on the part of the recipient, attempted gain of 

control. 

• Degree of physical damage done 

• Amount of strength exerted, how many students involved 

• Dangerous situation, proximity of others and furniture etc. Potential of 

dangerous instruments in some cases 

• Number involved, degree of danger, damage, disruption, injury 

• severe: unsettles how all students will feel in class also divisive and can 

lead to scape goat-ing. 

• usually unpremeditated but indicates failure of classroom vigilance and 

control 

PAS (Physical aggression to other students) 

2. ~t nukes it severe or not so for you? In the playground 

• Any, no matter how small 

• As for classroom (Physical hann to another person ie. not just touching eg. 

punching, slapping, throwing sharp or heavy objects.) 

• As for classroom (Sustained incident or physical or emotional injury.) 

• same as for classroom 

• referral by teacher, complaint from student, crowd behaviour. 

• Size of audience, lack of control with a mob. 

• severe when assistance of a teacher is required to stop it. 

• All are severe 

• • If other students are drawn into the incident 

• purpose of action and level ie strength of push and why - for status. 

• A push is not so bad but student should be dealt with- suspension! Involve 

police if more than that. 

• Boys will be boys. 

• physical punching fight, spitting 

• Degree of physical damage done and number of students involved. 
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• degree of violence, physicality, number of students involved 

• Dangerous due to potential for wider involvement (brawl), however it can 

take longer for intervention by teacher. 

• So uncommon it is either a spontaneous flareup over poor sportsmanship in 

a game or a really bad grudge fight or assault. 

PAS (Physical aggression to other students) 

3. What strategies do you usually use to deal with such an incident 

In the classroom 

• sent out 

• Detention, if severe send to Assistant Principal 

• Report to A/P 

• Point out the dangers. Consequences such as picking up all the objects that 

have been thrown, or confiscating them. Discussion after class. 

• Separate protagonists, isolate both. If violent refer to senior teacher. 

• If severe report to the Principal. If in doubt discussion with the student. 

• remove, try to find cause, identify aggressor- punish according to severity 

• Direct intervention, stop violence, deal with students 

• Separate, remove one or both, deal with or pass on if serious enough. 

• Talk to students or send student to A / P 

• Separate detention apology 

• discipline hierarchy called into play, senior, house co-ordinator. 

• • Ask students to stop . Get students to pick up objects and put in bin. On 

occasion I stepped in between the students. 

• Private talk with student, detention, get student to write about incident 

• send student to senior 

• Choose one student and get them out of the classroom- break it up. Call for 

help if more involved. 

• Separate, find out story witnesses etc and refer to A / P 

• • We all have the right to feel safe and to learn is the focus - short 

explanation of dangers if appropriate and non acceptance of incidents being a 

"joke". 

• detention. Explain why it is wrong to do this around expensive equipment 

(computing teacher). 

• move student to another desk, send student out, talk to student 

individually, report student to year co-ordinator or A / P. Record incident if 

very severe 

• immediate removal to senior 
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• remove either or both from the situation, give warning outline consequence, 

mediate I negotiate afterwards, when everyone has cooled off and without an 

audience. I find this very stressful. No chance of physically restraining a 

student (haven' t needed to yet) 

• as in others 

• Remove to A/P or P 

• removal from class followed by suspension for fighting. Lesser punislunents 

range from detentions to warnings for less physical attacks or sometimes 

conflict mediation. 

• Verbal warnings, send for other teacher and report to main office 

• Allow a cool off period, ascertain what' happened then direct to A/ P and 

or utilise counsellor I parents/ teachers to resolve conflict. Refer to harassment 

policy. 

• appeals, detention 

• It varies depending on the situation, with low level aggression send the 

aggressor out of class and follow up later . Check other student. Often will 

"but in" with some obscure comment. If no success here (has worked up to 

now touch wood) send some (reliable) student for teacher assistance if 

needed. 

• isolation, detention, scab duty 

PAS (Physical aggression to other students) 

3. What strategies do you usually use to deal with such an incident in the 

playground 

• scab duty 

• As for classroom (Detention, if severe send to Assistant Principal) 

• Report to A / P 

• same as for classroom 

• usually severe so follow procedure for classroom offence, suspend 

aggressor, refer to counselling. 

• Direct intervention, separate students from crowd then deal with their 

actions. 

• Separate 

• similar (to class) discipline hierarchy, senior, house co-ordinator. 

