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ABSTRACT 

This thesis is an ethnographic study which looks at the process of creating and running a 

program designed to facilitate the journey of middle school boys towards becoming 

autonomous learners. 

Using the 6 p model of Person, Place, Purpose, Persistence, Principles and Peace, the 

thesis explores how educators can use a range of outdoor activities and personal 

development strategies to build a program which encourages students to look inside 

themselves as a source of strength and direction, rather than relying on the institution to 

provide these motives for them. 

In conclusion, the thesis shows that students can indeed become autonomous learners for 

the period of time they attend the Learning Journeys program, but that further work needs 

to be implemented if this change is to be maintained once students return to their original 

5c11001 environment. 
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CHAPTER 1 



CHAPTER 1 

JUSTIFICATION FOR THE STUDY 

The Year 8 Learning Journeys program was initiated at my school over four years ago. It 

was initially established to help facilitate the progression from middle to senior school for 

the students. The program was designed to take students off campus and introduce them 

to the concept of autonomous learning through a series of activities revolving around the 

Learning Journeys 6 Ps of: Person, Place, Purpose, Persistence, Principles and Peace. It 

was held towards the end of the year, in week 6 of term four. 

Some features were based on the theories of Joseph Campbell (1949) and others were 

derived from a selection of works including Allport (1961), Brown and Moffett (1999), 

Can (1995), Cavanagh, Fielding, Rodwell and Syme (1991), Csikszentmihalyi (1997), 

Delpit (1998), Dewey (1933;1977), Gardner (1991), Goleman (1996), Goodlad (1975, 

1982), Goodlad and Hirst (1989), Greenberg (1974), Hahn (1930), Keighley (1985), 

Maslow (1970), elements of Montessori (1949), and Palmer (1998). The course was 

designed to offer students real-life learning experiences taught by teachers prepared to 

share their own life experiences and place them within the Learning Journeys 6 P 

framework. 

The need for this type of research stems from the social changes which have taken place 

in our society over the past 30 years. With the development of increasingly sophisticated 

communication and mass media influences, (Cavanagh, Fielding, Rodwell and Syme 

1991), young people today are increasingly vulnerable to what one may refer to as 

'connection via proxy', rather than through real life experiences. As a result the Learning 

Journeys 6 Ps were established as a way of trying to bring the best aspects of the 'new 

culture' and entwine them into an experiential learning program which helps encourage 

you people to explore the notion of who they are while still using the modern 

sophisticated tools such as computers, and media recording equipment. This capacity to 

teach students how to manipulate technology, media and the art of real life learning to 
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help them discover who they are is far preferable to the alternative where the media and 

other social institutions do the determining for them. 

Through the activities and guest speakers who visited the course each day, students were 

encouraged to look at the 6 P process as a backbone for their continuing Personal 

Development education at the school and for other aspects of their lives as well. Students 

completed the exercises and activities laid out in Appendix A, over the course of a week, 

and so were inducted into a culture which valued them as individuals but also set 

expectations and boundaries in which that individuality should and could be expressed. 

The need for the course stemmed from observation at the school where the study took 

place that, although we were achieving high academic standards, our students often 

entered middle school without the parallel personal growth. This was a general 

observation rather than an established fact. I was asked by the school to address the issue 

by setting up the Learning Journeys 6 P program as a way of creating a cultural change to 

help break down the barriers between staff and students. The aim here was to promote an 

environment where students were encouraged to become more autonomous learners 

while still staying within the traditional structured school environment. As Palmer (1998) 

states, without the personal growth of students (and teachers) it becomes far too easy to 

hide behind structures which are established to protect students and teachers from having 

to connect on levels other than academic. 

'Academic institutions offer myriad ways to protect ourselves from the threat 
of a live encounter. To avoid a live encounter with teachers, students can hide 
behind their notebooks and their silence. To avoid a live encounter with 
students, teachers can hide behind their podiums, their credentials and, their 
power.' (1998, p.  37) 

Thus, the end point of the course is that students find common ground with both peers 

and staff in their experiences during the week and, rather than focus on the things which 

divide them from peers and staff, they become aware of - the many things they have in 

common. This feeling of 'togetherness' provides a platform for students to explore their 

own personal journeys and thus creates a cultural shift in the middle school (Years 7 and 

8), where the motivations and expectations of each student become more of a personal 
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choice made in a safe environment, one where others are prepared to take the journey 

with them 

By exploring the Learning Journeys 6 Ps (and their associated questions which are to 

follow), this study will look at the metaphor of life and learning as a journey which, in its 

many forms, often passes through the following six stages. As Greene (1997) states, 'A 

metaphor not only involves a reorientation of consciousness; it also enables us to cross 

divides, to make connections between ourselves and others, and to look through other 

eyes.' So as a middle school transition, the metaphor of the journey is the agent for 

facilitating cultural change. 

What Are The Learning Journeys 6 Ps? 

PERSON: Who Am I? 

The concept of knowing yourself and encouraging others to do the same is, as Palmer 

(1998, p. 3) states, 'neither selfish nor narcissistic. Whatever self-knowledge we attain as 

teachers will serve our students and our scholarship well. Good teaching requires self-

knowledge: it is a secret hidden in plain sight.' The same is true for our students. Those 

who seek self-knowledge through learning are far more likely to enjoy learning just for 

the sake of knowing. As Gardner (1991) points out 'even when school appears to be 

successful, even when it elicits the performance for which it has apparently been 

designed, it typically fails to achieve its most important missions.' This 'most important 

mission' is understanding, and why we learn and what best to do with our learning; two 

questions which inevitably come back to an understanding of who we are. 

To explore this, I will be looking at a number of exercises which include, 'The Character 

Egg' (p. 15 Appendix A) and Test Your Character Scenario Workshop (p. 16 Appendix 

A), which will both be explained later in the thesis. 

PLACE: Where do I fit into the school community? 

While students should not be forced to 'fit in' anywhere, there is no question that learning 

to belong s an essential step in the education process. This is not to say students must fit 

in for the sake of belonging, but rather that they should learn to align who they are with 
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the roles they play in society, rather than have the role dictated to them. In this context, 

we will look at the work of Mayer and Salovey (1990) who reduces Gardner's multiple 

intelligence model to five points, the fifth of which is titled 'handling relationships'. In 

the Learning Journeys context this means finding a place to fit in. 

In exploring the notion of Place, I will discuss student responses to exercises including 

Looking at Rules and A Sense of Place, both on page 19 of Appendix A. 

PURPOSE: What do I want to achieve at school? 

If school is seen as a practical dress rehearsal for life, then learning to establish purposes 

with real outcomes is an essential part of the process. Maslow (1970) says that 'self 

esteem rooted in accomplishment is more stable and stronger than self-esteem which does 

not have such roots'. Thus the setting of achievable goals (or purposes) with measurable 

outcomes is a clear step in the learning process. 

In looking at Purpose, I will explore responses to the activities on 21 and 23 of Appendix 

A, which look at exploring the difference between pleasure and happiness and learning to 

align Person and Purpose. 

PERSISTENCE: What qualities do I possess that will help me achieve these things? 

The concept of Persistence is closely linked to the modern concept of resilience, 

particularly in line with the work of Brown, D'Emidio-Caston and Bernard (2001). 

Bernard (1997) says that students who are taught resilience learn not to - (1) take 

personally the adversity in their lives; (2) see adversity as permanent; and (3) see 

setbacks as pervasive (adapted from Seligman, 1995). They are far more likely to be 

successful. These students 'use their own strengths, interests, goals, and dreams as the 

beginning point for learning, and they tap students' intrinsic motivation for learning.' 

(Bernard, 1997). This process of learning to accept, face and challenge adversity is 

simulated in life scenarios throughout the week-long Learning Journeys 6 P program. 

The Persistence component of the study looks at overcoming obstacles, which include 

experiences in both rock climbing and high ropes courses. 
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PRINCIPLES: What do I stand for at school? 

In the Learning Journeys 6 P process, principles are akin to what Ailport (1937) called 

Functional Autonomy or the state where 'motives most consistent with or expressive of 

the self become autonomous'. When this type of alignment is achieved in the student, 

decision making becomes clearer; motives and purposes become more evident. To trace 

these, Ailport follows seven steps: 1. Sense of body, 2. Self-identity, 3. Self-esteem 4. 

Self-extension 5. Self-image 6. Rational coping 7. Propriate striving. The last of these, 

Propriate striving, occurs around the age of 12 or 13. This is when concepts such as 

goals, ideals, plans, vocations, callings, a sense of direction, and a sense of purpose 

become important and it is only once the first six steps (or principles) have been met that 

the seventh can be successfully considered. 

The principles section of the workbook (Appendix A) looks at the relationship between 

principles and inner strength and asks students to test themselves in rolcplaing 

scen an os. 

PEACE: How will I help others and be happy with myself at school? 

The final step of the 6 P program is what Goleman (1996, p.  95) and Csikszentmihalyi 

(1997) refer to as 'flow'. Goleman says, 'Just as flow is a prerequisite for mastery in a 

craft, or art, so too with learning. Students who get into a flow as they study do better, 

quite apart from their potential as measured by achievement tests.' The state of flow is 

the balance where students, staff and curriculum are in alignment more often than not. 

This is a difficult but powerful state to achieve and one where education meets its true 

intent of teaching students to draw from within and apply what they find in the context of 

a set curriculum. 

The Learning Journeys 6 P process could be any of the myriad other similar educational 

constructs which have been espoused over the years. These are not a prerequisite for 

education transformation in middle school students, but simply a suggested model which 

may be adapted to suit the practitioner. As Palmer (1998 p.3) states: 

'In our rush to reform education, we have forgotten a simple truth: reform 
will never be achieved by renewing appropriations, restructuring schools, 
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rewriting curricula, or revising texts if we continue to demean and dishearten 
the human resource called the teacher on whom so much depends. But none 
of that will transform education if we fail to cherish - and challenge - the 
human heart that is the source of good teaching.' 

Throughout this thesis, these six steps of the Learning Journey will be known as the 6 Ps. 

To test how effective they are in changing the Year group culture, I will explore how the 

use of these 6 Ps as the backbone of an outdoor education program can answer the 

following question: How does the Learning Journeys 6 P metaphor of a Learning Journey 

help create a culture change in middle school boys, (see page 25) so they become 

autonomous learners in a structured school environment? (Note the use od boys in this 

program was dictated by the fact the researcher was working in an all boys school.) Now 

in its fifth year, this year's program will also be the subject of my doctorate study. 

Testing the success or otherwise of these types of programs is a difficult process and thus 

my intention in this study is to show the effectiveness of this program as succinctly as 

possible while also providing the resources and information required for others who wish 

to emulate a similar program if it proves successful. 

Although my recent experiences working with the Learning Journeys 6 P program have 

revealed strong, internally valid results, external validity is hard to establish given the 

high number of variables presented by the program. It is certainly clear that the program 

does not reach all students with its intended messages. It is also clear that factors 

including age, gender, social background, access to materials, facilities, staff and expert 

practitioners in the area are all variables which will determine results. As Wiersma (2000) 

says, 'Validity in research is always a matter of degree.' To this end, while external 

validity is difficult to establish, given the capacity to reproduce the program presented in 

this study, it is possible to establish reliable replications of the results. 

I will show that this program creates a culture shift where each student feels confident 

enough in his own self-image not to have to conform in order to be accepted as part of the 

group, and at the same time understands the basic social structures which must exist for 

groups to be able function practically and in harmony. In this sense, the concept of Place 

is one which may even allow the student to create a place for themselves within the 
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current structure, rather than having to fit into a predetermined slot which may not allow 

them to grow 

Testing this is of course very difficult, due to huge variations in student groups from year 

to year. Therefore, as I will explain in chapter 2, the predominant research is conducted 

on an ethnographic level with observation, video and written samples used as evidence 

for the relative success or failure of the course. 

The program and activities are in Appendix A and give the reader an insight into the 

many aspects of the program. There is also a 12-minute video tape of the activities as 

they take place and interviews with the students involved. 

Justification for the Learning Journeys Program 

As Palmer states in his book, The Courage To Teach (1998, p.  95), 'The hallmark of the 

community of truth is not psychological intimacy or political civility or pragmatic 

accountability, though it does not exclude these virtues. This model of community 

reaches deeper, into ontology and epistemology— into assumptions about the nature of 

reality and how we know it - on which all education is built. The hallmark of the 

community of truth is in its claim that reality is a web of communal relationships, and we 

can know reality only by being in community with it.' 

It is thus my contention that broadening the process of education so as to encompass the 

dramatic social and structural changes in which students now find themselves means 

taking a step towards viewing education as preparation for a life journey that is both 

social and academic. It will be a journey which allows students to not only learn in the 

realms of traditional educational disciplines but also in the increasingly more necessary 

realms of self-knowledge and social application of academic skills. 

In other words, as Palmer states, 'When teaching is reduced to technique, we shrink 

teachers as well as their craft - and people do not wil!ingly return to a conversation that 

diminishes them.' (1998, p. 145). 
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The 6 Ps thus emerge as a model for helping students and teachers integrate academic 

learning into a structure which gives it relevance in everyday life. The concept of a 

journey through education similarly provides a tool for creating curriculum and linking 

learning to more than just test scores, tertiary entrance results and academic outcomes. 

By combining the 6 Ps and the concept of a journey through education, the Learning 

Journeys program embraces the notion that, now more than ever, the needs of young 

people revolve around learning in a context which not only acknowledges the social 

contexts in which the learning takes place, but encourages students to see these contexts 

as empowering and integral to 'knowing'. 

Sadly, studies such as Kennedy and Fisher (2001) suggest educators are still struggling to 

come to terms with the need to integrate school curriculums into the communities of 

which they are a part. While advances have been made, and indeed there are models such 

as John Dewey's Chicago school in the cities and Outward Bound type institutions based 11  
in country areas, according to George and Shewey (1994), schools still have a strong 

disconnection from their environments. 

Schools are part of the communities in which they exist. However, only since the 
1980s have educators realized the importance of this observation (Talley & Schrag, 
1999). Traditionally, schools have been thought of as bastions separate from their 
communities. They were places where people congregated from various areas to 
educate children and then left at the end of the day. Unfortunately, this type of 
view, which has its roots in a higher education approach to middle school 
education, creates a strong disconnection between a school and the neighbourhood 
in which it resides. (George & Shewey, 1994). 

While statements like this are true to varying degrees in different places, for the Learning 

Journeys 6 P program, students need to be removed from the traditional physical grounds 

of the school and placed into a less familiar environment, where, without the traditional 

school structures, the students can learn to express themselves and be themselves without 

the inherent judgements often attached by assessment, rules and curriculum. Thus the 

focus and discipline for student learning comes not from the need to rebel against 

traditional structures but from the desire to express themselves within the new ones. 
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This environmental transformation, as Benard (1991) states, helps students see their 

education in a context which makes sense to them. 'Human resilience, the capacity to 

overcome deprivation and adverse conditions in life, becomes a reality when systems 

actualise caring and supportive relationships, positive and high expectations, and 

opportunities for meaningful participation; (Benard, 1991). 

The protective factors, as proven by years of research and defined by Bernard (1991), fall 

into three succinct categories. A child's capacity to overcome deprivation and adverse 

life conditions becomes a reality when systems foster: 

• Caring and supportive relationships - caring relationships within systems convey 
compassion, understanding and respect. They are grounded in attentive listening 
and establish safety and basic trust. 

• Positive and high expectations - high expectations communicate firm guidance, 
structure and challenge, and most importantly convey a belief in a young person's 
innate resilience. They highlight strengths and assets as opposed to problems and 
deficits. 

• Opportunities for meaningful participation opportunities for meaningful 
participation, leadership and contribution to the community may be actualised 
through decision making, listening and being heard, with each person being 
included with valued responsibilities. (Bernard, 1991). 

It is no surprise that these protective processes work. They meet our basic human needs 

for: love and belonging; respect, challenge and structure; involvement, power; and 

ultimately, meaning. In other words, they meet our human need to be included - to be of 

value to a community. Cultures containing these components assure the development of 

physical, emotional, cognitive, social and moral competence (Werner and Smith, 1992). 

Summary 

To summarise, the Learning Journeys 6 P program was established to address the 

changing needs of middle school boys as they pass on to secondary school. The aim of 

the program is to help create a cultural change where middle school boys can become 

autonomous learners in a structured school envirunment. This thesis will study the extent 

to which the Learning Journeys 6 P program is successful in facilitating this change and 

give recommendations on how best to put the program into action. 
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CHAPTER 2 



CHAPTER 2 

METHODOLOGY 

Middle school is an important transitional area where culture changes are most likely to 

occur as students prepare for senior school and adult life. As Mizelle (2000) states, 

'Providing young adolescents with activities that relate directly to their 
transition into high school certainly is important; however, providing young 
adolescents with a challenging and supportive middle school experience is an 
equally important factor in their making a successful transition into high 
school (Beicher & Hatley, 1994; Mizelle, 1995; Oates, Flores, & Weishew, 
1998) 

Students also indicated that if their middle school teachers had held students 
more responsible for their learning, taught them more about strategies for 
learning on their own, and provided them a more challenging curriculum, 
their transition to high school would have been eased.' 

This is an area of particular interest for me as I have worked for ten years in middle 

schools. In exploring how the Learning Journeys 6 P program helps create a cultural 

change where middle school boys can become autonomous learners, I acknowledge the 

limitations of my study, which includes time frames and external validity issues. While I 

will endeavour to show the program is successful for students on the course, I will not be 

testing whether they retain the autonomous learning state once they return to their normal 

school environment. Likewise the subjective nature of this ethnographic research does 

create issues in the realms of external validity. 

Why Ethnographic Research? 

While acknowledging the traditional positivist paradigms and their reliance on 

quantitative empirical research methods, the nature of my study is such that I believe it 

necessary to adopt a more post-positive paradigm where my own value-driven 

assessments, video-based assessments and assessments of the students with whom I will 

be working can be used as evidence to support my findings. 

N-11  



The type of study I am undertaking is context-driven. Above all, the role of the 

researcher/teacher, in this case myself, is a key component which cannot be duplicated in 

other environments. Therefore, more structured or formal types of research are 

inappropriate for this type of study. 

As Mishler (1979) indicates, educational researchers viewing 'contextual elements as 

interfering with their efforts to identify universal, context free laws and truths related to 

human behaviour' create as many problems as they attempt to solve. Mishler further 

states, because 'efforts to control these interferences have resulted in "context stripping", 

a process in which virtually all practical meaning related to the phenomenon under 

investigation is lost. What is left are streamlined, context free, manageable results which 

make less and less ecological sense on the whole.' In other words, the need to embrace 

context in studying the Learning Journeys program (see Appendixes A and B) is 

essential. 

Because the variables in a study of this nature differ so greatly, the phenomenological 

nature of the study is something to be embraced by the researcher. As Wiersma (2000) 

states, 'The phenomenological approach emphasises that the meaning of reality is, in 

essence, in "the eyes and minds of the beholders", the way the individuals being studied 

perceive their experience.' (p.  238) The Learning Journeys model can be reproduced, but 

it is impossible to reproduce the dynamics of a given group, situation and set of 

conditions. Thus, the ethnographic nature of the study stresses Wiersma's (2000, p.  239) 

statement that 'Ethnographic research involves field research and requires 

contextualisation - the interpretation of results in the context of the data collected.' 