• • Haven' t experienced this. However I role model picking up rubbish and I 

ask students to do this. Maybe this is why I have not experienced this 

behaviour. 

• Get student to apologise, lecture about bullying. 
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• send student to Assistant Principal. 

• Students usually break up when teacher approaches. Send one or all to the 

office. Call for help if too many. 

• refer to A / P 

• • report to senior or Principal 

• send for other teachers, verbal instructions to stop, use other students to 

assist if possible eg senior students. 

• appeals yard cleanup, front office if severe or unable to deal with it myself. 

• isolation, detention, scab duty, suspension if really bad / premeditated 

PAS (Physical aggression to other students) 

5. What would help prevent this incident from occu.ning in the future? 

• Firm, strict and consistent consequences 

• Uniformity with consequences 

• Consistent clear policy (suspension and mediation and check in with A / P 

before returning) works (although not enforced for throwing things- physical 

attack. 

• A compulsory course for repeat offenders in relationships, conflict 

resolution, time management and productive learning environments. 

• I doubt whether physical aggression can be prevented, as it is at the will of 

the student. 

• This usually follows on from verbal stuff so control that, control the 

physical. Where it's outright assault, this is quite rare and rarely d oes the 

same student reoffend. 

• Have one student per class. I have 15 special ed kids at the moment and 

they are aggressive towards each other all the time. We have discussed 

behaviour, manners, contracts, rewards but as yet nothing seems to have much 

effect on them. 

• Suspend more students for i.ridulging in this behaviour. 

• • You can't control or legislate on human behaviour. 

• School d oes need a culture of not accepting violence instead of band aid 

approach which tacitly says just d on' t get caught. 

• Appropriate punishment be given and inform other students about it. 

• No idea - fights have occurred in all schools I've taught in, squabbles- if the 

fights were more than this students should be counselled and the police 

should be involved. 

• Doesn' t happen that often - rules in diary given at the beginning of the year. 

• • same as for verbal abuse. 
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• Cannot be prevented. 

• Settle students down before they go over the top. Preventative measures. 

• TEACH assertive language, interpersonal skills, respect for the rights of 

others. Law and consequences of breaking it, ownership of own behaviour, 

• much longer suspension period- counselling. 

• Awareness of class tone and climate by teacher. Improved classroom 

management techniques. 

• Awareness of friction, separation of students in classroom, readiness, talk. 

discussion to class. Perhaps a talk to the class by the year level co-ordinator 

or student counsellor. 

• Following the procedure above it is rare that similar incidents between the 

same students occur again. 

• 1. If possible isolate the cause or causes of the misbehaviour, 2. discipline 

procedures need to deal with take into account causes 3. cause may suggest a 

change necessary to the curriculum. Program for repeat offenders - needs to be 

something gin place an alternative program if students mess up in A they go to 

B. Removal from class and isolation from peers. Some students misbehave in 

order to gain attention from peers - removal from class is then an incentive to 

behave. Others misbehave in order to be removed from class because they 

can' t cope or just don' t want to be there. Isolation gives them what they want. 

These students need a different discipline approach which is less palatable to 

them or a different curriculum. 

• I believe these incidents are often due to aggressor not able to make friends 

with students in class. Some friendship I peer support program may help 

• A high level of consciousness of consequences - fear, plus a couple of 

examples made. Raise the level of anti harassment. Follow up on any rumours 

or ill feelings. Good interaction between welfare team and year co-ordinators 

to produce valid "intelligence". 

PAT (Physical aggression towards a staff member) 

2. What makes it severe or not so for you? In the classroom 

• Anything, no matter how small 

• Any physical contact made with aggression 

• I have never been involved in an incident of this nature yet. 

• Any physical aggression towards a staff member is very serious since it puts 

other students at risk. 

• Direct attack on a teacher 

• When it happens it's always severe. 
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• Any such incident would be severe. 

• Language and degree of aggression 

• Any physical assault is severe. 

• If it happens at all 

• • Degree of violence 

• Has not happened with me 

• Any contact - stand over tactics - student should be removed. 

• don' t know of any 

• • haven't experienced one 

• Any offer of violence to a staff member is severe. 

• lbreaten or actual physical assault . Push punch. 

• severe disruption to lesson, possibility of physical injury, situation could 

quickly get totally out of control 

• never happens 

• Physical aspect. 