For this reason, the cornerstone for measuring the success of the Learning Journeys 6 P 

program will be in the testimony of participating students, contained in the Appendixes D 

to J. 

In order to gather the information required and place it into an academically credible 

context, my study will be qualitative in nature. According to Hoepfl (0 1/09/02) 

(www.curriculum.edu.au/tech/articles/choose.htm),  who summarised the works of 
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Bogdan and Bikien, 1982; Lincoln and Guba, 1985; Patton, 1990; and Eisner, 1991, 

qualitative research can be divided into eight components. 

Qualitative research uses the natural setting as the source of data. The researcher 

attempts to observe, describe and interpret settings as they are, maintaining what 

Patton calls an 'empathic neutrality' (1990, p.  55) 

During Learning Journeys, I intend to conduct research in the natural setting of the 

school's outdoor program, at their playing fields 10 kilometres away, in bushland near 

the school. As co-ordinator of the program, however, I am aware that the concept of 

empathic neutrality is difficult to achieve. My reasoning for this is that I want to create a 

program which is teacher-friendly. In line with Stake (1978, P.  5), I want to present a 

write-up of the program which is epistemologically in harmony with my own 

experiences. There is added merit to the study when it is conducted by a researcher 

experiencing at first-hand the potential difficulties facing the teachers who eventually use 

the Learning Journeys 6 P program. 

The researcher acts as the 'human instrument' of data collection. 

During Learning Journeys, I will be recording field notes and collating information based 

on my observations. I will take a general overview of the program, and will incorporate 

the observations of students and colleagues in both written and videoed formats. As 

Wiersma (2000, pp.  249-250) points out, videotaping has both pros and cons. While the 

tape allows for review and takes pressure from the presentation of field notes, it is very 

difficult to gain a holistic view of the program as the video, by necessity, can only ever 

capture one aspect of the total dynamic. In the context of this study, the students will all 

be aware that the video could be on them at any time. It is not meant to be unobtrusive 

and, as an inbuilt part of the program, I am interested in observing how it affects the 

dynamics of the program. It is a valid resource for the study because it is essential to 

capture the dynamics of activities which cannot be as effectively explained using words 

alone. As Wiersma (2000, p. 249) says, 'If focus groups are used, videotaping can be 

effective. It is difficult for an observer to pick up the entire discussion because of the rate 

at which it occurs. Also, a videotape allows for a review of the interaction of the 

discussion.' 
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Qualitative research predominantly uses inductive data analysis. 

Through general observation, I will establish some principles of teaching which appear to 

emerge from the Learning Journeys model. Here I agree with Can (1995, p.  48) who 

advocates a practical approach to education which encompasses the notion that: 

'... education as a practical activity is to concede that in open reflective 
indeterminate and complex form of human action which cannot be governed 
by theoretical principles or guided by technical rules. Thus on this view it is 
misguided to believe that educational theory can offer rigorous scientific 
knowledge by means of which practice can be regulated and controlled. All it 
can offer is a form of knowledge that is always uncertain and incomplete but 
which nevertheless provides a basis for making wise and prudent judgments 
about what, in some particular practical situation, ought to be done.' 

Although Can's dismissal of theory and knowledge is too extreme, it does open the way 

for a slightly less structured approach which allows for more flexible technical guidelines 

and rules which are adaptable to the many different teaching contexts in the teaching 

world. 

Qualitative research reports are descriptive, incorporating expressive language 

and the 'presence of voice in the text' (Eisner, 1991, p.  36). 

This thesis of the Learning Journeys program will be written in a descriptive manner 

which is not so 'academic' as to exclude teachers from reading it without a dictionary on 

hand. It is intended as a guidebook for teachers to assist in re-creating similar programs 

which could operate in different contexts. The video and Learning Journeys manual are a 

part of the appendix of the thesis and are both available to staff wishing to run the 

program. 

Qualitative research has an interpretive chapter, aimed at discovering the 

meaning events have for individuals who experience them, and the interpretations of 

those meanings by the researcher. 

Delpit (1998, p. 297) says, 'Listening requires not only open eyes and ears, but open 

hearts and minds.' Although her quote was made in reference to cross-cultural studies, it 

has relevance here as well because, as earlier stated, the end point of the course is that 
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students find common ground in their experiences during the week. Rather than focus on 

the things which divide them from peers and staff, they become aware of the things they 

have in common. 

Qualitative researchers pay attention to the idiosyncratic as well as the pervasive, 

seeking the uniqueness of each case. 

This is an important aspect of the Learning Journeys program as I am keen to look at the 

interrelation between the group and the individual, as well as the individual and the 

group. I will establish and show how individual idiosyncrasies can often be placed within 

a pervasive group context without losing their uniqueness. In other words, the Learning 

Journeys program encourages individuals to be unique, but also encourages them to see 

their uniqueness in a real-life context. 

Qualitative research has an emergent (as opposed to predetermined) design, and 

researchers focus on this emerging process as well as the outcomes or product of the 

research. 

I have long held the belief that far more real life experiential teaching should be used in 

the classroom. Every Learning Journeys course is different and thus to try and recreate 

the same dynamics each time serves only to contaminate the process. However, the more 

courses are conducted, the more I find that the process leads to similar results. This 

shows that the emergent nature of the program and the study can lead to the possibility of 

establishing predetermined principles, which I would expect to occur on a regular basis if 

the basic Learning Journeys 6 P program (See Appendixes A and B) is adhered to. 

Qualitative research is judged using special criteria for trustworthiness. 

According to Lincoln and Guba (1985, p. 290) the notion of trustworthiness lies in the 

writer's ability to convince the audience their inquiry is 'worth' paying attention to. In 

other words, while qualitative research is a legitimate research method (Fuch 1996; 

LeCompte & Goetz 1982; Can 1995), it is the responsibility of the researcher to remain 

as rigorous and methodical as any other type of researcher. 
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Clearly there are those, including Smith and Heshusius (1986), who criticise researchers 

who try to use more naturalistic methods as criteria for research. They state that 

naturalistic methods are not rigorous enough because they rely on the inquirer and thus 

can only ever stand as universal when the inquirer is present! 

In the end, trustworthiness should be judged in the light of works such as Can (1995), 

and Shapiro (1973) who states, 

Neither field yields pure measures and it is necessary to consider the type of 
school situation the children are in and the development status as well as the 
social and sociological factors that determine or have determined the 
children's expectations, perceptions, and styles of thinking and 
communication with other children and adults. What may be an appropriate 
situation for assessing some groups may lead to misevaluation of others. 

Thus, the concept of trustworthiness comes down to what Glaser and Strauss (1967) and 

Strauss and Corbin (1990) refer to as the 'theoretical sensitivity of the researcher'. 

Strauss and Corbin (1990, p.  42), refer to theoretical sensitivity as 'a personal quality of 

the researcher. It indicates an awareness of the subtleties of meaning of data. [It] refers to 

the attribute of having insight, the ability to give meaning to data, the capacity to 

understand, and capacity to separate the pertinent from that which isn't'. Thus emerges 

the importance of the researcher familiarising himself or herself with the field in all its 

aspects. 

Program Structure 

With these eight points in mind, the type of ethnographic research I am undertaking relies 

heavily on 'observation, description, and qualitative judgements or interpretations of 

whatever phenomena are being studied'. (Wiersma 2000, p. 15). My research will focus 

on a group of Year 8 male students chosen because they are at the age when learning to 

accept change and a new sense of self is so important prior to undertaking the journey 

into senior school. The research will explore how they develop as autonomous learners, 

and do so within a structured school environment. By teaching the concept of a Learning 

Journey (Appendixes A and B), I will guide the students through a learning process 
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which teaches them to explore the concepts of Person, Place, Purpose, Persistence and 

Principles in order to find for themselves a state of Peace. 

In this study I will be taking 160 Year 8 boys off campus to the school's sports grounds, 

approximately 10 kilometres from the school. The boys will complete a five-day personal 

development/activity-based program called Learning Journeys. (See Appendixes A and 

B) 

During the Learning Journeys program, the boys will be divided into groups of 

approximately 10 to fit in with the number of available staff, who will complete the 

week's activities together. Each group will be assigned a group leader who is an older 

boy from the school. This helps establish a culture for the program as former students 

who have been through the process have a greater understanding of the issues and, as 

Goodlad and Hirst (1989, p.  2) state 'Not only can it make learning more efficient and 

pleasurable for those who are taught (tutees) but it can also increase significantly the 

learning of tutors.' 

As previously mentioned, the Learning Journeys 6 P model was developed in line with 

the work of Joseph Campbell (1949) and that of Brown and Moffett (1999). As Brown 

and Moffett (1999, p.  4) say, 

'The metaphor of the heroic journey is so universal it enables even highly 
polarised groups to find common ground, identify shared purpose, and reach 
consensus on shared and informed action. Metaphor has the power to kindle 
the imagination and touch the heart. In doing so it can help members of a 
diverse school community become more aware of the things that unite them, 
rather than what divides them. The results are often a higher level of creative 
thinking on the part of teams and a commitment to translating plans into 
actions.' 

As I have already alluded, this process will be laid down as a concrete model but the 

means of analysing the effectiveness of the model must remain flexible, given the 

dynamic nature of students and contexts. 

The main end point of the Learning Journeys 6 P Program is 'Peace', that state where the 

student is able to see himself both as an individual with a purpose and as a group member 

whose purpose contributes to a broader community sense of belonging. While that 
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remains the aim throughout, the procedure of achieving the aim is fluid and exactly that: 

a procedure. 

In the case of this study, the prevailing school culture is predominantly a stable one. 

However, there still exists the need to encourage students to question the culture in order 

to accept it, rather than accepting it because they are told to. The state of 'Peace' does not 

lie outside the individual, rather it lies within their interactively established moral code 

(Principles) and the capacity to match these to their environment. By doing this, the aim 

of the program is to expose the prevailing culture in the school and empower the student 

to begin making decisions about whether or not to accept it. Of course, as Cavanagh, 

Rodwell, Fielding and Syme (1991, p.  119) indicate, this is not to say we as teachers are 

not free to apply a 'degree of intellectual imperialism' in the establishment of what is and 

is not a 'good' culture. 

If we throw the matter of education entirely over to the child's own devices, 
these tyrannies would surely gain an even greater stranglehold over children. 
School, albeit morally intrusive and a "lackey" of the establishmentarian 
values, at least provides an opportunity to countervailing the imposing 
influence of media which, in their most commercial form, do more to 
promote materialism than anything else. (Cavanagh, Fielding Rodwell & 
Syme, 1991 p.  119) 

By removing students from the traditional culture of the school and sending them on a 

'journey' with short-term goals, the program allows them to explore the 6 Ps and create a 

micro-culture for the week. The experience of being in this culture of 'togetherness' is 

one I hope will transfer back into their school environment when they return, as more 

autonomous learners. Although this thesis will not test how long the cultural change lasts, 

it will ascertain whether or not it does take place. 

In short I will break the thesis topic into four main areas for examination, which will 

become clearer as they are explained later in this chapter. 

1. Using Palmer's (1998, p.166) 4 point model (see pp.  35 of this thesis), I will 

ascertain if the Learning Journeys 6 P model has established a cultural shift 
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in the group through the process of individuals becoming autonomous 

learners. 

1 will show how the link between the 'real life' activities (such as outdoor 

activities, peer tutoring, media related activities and personal reflections) of 

the Learning Journeys 6 P model inspires autonomous learning and creates a 

change in group culture through exposing students to a deeper purpose in 

their life. 

I will then show how this purpose becomes the driving force to help establish 

the principles and persistence necessary for creating cultural change. 

Finally I will show how this cultural change enables students to reach the 

final stage of the 6 P model, called Peace, by being able to develop as 

autonomous learners while still relying on the group for support. 

What is Meant by Cultural Change? 

The Learning Journeys program also looks at the prevailing cultures which will impact 

upon a program of this nature. By culture, I mean what Wiersma (2000, pp.  198-199) 

calls, 'Phenomena ... viewed holistically, and complex phenomena [which] cannot be 

reduced to a few factors or partitioned into independent parts.' Thus the following 

breakdown is meant only as a guideline to far more complex cultural interchange. 

Staff Culture 

Due to staff-student ratios and regulations, many schools will find staffing the Learning 

Journeys course difficult. Given there are 160 students and only four official staff 

members attending the Learning Journeys, schools will need to be sure to cover the 

legalities before starting the program. The reason behind the small number of staff is two-

fold. On one level, low staff numbers enables the school to operate without interruption 

to staffing and timetables, but on a more important level, low staff numbers means the 

responsibility for management falls primarily on the students. Without staff to give 

directives at every turn, the culture is immediately changed. Students must therefore learn 

the skills of self-discipline and self-management along the way. Or, as has occasionally 
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been the case, challenging students often choose to take advantage of the new-found 

freedom to work against the principles the program is trying to teach. 

For this reason, the staff mentoring system using Old Boys from the program has had a 

positive effect. As research by Morrow and Styles (1995) shows, when run well, 

traditional programs facilitate the development of strong mentoring relationships that are 

significant to both youth and mentor. Research further suggests that mentors who are able 

to develop close, supportive relationships with youth are able to make the most positive 

changes in the lives of youth (Grossman and Johnson, 1999). 

Group 0 Culture 

To help establish these 'close, supportive relationships', before the program started, the 

Head of Year identified a group to become known as Group 0. Group 0 contains those 

experiencing discipline problems in the normal context of school. By grouping them 

together, I am attempting to elicit a two-pronged effect. The other students will be free to 

learn without the traditional distractions provided by the members of Group 0 but, 

perhaps more importantly, I am able to work closely with the members of Group 0 to 

give them a pivotal role in the running of the whole program. By making them feel 

special and acknowledging their outstanding capacity to manipulate a group, I intend to 

harness this skill into a force which sees them become the driving force behind the 

success of the Learning Journeys program. The model is taken from any number of 

outdoor programs designed for youth at risk, including Kurt Hahn's (1930) Outward 

Bound and subsequent evaluation by Mitchell and Mitchell (1988) and the Northland 

Wilderness Experience in Whangarei New Zealand, set up by the Department of Social 

Welfare to operate as a research organisation to look into the behaviour of alienated and 

'at risk' students. The results have shown that 'rehabilitation rate, in terms of long term 

employment and decreased reoffending is vastly more cost effective than prison.' 

(McRae, 1990, p.  313) 

The danger does exist that by grouping these students together I am creating a peer group 

which reinforces itself to such an extent that they become even stronger in their 
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behaviour. In their 1994 work, Cairns and Cairns state that studies in the area of peer 

influence on behaviour are: 

striking when considering that the prediction of two-year increases in 
problem behavior could be made from 25 minutes of videotaped interaction. 
Possibly, the antisocial boys were especially reactive in showing off for the 
camera in an artificial situation. Regardless, it seems that deviant talk is a tool 
high-risk youth use to formulate and establish friendship networks, especially 
during adolescence.' (Cairns and Cairns 1994, cited in 'When Interventions 
Harm: Peer Groups and Problem Behavior, (Dishion, McCord and Poulin) 

In their essay 'When Interventions Harm: Peer Groups and Problem Behavior', 

Dishion, McCord and Poulin (1999) state the potential for both positive and negative 

results from peer grouping of 'at risk' students in the following way. 

Data such as these suggest a variety of implications for interventions 
targeting high-risk youth. One interpretation might be that the powerful 
influence of peers could be harnessed in a positive direction, leading to 
reductions in problem behaviour or, perhaps, increases in prosocial 
behaviour. The second interpretation is that high-risk peers will support one 
another's deviant behaviour, so group affiliations should be avoided during 
retraining periods. 

Clearly there are pros and cons to this strategy and my past experience has revealed both. 

Student Culture 

In an environment where there is only one Year level of students, the dynamics of the 

group change significantly. For the sake of Learning Journeys, students are broken into 

random groups of 10. There is every possibility some students may not even have talked 

previously to others in their groups. Thus, traditional peer groups are broken down and 

students are left to rebuild their social hierarchy, using the structures of Person, Place, 

Purpose, Persistence, Principles, and Peace as their model. The initial breaking-down of 

the peer group is done to remove the traditional comfort zone structures which students 

tend to fall back on to avoid facing their own journey. For example, Buehler, Patterson 

and Furnis (1996), found that, within institutional settings, peers provided a rate of 

reinforcement of 9 to 1, compared with adult staff, suggesting that the density of 

reinforcement from peers can be so high it seriously undermines adult guidance. 

Similarly, as Harris (1995) states, 
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'When individuals categorize themselves as members of a particular group, 
they identify with that group and take on its "rules, standards, and beliefs 
about appropriate conduct and attitudes" Turner (1987, p. 1) This is the 
source of within-group assimilation. Differentiation occurs when people 
categorize themselves as individuals. But these two processes are not 
mutually exclusive. Individual identity and group identity are not 
dichotomous choices - "On the contrary, they will tend to operate 
simultaneously most of the time" (p.  50). Turner believes that people 
generally spend most of their time in the middle of the individual 
identity/group identity continuum, somewhere between "me" and "us".' 

This tightrope of prevailing cultures is an interplay which will continue for the rest of the 

students' lives and clearly no definitive solutions are possible. Rather, as Learning 

Journeys tries to do, the task is to encourage each student to acknowledge and explore the 

interchange for themselves as autonomous learners. 

Tech Group Culture 

The Tech Group consists of students with a fascination for technology and 

communications. These students are the only ones who opt into groups and they are given 

the task of recording the whole week's activities by making a documentary and a web 

site. Given the best equipment available and very little training, the Tech Group is 

charged with putting together the public face of Learning Journeys for the community. 

(See Appendix C) 

The Parent Group Culture 

The parent body is a surprisingly powerful cultural group. As many clinical researchers 

who focus on adolescence (e.g., Dishion & Kavanagh, (2003) & Henggeler, Schoenwald, 

Borduin, Rowland, & Cunningham, (1998)) have shown, interventions targeting high-risk 

youth need to have a family focus. 

In the extract below, Buehler, Patterson, & Furniss (1996) state similar findings in their 

work, The reinforcement of behaviour in institutional settings. 

'Research by Chamberlin and colleagues revealed that mobilizing adult care 
giving is a critical and viable intervention target for even the most severe 
adolescent delinquent (Chamberlin & Moore, 1998; Chamberlin & Reid, 
1998).' 
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Moreover, interventions with high-risk parents have shown results in improved parenting 

and concomitant reductions in child and adolescent problem behaviour (Webster-Stratton, 

1990), and improvement in academic skills (Forgatch & DeGarmo, 1990). Therefore, the 

cost-effectiveness of group interventions is retained if the focus is on the parents and 

aggregating young adolescents is avoided. 

Although the parent group is never actually in attendance during the week, the fact that 

they have all been invited to attend the Learning Journeys presentation evening gives 

added motivation to students to do well. Chamberlin & Moore (1998) investigate this 

phenomenon, suggesting that parental support is a key ingredient to creating cultural 

change. 