• If any physical advance is made in a threatening manner then I believe it is 

serious 

• degree of force or aggression used. 

• Proximity (closeness) in room s, peer pressure etc., can cause incidents 

neither want to happen (teacher ought to be able to avoid a high %) 

• the degree of bluffing involved. Most considered serious attempt to 

intimidate teacher. 

• Teacher often seen as "protector" among other roles. How can students be 

safe from aggressor is result. 

• Severe because it shouldn't happen. 

PAT (Physical aggression towards a staff member) 

2. What makes it severe or not so for you? In the playground 

• Anything, no matter how small 

• As for classroom (Any physical contact made with aggression) 

• scune as for classroom 

• When it happens it's always severe. 

• Any such incident would be severe. 

• • Degree of violence 

• Student should be "charged", suspended, removed &om school. 

• • degree of force or aggression used. 

• Would be dehberate action in my view. 
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• Usually indicates a student who has lost it but can involve provocation by ~ 

teacher. 

PAT (Physical aggression towards a staff member) 

3. What strategies do you usually use to deal with such ~ incident In th~ 

classroom 

• Involve the year co-ordinator and Principal 

• I have never had to 

• Report to Principal. 

• Remove from the school, refer to the school based policeman, recommend 

the victim lay charges, if over 15 tenninate enrolment. 

• Absolutely unacceptable behaviour would be dealt with by immediate 

referral to seniors 

• Mostly humour them out of it. 

• Hasn't happened to me. 

• Never had to - send to year level coordinator. 

• • restraint, reasoning if necessary 

• I would leave the classroom and get help. 

• • My approach would be to calm the student- either ask them to leave or 

signal recognition that student needs a chance to exit the situation and 

followed up after the student has calmed. 

• Try to calm the person down. Never shout back. Try to get the student out 

of the classroom. 

• Report to A/P 

• inunediate report to senior 

• (haven' t needed to yet) remove student / ask student to leave, seek 

assistance A / P, if necessary remove class/ audience 

• remove to A/P or P 

• Use minimal force to restrain the aggressor. In the past I have warned 

students that I am legally entitled to defend myself and then have done so. 

• call for support of other teachers, talking the student through the incident, 

send the student to front office (with another student) ring to confirm. 

• Cool off period etc., isolation- counselling, notify A/Pas it could be a 

police matter. 

• Warning behaviour is inappropriate otherwise arrange appointment at FO. 

• unsure 

• Long suspension plus parental interview 
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PAT (Physical aggression towards a staff member) 

3. What strategies do you usually use to deal with such an incident in the 

playground 

• Involve the year co-ordinator and Principal 

• I have never had to 

• same as for classroom 

• • restraint, reasoning if necessary 

• I would remove myself and get help. 

•• Report to A/P 

• support of other teachers, walk away, report incident to front office. 

• Once this happened when another teacher (female) was attacked by male 

teenager (intruder) on premises. My reaction was to hold boy back until help 

arrived. 

• Long suspension plus parental interview 

PAT (Physical aggression towards a staff member) 

5. What would help prevent this incident from occurring in the future? 

• Suspend the student 

• Student is aware of punishment ie expelled for first offence. 

• No answer to this one- just as well it doesn't happen often. 

• Any such incident would be drawn from disturbed students - keep such 

students tightly supervised, or out of schools. 

• Employ only teachers 1.8m or taller built like Arnie. 

• Probably nothing - if it is going to happen it will happen. 

• • Rights of restraint over members of public on school grounds are very poor. 

One or more teachers should be empowered by government with arrest powers 

(special constable) to deal with this. 

• You can't prevent incidents happening. However if the school provides a 

positive supportive environment where students' self esteem is not attacked 

incidents of this type should be very minimal. 

• This has not happened to me. However I have not always felt safe on yard 

duty so perhaps more staff to be placed on yard duty if this was a problem. 

• • frustration, general anger at the world etc rather than anarchy is generally 

the motivation for these incidents. I think a solid course which allows students 

to build social skills understand adolescence and conflict management would 

be helpfuL I would also work in with my previous explanations. This is the 

area in which, I think as a school, we could make a difference. 
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• It can happen any time. Don't push kids who are likely to explode. 

Incidents of this nature are caused by staff not knowing their students well 

enough. 

• WHOLE SGIOOL to consistently follow the Bill Rogers red card removal 

process. 

• Much longer suspension period, possible expulsion, counselling 

• Cannot be predicted in most instances. 

• Awareness of particular student's tolerance level; classroom talk about 

respect for people; depending on situation talk by student counsellor; 

• I think this would require some parental support. Certainly the action and 

its success would depend alot on the type of assault. 

• Discipline action for repeat offenders. 

• In this case greater support by managem ent - as there was quite a lead up to 

this incident 

• Teacher development activities in conflict avoidance strategies 

DPS (Damage to Property of Student) 

2. What makes it severe or not so for you? In the classroom 

• Return items to victim and seek a sincere apology 

• students dehberately pulling or damaging someone else's property ie. rulers, 

bags, 

• If it happens it is severe. 

• irrelevant I believe, it' s damage or it isn ' t. 

• I am not interested in hearing about anything to do with personal property 

as they understand the risks when they bring these things to school. 

• Value of goods, reason for doing it, contrition or not over the incident. 

• Student in possession of an item of another student's without pennission 

• If property is recovered victim feels more satisfied. 

• How distressed the student becomes. 

• Degree of distress caused to the student who owned the property. 

• Expensive items lost or personal / school items missing. 

• If item is not recovered. 

• • Item damaged 

• Has not happened in my room 

• not so severe when it is joint behaviour eg fooling around by group and 

partly accidental or when kids hide each other's pencils etc. as a game. 

• A student hiding a friends hat or pencil case. 

• Degree of damage. Intent. 
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• don't know of any 

• • the intent would be the indicator - high premeditated. lower a flash anger 

response. 

• Causes conflict 

• The degree of stress suffered by the recipient. 

• all incidents are severe as they are highly disruptive to other class members 

as well as those directly affected. 

• disruptive- resistance 

• attempt to exert control over recipient. 

• Dollar value involved or importance attached to item by owner. 

• Maliciousness, reason for damage. 

• Only severe in that the student is distressed. No physical danger yet but 

could escalate. 

• disruption, distress, value 

• students who have property damaged I stolen etc often have resentment to 

being in the class at a later stage if action is not taken. 

• usually done for entertairunent through boredom. 

DPS (Damage to Property of Student) 

2. What makes it severe or not so for you in the playground 

• Return items to victim and seek a sincere apology 

• As for classroom (students deliberately pulling or damaging someone else's 

property ie. rulers, bags,) 

• same as for classroom 

• • Has not occurred with me 

• less severe slow or difficult return of tennis ball, basketball etc. 

• • This is when the second hand stories get told and trouble starts. 

• usually vindictive 

DPS (Damage to Property of Student) 

3. What strategies do you usually use to deal with such an incident 

In the classroom 

• give aggressor scab duty 

• refer the matter to the senior teacher, talk to the students 

• retain students until items are recovered. 

• questioning to locate, resolve, replace item, inform parent, detention. 

• I refocus the class on the task and, if necessary, deal with it after class. 

• Try to find the offender, whole class punishment 
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• Outline that what they are doing is theft and is a criminal offence. 

• It's often difficult to find the culprit unless it's a "muck around" thing. 

• Keep students under supervision until the culprit is identified. 

• Minor - record, discuss, detention, referral. Major - record, referral. 

• Ask offending student to return or find the missing items 

• Talk to student involved 

• • reasoning, referral 

• Confiscate item for a period of time, discussion to check for underlying 

tensions, vendettas etc 

• talk to student 

• Question students - report to senior. If students don't own up A/ P to be 

involved. 

• • would focus not on value but the right of all members to retain their 

property and expect the respect of others. 

• Call in the faculty senior or duty senior or A / P 

• Ask students to hand equipment back - feel powerless at times unsure how 

to stop this thing happening. Encourage students to stay in desks to reduce 

incidenthap~g 

• withdrawal of student involved for explanation if possible. 

• sort out negotiate / discuss after class- restitution if required 

• question the students, talk to class for evidence, act on person causing 

distress. 

• confront person who had attack,. try to find out cause, often refer on to 

senior counsellor etc 

• contact parent, repay costs 

• Attempt to find and return. If unsuccessful attempt to make restitution. 

P06Sible involvement of school police constable. 

• talking to students together and separately to size up situation, referral to 

year level co-ordinator if not resolved. 

• Isolate students distressed for a brief period and attempt to regain item if 

lost or culprit if broken. Satisfaction with outcomes depends on investigation 

results. 