High Profile Role Models and Speakers 

The use of high profile speakers and role models during the Learning Journeys week 

serves two purposes. Firstly, students enjoy hearing from people who can speak from 

experience. When broken into smaller groups, the role models also act as mentors who, 

as Harrera, Gale and yang (2002) report, play 'crucial interactive roles in bringing about 

positive youth outcomes. In this way, defining group mentoring and determining its value 

by focusing solely on the mentor-youth relationship may underestimate the potential of 

this approach.' 

Having learnt the journeys of many of the mentors they will hear from, students are able 

to identify with the speaker on two levels. Firstly, there is the level where the speaker has 

achieved something the students admire and thus the speaker has instant creditability in 

most cases. Secondly, the students can see the 'hero' in a real-life context and not as a 

media portrayal. Furthermore, when the celebrity speaker presents their story and focuses 

as much on their childhood experiences as they do on the experience which made them 

famous, students are able to see that extraordinary people are usually little more than 

ordinary people who have managed to achieve what Gardner (1991) calls flow or what 

the Learning Journeys 6 P model refers to as 'Peace' in one area of their lives. 
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The Film Crew 

The Learning Journeys film crew introduces a social dynamic which is not used enough 

in the school. While schools tout themselves as the very epicentre of cultural 

development and learning in Western society, they have a head-in-the-sand attitude that 

ignores the power of the media, that even assumes that we can teach children how to be 

aware of it without genuinely exposing them to it. This is a norm that Learning Journeys 

seeks to overcome. The effects of television and advertising on our students is easily as 

powerful as the effects of the established educational process that sets out to counter the 

use of items such as cigarettes, alcohol and fast food. 

'Adolescents are capable of understanding the nature of advertisements. 
Ho ever, many of the products advertised to adolescents are harmful to their 
health. Nearly 90% of high school seniors have tried alcohol [8] and most 
tobacco abuse begins by age 16.[9]  Beer, wine, and liquor companies spend 
over $2 billion per year on advertising and promotion. Cigarette 
manufacturers spend $3.25 billion per year solely on advertising. [10, 111 
Although the advertisers insist that their intent is to promote brand selection, 
an unacknowledged consequence is increased product consumption. Good 
data support this assertion. [4,5] In the United States, the increased per capita 
consumption of alcohol parallels expenditures on beer and wine 
advertising.[12] In the mid-1970s the per capita consumption of alcohol in 
Sweden decreased by 20% after all beer and wine advertising was banned. In 
Japan, consumption of cigarettes has increased substantially since a massive 
cigarette advertising campaign was begun. [13] (1995 American Academy of 
Paediatrics: Children, Adolescents, and Advertising (RE9504).' 

In this context, Learning Journeys seeks to teach children the power of autonomous 

learning by giving them an insight into the powers which dictate to a large degree the 

way students dress, talk and act. As Cavanagh et al. (1991, p. 73) say, 'A great deal of 

what is taught and learned in public schools has been selected and organised by private 

and commercial interests.' 

Identification of Subjects 

The range of subjects (potential students) in this study could be very large. The primary 

focus of the research, however, is on the students and the way the program helps create a 

shift towards them becoming autonomous learners. For this reason, I will focus on a 
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small, randomly selected group of students who represent a cross-section of the 160 

attending the program. 

Data Collection 

Data collection will take place on a number of levels. As is the case with ethnographic 

research, data collection will be mainly through observation by the participant researcher, 

in this case myself. In line with the work of Wolcott (1988, p.  194), I will assume the role 

of teacher/observer, but also defer to students' recollections of events through their 

camera interviews. These will be conducted throughout the program by an independent 

interviewer. By using these two techniques, as well as a global assessment sheet to be 

filled out by all participants, I will generate three points of view on the success of the 

program. 

My own participant researcher 

2 Specific independent student analysis 

3 Video analysis of effectiveness of program 

As an active participant, I intend to assume openly, the role of observer and teacher. 

Wolcott (1988) suggests, 'that the active participant role has been under-utilised in 

educational research and that researchers should attempt to become more active 

participants rather than passive, albeit privileged, observers.' Wiersma further states, 'the 

observer could assume the role of a teacher which would make him or her a participant 

from a culture other than the one of primary interest. However, the task of teaching 

would divert the energy from the research effort and also would limit the researcher's 

mobility about the school.'(2000, p.  248) Over the past four years, students have returned 

to the program as assistants and they take on the vast majority of the difficult, physical 

work associated with an outdoor program of this nature. This gives me sufficient time 

and energy to conduct a study while also running the course. 
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This 'Process of Qualitative Cross Valuation' model taken from Wiersma (2000 P.  251) 

will thus appear as follows. 

Videoing Activities 

Interviewing Students Written Student Responses 

Observing Students (Participant Researcher) 

This process of qualitative cross validation (Wiersma. 2000, p.  251) enables me to gain 

insights which can focus on the individual, the group and also a more holistic view. The 

video supplies substantial cameos of students in action. The written student responses 

supply insights into their thoughts of the course, the interviews give insights without the 

pressure of the teacher being present, and my own observations provide an overview of 

the course and its effectiveness. 

Observation 

Observation will be formally carried out by myself. As the teacher, I will also be a 

'critical observer'. While I do have teaching  duties during the course, I also have ample 

free time to visit the various sites where activities are taking place and make my own 

notes on the program. The information gained by the teacher is for teachers and thus a 

teacher-centred focus is necessary. 
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Videotaping 

Videotaping is a key component of the Learning Journeys program. In a program of this 

nature, videos are not meant to be unobtrusive. I want them to be a part of the dynamic. I 

want them to influence the students' responses. The video is a learning tool and should be 

regarded as such. As mentioned in the section Film Crew, I am aware of the work of 

Cavanagh, Fielding, Rodwell and Symes (1991), who look closely at the balance of 

popular media and education. In their book Devolving Decision Making: Contextual 

Foundations in Australian Education, they state, 'School, albeit morally intrusive and a 

"lackey" of establishmentarian values, at least provides an opportunity to countervailing 

the imposing influence of the media, which, in their most commercial form, do more to 

promote materialism than anything else. If we were to worry at times about the terrifying 

influence of the "hidden curriculum" in the school, that is nothing compared with the 

hidden curriculum of television.' (p.  119) As such I encourage students to explore the 

potentials of the camera. I encourage them to manipulate it and begin to understand its 

power, if for no other reason than while doing so they will learn how not to become one 

of the countless masses falling victim to the hidden curriculum of the world's media. 

While there are many well documented examples of the Hawthorne Effect both with the 

camera and the interviewer (Wolcott 1998, p.  195), recent studies such as Fassnacht, 

Ford, Zuengler (1998) have accepted the limitation but also embraced the process saying, 

'For while technology never eliminates the need for sensitive, inquisitive, skilled and 1-1  

dedicated researchers in the field, its intelligent application can open up a whole new 

world to the researcher.' (Fassnacht, Ford, Zuengler 1998) 

Interviewing 

Interviews will be carried out by myself and an independent interviewer. I will conduct 

the structured interviews with celebrity speakers, while the informal interviews will be 

conducted by the cameraman, who is familiar with the thesis requirements and has a feel 

for the types of questions I want asked and the situations in which to ask them. Any of 

the interview data used in written form will be kept confidential by using false names and 
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any material on camera which is used will be done so only with student and parental 

permission, as required by the Northern Territory University (N.T.U.) Ethics Committee. 

Analysis 

Analysis of data will be completed in the written and video format. The word culture 

refers to what Wiersma (2000, pp.  198-199) reduces to four points as below. 

'The researcher operates in a natural setting because of the concern for 
context and to the extent possible should maintain an openness about 
what is observed, collected, etc., in order to avoid missing something 
important. This results in flexibility in a design and even the 
possibility of evolving design as the research proceeds. 

It is the perceptions of those being studied that is important, and, to the 
extent possible, these perceptions need to be captured to obtain an accurate 
'measure' of reality. 'Meaning' is as perceived or experienced by those 
being studied; it is not imposed by the researcher. 

An a priori assumption, and certain a priori conclusions, are to be avoided 
in favour of post hoc conclusions. Assumptions and conclusions are subject 
to change as the research proceeds. 

Phenomena in the world are perceived as a somewhat loosely constructed 
model, one in which there is flexibility and predication, for example, and 
one which is not run in a mechanistic manner according to a set of laws.' 

In line with Jacob (1987), Barker (1968) and Schoggen (1978, p.  33) the study looks at a 
holistic change in culture and the likelihood of it being sustained. In this context, 
Palmer's (1998, p.  166) four-stage model, showing the evolution of individuals and 
communities as they move towards sustainable change, is particularly relevant. 

'Stage 1 Isolated individuals make an inward decision to live 'divided no more', 
finding a centre for their lives outside institutions. 

Stage 2 These individuals begin to discover one another and form communities of 
congruence that offer mutual support and opportunities to develop shared 
vision. 

Stage 3 The communities start going to public learning to convert their private 
concerns into public issues, receiving vital critiques in the process. 

Stage 4 A system of alternative rewards emerges to sustain the movement's vision 
and to put pressure for change on the standard institutional reward systems.' 



With this model in mind, the research will look at how the Learning Journeys 6 P 

program helps create a cultural change where middle school boys can become 

autonomous learners in a structured school environment. 

I will explore the responses of those interviewed and write them up to specifically assess 

the effectiveness of this program. The video will act as a supplementary research tool for 

the written component. 

In its written form, the effectiveness of the Learning Journeys 6 P program in creating a 

cultural change where middle school boys become autonomous learners in a structured 

school environment will be judged on the basis of the questions in Appendix A, located 

on the appendix pages A 54 to A 57 and A 43. 

The answers to these questions outline how well the student understands the 6 P process 

and how capable they have been in applying the process in both the broader context of 

the week's program and the program once they return to school. 

Analysing each of the 6 Ps in Context 

A sense of Person is explored by the investigation into changes in cultural beliefs 

students have about themselves as a result of the program. By encouraging students to 

look at who they are, the research is attempting to establish a fundamental foundation 

from which all other learning can grow. As Senge (1990) states, 

'People with a high degree of personal mastery share several basic 
characteristics. They have a special sense of purpose that lies beneath their 
vision and goals. For such a person, vision is a calling rather than simply a 
good idea. They see current reality as an ally, not an enemy.' (p. 42) 

By then encouraging students to look at themselves in context, I am leading them to 

explore a sense of Place, and discover how this interacts with other dynamics to help 

create a whole picture of who they are and where they are going in life and at school. By 

exploring changes in cultural beliefs about the school as a result of the program, the 

research will show how the link between who you are and where you are is an important 

factor in a successful educational model, by showing how students who have an 

understanding of where they fit in the school structure are more likely to become positive 
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contributors. This sense of connectedness is minored in the works of Rilke, who says, 

'We yearn for community with the other because we know that with it we would feel 

more at home in our lives, no longer strangers to one another and aliens to the earth.' 

Palmer (1998) goes even further to say the understanding that place is both within us and 

the outside world is a valuable educational lesson because, 

'No matter where we are or what condition we are in or how many obstacles 
are before us, we can always come back home through a simple inward 
turning ... Here we are at home with more than our own familiar thoughts 
and those people who think like us. We are at home in a universe that 
embraces both the smallness of "I" and the vastness of all that is "not I".' 
(1998, p.  58) 

Once students have established who and where they are, both in their inner and outer 

worlds, Learning Journeys encourages them to explore where they want to go in their 

lives and at school. By establishing the link between the 'real life' activities of the 

Learning Journeys 6 P model and the autonomous learning I intend to show how 

autonomous learning can, in the end, lead to group harmony. 

By recording the changes in cultural beliefs about where students are going in their lives 

as a result of the program, the research will show how a sense of Person and Place 

achieved through the real life activities can help create a greater sense of Purpose in 

individual students. 

Given that the motivation has been established through a sense of Purpose, the next phase 

of the Learning Journey is to explore how these changes in turn strengthen the students 

sense of functional autonomy. This section of the thesis explores the relationship between 

motivation and achievement and looks at the work of Palmer (1998) who refers to what I 

call purpose as 'passion' when he says, 'Passion for a subject propels that subject, not the 

teacher, into the centre of the learning circle - and when a great thing is in their midst, 

students have direct access to the energy of learning for life.' (1998, p.  120) 

Finally Learning Journeys is geared towards the revelation for students that Peace, which 

in this context could be replaced by the word happiness, fulfilment or in the case of 

Csikszentmihalyi below, flow, is the real end point to the Learning Journey. 
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'A teacher who understands the conditions that make people want to learn - 
want to read, to write, and do sums - is in a position to turn these activities 
into flow experiences. When the experience becomes intrinsically rewarding, 
students' motivation is engaged, and they are on their way to a lifetime of 
self-propelled acquisition of knowledge.' 

Csikszentmihalyi goes on to outline how when Peace (or flow, as he calls it) is achieved, 

it becomes its own motivation or reward. Although on a much smaller scale, the concept 

of a series of steps leading to seif-actualisation (or flow) is not dissimilar to Maslow's 

hierarchy of needs (1943), which I discuss in the next chapter. In short, the state where 

students are able to experience the freedom of being accepted and encouraged for who 

they are allows them to transcend ego and enter the realm of flow, as discussed by both 

Goleman (1996, p.  95) and Csikszentmihalyi (1997). 

The following steps represent Csikszentmihalyi's six stages of flow. Although they are 

different from the 6 Ps in meaning, the process and end result are similar in that the 

student feels a sense of 'transcending ego in ways not thought possible'. This feeling of 

satisfaction through the process of 'self propelled acquisition of knowledge' enables 

students to experience the cultural change of being able to learn autonomously in a 

structured environment. 

Each of the following six points taken from Csikszentmihalyi (1997) outline the 

sensations experienced by students in flow. They are also another way of referring to 

what the Learning Journeys model calls 'Peace'. While the Learning Journeys 6P model 

differs in structure from Csikszentmihalyi's model, the research will show how students 

link the real life activities to the learning process in order to pass through similar stages 

and reach the end point of flow, or in the case of Learning Journeys 'Peace'. 

Completely involved, focused, concentrating - either due to innate curiosity or 
as the result of training 

Sense of ecstasy - of being outside everyday reality 

Great inner clarity - knowing what needs to be done and how well it is going 

Knowing the activity is do-able - that the skills are adequate, and they are 
neither anxious nor bored 
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Sense of serenity - no worries about self, feeling of growing beyond the 
boundaries of ego afterwards feeling of transcending ego in ways not thought 
possible 

6. Timeliness - thoroughly focused on present, don't notice time passing. 

Public lecture presented by Professor Mihaly Csikszentmihalyi in Sydney 

on 17 March 1999 

By exploring individual students and their journey through the 6Ps, the thesis will then 

look at how the journey towards individual Peace and autonomous learning, encourages 

the student to both accept and embrace the role played by the group in helping 

individuals on their journey. In other words, students learn to see the value of the group 

in allowing them to develop as individuals. (See point 4 on pages 26 and 40) 

In what Form will the Data be Collected? 

As previously mentioned, data will be collected through video-recorded interviews with 

students as well as through their written responses in appendixes D to I. 

I prefer not to ask questions during the video interviews as often questions tend to direct 

the student too much in their answers. Instead, the independent cameraman who works 

with me and understands the context of the study will have free access to interview 

within the guidelines of the 6P model. The cameraman will elicit general discussion 

around the 6P theme. 

The written feedback will be in the form of a universal survey as attached in the 

Appendix A pages 43, and 54 to 57, which will be filled out by all students at the end of 

the Learning Journeys course. 

Summarizing Results and Drawing Conclusions 

As an ethnographic research project, the majority of results will be presented in written 

and video analysis. The written analysis will be supported by the 12-minute stand-alone 

video (Appendix B) and will centre on a summary of my field notes and information 
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extracted from the video interviews and feedback from booklets D to I (Appendix D, E, 

F, G, H, and I). 

To show the effectiveness of the program I will summarise results by addressing the four 

key statements from page 25-26 of this thesis and restated below. 

Using Palmer's 4 point model (1998, p.166) (see page 36 of this thesis), I will 

ascertain if the Learning Journeys 6 P model has established a cultural shift 

in the group through the process of individuals becoming autonomous 

learners. 

I will show how the link between the 'real life' activities (such as outdoor 

activities, peer tutoring, media related activities and personal reflections) of 

the Learning Journeys 6 P model inspires autonomous learning through 

exposing students to a deeper purpose in their life. 

1 will then show how this purpose becomes the driving force to help establish 

the principles and persistence necessary for creating cultural change. 

Finally I will show how this cultural change enables students to reach the 

final stage of the 6 P model, called Peace, by being able to develop as 

autonomous learners while still relying on the group for support. 

With this, I will contribute a body of work to the educational community which shows 

the potential benefits of off-campus Personal Development programs for middle school 

boys, by teaching them to gain a greater sense of themselves within the context of their 

school, thus encouraging them to become more self-motivated and consequently better 

learners. 
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CHAPTER 3 



CHAPTER 3 

THE PSYCHOLOGICAL THEORY 

In this chapter I will outline the psychological and sociological theories which underpin 

the foundations of the Learning Journeys 6 p process. This is an important aspect of the 

study because it helps legitimise the results in a wider context than just the study itself. In 

particular, the works of Maslow and Allport have played key roles over many years in 

helping establish patterns in education studies and thus an understanding of how they fit 

into the 6 P model adds a larger social dimension to the research. 

The psychological theory looks at aspects of the history behind the development of the 

Learning Journeys program. The works of Allport and Maslow in particular add generic 

scientific rigour to the theories espoused in the method chapter of this thesis. These 

scholars look at the notion of the individual within the group and explore the relevant 

dynamics, which have wide-reaching implications in the nature of this study. 

The two main bodies of work I wish to explore in relation to psychological theory behind 

the Learning Journeys program are those of Gordon Allport and Abraham Maslow 

In his book, Educational Innovation. Alternatives in Curriculum and Instruction (1975), 

Roberts explores the relevance of Maslow's work in the field of education. In particular, 

he looks at curriculum in relation to Maslow's hierarchy of needs and he explores the 

interrelation between Maslow's progressive learning and the success of children in the 

classroom. 

Maslow's theory (1943) revolves around the belief that human needs are hierarchical and 

sequential. At the base of Maslow's pyramid are the basic physical needs of food, rest, 

exercise, shelter and basic protection. 
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'The healthy, normal, fortunate adult in our culture is largely satisfied in his 
safety needs. The peaceful, smoothly running, 'good' society ordinarily 
makes its members feel safe enough from wild animals, extremes of 
temperature, criminals, assault and murder, tyranny, etc. Therefore, in a very 
real sense, he no longer has any safety needs as active motivators.' 
(Psychological Review, 1943, 50, pp.  370-396) 

in the context of Learning Journeys, these needs are most certainly met. Parents and 

students participate in extensive information evenings which outline the activities and 

potential risks. The students are in an environment which is off-campus but also familiar, 

and they have leaders they know as Old Boys from the school. 

The second aspect of Maslow's hierarchy (1970) is the safety needs. 

'the neurosis in which the search for safety takes its clearest form is in the 
compulsive-obsessive neurosis. Compulsive-obsessives try frantically to 
order and stabilize the world so that no unmanageable, unexpected or 
unfamiliar dangers will ever appear'. (Psychological Review, 1943, 50, 
pp. 370-396) 

In line with studies by Kozol (1967), Maslow (1943) suggests that 'a reasonably stable 

environment is as important to the sense of safety as are physically secure surroundings.' 