• seek return of property, detention 

• If hidden: ask students to make sure that property is returned - outline 

consequences. other: talk to all staff involved as to what needs to happen 

property damaged then needs to be restored. 

• keep class in until missing item reappears or warnings to offender 
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DPS (Damage to Property of Student) 

3. What strategies do you usually use to deal with such an incident in the 

playground 

• give aggressor scab duty 

• refer the matter to the Assistant Principal 

• same as for classroom 

• If discovered detention for muck around, suspension for theft or damage. 

• Remove distressed student from the scene, follow up culprit. 

• • visible presence , talking to kids about fairness. 

• Question students - refer to A I P 

• • talking to students, if no resolution involve front office 

• Explain item may be regained or replaced but that producing distress was 

probably what the culprit wanted. 

• seek return of property, front office if no co-operation or property damaged. 

• depending on severity may lead to suspension. 

DPS (Damage to Property of Student) 

5. What would help prevent this incident from occurring in the future? 

• A clear school policy on such matters 

• As for p 3 (Students learning respect for themselves and others, knowing 

that all teachers will not accept this type of behaviour.) 

• clear guidelines, consistent implementation. 

• If the child responsible were required to make reparation when the person 

who did the damage was known. Rules which stipulate that certain items are 

not to be used or abused (eg walkmans, white-out, textas). 

• Hard to prevent unless student is fully aware of the consequences. 

• Success is low because the culprit is often not found . Prevention by 

encouraging students to be more security conscious, having more secure 

facilities for student belongings, especially in the library. 

• No Walkmans at school ! 

• Talk to by police constable, restitution, suspension, parents called in, other 

student made aware of incident? Build theft proof bike compound. Ban 

walkmans at school. 

• Don't know 

• • Theft occurs when temptation is put in people' s way. 

• students are made aware of the arrangements. 

• Students not having to leave property about, but have locker to store their 

property. 
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• • similar to strategies used for other forms of violence. 

• Don't know 

• Better enforcement of rules 

• TEACH respect for others and their property, require restitution 

consistently, build self esteem, co-operative/ team skills. 

• Doesn't happen often due to rules I enforce at the start of a unit. 

• possible suspension - rem oval from school for a period of time, counselling. 

• Often such items as pens, rulers etc are involved . If all students had their 

own equipment there would be no need to touch others' gear. Money and 

calculators are a different matter. It is often a case of "haves" and "have 

nots" . 

• Oassroom discussions about respect for other people's property; awareness 

of the friction between students. 

• Have culprit face those offended against. The embarrassment often offends. 

• special procedures for continual offenders. 

• Unsure 

• Ban items of value eg walkrnans 

OPT (Damage to property of staff member or school) 

2. ~t makes it severe or not so for you? I the classroom 

• Any action is too much 

• All vandalism , graffiti and theft 

• The fact it happens makes it severe. 

• Graffiti everywhere- abusive sexual overtones and blatantly sexual 

humiliation - books 

• Any attacks on staff are sever to me, including water bombs or any so 

called pranks. They show that the students have no sense of respect or what 

is right and cannot impose proper limitations on inappropriate behaviour. 

• What is written or value of damage. 

• offensive language or symbols involved. ' 

• Graffiti when sexually explicit, when directed at particular individuals and 

it's bloody annoying! Deliberate damage always serious. 

• Disturbance felt by staff m ember 

• degree of damage 

• If the damage is expensive to repair then it is severe. 

• Graffiti is a great problem but not a great worry. 

• • Items damaged, attitude of pupil, wilful ?? 

• Having teachers use my room and allow students to graffiti the desks 
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• less - graffiti on desks, more so - remove batteries from c.alculator, wreck 

keys etc 

• Graffiti - students have been warned and are therefore expected not to do 

it. 

• With an accident I would not be happy but would cope - if deliberate I 

would want compensation. 

•• Hasn't happened in areas I use. 

• This has never happened to me. 

• cutting, making holes in school property. 

• damage to resources reduces availability to all. Shabby envirorunent is 

depressing 

• Haven't experienced it. 

• lack of respect for property symptomatic of greater problem. 

• The reaction of the teacher concerned often prompts my response. 

• Targeted at particular teacher, extent of damage, 

• School equipment in particular not particularly severe - no danger to kids 

• Value and extent of property damage/ theft mindless or deliberate. 

• Affects physical environment. 

• Usually graffiti desks, not severe but annoying, reversible. 