(Roberts, 1975, p.  26). Once students are well fed and secure, the need to know that 

safety mechanisms are in place is very high. Throughout the Learning Journeys 6 P 

program, this level is tested in many ways. During the course, students are encouraged to 

take on difficult tasks, including rock climbing, high ropes and challenging smaller tasks. 

Each of these tasks is designed to have a two-fold effect. Firstly, they challenge the 

student to embark on a an 'apparently' risky journey and secondly they teach the student 

that apparent risks almost always lose their element of fear once the proper safety 

mechanisms are in place and the student has done the activity a number of times. 

The third and most prevalent aspect of Maslow's ladder of needs (1943) is the need for 

social acceptance. 'If both the physiological and the safety needs are fairly well gratified, 

then there will emerge the love and affection and belongingness needs, and the whole 

cycle already described will repeat itself with this new centre.' (Psychological Review, 

1943 50, pp.  370-396) Within the context of the Learning Journeys program, this is the 

aspect of human behaviour which has the most effect on students. The social needs refer 
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to the sense of belonging and association with the group experienced by the student. 

Given that the first two of Maslow's needs are already met on arrival at school, the need 

to be accepted and respected is high on the agenda of most students. At Learning 

Journeys, this process is one where we try to make the students aware of each other's 

needs by placing particular emphasis on the social dynamics of group interaction as well 

by exploring the structures of social interactions in an open and honest forum outside the 

traditional confines of the school. 

The next phase of Maslow's ladder is that of the egoistic needs, as indicated by the 

following statement. 

'There are, first, the desire for strength, for achievement, for adequacy, for 
confidence in the face of the world, and for independence and freedom. 
Secondly, we have what we may call the desire for reputation or prestige 
(defining it as respect or esteem from other people), recognition, attention, 
importance or appreciation.' (Psychological Review, 1943 50, pp.  370-396) 

These come in two forms: those that relate to self-esteem and those that relate to group 

status. In short, 'What do they think of me and what do I think of myself?' Again, this is 

a key learning area of the Learning Journeys course, exploring honestly how students 

view themselves and then taking a preliminary look at how others view them and the 

effect this has on their behaviour. By at least getting students to acknowledge the role that 

peers play in behaviour, the Learning Journeys course begins to enable students to 

understand the forces which shape their behaviour and thus make the quantum leap to 

Maslow's final level, the need for self-fulfilment. 

This is the end point of the Learning Journey: the point where students begin to explore 

the relationship between who they are (Person), where they are going (Place and Purpose) 

and finally, why they are on the adventure at all (Peace). This stage of fulfilment or Peace 

is the stage of the Learning Journey where the student understands and connects with a 

force greater than just social acceptance. This is what Palmer (1998, p.  58) calls, 'beyond 

fear towards wholeness'. It is the point of the Learning Journey where the student learns 

that fulfilment comes not through the acceptance of others but through the acceptance of 

yourself in context. This is based in Gestalt theory which is best explained by 

Wertheimer (1924) in his lecture 'Gestalt Theory'. 'There are wholes, the behaviour of 
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which is not determined by that of their individual elements, but where the part-processes 

are themselves determined by the intrinsic nature of the whole. It is the hope of Gestalt 

theory to determine the nature of such wholes.' 

To explore this notion and the notion of Maslow's hierarchy of needs as a fundamental 

cornerstone to the Learning Journeys 6 P program, we also need to explore the works of 

others in this field. The first premise of needing to meet the physical and safety needs of 

students is considered in two major works. The first, titled 36 Children, was by Kohl and 

the second, Death at an Early Age, by Kozol, both conducted in 1967. Both studies were 

conducted in American ghetto schools and indicated that students who experienced 

unstable home lives and unstable school environments might experience significant 

problems at school. Further, in 1968, in his paper, 'Helping Teachers Improve Classroom 

Group Processes', Schmuck conducted studies into the social structure of classrooms, 

drawing a direct correlation between changes in a teacher's behaviour and changes in the 

interpersonal relationships of students within the class. This has relevance to Maslow's 

third and fourth levels, as the implication of the study is that within the classroom the 

teacher can directly facilitate a more positive social/self image for the student. 

In line with Maslow's fourth level of development, Roberts (1975, p.  27) states that 

structuring the educational experience so that each child has frequent experience with 

success seems to be one principle that would lead to high self-esteem. Maslow (1970) 

himself says that, 'self esteem rooted in accomplishment is more stable and stronger than 

self-esteem which does not have such roots'. In the same year Reich (1970) goes so far as 

to say that categorization of children in school creates patterns which last a lifetime. The 

implication here is that if students do not find their particular talent at school and remain 

in the low achievers' bracket, they seldom aspire to rise any higher once they have left 

school. 

The final aspect of Maslow's ladder of needs has implications in many studies such as 

Goodman (1964), which suggest that it is mainly through guided self-determination that 

students learn to excel in the classroom. 
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Interestingly here, the work of Goodman (1964) followed a similar questioning technique 

which assumed a correlation between the real world and the educational structure of the 

classroom. Questions such as, 'What kind of world do you want to live in?', 'What are 

you good at?', 'What do you want to work at in order to build that world?', 'What do you 

need to know?' were asked. These questions initiate similar processes of thinking to the 

6 P model which is the basis of Learning Journeys. Questions such as 'Who am IT, 

'Where am I going?', 'How will I get there?', 'What have I learned about overcoming 

obstacles?', 'What can I do to make Year 8 a better place?' all revolve around the same 

principles which enable students to experience what Maslow calls the final stage of 

fulfillment which will become evident when students can make the connection between 

learning and real-life experience or, as Allport (1961) says, when students reach the 

understanding that a 'given behaviour(s) occur in several settings, occur not because of 

objectively "identical elements" in the two settings, but because of the perceived 

equivalence of meaning'. 

The step on Maslow's ladder from 3 to 4 encompasses the notion that the student will 

eventually learn to recognise and respect the needs of others. It is at this point that I find 

the work of Allport (1961,p. 32) of interest. Allport's distinction between character and 

personality was one I have incorporated into the Learning Journeys program in the 

following way. 

According to Allport, 'we prefer to define character as personality evaluated, and 

personality as character devaluated.' (1961, p.  32) Allport made the critical distinction 

between personality and character by implying that character carried with it a 

social/ethical measurement that implied the potential for judgment as either 'good' or 

'bad'. Personality, on the other hand, was seen by Allport as a foundational condition of 

humanity which was affected by many social variants and then filtered through character. 

In other words, Allport viewed the character as the outward expression of the personality. 

By breaking human behaviour into traits and dispositions, much of Allport's work 

explored the notion that, although we know traits exist, they cannot be seen or measured, 

unless we look at them in the ways they manifest themselves through a person's 

behaviour. In other words, particular traits are shared by many individuals but it is only 
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through the individual's behaviour that we can begin to understand the extent to which 

that trait dominates the personality of the individual (Allport 1961). An individual's 

character becomes the filter through which we see the personality. With that, there also 

arrives a whole multitude of difficulties in trying to represent or measure personality 

empirically. 

Allport writes, 

'A specific act is always the product of many determinants, not only of 
lasting sets, but of momentary pressures in the person and in the situation. It 
is only the repeated occurrence of acts having the same significance 
(equivalence of response) following upon a definable range of stimuli having 
the same personal significance (equivalence of stimuli) that makes necessary 
the inference of traits and personal dispositions. These tendencies are not at 
all times active, but are persistent even when latent, and have relatively low 
thresholds of arousal.' (1961, p.374) 

As Hall, Lindzey and Campbell (1998, p.  276) point out in their book, Theories of 

Personality (4t1  Edition), unlike his predecessors in the field, such as Kelly and Skinner, 

who believed a 'behaviour reinforced in one situation spreads to similar situations and to 

similar responses', Allport was prepared to go even further by regarding, 'the connection 

itself as important' and he explained the groupings in terms of 'equivalence of meaning' 

(1961, p.  323) of the elements. Allport went on to explain that the 'transfer effects' or 

'cross-situational consistency', as it has been termed more recently, where a given 

behaviour occurs in several settings, occurs not because of objectivity 'identical 

elements' in the two settings, but because of 'the perceived equivalence of meaning.' 

This work led Allport to tackle the difficult subject of self and ego. As an extension of his 

Trait Theory, Allport developed what became known as The Proprium. This work asked 

the crucial question, 'Is the concept of the self necessary?' At Learning Journeys, the 

concept of the self is the central force of education. Self-awareness in areas such as self-

identity, self-esteem, self-knowledge, and self-discipline becomes the driving force 

behind the quest for educational development. Thus Aliport's work becomes important 

because he strives for the development of educational models which measure maturity 

and growth by the individual exhibiting behaviours which demonstrate self-reliance and 
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self-discipline. These are more important factors in development than those applied 

externally by teachers and systems. 

However, any attempts to simplify what is a complex issue are often criticised as too 

reductionist and simplistic. In this context, the Learning Journeys 6 P program is not 

claiming to be a model which can accurately measure how a student has grown in 

maturity, but rather a model which suggests that as a result of the week's activities 

students are at least aware that growth is important and they are also aware that Learning 

Journeys provides a model for them if they wish to explore some of the elements that 

make growth possible. 

This expression is what Allport termed Functional Autonomy or, as he stated in 1961 

(p. 227), 'Functional autonomy regards adult motives as varied, and self-sustaining 

contemporary systems, growing out of antecedent systems, but functionally independent 

of them.' 

It is at about this stage that the Learning Journeys model departs from the work of Allport 

and indeed radically reverses Ailport's model. Allport's Functional Autonomy states 

three principles: 

1 'There must be motives to consume one's available energies: and if existing 

motives do not suffice new ones will develop. (1961, p.  250) 

2 Following this stage is the stage similar to Maslow's hierarchy of needs which 

states that 'motives which lead to feelings of competence tend to become self 

sustaining'. (Hall et al., 1998, p.  283) 

3 The final stage sees "motives most consistent with or expressive of the self 

become autonomous".' 

As a scientist, Allport suggests that the humanist approach of assuming a soul has any 

part in the development of appropriate functional autonomy is nonsense; rather he 

believes it is as Hall et al. state, 'the essential nature of humans for motives to change and 

grow in the course of life and for them to become unified'. (p.285) 
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In short, Ailport believed his theory was just that: a theory. He also allowed for a myriad 

of other theories, both complementary and conflicting, and was never able or intended to 

create a theory which stood so universally sure of its groundings that it excluded any 

others. 

Social Theory 

The social theory behind the Learning Journeys program has its roots in the fields of 

vocational learning and an understanding of the greater political/social forces which act 

on education as a whole. As Cavanagh et al. state, 'Australian children in public schools 

have to go to school to learn what the teacher wants them to learn, which is what the state 

wants the teacher to teach.' (1991, p.  60) They also state on the same page, 'We think it 

naïve to impute to governments altruistic motives even if they create the circumstances of 

social improvement by their legislative programs. For lest there be any confusion about 

the matter, we feel schools were set up to serve the state corporate interest, not the 

individual.' While the extent to which this point made by Cavanagh et al. may be 

debated, the underlying premise that schools are 'set up' to teach curriculum material 

rather than to teach how to learn and think as an individual is a reasonable one. Learning 

Journeys is focused on teaching students how to learn and that focus places heavy 

emphasis on the Latin word 'educo', which means 'to draw from within'. So rather than 

imposing a disciplined curriculum on students, the Learning Journeys program attempts 

to provide an environment where a personal-centred approach exists within a disciplined 

curriculum that encourages self-learning to take place inside the individual. 

Once this process is in place, I hope students will begin to question discipline-centred 

curriculum and content, based on their own capacity to seek inner counsel with 

themselves. While I have no problem teaching the traditional subjects taught in schools, I 

do believe that when they become the end point of schooling we have effectively failed in 

what Gardner (1991) calls our most important mission. 'I contend,' says Gardner, 'that 

even when school appears to be successful, even when it elicits the performance for 

which it has apparently been designed, it typically fails to achieve its most important 

missions.' Evidence for this startling claim comes from a by now overwhelming body of 
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educational research (Crevola & Hill, 1988: Hill & Crevola, 1999; Hill & Rowe, 1996, 

1998; Rowe & Rowe, 1999; Slavin, 1996; Willms, 2000) which has been assembled over 

the past decade. These investigations document that even students who have been well 

trained and who exhibit all the signs of success - faithful attendance at good schools, 

good grades and good test scores, accolades from their teachers - typically do not 

display an adequate understanding of the material and concepts on which they have been 

working. Gardner's lament here is in line with Learning Journeys, attempting to create an 

environment where not only do the students know what they are learning but they also 

understand why they are learning it and how it is relevant to both them and their society. 

Chen (1980), Barling (1982) and Greenberg (1974) take Gardner's view even further. 

Greenberg states the belief that, 'All learning  is a development of growth of the self. 

None of it comes from the outside.' While this is a somewhat extremist view and not one 

I completely adhere to, as I think it is important to take context-based external factors 

into account when talking about learning, I do believe there is something to be gained 

from this 'inside out' model which suggests that learning needs to occur on the inside 

before it can be effectively demonstrated in the outside world. Greenberg further suggests 

that the 'individual not the environment is the dominant force in the construction of 

knowledge,' and I agree but also tend to refer back to the work of Cavanagh et at. (1991) 

which delves deeply into the interplays that take place between student and teacher and 

the social forces which act on all of them. 

As Cavanagh et al. state, 'The frills of new methods, new assessment procedures and new 

curricula count for nothing unless they prepare the learner for vocation.' (1991, p.  113) 

Vocation in the context of Learning Journeys thus emerges as more than just readiness 

for the work place but also readiness to understand what Aliport called 'cross situational 

consistency' (1961). Understanding the implication of what is being taught is essential 

both for the students and the school culture as a whole for the program to be a long-term 

success. 

For this reason, one of the Learning Journey's progressions, in line with both Maslow's 

and Ailport's competence models, is that the student must first learn to see himself 

through his own eyes, then through the eyes of others and finally from a third perspective 
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which Ailport called 'functional autonomy' or the state where individuals learn to see 

themselves devoid of social and historical distractions which previously had dictated 

behaviour. 

Although this model is too advanced to expect students to achieve it in a week, what I 

will establish is that through an off-campus Personal Development program such as 

Learning Journeys, students can begin to learn the process of 'functional autonomy' and 

recognise it even if they don't attain the state themselves. In the Learning Journeys 

model, functional autonomy is replaced by the simpler concept of Peace, which is 

essentially the capacity to understand the concept of alignment between Person, Place, 

Purpose, Principles and Persistence. Once this pattern has been established students may 

be able to then apply the model in other social contexts and, using their conscience as a 

guide, make decisions based on inner convictions rather than the external opinions 

espoused by a system and educational process which Habermas states should go 'beyond 

critique to critical social praxis: that is, a form of practice in which the enlightenment of 

actors comes to bear directly in their transformed social action'. (1974, p.  44) 

To do this, we will use a range of techniques. Perhaps the most powerful is the use of 

celebrity speakers who I will establish have a high impact when presenting to students 

because they are perceived to have achieved something admirable and so have 'earned 

the right' to speak on the types of personal development issues related to understanding 

the 6 Ps. 

This brings me to the final area of social theory, which Soubrette (1986, p.  110) refers to 

as the hidden curriculum. The concept of an overt and a hidden curriculum is one which 

has dogged the Learning Journeys program since its inception in 1998. While the school 

has been happy to embrace the concept of Learning Journeys, the thought of trying 

anything remotely revolutionary has sent shockwaves through the system. In this context, 

the words of Cavanagh et al. (1991) ring true when they say, 'If one tampers with the 

school and the curriculum along the lines of broadening the base of its appeal, one does 

so at one's own peril.' While the overt curriculum espouses the school's personal-

development commitment, the 'hidden curriculum' is more aligned with traditional 

values which focus far more clearly on academic curriculum than any other aspect. 
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The implication of systems such as this is that the implementation of a program such as 

Learning Journeys usually needs to happen over time. Both the staff and the school 

hierarchy need time to adjust and to see the benefits for themselves. If staff see students 

'develop a more productive relationship with their environment and view themselves as 

more capable persons who will produce richer interpersonal relations and a more 

effective information processing capacity' (Weil & Joyce, 1978, p.  51), it is hoped they 

will see the benefits of the program for the academic and social growth of the students. 

The difficulty here, however, is convincing staff, whose techniques are often not 

conducive to self-discipline of students, that 'if education is defined as leading out what 

is inside the individual then we must have faith what is inside the individual is growth-

orientated, positive and good.' (Greenberg, 1974, pp.  2 1-22) 

Of course, if the Learning Journeys program is to hold to its own maxim of tolerance of 

different styles, then it will teach students that there are benefits in learning to cope with 

all sorts of learning and teaching styles. As the anecdotal evidence gathered following the 

course suggested, this was successful in the short term but needed to become more 

imbedded in school culture to work in the long term. 'Students were great for the first 

week back, but as the weeks wore on I found the same students causing the same 

problems in my class.' Hopefully, this leads students to a point where they are capable of 

learning, even when the style of the teacher teaching them is not one they admire or 

respect. 

Linking Theory and Practice 

Implementing theory and practice is perhaps the most challenging task facing educators 

today. While educational theory espouses a whole range of concepts, all of which have 

merit and should fit into the fabric of any society which truly values education as a 

cornerstone of its perpetuation, the reality remains that educators are underpaid and over-

worked and the practical logistics of linking theory to practice are a lot more difficult 

than the theoretical ones. 
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The study itself is subject to the normal forces which act upon teachers every day and 

thus the nature of critical reflection on the project will revolve more around the practical 

than the theoretical. 

In this light I can only reiterate the words of Can (1995) who said 

'... education as a practical activity is to concede that in open reflective indeterminate 
and complex form of human action which cannot be governed by theoretical principles or 
guided by technical rules. Thus on this view it is misguided to believe that educational 
theory can offer rigorous scientific knowledge by means of which practice can be 
regulated and controlled. All it can offer is a form of knowledge that is always uncertain 
and incomplete but which nevertheless provides a basis for making wise and prudent 
judgments about what, in some particular practical situation, ought to be done.' 

Educational Theory 

The educational theorists and practitioners vary in the manner in which they have tried to 

initiate and develop similar programs to Learning Journeys. The first I would like to look 

at are those educators who have espoused the virtues of vocational education. Pioneered 

in the late eighteenth and early nineteenth century by Andrew Bell and Joseph Lancaster, 

peer tutoring is a key component of the Learning Journeys program. In the context of this 

thesis, the term 'peer tutoring' will also cover the term cross-age tutoring which, as 

Gaustad explains: 'Peer tutoring occurs when tutor and tutee are the same age. In cross-

age tutoring, the tutor is older than the tutee. However, sometimes the term peer tutoring 

is used to include both types.' (1993, p.  1) 

Similarly, Goodlad and Hirst state in their aptly named book, Peer Tutoring: a guide to 

learning by teaching, 

'Not only can it make learning more efficient and pleasurable for those who 
are taught (tutees) but it can also increase significantly the learning of tutors. 
Peer tutoring could, therefore, usefully become not only a technique to be 
used by professional teachers to multiply their effects, but also a method by 
which those who act as tutors learn information and skills. More importantly, 
it can be used as a vehicle for reflection about the cultural and structural 
significance of the central discipline being studied or, indeed, about the 
nature and purpose of education itself.' (1989, p.  2) 
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As Kalkowski (1995) states, Greenwood, Carta, and Hall (1988, P.  264) found 'there are 

three commonly cited benefits of peer and cross-age tutoring: the learning of academic 

skills, the development of social behaviours and classroom discipline, and the 

enhancement of peer relations.' When students know they may be offered the chance to 

return on the Learning Journeys program as tutors in the years that follow their 

participation as a student, they often appear significantly more motivated to learn and this 

is a cultural context the research will explore during the week, by asking questions 

relating to motivation for in-school activities such as, 'What do you want to be at 

school?' and, 'What do you want to achieve at school?' 

There are many other benefits to peer tutoring, according to Goodlad and Hirst (1989). 

These include the actual incorporation of 'real-life' implications to programs. The fact 

that students are responsible for other students enables them to learn through 

experiencing responsibility, rather than just be taught about it. (Goodlad, 1995) 

Damon and Phelps state, 'Peer tutoring is an approach in which one child instructs 

another child in material on which the first is an expert and the second is a novice.' (1989 

P. 11) 

Goodlad et al indicate that peer tutoring also enables 'flexibility of education at 

reasonable cost'. (1989, p.  5) In other words, using students to teach other students is not 

expensive. This offers the chance to both lower tutor/student ratios and to increase 

spending in other areas, such as tutor training. As Goodlad et al also point out, peer 

tutoring also reduces the stress on teachers (1989, p.  5). Studies by Anslow (1977), 

Klosterman (1970), and Shaver and Nuhn (1968) all indicate the benefits of peer tutoring 

and have even broken down the ratios where the most effective learning takes place. 

These studies suggested that having tutors as involved in 'monitorial' roles was an 

extremely effective means of teaching. So long as the teacher was not burdened with the 

responsibility of preparing the peer tutors or having to train or supervise them, the 

process could be rewarding for all concerned. 

Studies by Neidermeyer (1970), Shaver and Nuhm (1968) and Conrad (1975) have 

shown that the effectiveness of peer tutoring increases significantly given increased 



training. The implication here of course is that tutors need to be thoroughly familiar with 

the material they are presenting. For this reason, I encourage all tutors on the Learning 

Journeys program to have not only completed the course themselves as students, but also 

to have updated their knowledge and attended a pre-course training seminar to the outline 

processes of the week. 

There is little doubt, as Allen (1976) discusses, that the coordinator of the peer-teaching 

program should be an experienced and qualified teacher. Peer tutors are not, and should 

not have to be, experts. The real role of the tutor is to establish their own unique 

relationship with the student. This relationship is not meant to replace the teacher, but 

simply to offer another dynamic and variation to the program. 

If peer tutoring has its roots anywhere in particular, I would suggest they lie in the field 

of vocational and adult education. Vocational education is a key concept in the Learning 

Journeys program because the experiences and learning of the students has real-life 

implications. This is very much in line with the work of Dewey (1977), who points out 

that students are able to learn more when exposed to 'more of the factors conducive to 

learning', in an 'outside world' context. Similarly, Gregson also suggests a more 'open' 

approach to education which allows students to integrate their own learning experience 

into the learning process, and become inspired by 'becoming better prepared for the work 

world'. (1994, p.  162) 

Peer tutoring can also be closely linked to vocational education, which encourages free 

thinkers capable of seeing the wider implications in the learning process. As Dewey 

states, the vocational education system has 'more factors conducive to learning than any 

other method.'(1977, p.  309). Furthermore, Dewey adds, we should 'strive for a kind of 

vocational education system which will first alter the existing industrial system and then 

intimately transform it.'(1977, p.  40) In other words, Dewey and others like him, such as 

Prosser and Quigley (1949), Wirth (1972) and Kantor (1986), espouse the virtues of a 

system which encourage students to see their learning in the context of the real world. 

When the implications of what is being taught have real repercussions, students are far 

more likely to embrace the process. Thus, on the Learning Journeys program, when 

students know their work will be presented to parents and to the general public via media 
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displays and the Internet, I expect to find an increase in motivation; or at the very least a 

correlation between interest and performance as students recognise their involvement in a 

program which is teaching them what Dewey (1938) calls 'the process for living and not 

the preparation for future living'. 

In this context, the role of celebrity presenters on the Learning Journeys program expands 

and builds on some of the elements of peer tutoring. Celebrities are used as role models 

during the Learning Journeys program for a number of reasons. They give the program 

credibility in the eyes of the students because the celebrities have lived the journey in the 

real world. Thus, following the works of Joseph Campbell, the Learning Journeys 

program uses role models (or heroes as Campbell calls them) to show how ordinary 

people have been able to achieve extraordinary things. Campbell states, 

'We have not even to risk adventure alone, for the heroes of all time have gone 
before us. The labyrinth is thoroughly unknown. We have only to follow the thread 
of the hero path, and where we thought to find an abomination we shall find a god. 
And where we thought to slay another, we shall slay ourselves. Where we thought 
to travel outward, we will come to the centre of our own existence. And where we 
thought to be alone, we will be with all the world.' (1988, p.  123). 

Gregson (1994) suggests that a more 'open' approach to education enables students to 

'integrate their own learning experience into the learning process', and become inspired 

by 'becoming better prepared for the work world' (1994, p.  162). In short I expect the 

research to find the cultural change towards autonomous learners will be at least partly 

brought about by the 'real-life' activities which encourage students to learn as they go. 

In this context, the work of Montessori is relevant. Although she dealt primarily with 

younger students than I do, I believe her work is relevant to all Year levels. As a post-war 

educator, Montessori's work has many influences which stem from the circumstances she 

was writing in. When viewed in context, her work reveals many interesting concepts, still 

relevant today. 

Among the principles which governed Montessori's work was the belief that children 

could be fundamentally self-disciplined if taught in the right environment. Montessori 

believed that in the right environment, 
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'the child proves to be something quite different from the creature who enjoys 
wasting time and wants to do nothing but play. He becomes an individual 
who works very hard, who is very observant, who is not destructive. He is 
incredibly meticulous (much more than we adults are); he performs tasks 
scrupulously; he is capable of great concentration; he is able to control the 
movements of his body; and he is a great lover of silence. He is punctual in 
obedience; he obeys promptly, and he delights in obeying. He works very 
well by himself and feels no need to compete with other children.' (1949 p. 
92) 

At the bottom of this self-discipline model is Montessori's belief that the child is not 

happiest when he or she is playing, but rather happiest when working. Learning Journeys 

tends to adhere to this philosophy. Lunchtime breaks and so on are rare and students are 

kept active for nearly all the time. Similarly, the action or the learning is almost always 

physically related. According to Montessori, 'Children find it very hard to concentrate on 

spoken words, but they have no difficulty concentrating on objects.' (p. 95). Thus, 

'The child must always be given work to do with his hands as he works with 
his mind, for the child personality has a functional unity. In traditional 
classrooms, however, the child is not given tasks calling for simultaneous 
motor activity and mental effort. Our principle of functional unity has enabled 
us to fulfill an extremely important goal of education - offering the child to 
come into direct contact with reality.' (1949, p.  95) 

Although Montessori's methods were overly prescriptive and structured, she did 

nonetheless create a model which allowed individual growth within a structured and 

rigorous social environment. For so long as that structure encourages free thought and 

remains true to the principles of democracy, rather than autocracy and dictatorship, it is a 

model which serves well in the kind of outdoor setting of Learning Journeys. In areas 

such as safety, logistics and the environment, strict rules need to be laid down before 

autonomous learning can occur. 

The Learning Journeys program offers students the chance to learn through autonomous 

action, but also to learn to adhere to necessary rules. Using skilled debriefers, students 

learn through action and through the capacity to transfer their learning into other real-life 

situations. As Giroux (1988) discusses, good educators gain immediate attention from 

their students because they 'connect with the students' lives in a meaningful way'. The 

inter-relation here between teacher and student is essential. While the teacher may act as 

61 



a guide and safety facilitator, he or she must also allow the student to learn with enhanced 

motivation by 'allowing them to become aware of the relevancy of certain knowledge 

and gain a better understanding of how to prepare for and contend with the demands of 

the world of work'. (Gregson, 1994) 

The next educational model I want to explore is that of the outdoor educators. As 

Keighley (1985) has written, 'By means of a wide variety of experiences in the outdoors, 

through adventurous activities ... young people can be introduced to a wide variety of 

themes which may either introduce or reinforce other areas of the curriculum.' (p.  26). 

The incorporation of curriculum and learning into outdoor activities has long been on the 

agenda of educational bodies around the world. Keighley also states 'that most outdoor 

leisure activities can be used as promotion of a range of educational skills including 

decision making, problem solving, listening and observing.' In this context, the outdoors 

can be seen as a 'real-life' place where all learning has relevance to immediate events 

rather than theoretical outcomes, as is often the case in the classroom. As Keighley 

(1985) also points out, if the teacher is aware of this dynamic and able to structure 

lessons to exploit it, the outdoor element of any curriculum activity can become pivotal to 

the learning process. 'Given the notion that outdoor education enables both individuals 

and groups to learn in a unique way, from their own experiences, it is essential that 

leaders structure programs to ensure that adequate time be set aside for reviewing. So 

important is the process that leaders should regard it as an integral part of the programme 

and not consider it merely as an appendage, to be fitted in if time permits.' 

This is a key point on the Learning Journeys program. Even though the activities 

themselves are a great learning experience, the most important part of the activity is the 

debrief. After the students have been asked to discuss what they did, they are then asked 

the more important question of what they have learned. Debriefs structured in this way 

help students to place their experience within the context of the 6 Ps: Person, Place, 

Purpose, Persistence, Principles and Peace. It also enables them to develop the capacity to 

transfer experience into a model which works in a wide range of contexts. This 

consistency encourages students to develop successful patterns which apply not just in 
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the curriculum but in real life as well. As Barell (1991) suggests, 'Metaphors help us 

frame dilemmas in such a way that solutions appear.' 

The link between personal development and outdoor education is one which has also 

been strongly used by those such as Kurt Hahn, who founded the Outward Bound 

Movement in Canada. Concepts such as self-esteem, self-discipline, self-belief and group 

dynamics such as team spirit, group cooperation, leadership and negotiation skills are 

also best taught in this kind of environment. As Keigh!ey (1985) indicates, 'most outdoor 

leisure activities can be used as a vehicle for promotion of a range of general educational 

skills including decision-making, problem solving, listening and observing.' (McRae, 

1990) 

Another aspect of using the outdoors as a learning environment is that it enables students 

to see themselves and the learning process as taking part in a wider context than just a 

school or a classroom. Many of the laws which exist in the outdoors also apply to the 

learning process. Students become environmentally aware, at the same time as they are 

developing learning skills. This is perhaps best described by Covey, who said, 'The farm 

is a natural system. The price must be paid and the process followed. You always reap 

what you sow; there is no shortcut. This principle is also true, ultimately in human 

behaviour, in human relationships. They, too, are natural systems based on the law of the 

harvest.' (1989, p.  22) 

Although Covey's analogy is neither rigorous nor directly substantiated, it is a useful 

metaphor for outlining the links between natural systems and learning. This philosophy is 

one the Learning Journeys program encourages students to explore by guiding them into 

direct 'natural' experiences which culminate in academic learning experiences. Richard 

Ackland says, 'Our main failure lies in the fact that we do not offer adolescents in our 

schools any introduction to what is going on in the world where they will have to work 

and live; nor any understanding of what is happening at present to the human race of 

which they are members.' (1966, p.  16) Although Ackland's writings are somewhat 

dated, they touch on the essence of the Learning Journeys model, which encourages 

students to see themselves in the world not just within the classroom. 
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The final aspect of education theory I want to touch on is that theory specific to boys and 

the importance of their relationships to their teachers. In his paper 'Equal and Different? 

Yes, but what really matters?' Kenneth Rowe, Principal Research Fellow at the 

Australian Council for Educational Research (ACER), outlines a number of statistics 

which show that boys perform at lower academic and social levels than girls in Australian 

schools. While this has long been acknowledged, more interesting to me in the paper was 

the statement that one of the best ways to overcome this was to improve the relationships 

between boys and teachers. As Rowe (2001) found in Slavin et at. (1994) and their paper 

'Success for All', 'students who, regardless of their gender, socio-economic or ethnic 

backgrounds, are taught by well trained, strategically focused, energetic and enthusiastic 

teachers, are fortunate indeed.' McDonald et al. draws the same conclusions when they 

say, 'The role of the teacher was particularly highlighted in influencing boys' propensity 

to read as well as their choice of reading. Teachers' attitudes more generally may 

diminish or increase the problems of under achievement. The role of the teacher is crucial 

in helping pupils develop a positive attitude to learning.' (1999, p.  17) This is not an 

uncommon finding and, while true, it is also stating the obvious. The Learning Journeys 

program is aware it will be bracketed with those strategies which MacDonald et al. say 
,are put in place based on untested assumptions about what boys think, do and 

feel.'(1999, p.  17) As Rowe further points out, 'This has led to a plethora of popular 

literature replete with lists of largely untested intervention techniques for dealing with 

the claimed educational interests and needs of boys (eg., Alloway & Gilbert, 1977a, b; 

Frater, 1997). Whereas some of these techniques may be helpful, their evidential status in 

terms of 'effect' is often little more than aspirational.' (2001, p.  16) 

However, what I am testing in this thesis is whether the model works with the given 

group, in the given place at the given time. More than this is, in MacDonald's word, 

'aspirational'. This is not to say that others cannot draw from the research and adapt it to 

their own environments. 

The final point I wish to raise regarding boys' education is the four main points emerging 

from the NSW Report of the Review of Teacher Education (Ramsey, 2000, p. 12). This 

indicates that the types of teachers students admire are those who: 
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• know and understand their subject(s) 

• treat each student as an individual 

• make learning the core of what happens in the classroom 

• manage distractions that disrupt and prevent learning. 

Furthermore Rowe & Trent (2001) found that students said 'good' teachers: 

• 'care about me and encourage me' 

• 'are enthusiastic about what they teach and want me to share in their enjoyment of 

learning' 

• 'are fair'. 

Part of the implication here is that, while the model is important, it is primarily the 

teacher who becomes the pivotal part of the learning process. 

To complete this chapter, I would like to focus on the aspects of education which show 

the many different ways students learn. Howard Gardner's work on the seven 

intelligences revolves around the concept that IQ should be made up of more than just the 

traditional aspects of linguistics and logical mathematics. On top of this, Gardner lists 

five other intelligences including musical, spatial, visual, bodily kinaesthetic, 

interpersonal and intrapersonal. In their book, The Learning Revolution (1997), Dryden 

and Vos also alludes to the learning styles of naturalist intelligence and what Daniel 

Goleman refers to as emotional intelligence. In his book Emotional Intelligence, 

Goleman (1996) makes the observation, 'In a very real sense we have two minds, one 

that thinks and one that feels.' 

'These two fundamentally different ways of knowing interact to construct our 
mental life. One, the rational mind, is the mode of comprehension we are 
typically conscious of: more prominent in awareness, thoughtful, able to 
ponder and reflect. But along side that there is another system of knowing: 
impulsive powerful, if sometimes illogical - the emotional mind.' 

65 



Within the context of Learning Journeys, these views have relevance in that we 

encourage students to use their rational minds to consider the rules, models and 

consequences of action, while also inspiring the emotional mind to tap into how best to 

put this knowledge into action so as to achieve the state of Peace. 

'The emotional/rational dichotomy approximates the folk distinction between "heart" and 

"head"; knowing something is right "in your heart" is a different order of conviction - a 

somehow deeper kind of certainty - than thinking so with your rational mind.' 

(Goleman, p.  8) Furthermore, Goleman (1996), like Csikszentmihalyi (1997), goes on to 

talk about what he calls flow in an educational context. It is here that the Learning 

Journeys model could interchange the word 'Peace'. In Csikszentmihalyi's, Goleman's 

and Gardner's terms, flow refers to the synergistic state where students experience 

alignment with the material they are studying. Says Goleman (1996, p.  95), 'Just as flow 

is a prerequisite for mastery in a craft, or art, so too with learning. Students who get into a 

flow as they study do better, quite apart from their potential as measured by achievement 

tests.' Unfortunately as Gardner indicates, with such a narrow field of educational 

measuring posts, most students never experience flow simply because they are not strong 

in the areas of linguistic or logical mathematics. Gardner (1986) counters this by 

suggesting, 'we should spend less time ranking children and more time helping them to 

identify their natural competencies and gifts, and cultivate those. There are hundreds and 

hundreds of ways to succeed, and many, many different abilities that will help you get 

there.' 

Thus the Learning Journeys model of teaching attempts to incorporate much of Gardner's 

multiple intelligences by trying to expose students to a wide range of experiences which 

encourage them to learn in the domains which Gardner lists as verbal linguistic, 

mathematical - logical, spatial, musical, bodily - kinaesthetic, interpersonal and 

intrapersonal. 

In the end, this model is similar to the Learning Journeys one which uses the 6 Ps to help 

guide student activity and to develop the aspects discussed by Gardner in the following 

ways. 
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Person: Students verbally express who they are in front of peers. Through the sharing 

and developing of stories, students first investigate, then dramatise, express and publish, 

their personal stories. The progression from person to interpersonal to intrapersonal 

allows students to see that while their stories are all different they actually have far more 

in common than they have apart. While students explore the different intelligences 

through a range of activities they begin to see how some fit more neatly with 'who they 

are' than others do. The sharing of these stories and experiences then enables students to 

evaluate, revise, recreate and reinvent their own views of themselves and their peers in 

the Year level. 

Place: Once they have discussed the notion of 'who they are', students begin to explore 

the notion of 'where they are'. By being able to define, describe, and clarify the different 

levels of 'Place', students inquire as to the notion of self in personal, social and 

geographic contexts. There is scope for the development of space from a mathematical 

practical perspective with the building of a supply shed on site at the Learning Journeys 

Centre. The exploration of Place also takes the form of dance, music, and drama which 

again encourages students to explore the notion of space on a macro universal level and 

on a micro personal and kinaesthetically aware level. The acknowledgement of the 

different levels of self then allows for a reflective evaluation in developing a wider view 

of themselves and the world in which they interact. 

Purpose: The awareness of self and place leads students to discuss the next step of a 

Learning Journey, which is the notion of Purpose. The written and spoken expression of a 

purpose, while not binding, at least offers the student a goal for their journey. Purpose is 

role-played, danced, written and verbalised throughout the activities. Through the inquiry 

of Person and Place and the comparison with others, students are able to first define and 

then refine a purpose which provides motivation for the week's journey and the latitude 

to explore the multiple intelligences through a range of exciting activities. 

Principles: Once the Purpose has been established, students begin to explore the 

principles of journeys and the nature of 'truisms'. The process is invaluable on a personal 

scale, although often too complex for Year 8 on a global scale. Principles help clarify 

action, allow guidelines for interpretation of circumstances and conflicts and finally 
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create the shift on an individual and group basis, where each student is required to see 

that while the process of being true to yourself is essential on the journey, the concept of 

being true to the ideals of the group (in this case the school) is also important for smooth 

progression. The principles also lead on to the more complex development of the multiple 

intelligences. For example, the principles in relation to music, art and dance take great 

discipline and motivation to first develop and then master. Without the capacity to draw 

from both personal and interpersonal sources, these principles often spell the end point of 

a student's journey because they are too hard to master. This must never be seen as 

failure but more probably as a sign a student's talents may lie within the realms of 

another of the multiple intelligences. 