DPT (Damage to property of staff member or school) 

2. What makes it severe or not so for you? In the playground 

• As for classroom (What is written or value of damage.) 

• same as for classroom 

• Disturbance felt by staff member plus student reactions 

• Attacks on personal property, cars, shadecloth, damage to furniture 

•• When it' s done at night and it happens where all can see the graffiti next 

day. 

• fairly severe - lighting leaves wrapped around aerosol can. 

• If deliberate the student should be suspended. 

• • locks broken, windows smashed, shadecloth burned, and staff outside 

garden burned. It saddens me because these kids have chosen this lashing out 

approach . 

• graffiti 

• I consider all vandalism and graffiti serious. 

• Usually after hours and although expensive and sometimes affects the 

whole school not as severe as physical violence. 

• Causes expensive damage and inconvenience 
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DPT (Damage to property of staff member or school) 

3. What strategies do you US\W.ly use to du.l with such an incident in th~ 

classroom 

• Never had to 

• Refer the matter to the senior teacher, usually have the student cl~an off the 

graffiti or pay for fixing 

• Students made to clean or pay for damage. 

• If you can catch - clean it pay for it 

• I have never had to deal with this. 

• Have student pay for damage or clean up mess or graffiti . 

• appropriate punishment 

• Check desks every lesson - if everyone did it this wouldn't be such a 

problem; check art and lettering styles, use of the "grapevine". Suspensions 

and lay charges for very severe cases. 

• Identify culprit, deal with them appropriately. 

• rarely catch anyone, refer to police constable, record, suspension. 

• Student cleans offending area or sent to school constable. 

• Oean desks. 

• • Students to restore item 

• Ask teachers to be more vigilant, walk around classroom during lessons. 

Have student desk plan to identify culprits. 

• get kids to clean in a detention. Send a bill home. 

• Lunchtime or afternoon detention to clean up graffiti 

• I would make a complaint in writing and refer it to my senior. Oean 

desktops etc. 

• don't know of any 

• • clean up mess scrub desks etc 

• graffiti - clean up immediately, theft - report to someone 

• restore, replace, clean - ie logical consequences. students see this as fair . 

• remove to AlP or P 

• Often those who are guilty are not discovered. If known and incident is 

severe then police are involved, suspension may occur and restitution may be 

sought. 

• talk about classroom rules I respect for property. Oeaning of desks etc in 

own time or report to subject co-ordinator (depends on severity) for detention 

• Try to teach respect for equipment and resources. Oeaning, repairing 

involving them in the school's condition 
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• Student to make good , repair, r eturn, clean up etc., student to senior adrnin. 

• restitution clean desks clean walls etc. 

• clean it off 

DPT (Damage to property of staff member or school) 

3. What strategies do you usually use to deal with such an incident In the 

playground 

•NR 

• refer to the Assistant Principal 

• not u sually able to detect vandals. 

• same as for classroom 

•• Hasn't happened when I've been on duty. 

• Get kids cleared away. Obvious culprits to Front Office and A/P 

• Send to A / P 

• • report to subject co-ordinator or year level co-ordinator, detention to 

repair the damage. 

• To be dealt with as they would in the community at large. 

• student to senior admin. 

• suspension 

DPT (Damage to property of staff member or school) 

5. What would help prevent this incident from occurring in the future? 

• Students know this is unacceptable. 

• As for p 3 (Students learning respect for themselves and others, knowing 

that all teachers will not accept this type of behaviour.) 

• I don't know, maybe doing without furniture, air conditioning, facilities, 

texts might engender some respect but difficult to apprehend. Oosed circuit 

TV? 1984? 

• Hard to prevent. 

• (Satisfaction with current strategies low, especially for graffiti) Graffiti: 

keep check on classrooms- teacher responsibility; yard, more supervision (is 

this feasible ?) control movement of students during lesson time. 

• Maintain positive tone in relations between teachers and students. 

• Build compound to lock cars in at weekend when working at school. 

• Don't know 

• • Very little graffiti ever occurs in this school on buildings. Problem solved 

almost immediately. Vandalism is the same. No fires, very little theft in the 

last four years. 



Appendix 9: ~w results of SUJ"ft')' 2. verbal repotaaes ~0 

• Most damage in classroom occurs when tucheT not ~t O~tt) Uld k.Jds 

bored with activity or disenfranchised by ~ths -~~~to wlKt Ul 

activity for calculators carefully . 