Persistence: The many physical and emotionally challenging activities undertaken during 

the week also help students develop a sense of resi1irnce and an understanding that the 

6 Ps may sound simple, but actually living them takes determination, discipline and an 

open mind. Persistence is the stage of the journey where synthesis is really developed. 

Having sacrificed and struggled together to achieve, the creative, inventive, synergistic 

solutions for the journey be-in to emerge. Students begin to express the notion that the 

person they thought they were is no match for the one they really are. Alignment begins 

to occur for them, and with hard work they discover the 'flow' and glimpse the peace of 

all 6 Ps coming into alignment. 

Peace: The final stage of the Learning Journey is the arrival at 'Peace'. The notion of 

peace can be achieved on many levels. There is the satisfaction of moving the group by 

speaking from the heart. There is the satisfaction of solving a difficult mathematical 

problem to manoeuvre a group across the lake using minimal lengths of rope; the release 

of discovering that space exists both within the individual as well as around. There is also 

the kinaesthetic and musical peace achieved when listening to Bach and reflecting on the 

nature of 'air' while meditating; or building a construction strong and sturdy enough to 

ship you and your team across the pond in safety. But perhaps the final peace comes in 

the three steps from introspection to interpersonal sharing of beliefs and ideas to the 

creation of an intrapersonal group who lead the junior school boys on a Learning Journey 
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of their own, all individual yet all linked by the notion of a common cause to impart what 

they have learned this week to the next generation. 
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CHAPTER 4 



CHAPTER 4 

COMBINING THE PRACTICAL AND THE THESIS 

Combining the practical with the thesis for the Learning Journeys program is a difficult 

task. Given the large number of students and variables which impact on a program of this 

nature, finding a suitable means of integration takes what Bogdan and Bilken (1998) call 

'a fit between what [is] recorded as data and what actually occurs in the setting under 

study, rather than a literal consistency across different observation.' (p. 36) Thu, the task 

emerges to take the series of activities which are run during the Learning Journeys 

program and explore the student responses to the activities to see if they match the 

conceptual framework laid out in the 6 P procedure. If this is the case, the feeling of 

togetherness created by the activities will provide a platform for students to show the 

following steps as outlined by Palmer (1998, p.  166). 

'Stage 1 Isolated individuals make an inward decision to live "divided no more ", 
finding a centre for their lives outside of institutions. 

Stage 2 These individuals begin to discover one another and form communities of 
congruence that offer mutual support and opportunities to develop shared 
vision. 

Stage 3 The communities start going public, learning to convert their private concerns 
into the public issues they are and receiving vital critiques in the process. 

Stage 4 A system of alternative rewards emerges to sustain the movement's vision 
and to put pressure for change on the standard institutional reward systems.' 

To address these outcomes I have adopted the following strategies. 

While aware that many including Wiersma (2000, p. 249) and Wolcott (1988, 

p. 195) have relevant reservations about the use of video as an effective 

research tool, I still intend to use it as a major component of my study. I can 

think of no more effective way to demonstrate the dynamics of Learning 

Journeys and while the students filmed have been randomly chosen, the 

actual moments on the video are edited because they demonstrate the 

76 



program in the best way for others to use it as a guide. The video will thus 

become a blue print for others to run similar programs. When used alongside 

the work book, the video shows teachers and potential future leaders some of 

the techniques and philosophies behind the Learning Journeys program. 

2 The feedback booklets (Appendix Students Booklet A) will produce a number 

of written student responses, which will typify the cultural change students 

experience on this type of off-campus Personal Development program. The 

written responses will be compiled both in the appendix and on the video. 

3 During the Learning Journeys week, a small number of students will be 

assigned the task of becoming technical crew. They will be under the 

guidance of an 'older boy' technical director but essentially will feel 

responsible for creating the public image of the Learning Journeys program. 

While all the video material to be directly used in the thesis will be shot by 

the technical director, the students will be responsible for assisting him in 

production, management and creation. Having students directly involved in 

producing this material allows for even greater learning, knowing that the 

material they produce will be used in my thesis and as a public-relations tool 

for their parents and the wider school community. These 'real-life' learning 

skills gained by the students concerned will be a main focus of the thesis. As 

previously stated, this kind of vocational training is in line with Prosser 

(1949), Sneddon (1977), Wirth (1972), Kantor (1988) and, according to 

Dewey (1977) has 'more factors conducive to learning than any other 

method' (p.  309). I expect to see a correlation between 'real-life' implications 

and motivation to create cultural change. These students will also produce a 

Learning Journeys web site which can be found in Appendix C. 

4 The activities themselves are not the most important in Learning Journeys. As 

long as they are challenging and can be debriefed with skill, they remain 

incidental to the more important aspect of the program, which is the process. 
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The Learning Journeys 6 P program of Person, Place, Purpose, Principles, 

Persistence, and Peace is the real backbone of the Learning Journeys program 

and in essence it is the practical exploration of these six processes which will 

form the theoretical foundation for the thesis. In this context, the main thread 

linking the practical to the theoretical will not be the exercise itself so much 

as the way it enables students to learn about the 6 Ps. The thesis will then 

explore whether within the context of the Learning Journeys week, students 

can grasp the 6 P procedure and make the transition to autonomous learner 

within the Palmer (1998, p.  166) structure. 

Qualitative Cross Validation 

The findings of the Learning Journeys program will be presented in three formats. 

Written analysis using field notes and videoed observations. 

Comparative analysis using before and after questionnaires completed by the 

students. (Appendixes D, E, F, G, H, and I) 

Video which outlines the program from start to finish and will be used as 

'evidence' to show the cultural change through interviews and general 

footage. (Appendix B) 
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CHAPTER 5 



CHAPTER 5 

ACTIVITIES, FIELD NOTES AND OBSERVATIONS 

In this section I shall look at all the important elements which go towards making the 

Learning Journeys 6 p program successful. By looking first at the structural elements and 

then at the practical activity elements, I will outline what the structured school 

environment is and how it assists middle school boys to make the transition to 

autonomous learners. 

Give The Course a Purpose 

By setting aims for the week's activities at Learning Journeys, students could see how the 

different activities were relevant both to them and the school. In this context, motivation 

for students is increased as according to McRae (1990) 'structured experiences which 

reflect or build on the outdoor, activities, events, incidents and learning are essential if 

learning is to be as effective as possible'. 

As can be seen in Appendix A all activities during the week are reflected in the 6 P 

procedure. Thus motivation works on two levels. 

Level 1 Motivation of completing the activity itself. 

Level 2 Motivation of working in a group to explore the 6 Ps. 

By having these levels overtly exposed and acknowledged, students learn about the many 

levels of motivation which exist in 'real-life' situations or, as Keighley (198, pp.  26-30) 

says, outdoor education activities have 'a host of learning areas such as the sciences, the 

humanities, social sciences, languages, the arts, health, physical education, music, 

mathematics and many others.' 



Observations 

In the video a student (unnamed) says, 'I'm not sure what I expect from the week.' 

(Appendix B) This is a fairly typical response and one that opens the way for those 

running the course to set about creating new cultural expectations. 

Having overall aims to the program helps fix the focus of the students. By outlining the 

aims right at the start, students go into activities looking to establish meaning from them 

and thus the activity has a two-fold learning effect. It helps the student develop within the 

process of the event taking place but also on a wider level allows them to make 

associations between the activity taking place and its wider implications in the 6 P 

process in the real world. 

Outline the Program and Its Purpose Clearly 

To provide this motivating aim, the program itself needs to be carefully outlined to allow 

students to make the right connections. Although the exact nature of the activity is not an 

essential factor, the fact that it revolves around consistent themes is essential. The theme 

of Learning Journeys exists on two levels: 

Level 1 The personal and academic learning component. 

Level 2 The physical and social components of the journey. 

In this context, the activities chosen for Learning Journeys are all activity based and all 

come with debrief notes. The physical aspect enables the boys to learn through a whole 

range of mediums, but the follow-up debrief encourages them to place this learning into a 

context conducive to meeting the aims of the program. Thus the relationship between 

activity and academics is forged and the students learn in a context which is not restricted 

to the classroom. 

Observations 

Interestingly the students took the initial few days of the course very seriously. They 

were excited and motivated and we had only two students absent on the first day. As the 

week progressed, an interesting culture shift occurred where students became more 
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focused on working together than they were on achieving the set tasks. This becomes 

possible only when things are running smoothly and the program has been well 

organised. With the lack of school bells and without traditional discipline methods 

imposed on the students, they initially responded very well in developing the autonomous 

self-discipline to rotate through activities on a regular basis. 

In this way, students learned to understand and even appreciate some of the difficulties in 

running a smooth program. For example, if one group was late finishing an activity, it 

meant the next group had less time to complete it and the late group then had less time to 

complete the next activity. In the classroom, students often arrive late because they want 

to avoid the activity; lateness is seen as a reward. At Learning Journeys, however, 

because the students enjoy the activities, and understand their purpose, they tend to 

become more self-disciplined to do the routine tasks they often try to avoid at school. 

Without outlining the program and its purpose clearly right from the start, it is my 

observation that this dynamic would not be sustainable. 

In Student D's course understanding sheet (Appendix D), when asked the question, 'How 

have your beliefs about the school changed as a result of the Learning Journeys week?' 

he answered, 'Yes, a lot of things I previously thought pointless and irrelevant are 

starting to become meaningful in many ways. I also am beginning to understand the 

different types of discipline teachers impose on students.' Similarly, Student E 

(Appendix E), seems to have adopted a similar view to looking at school more globally 

when he says, 'I used to think that school was necessary but very boring but now I think 

it's still necessary, but also an opportunity to go somewhere in life.' Student F (Appendix 

F) says, 'My beliefs about school have not changed this week.' Student G (Appendix U) 

says, 'I believe that every aspect of school is a chance to learn about new things and 

ideas, but also about yourself.' Finally Student H (Appendix H) says, 'My beliefs about 

the school have changed because I know now what it is like to be a teacher. On Thursday 

when some of the junior school came out we had to be the teachers and it was hard. My 

attitude towards teachers has changed.' 

Although it is impossible to draw a direct correlation between these answers and the 

program outline, it was my observation that unless the program specifically and 



continually stresses the relationship between the activity and its broader implication in 

the program as a whole, then it is very hard for students to make these kinds of 

connections. With the exception of Student F (Appendix F), all students demonstrated 

that they had made the quantum leap of being able to see individual activities and the 

course itself in a wider perspective. Even though the question itself leads the students in 

this direction, the clarity with which they express their answers suggests they have made 

the connection on a number of levels. This implies that the program outline has 

consistently reinforced the same types of messages and has not just appeared to the 

students as a random group of activities and a week off school. 

The implication for school curriculums here is that by teaching students to understand 

why they are learning on more levels than only the academic ones, we are encouraging 

them to become more motivated by giving them reasons to learn, and with which they 

identify. 

Place Value on Assessment of the Course 

In line with the personal learning philosophy of Learning Journeys the assessment of the 

course is based on students' own feedback sheets. These sheets, on pages A 43 and A 52 

to A 57 (Appendix A), are designed to be used during the following year as a guideline 

for student behaviour. Each of the questions relates both to the individual student and to 

their role in the school. So while a student may grow as an individual during the course, 

they must also demonstrate their capacity to be autonomous learners within a structured 

school environment. When coupled with the Post Course Questionnaire, this provides 

students and teachers with a valuable resource to monitor progress once back at school. 

Observation 

Of the sample group chosen, all students displayed an excellent understanding of the 

concepts encountered in Learning Journeys and how they were relevant to the 6 P 

procedure. Students' self-report questions also revealed that students had developed 

excellent and individual personal knowledge. Student D (Appendix D p.  43) states, I am 

a leader who values the group's emotions and opinions. I believe I am well respected and 



liked within Year 8.' Student E (Appendix E p.  43) states, 'I am a person who is happy 

with life.' Student F (Appendix F p.  43) states. 'I am loyal, kind, caring, hard working, 

disciplined, respectful, loving, kind and persistent. I am good at sport, and I know that I 

can face any challenge and approach it the right way.' Student G (Appendix G p.  43) 

states, 'I am a contented person who just wants to please parents. I am controlled, shy and 

peaceful but sometimes aggressive.' Student H (Appendix H p.  43) states, 'I am [name 

withheld', son of [mother's name] and [father's name]. I am a member of [school name] 

and the world.' Student I (Appendix I p.  43) states, 'I am [student's name] a talented, 

confident, reliable friend. I love my family and friends.' This feedback was pleasing as it 

suggests that students understand that while they are encouraged to develop as 

individuals they also see their role within the school as important. In this way, we can see 

the emergence of an autonomous self-determination which still values the structured 

school environment. 

It is also interesting to note here how the length of answers changed from pre- to post-

course questionnaire (pp  52-57, Appendixes D to I). As seen in the next paragraph, the 

students without exception seemed to display a greater understanding of themselves and 

the group, by the end of the course. While there are factors contributing to this and it may 

well be that students already had this understanding before the course and not because of 

it, the fact that they have now been encouraged to both value and express these ideas is a 

valuable part of assessing the success of the course. 

In his pre-course questionnaire, Student D (Appendix D), answered 'Don't know', to 

both the questions, 'What does the school stand for'?' and 'How does the group help you 

achieve your ambition?' Indeed all Student D's answers revealed a slightly self-centred 

approach in which Student D viewed himself as a leader but only once mentioned 

(question 2) how this would benefit the group. In his post-course questionnaire, however, 

Student D still remains self-focused but reveals a more thoughtful group-orientated 

approach. In answer to the question 'What does the school stand for?' and 'How does the 

group help you achieve your ambition?' Student D's post-course questionnaire answers 

were, 'The school stands for a respected place in which all students value honesty, 

integrity, dignity, and discipline highly.' and 'By supporting me in my decisions, 



successes and failures.' Both these answers and the increased depth of the others indicate 

that Student D has developed his capacity to interact with the group during the week and 

become a more group-orientated contributor. 

Student E's (Appendix E) Course Understanding (pp. 56-57) shows he has developed an 

understanding of the necessity of 'rules' for institutions to function properly. In answers 

to questions 2 and 3, he states, "I used to think that school was necessary but very boring 

but now I think it's still necessary, but also an opportunity to go somewhere in life.' And 

in answer to question 3 he states, 'I used to think that some of the rules were unfair. I still 

don't agree with them, but I can see why they are there.' Again, this indicates a positive 

assessment of the course and the individual. The understanding of how the individual fits 

into the group is a key assessment part of the Learning Journeys program (p. 19 

Appendix A). 

Interestingly, Student F (Appendix F), who came into the course with firm set ideas about 

himself and the group, displayed little change as a result of the course. Highly intelligent 

and a great school contributor, Student D tended to give measured, unemotional answers 

which were backed up in the video (Appendix B) when he says, 'I don't know if I could 

be that honest,' in reference to Student K's story. As an assessment, I would say that 

while Student D has mastered the theory of Learning Journeys, he has chosen to be 

careful about adopting the more personally revealing emotional aspects of the course. It is 

important to note that this should never be viewed as a 'failure' by either the student or 

the teacher. As long as the student continues to contribute to the group in a positive 

manner, his efforts should always be considered as a success. 

Student G's pre- and post-course questionnaire and his Course Understanding sheet also 

reveal why the video is so important. Despite the experience which almost brought him to 

tears, Student G made little mention of the fact that he had, perhaps for the first time in 

his life, been able to break free from the need to always be in control. His answers are all 

calculated and 'along the party line', yet on the video Student G revealed a strength of 

character and a lesson many of the other boys will never forget. It is here I find the 

assessment of the course and the individuals difficult. On the basis of written material 

alone, the assessment will only ever be on what the student wants to be read. On the basis 
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of the video alone, it is difficult to judge the dynamics which led to the event being 

filmed. 

Thus in summary, assessment of courses such as Learning Journeys should never be 

solely based on written responses, but rather on a combination of factors including video 

and field observations. 

Use Celebrity Speakers 

Celebrity speakers are used as a motivational tool to connect students to the deeper 'real 

world' meanings of the day's activities. As outlined in the Social Theory section (p.  55), 

the celebrity speakers present a talk each morning, to help students refocus and see how 

the 6Ps can be relevant in their lives. 

Celebrity speakers also bring the following three aspects to the course. 

Level 1 They offer a creditable role model. 

Level 2 They support the principles of the program within a context the students 

identify. 

Level 3 They create a sense of anticipation and specialness about the program. 

All the speakers chosen for this course were high profile men. The speakers included: 

Speaker A A former policeman turned actor and now a lead in the musical 

Mumina Mia. 

Speaker B An Irish immigrant and youth worker. Following his 300-game 

AFL career, he started the organisation Reach Youth, which helps 

young people to live their dreams. 

Speaker C A media personality and former Australian Football League) 

(AFL) player and coach who now talks about the correlation 

between success in sport and success in life. 
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Speaker D A 72-year-old former AFL coach who now talks about the 

principles of life in terms of developing physical and personal 

discipline. 

Speaker E A former student of the school and now an AFL premiership 

player. 

Although most of the speakers have Australian Rules Football backgrounds, their current 

standings in the community are varied and interesting. 

Observations 

According to the feedback on page 1 of Appendixes D to I, the students found the 

speakers interesting. As all are outstanding presenters in their own right, the boys had no 

problem sitting on the floor in a crowded room in total silence for over an hour every day. 

To hear a different person sharing their experiences on a whole range of activities, from 

sport to acting, all the way back to school-based experiences, allowed the students to see 

how the principles taught at the Learning Journeys program have proven worthwhile in 

the lives of successful people. 

Interestingly, in judging the speakers, the students clearly rated Speaker A and Speaker B 

ahead of the others. Both Speaker A and Speaker B told their life stories and took the 

time to reflect with the students as well. Both speakers were prepared to interact with the 

students and were not afraid to allow the students to hold the floor. While both Speaker A 

and Speaker B have fascinating high-profile stories, what separates them from the other 

speakers is that they not only empathise with the students but are willing to express that 

empathy. While both Speaker C and Speaker D also have great stories, they are not as 

able to give of themselves and thus the students feel they are being 'preached to' rather 

than 'learning with'. The final speaker, the older boy, Speaker E, rated the lowest of the 

speakers, not surprising given the others are all professionals. Students enjoyed the fact 

that they knew him but, like Speaker C and Speaker D, they found it difficult that 

Speaker E's talk was so football-orientated. 



Use Past Students to Run the Program 

Probably the biggest success of the Learning Journeys program is the relationship 

developed between the older boys and the current students. When placed into the 6P 

context, having been through the program, the older boys have a glimpse of what the 

concept of 'Peace' means. This enables them to help create the cultural change by firstly 

acting as role models and secondly by showing younger students how working in with the 

structured school environment has worked for them. The relationship works on a number 

of levels and is duplicated on the following levels. 

Level 1 Staff to older boys 

Level 2 Older boys to student 

Level 3 Students to junior students 

This cycle of learning and teaching creates the very valuable experience of all being 

involved in Learning Journeys, both teachers and learners. Next year, the Learning 

Journeys program will also include the important step of this year's students teaching the 

program to new staff. 

Observations 

As indicated from the Appendix J extract below, the older boys did an outstanding job of 

relating to the students and forming a positive bond. In reality, the older boys did as much 

if not more learning than their students, as shown in the quotes below. They assisted 

enormously in meeting budget restraints but above all they provided the students with a 

valuable resource which helped them see the benefits of contributing to the school. 

Older Boy J (Appendix J) revealed much about the school's leadership programs and the 

advantages students gain from being part of the Learning Journeys group. In answer to 

the question, 'What does the school stand for?' Older Boy J answered, 'The school stands 

for a place of learning as in self-learning which includes academics, leadership, character 

and peer learning. It builds experience in knowing yourself and others around you, not 

just maths and English.' This understanding, which was shared to a lesser extent by most 

of the other older boy teachers, is an essential aspect of assessing the course. Being able 



to share common experiences with younger students creates a dynamic which is much 

more difficult for staff to establish. The confidentiality of this relationship restricts us in 

terms of assessing the impact of the relationship, but it was clear from the reactions of 

students at the end of the course that relationships formed between students and older boy 

teachers goes a long way towards providing a leadership culture which encourages older 

students to pass on the 6 P process to younger students and also help first create and then 

sustain the cultural change from dependent to autonomous learners in a structured middle 

school environment. 

Use Staff to Run the Program 

During the Learning Journeys week, we used only three full-time staff to run the 

program, which had 168 students. In all, 180 periods back at the school were freed up, 

while creating only 29 stand-in lessons. This is very important back at the school as it 

does not allow possible criticism of the program for creating extra teaching loads for 

those left at school. Staff at the program need to be energetic and capable of large-group 

discipline. 

Observations 

Observations on the Learning Journeys program were carried out by the Head teacher for 

Year 8 at the school, who witnessed all aspects of the course. Also, I have included 

feedback from one of the 'older boy leaders', Old Boy Leader G (Appendix J). These 

offer what Wiersma (2000, p.204) calls 'less structured and standardised' feedback 

resources such as the questionnaires filled out on pages 52 to 57 of Appendix A. To gain 

an overall view, as Wiersma (2000 p.  211) also indicates, 'Much of qualitative research 

involves observations by multiple observers as at least part of the data collection.' In this 

way, the observations of staff and of students in Appendixes B to G will form the basis of 

tangible evidence on which I will base my conclusions later in the thesis. 

The following appraisal of the program was written by the Head of Year 8, who has 

worked with the students for two years. 
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The Learning Journeys program was a great success this year. As a Year 
level, this group had a reasonable reputation but consistently found new ways 
to get into trouble. During the week, their behaviour was exceptional while 
Jon and the camera were around, but there were a number of incidents where 
students were off task while under the supervision of outside groups who ran 
most of the ropes and climbing activities. 

The group's behaviour once back at school after the program certainly 
changed although I doubt the culture shift would be sustainable. Even a week 
after the course, the signs were returning that the group would revert to their 
old ways given that they were returning to the same school environment they 
left. 

Other staff certainly don't understand what happens at the Learning Journeys 
program and this is a problem for them. Not understanding what the boys 
have experienced means they are unable to relate or reiterate the things 
learned during the week. The 6 P concept, for instance, is hard enough to 
grasp after a week's exposure to it, let alone never having heard of it. 

I would say the greatest success of the Learning Journeys program was on the 
individual level. Even if the members of the group have not been able to 
sustain the commitments and promises they made during the week, there is no 
doubt each of the boys involved has grown as an individual. Of the many 
conversations I had with boys during and after the week, all implied that they 
had learned how to operate better as a group and they all stated that they had 
learned something significant about themselves. 

Another great success of the course was the parent involvement. Almost 
every parent in the Year level attended the information evening and it was 
great to see the students at the front as presenters. The parents really 
appreciate this type of learning at this age and love to hear the boys come 
home excited about the new things they have done at school. 

In terms of finance, the Learning Journeys program is quite expensive. The 
cost is about $180 per head for the week and this would restrict many schools 
from running such a program. However, given we have the funds, I would 
whole-heartedly suggest it has been well spent. 

Perhaps the final comment I would make about the course is the special 
relationship Jon himself is capable of developing with the students. While his 
success is due to the course itself, he should not underestimate the power he 
possesses as a teacher. Running a course like this with just 3 or 4 staff is 
really hard work and it requires the right staff and cannot be left to just 
anyone to run. So while the program itself does make a difference it is the 
practitioner, in this case anyway, who makes the major difference. 
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Use Activities to Explore The 6 Ps 

On the basis of the previous evaluation, in this section, I will explore the various 

activities used during the week-long Learning Journeys course. In doing so, I will outline 

how they relate to the 6 Ps and explain how they assist in the process of enabling 

students to become autonomous learners. 

The use and analysis of activities to draw out what Keighley (1985) calls 'a host of 

learning', will also act as tangible evidence for the findings of this thesis. Activities are 

an essential part of the program as they facilitate learning on the following three levels. 

Level 1 Activity physically challenges and wears down students. 

Level 2 Physical activity open the students to share emotional experiences more 

readily. 

Level 3 Physical activity allows students to learn in a whole range of ways other than 

academic. 

This section helps explain the many dynamics required to help facilitate the shift to 

autonomous learning within a structured school environment. As part of my intention in 

this thesis is to provide the resources and information required for others who wish to 

emulate similar programs, the following activities and observations are an example of the 

types of activities which, unlike traditional academically curriculum-based classroom 

lessons, often allow students to gain greater insight into the notion of autonomous 

learning and behaviour. (See Pommier & Witt, 1995; Priest, 1995 below) 

Use the Outdoors and Casual Clothes 

Taking the program off campus and allowing the students to wear casual clothes has a 

huge effect on the way students learn during the week. By giving them the right to 

determine the clothes they wear, students often see that hierarchies are removed and feel 

they can express themselves more clearly. 

'Joseph suggests that for clothing to be considered a 'uniform' it must fulfill 
the following criteria: 1) it must serve as a group emblem, 2) it must certify 
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the institution's legitimacy by revealing an actor's status position, and 3) it 
must suppress individuality (1986). Within the context of an educational 
institution, school uniforms clearly function as a symbol of membership to 
the school community. The presence of a uniform in schools automatically 
implies a two-tiered hierarchical structure, those that wear uniforms 
(subordinates) and those that do not wear uniforms (superiors). School 
uniforms serve as a clear sign of this status distinction between students and 
faculty and therefore, certify the legitimacy of that distinction by all 
members. School uniforms act as suppressors of students' individuality by 
mandating standardization of appearance and removing student expression 
through clothing.' (Joseph 1986) 

While this is no doubt true, the Learning Journeys program also stresses that uniforms 

have a place in society and in schools. While there are many studies for and against the 

notion of school uniforms, there can be little doubt that they are symbolic of a structured 

school environment. 

Brunsma and Rockquemore (1988) indicate that 'uniforms are asserted to increase 

student learning and attitudes towards school through: enhancing the learning 

environment (Stover, 1990), raising school pride (Jarchow, 1992), increasing student 

achievement (Thomas, 1994), raising levels of preparedness (Thomas, 1994), and 

promoting conformity to organisational goals (LaPointe et al., 1992; Workman & 

Johnson, 1994). Additionally, uniforms are attributed to decreasing behaviour problems 

by: increasing attendance rates, lowering suspension rates, and decreasing substance use 

among the student body (Gursky, 1996). Finally, various psychological outcomes are 

attributed to wearing uniforms including: increased self-esteem (Thomas, 1994), 

increased spirit (Jarchow, 1992), and increased feelings of 'oneness' among students 

(LaPointe et al., 1992). 

Therefore in this thesis I am suggesting that in order to demonstrate that students have 

become autonomous learners yet still manage to stay within the structured school 

environment, they will choose to wear functional clothing during activities rather than 

'cool' (inline with youth culture), clothing which is designed to attract attention. 

Interestingly, as Brunsma and Rockquemore (1988) found, 'Though academic 

preparedness, pro-school attitudes, and peer norms significantly effect the outcomes 

studied, uniforms have no effect on the moderating attitudinal variables ...' 
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The uniqueness of the outdoors setting and the atmosphere created by wearing casual 

clothes removes the traditional confines of the school, makes the students feel freer and 

opens them to more honest learning. 

'Emphasis should be placed on providing programs that are adventurous and 
exciting. For example, outdoor adventure programs have been proven 
effective in having positive impacts in the prevention of at-risk behaviours 
(Pommier & Witt, 1995). Adventure programining enables individuals to 
learn more about themselves and to further their understanding of their 
interactions with others as a result of overcoming seemingly insurmountable 
tasks (Priest, 1995). Adventure programs can be beneficial to at-risk youth 
because these programs "change the way people misbehave by diminishing 
negative actions and decreasing dysfunctional behaviours" (Priest, 1995, 
p. 4)' (McCready 1997. At-Risk Youth and Leisure: An Ecological 
Perspective) 

Observations 

Interestingly although students were able to wear casual clothes, many opted for school 

tracksuits on the days of physical activities, which indicates the focus on activities was 

greater than the focus on social status of wearing 'cool' clothes. Those who opted for the 

'cool' clothes were faced with the interesting notion that although they were offered the 

'casual' option, in reality they chose to wear a 'uniform', which was made up of brand 

names such as Nike, Addidas and the many surf-wear company labels. 

In the past, not wearing school uniform has had a detrimental effect on the program as 

students have seen this as a chance for a fashion show rather than wearing the most 

appropriate gear. This year, however, with the added information outlining the course 

students knew they would need sports clothes if they wished to be functional during the 

week. After day one the competition for wearing 'cool clothes' had almost disappeared as 

students became more focused on completing tasks than they did on how they looked 

while doing it. 

'Person' Activities 

The following activities (Character Egg and Test Your Character) were designed to 

encourage students to look at the first P of the Learning Journeys model which is Person. 

By encouraging them to explore the notion of 'who they are', the program takes the first 
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steps towards encouraging autonomous learning. As the work of Senge (1990), here 

described by Smith (2001), indicates, the role of facilitating individual change in order to 

effect cultural and organisational change is pivotal 

'Organizations learn only through individuals who learn. Individual learning does not 

guarantee organizational learning. But without it no organizational learning occurs' 

(Senge 1990, p.  139). Personal mastery is the discipline of 'continually clarifying and 

deepening our personal vision, of focusing our energies, of developing patience, and of 

seeing reality objectively' (ibid. p.7). It goes beyond competence and skills, although it 

involves them. It goes beyond spiritual opening, although it involves spiritual growth 

(ibid. p.141). Mastery is seen as a special kind of proficiency. It is not about dominance, 

but rather about calling. Vision is vocation rather than simply J. a good idea.' 

The Character Egg 

The character egg is based on the premise of using an egg as a parallel to the human 

character. It suggests the outside shell is like the personality which is exposed to the 

world, the white is like the character which is the inner sense of right and wrong, and the 

yolk is the spirit or central driving force which when in alignment becomes the guiding 

force for all action in the student. By using this visual analogy, teaching the concepts on 

pages 15 to 17 (Appendix A) is much easier. 

On page 15 (Appendix A), students are encouraged to list what they see as their character 

and personality strengths. By distinguishing personality as the face students show the 

world, and character as the internal traits which they believe best reflects who they are, 

Learning Journeys encourages students to explore whether their actions are motivated by 

how they want others to see them or by how they want to be seen themselves. By taking 

this analogy one step further, Learning Journeys also encourages students to try to align 

character and personality towards a common goal which can be found in the spirit. For 

the sake of this exercise the spirit was listed as 'the thing you would most like to do with 

your life'. 
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The students then share one of their personality traits with the group, and are encouraged 

to explore what role the trait plays in their lives and if it serves them well. In Student G's 

case (see Appendix B), he explained why he had chosen the word 'controlled' as an 

example of his personality. The exercise which followed was designed to show Student G 

and the others that while control can be a good thing, Student G could also show great 

courage and leadership in the group by allowing himself to let go of control and share 

some of his feelings with the group. 

After the students have had a chance to speak, the end point of the exercise is to show 

how, when force is evenly applied to an egg, despite its apparent fragility, the egg is 

nearly unbreakable. Although it may appear simplistic, the exercise does suggest to 

students the analogy that while individuals can be broken by picking on specific weak 

areas, the world becomes a far more durable place if they learn to be well rounded and 

balanced. The same can be said for structured school environments. If students can learn 

to appreciate being an autonomous learner and yet still contributing to the overall 

strength of the Year level, the creation of this positive environment will, as Senge (1990) 

points out, allow them to feel the satisfaction of 'being part of something larger than 

themselves, of being connected, of being generative'. 

Observations 

By using the physical example of the egg to explain the complex difference between 

character and personality, students were challenged to explore the nature of the 

characteristics they possess and then to put them down on paper (p. 15 Appendixes D to 

G). 

The physical process of squeezing the egg (Appendix B), when matched with the 

introverted exercise of writing down a person's character attributes, helps link activities 

to the 6 P learning outcomes. In this way, students begin to see how the previously 

'menial tasks' teachers often ask them to perform can have meaning. 'A lot of things I 

previously thought pointless and inelevant are starting to become meaningful in many 

ways. I also am beginning to understand the different types of discipline teachers impose 

on students.' (Student D, Appendix D, p.  56) 

95 



Although using the egg is a gimmick, it does encourage the students to make the link 

between the theoretical and the practical, which is a key learning component of the 

Learning Journeys program. It in turn allows students to use different methods of feeling 

connectedness to the group, which becomes the inspiring force to create cultural change 

as they seek for more and more similar experiences. 

The chance for students to express who they really are in front of the group is one of the 

most powerful moments on the course and demonstrates the willingness students have to 

share experiences with each other. Studies into role-play have shown, as Albert et al. 

(2001) reported, 

'Firstly, it has brought students to the center of the learning process rather 
than putting them in passive and receptive role. Secondly, it has transformed 
the way students and teachers carry out research by emphasizing 
communication and collaboration rather than individual activity. Thirdly, it 
has allowed for flexibility in the delivery of material in terms of the number 
of participants, the timing and spatial location of the teaching and learning 
process. And fourthly, it has taught everyone new skills and competencies, 
not only about teaching and learning but communication and collaboration.' 

Test Your Character Scenario Work 

Scenario role-plays offer students the chance to test their character strengths and 

weaknesses in ways they may be tested in real life. By placing students in different 

situations, the Character Scenario Work, students get a chance to test their beliefs in ways 

which expose the potential pitfalls to the group and allow for structured discussion 

between students. This empowers them and encourages them to practise the art of 

autonomy in a structured school environment which offers support and guidance. 

'simulation is designed to create a safe and authentic environment to situate 
student learning in the area of political science. It has sufficient richness in it 
to reflect the complexity and authenticity of the "real world" as well as 
additional "fictional" or "what if' type of variables. The "authenticity" in the 
simulation is necessary in order to ensure that there is a "personal stake" in 
the decisions taken in the simulation.' (Albert et al. (2001) 

The exercise creates interesting debate and also enables the students to see how often 

circumstances may test two equally held character traits and pit them against each other. 
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Students are forced to make 'real decisions' with 'real' consequences. This type of role-

play encourages students to question their ideas in contexts which take on other people's 

opinions and beliefs. It encourages them to view character development as a process 

more than a point which is ever actually reached in a person's life. 'Role-

playing/simulation clearly promotes effective interpersonal relations and social 

transactions among participants. In order for a simulation to occur, the participants must 

accept the duties and responsibilities of their roles and functions, and do the best they can 

in the situation in which they find themselves.' (Jones, 1982, p.  113). 

Similarly, this type of role-play encourages students to see the relationship between time 

and place and principles of character. In other words, what is appropriate at one time may 

not be appropriate at another. Taken to a global extreme, this activity was pursued by 

Albert, Linser and Naidu (2001), who set up role-play, web-based scenarios which 

addressed time and place questions such as, 

'Could the Second World War have been avoided if Chamberlain did not 
cave in to Hitler's demands over Czechoslovakia? These are questions 
confronted by students of politics and history to which they would probably 
like to have answers. To answer these questions would require them to set up 
thought experiments in order to analyse the different variables. Alternatively 
they could set up some sort of role-play simulation in order to explore these 
futuristic and historical scenarios.' 

Although the contexts and outcomes are different to Learning Journeys, the underlying 

principle that role-play can lead to greater personal and global awareness remain the 

same. 

Observations 

The role-play sessions were very interesting during the week. Having spent most of their 

time working in groups during the week, students were willing to look at the dynamics of 

interaction and the ethics behind them in surprising detail and with surprising insight. 

While some groups did not complete the questions with the session (Appendix A, pp. 16-

17) those which did revealed the students had managed to make the connection between 

character, personality and 'real-life' school contexts. By setting the scenario as outlined 

on page 16, students are encouraged to make a difficult decision and then justify, on the 
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basis of character, why they would make that decision. In Appendix G (page 16) Student 

G states that he would tell the teacher about a person cheating without hesitation, while in 

Appendix E (page 16) Student E states that he would tell the teacher that someone had 

cheated but not reveal who. 

By working through these analogies, the group learns to make the important distinction 

that things such as personality, character, rules and regulations must remain fluid, while 

still being able to maintain their functionality. The very essence of free thought and self-

determination and how it can contribute to the school community lies in the capacity of 

the students to acknowledge the balancing act which exists between them. At this stage 

the students have not been able to articulate this clearly, but the message that the week 

helped me 'developlingi  myself as a person (Appendix D, p.  57), 'achieve whatever I 

want in school and life' (Appendix G, p.  56), understand 'nothing is given to you on a 

platter' (Appendix E, p.  57), [I understand] 'that if I really want to do something, I can do 

it.' (Appendix F, p.  56) all indicate that students have been able to achieve a level of self-

belief and determination. 

'Place' Activities 

The sense of Place in the Learning Journeys 6 P model is complex. Firstly there is a sense 

of place within the individual, secondly within the peer group, thirdly within the group as 

a whole and finally within the school. This is also extended by some students who when 

asked the question, 'Where are you?' replied with such statements as 'Floating around on 

a big ball that floats around a bigger burning ball which spins around many burning 

balls.' (Appendix F p.  19), 'I am at a place where time doesn't exist in a state of total 

peace.' (Appendix E p.  19), 'I am in a place where I have all my senses but one, my sight 

because I never try to sleep with glasses.' (Appendix p. 19), 'Bulleen, Victoria, 

Australia'. (Appendix D p.  19). 

As can be seen by these references, the sense of place varies from student to student but, 

as discussed in the next section, suggests this has enabled students to look at the school 

rules which apply to them and place them into a context which makes more sense to 

them, having been in the 'place' of the teacher and the 'place' within themselves and the 
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world. This transference helps create the cultural change towards students understanding 

how they can remain autonomous and yet still gain from adhering to the rules of the 

structured school environment. 