• students are made aware of the consequences of the incident. 

• Difficult - keep all property where students cannot touch te~chn propmy 

Limit access to building. Supervise students all the time. 

• • These are actions of alienation even hatred of authority and ~OKt 

community dilemmas. Again the long term prevention ~ more thMt poll~ 

action - that can fuel their fire !! Ultimately access and mclusJOn - school 

cultures which have the power to buly cater to kids without Nrlrin& them ~ 

"failures" and "successes" but rather as developing human beings "1th thnr 

own unique pace of development. 

• I don't know 

• continual cleaning up of graffiti is a good idea to help prevent incidents 

happening 

• Better discipline procedures which are consistent. 

• Teacher ownership of teaching area. Consistent "restitution" as 

appropriate. Regular clean of desks in area. 

• greater penalties, eg longer suspensions . Pay costs, coun~lling. 

• A complete change of culture within the school community. 

Talk to whole class about classroom rules. Awareness of particular students 

for prevention. 

• Follow up and continue involvement in school projects - murals etc ?? 

• Students to pay for cost of repairs. Police involvement in maJOr pro~rty 

damage or theft. 

• Have a more "whole school" success oriented approach. Many student 

(approx 75%) believe they are failures at school because of mtnns1c acadnruc 

only approach. Happy students do not willully cause damage. 

• enlist teacher support and pride in their own workplace plus VlgllUlCe Uld 

less of a slack attitude. 
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ADDIDONAL INODENT TYPES INCLUDED WITH RESPONSES 

• Work Refusal - students make no effort to do the set tasks, or refuse to do 

it. 

1. Frequency and severity 

Respondent claimed this occurred at a high frequency and high severity in the 

classroom with both boys and girls. 

2.. What makes it severe or not so for you? 

Any work refusal is a severe incident for me as it undermines the productivity 

of the learning environment and the student involved doesn't develop the 

skills required. 

3. What strategies do you usually use to deal with such an incident 

I try to get them started on their particular assignment. I give them reasons 

why they would benefit from doing the task. I call parents to ask them to 

encourage their child and tell them what work is due. 

4. Satisfaction with strategies was rated at 5. 

5. What would help prevent this incident from occurring in the future? 

More time one to one with that student. A concerted effort by all teachers not 

to accept work refusal, but to encourage students to do difficult things step by 

step (not to accept refusal as an answer eg refusing to read.). 

• Refusal to work 

Low frequency mostly boys with no indication of severity treated by 

detentions and prevented from future occurrence by making students aware of 

the punishment for non completion of work. 

• Constant talking and interruption 

rated at low frequency and severity in both girls and boys, dealt with by 

withdrawal from class with satisfactory outcomes and prevented from future 

occurrence by making students aware of code of conduct at the start of each 

tenn. 

• Verbal aguession towards other teachers using the library 

1. Frequency and severity 

Respondent claimed this occurred at a moderate frequency and high severity 

in the library with both boys and girls. 

2.. What makes it severe or not so for you? 

I have difficulty deciding when I own the problem and reluctance to override 

another teacher's control/lack of control. 

3. What strategies do you usually use to deal with such an incident 
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Talk individually to the student. Describe behaviour and restate expectations, 

outline consequences. Hold student after class and discuss / sort out 

4. Satisfaction with strategies was rated at 1. 

5. What would help prevent this incident from occurring in the future? 

Oear discipline policy - consistent procedures 

• Pack Behaviour 

Incidents when students attack injured or vulnerable individuals (kicking them 

when they are down) and unable to defend themselves. 

L Frequency and severity 

Respondent claimed frequency classroom 5 playground 10 and severity 5 in 

both without indicating gender responsible 

2. What makes it severe or not so for you? 

the variation between playful and unrestrained aggression. 

3. What strategies do you usually use to deal with such an incident 

in classroom appeals and physical intervention and in playground dispersal 

and physical intervention 

4. Satisfaction with strategies was rated at 5. but still too much going on. 
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Basis data for Table 4.6 Frequency in the classroom 
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Basis data for Table 4.8 Frequency in the playground 
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Basis data for Table 4.10 Severity in classroom 
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Basis data for Table 4.12 Severity in Playground 
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Basis data for Table 4.14 Satisfaction Oassroom 
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Basis data for Table 4.16 Satisfaction Playground 
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