Looking at Rules 

The concept of rules at Learning Journeys works on two levels: 

Level 1 Personal Rules 

Level 2 Institutional Rules 

By encouraging students to take more responsibility for their own actions (i.e. become 

autonomous learners), the Learning Journeys course attempts to allow students to test 

their personal rules within the context of the rules for Learning Journeys 

Observations 

Given that only one of the selected students, Student D (Appendix D) completed this 

section (the others had either forgotten their books on that day or missed the session), it is 

difficult to provide evidence for the effectiveness or otherwise of this section of the 

course. This aspect of the course is designed to show how rules are required as guidelines 

for individuals and institutions and that while they should never be so restrictive as to 

crush character or spirit, the rules need to exist to ensure all involved get as fair a go as 

possible. 

However in the course feedback sections, comments such as, 'I am beginning to 

understand the different types of discipline teachers impose on students.' (Appendix D 

p. 56), 'My beliefs of acceptable behaviour has greatly changed and I hope it has changed 

in others in the group.' (Appendix H p. 56), 'I used to think that the rules were unfair. I 

still don't agree with them, but I can see why they are there.' (Appendix E p. 56), indicate 

that students had managed to make links between their personal rules and how they fit 

into the context of the school's rules. 
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Exploring a Sense of Place 

Teaching students to acknowledge the limitless sense of place inside themselves is a 

difficult process. Indeed, many students never learn how to experience internal space. But 

for the those who do the step to internal 'peace' is made clearer. For example, Student D 

states in Appendix D (p.  19) that his place is 'Bulleen, Melbourne, Victoria', whereas 

Student E states in Appendix E (p.  19) 'I am in a place where time doesn't exist, in a state 

of total peace.' Despite being in the same room, at the same time, with the same stimuli, 

two students' answers are completely different - one is externally-based, the other 

internally-based. This suggests that while students are able to differ greatly with their 

autonomous discoveries about Person and Place, they can still manage to arrive at these 

conclusions from within the same structural school environment. 

One of the other long-term ambitions of Learning Journeys is to develop a program 

which enables students to stay out 'under the stars' for a night. The purpose of this is to 

create a sense of place, not just within the confines of the school, but also within the 

confines of the universe. This sense of Place works on three levels. 

Level 1 Students see themselves as others may see them. 

Level 2 Students get a sense of a world bigger than the community in which they 

operate. 

Level 3 Students develop a sense of both internal and external place. 

Observation 

As indicated above, students saw themselves in different contexts, or places. There were 

those who managed to make the leap from small contexts to larger ones such as seeing 

themselves as Australians, or even members of the human race, and those who managed 

only to see themselves within the bounds of the school and their home. Irrespective, the 

process was designed to encourage students to think outside themselves and it achieved 

this purpose. Student D (Appendix A), for example, listed his sense of place as being 

'Bulleen, Victoria Australia'. Student G (Appendix G) states, 'I am in a great place 

surrounded by great people.' Student E (Appendix E) states, 'In Bulleen doing Learning 
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Journeys. I am at a place where time doesn't exist in a state of peace.' Student F 

(Appendix 3) went so far as to state, 'The Just Pavilion, at the [school's name] playing 

fields. Floating around on a big ball that floats around a bigger ball which spins around 

many burning balls.' 

This capacity for students to see themselves in different contexts gives the concept of 

place a different slant for students. Rather than just seeing themselves 'at school' or 'at 

home', the course encourages them to see themselves in a whole range of contexts. 

Again, it is difficult to judge the effectiveness of this process, as not all students had the 

time to finish this section. But what did emerge was the willingness of students to 

embrace the concept and see themselves as part of a wider community than just the 

school or family. Again, the notion of autonomous learning taking part within structured 

environments appears to emerge here. What is positive is the suggestion that, in the 

students' eyes, the nature of this environment is not just peculiar to schools but takes 

place in other social institutions as well. 

'Purpose' Activities 

The establishment of a 'Purpose' in approaching activities, school and life in general is 

the stage of the Learning Journey where students accept they have (albeit limited and in 

the hands of 'God') will and a degree of control over themselves and their actions. The 

degree to which this 'control' results in positive outcomes is a strong indicator of the 

level of self-esteem in the student. 

'Persons of authority, who have to make many decisions in the day, carry 
with them a set of heads of classification, each bearing its motor 
consequence, and under these they seek as far as possible to range each new 
emergency as it occurs. It is where the emergency belongs to a species 
without precedent, to which consequently no cut-and-dried maxim will apply, 
that we feel most at a loss, and are distressed at the indeterminateness of our 
task. As soon, however, as we see our way to a familiar classification, we are 
at ease again. (James, 1890) 

James' 1890 observation is relevant today in that when he refers to people as being at a 

loss when they are 'without precedent ...' he too implies that a purpose or framework is 

important in determining motivation and direction. By facilitating students to create a 
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purpose, Learning Journeys encourages students to explore the motivations and range of 

experiences which may occur in later life and thus exposes them to a limited but 

challenging range of activities which helps them to see the value of purpose in the 

process of decision making. 

As Csikszentmihalyi (1997) says, 'without a consistent set of goals, it is difficult to 

develop a coherent self. It is through the patterned investment of psychic energy provided 

by goals that one creates order in experience. This order, which manifests itself in 

predictable actions, emotions and choices, in time becomes recognisable as a more or less 

unique "self'.' 

On the Learning Journeys program we encourage students to set goals and then find 

which of the experiences they most enjoy. The next step is to encourage them to 

recognise what it is in them as a person that is fulfilled through the experience, thus 

taking the process to a higher level where action is determined by inner purpose rather 

than external goals. 

Exploring the Difference Between Happiness and Pleasure 

The distinction between happiness and pleasure as discussed on pages 2 1-23 (Appendix 

A) is an essential step in this process of the Learning Journey program. Particularly in 

this age of quick-fix solutions, students need to understand that in order to feel good 

about themselves in the long term, they often have to go through some tough tests to 

reach happiness. On the other hand, as the media and their peers will often tell them, 

pleasure is quite easily achieved, but never lasts. This is an essential step because it helps 

students justify some of the more difficult tasks undertaken during the Learning Journeys 

program. Rather than looking for instant success, students are encouraged to see the 

benefits in developing a long-term work ethic both in and out of the classroom. Studies in 

this area by Shoda, Mischel, and Peake (1990) are of 'goal directed self-regulation: the 

ability to deny impulse in the service of a goal, whether it be building a business, solving 

an algebraic equation, or pursuing the Stanley Cup'. 
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Observations 

It was difficult to observe the effects of 'teaching happiness' as Kloster (2000) notes, 

'There is of course no objective measure of happiness, no happiness 
voltmeter. Psychologists simply assume that if you believe you are 
unhappy then you are. They use so-called self-reporting measures that ask, 
"How satisfied are you with your life as a whole these days?" Or ask people 
to choose one of three responses ("very happy", "pretty happy," "not too 
happy") to the question, "How are things?" 

No matter how you measure well-being and happiness, the result seems to be the same. 

Interestingly though, a vast majority of students wrote about setting long-term goals such 

as passing their Victorian Certificate of Education (VCE) as a major part of their 

learning experience during the course. Although there is a huge difference between 

setting a goal and ever attaining it, the process is a healthy one for students to develop 

early in life. 

Student D: 'I want to concentrate hard and continue working at my academic studies.' 

Student E: 'I want to have the best qualifications I can get.' 

Student F: 'School captain. To be the best I can be.' 

Student G: 'I want to be the best that I can be and to learn about the world and its 

history.' 

Student H: 'To be the best I can with all my peers around me being their best.' 

Student I: 'The best of my abilities. To be the best I can be.' 

Two types of answers emerged here: those which were specific such as 'be school 

captain' and 'get the best qualifications/results in academic studies', and more generic 

answers such as 'be the best I can be.' At this stage, both are worthwhile responses. 

However, in the future as James (1890) says, a '"reasonable" character is one who has a 

store of stable and worthy ends, and who does not decide about an action till he has 

calmly ascertained whether it be ministerial or detrimental to any one of these.' Those 
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who continue to pursue general purposes such as 'be my best' will need to specify 'how' 

they are going to do this and what actions will enable them to 'be their best'. 

Purpose and Person 

Aligning the student (person) with a purpose is one of the main focuses of the Learning 

Journeys program. The 6 P approach is designed to help this process. By creating 

alignment, this thesis hopes to show how students can use a sense of purpose to allow 

their sense of self to be challenged. Although the students' feedback on purpose tended to 

be quite clichéd, it did reveal that students had established (or confirmed) the relationship 

between purpose and personal growth. Student D (Appendix D, p.  43) says, 'I want to 

concentrate hard and continue working on my academic studies.' Student E (Appendix E, 

p. 43) says, 'I want to have the best qualification I can get. I want to be a [school camp] 

leader and a [school house] captain.' Student F (Appendix F, p.  43) says, 'School captain. 

To be the best in all that I can be. First XI cricket. Cross country championship [as a 

team]. Sing in a band, other.' Student G (Appendix G, p.  43) says, 'I want to be the best I 

can be and to learn about the world and its history.' Student H (Appendix H, p.  43) says, 

'To be the best I can. With all my peers around me always being their best.' Student I 

(Appendix I, p.  43) says, 'The best of my abilities. To be the best I can be.' The concept 

of personal best which consistently emerges here is encouraging as it suggests students 

are aiming high and can see positive messages in the conelation between understanding 

who they are (Person) and giving themselves a motivating mode of expressing this 

(Purpose). 

In this way, exploring the difference between an aim and a purpose is a very important 

step. As seen on page 23 (Appendix A), the Learning Journeys program encourages 

students to see their aim as separate from their purpose. In other words the aim is an 

external motivation such as an award or school leadership position. A purpose, however, 

is something over which you have total control. For example, the aim may be to become 

school captain, but the purpose should be to be the best leader the student can be. When 

the two are aligned the student has both a goal, which may or may not be achieved as the 
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results lie in the hands of other people, and a purpose which can be achieved with or 

without the imprimatur of outside people. 

Observation 

This distinction is important for students because it avoids setting them up to fail by other 

people's standards. By giving them a sense of inner security, students feel they have the 

strength to take on the challenges in front of them and maintain the persistence required 

to reach their goals, inespective of external results. As Csikszentmihalyi says, 

'The best solution might be to understand the roots of one's motivation, and while 
recognizing the biases involved in one's motivation, in all humbleness to choose 
goals that will provide order in one's consciousness without causing too much 
disorder in the social or material environments.' (p. 25, 2000) 

Unfortunately, the sample group did not complete the written component of this exercise 

except for a brief statement on page 43 of the appendix D to I which I have summarised 

above. My personal observations of the activity revealed that it is probably best taught 

prior to the course starting and not during the course. Scheduled for the afternoon, this 

session often ran into difficulty as the students were tired and on three of the days, very 

hot as well. For this reason the majority of this exercise was conducted in discussion 

format. 

'Persistence' 

Overcoming Obstacles 

The Learning Journeys course is set up with physical obstacles at every turn. To young 

boys, these obstacles at first appear to be fun. But as the course wears on, students begin 

to see that the process of clearing physical obstacles is very similar to the process of 

clearing life's obstacles as well. Students are encouraged to approach the obstacle course 

on a number of levels. Firstly, it is a chance for individual autonomous activity and 

learning, and secondly, it is a chance to see how within the structured school 

environment, activities can have wider social and cultural implications. 
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Observations 

The rock-climbing exercise is perhaps the most obvious example of persistence in 

physical activity being linked to persistence in life. Using the questions laid out on page 

35 (Appendix A), students were encouraged to contemplate and then complete a climb. In 

doing so and then writing about it they were forced to begin the process of linking the 6 

Ps to all aspects of life. During the video (Appendix B) the obstacle course on day one 

showed examples of how the group continued to persist despite the frictions which 

developed during the activities. 

The rock-climbing revealed that students had on the whole managed to make the 

connection between activity and the 6 P process. All six sample students indicated they 

understood how each of the 6 Ps played a role in learning to become a successful climber. 

Even Student H (Appendix H), a very heavy boy who experienced great difficulty 

climbing the wall, achieved a kind of success. His final statement (Appendix H, page 37) 

says, 'I tried hard to climb but couldn't. The wall I chose was easier than the others. I 

continued to try. I made sure that I was safe from falling. I kept trying but in the end I 

couldn't and I was happy I tried.' 

Most students expressed feelings of satisfaction at having attempted the climb and the 

shift from being the best to doing your best was a valuable one for the group to make. In 

particular the answer of Student E (Appendix E) provided an insight into the way some 

students had managed to make the connection between the 6 Ps, the activity and life in 

general. Student E's answer on page 37, reveals this connection. 

'When I was on the bus I was thinking how good and high I could climb as a 
person. When I went into the room I studied the place to see which wall I 
would climb first. My purpose was to get higher than I had done two years 
before when I was sick (Student E had cancer, see Appendix B). There was 
one grip that I couldn't quite reach but with persistence and about 7 jumps, I 
reached the handy grip. When I finished, the wall I had set out to conker 
(conquer) at the beginning of the day.' 
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Principles 

Principles and Inner Strength 

The link between principles and inner strength is a difficult one for the students to make, 

but once it is achieved, as Gardner (1991) states, 'The hope is that kids gain flow from 

learning so they will be emboldened to take on new challenges in new areas.' 

Part of the Learning Journeys process is to encourage students to explore the process of 

the 6 p model and see what principles emerge at each step. 

In this way, Learning Journeys is not encouraging fundamentalist thought but rather 

encouraging students to see principles as a guide line to the conscience. 

Observations 

The main principle I attempted to instil during the Learning Journeys' week is that by 

becoming an autonomous learner within the group, the student has the best chance to 

learn and develop in 'flow'. 'The state of flow is the balance where students, staff and 

curriculum are in alignment more often than not.' (Gardner 1991) 

Most of the student responses indicated that they had made the link between the principle 

of contribution to the group helping with personal and individual growth. In his self-

report under principles (Appendix D, page 43), Student D says, 'I stand for a positive and 

peaceful Year group which always stands by its fellow members.' Student E (Appendix 

E) says, 'I stand for honesty, loyalty and true friendship.' Student F (Appendix F) says 

'Better treatment of all people by their peers. Less violence. Acceptance of everyone for 

who they are. Character and spirit.' Student G (Appendix G) says, 'Respect and 

organisation. Respect for the school, property and each other.' Student H (Appendix H) 

says 'friendship, loyalty, compassion, understanding'. Student I (Appendix I) says, 'I 

stand for right and wrong and that others should stand up to what they think is right and 

wrong.' All these responses indicate a real shift in the group towards an understanding 

that students requires each other's support. 
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Peace 

The end point of the Learning Journey is the point of peace, which attempts to sway the 

student's thinking from 'me' to 'we'. The acknowledgment that it is through the group 

that the individual can grow is a synergistic notion which may not always be realised but 

as a result of the course can now be aspired to. As Senge (1990) states, 

'When you ask people about what it is like being part of a great team, what is 
most striking is the meaningfulness of the experience. People talk about being 
part of something larger than themselves, of being connected, of being 
generative. It becomes quite clear that, for many, their experiences as part of 
truly great teams stand out as singular periods of life lived to the fullest. 
Some spend the rest of their lives looking for ways to recapture that spirit. 
(Senge 1990: 13) 

Observations 

There were many examples of synergy during the Learning Journeys' week. Although 

these also exist within the normal school context, the difference here is that the synergy is 

not a by-product of the curriculum but one of the main aims. Students can acknowledge 

the 6 P program and thus become aware of how fragile the group can be when individuals 

try to bring it down. 

As seen below, the student responses to the concept of peace revealed that most 

understood the intent and meaning of the 'Peace' concept, and were willing to try and put 

it into action. However, general observation suggests that this is not enough to create a 

long-term culture shift unless it is overtly supported and reinforced through the staff and 

general school culture once students return to the school. 

Student answers in both the Self Report and the Course Understanding suggest that 

students have certainly grasped the concept of peace being obtainable through giving to 

the group. Student D (Appendix D) says, 'I will contribute positively and enthusiastically 

to the group and also praise my friends when credit is due.' Student E (Appendix E) says, 

'don't jokingly bag my friends, support them with what they want to do'. Student F 

(Appendix F) says, 'By giving all of my best qualities and characteristics to the group.' 

Student G (Appendix G) says, 'By being at peace with them, to relate well with them and 

be friendly.' Student H (Appendix H) says, 'I will do what it takes to make others around 
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me happy, which in turn will make me happy.' Finally, Student I (Appendix I) says, 

'Being a positive, supportive, understanding friend.' 

The final indicator as to whether students have understood the 'Peace' concept is on page 

57, in answer to the question, 'What has the Learning Journeys week taught you about 

the need to be a contributing member of the group in order to achieve what you want in 

school and in life?' 

Student D (Appendix A) says, 'Learning Journeys has highlighted the importance of 

getting involved and giving everything your best shot. This has come about by the great 

atmosphere provided both at Bulleen and the climbing/ropes course. I genuinely believe 

that this week has been beneficial in developing myself as a person.' Student E 

(Appendix E) says, 'When we were doing the pyramid it clicked in my head that one 

person couldn't do what our group was doing. So a team effort is important.' Student F 

(Appendix F) says, 'If I want to get anything out of the group, I need to put in. If you 

give people and the group support and encouragement, this is a huge help in trying to 

achieve things.' Student G (Appendix G) says, 'It has taught me that without synergy, 

nothing will go right.' Student H (Appendix H) says, 'As a part of the group, I need to 

contribute to the group so that all members will benefit from the help of others. I know 

that if I contribute to the group, I know that when I need help, those that I supported 

would support me.' Student I (Appendix I) says, 'That if we want to achieve we will need 

to have the support and help from our peers, then we can accomplish anything.' 

At the end of the week, having students at least acknowledge the potential of 

understanding the dynamics of group contribution is a win. While it would be ideal for 

them to carry this culture shift back to school, reality suggests that, like most learning, 

personal development is a process rather than a destination. Given that most academic 

subjects are tested and students are ranked and learning thus has a practical 'end point' in 

schools, it is difficult to build the process of personal development which is a life-long, 

'untestable' dynamic into this model. In the case of Learning Journeys, students have 

learned to say 'what is right', but the real test comes in how they are prepared to apply 

what they say. Thus attempting to categorise or prove what students have learned about 
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themselves and the group is a long-term process which cannot be effectively ascertained 

after just a week-long experience. 

Activities and Why We Use Them 

The following activities are all used as a back drop from which to create the 'real-life' 

experiences of the Learning Journeys 6 P program. As stated on page 63 of this thesis, as 

Keighley has written, 'By means of a wide variety of experiences in the outdoors, 

through adventurous activities ... young people can be introduced to a wide variety of 

themes which may either introduce or reinforce other areas of the curriculum.' (1985, 

p. 26) The incorporation of curriculum and learning into outdoor activities has long been 

on the agenda of educational bodies around the world. McRae states, 'that most outdoor 

leisure activities can be used as promotion of a range of educational skills including 

decision making, problem solving, listening and observing'. (1990, p.  306) 

The following activities (Tree Top, Lake Placid, Cone Stack, Board Break, Blind Fold, 

Electric Fence and Construction Bricks) themselves take place in a closed, structured 

environment. They are sequential and students rotate between each of the activities. 

Below is an outline of what can be done at each of these stations. (See Appendix B) 

Tree top 

The aim of station 1 in the group activity is to have all team members work together to 

get a tag as high on a tree as possible. By building a human pyramid, the boys learn to 

play to individual strengths and work as a team to devise the best way of reaching the 

highest point. 

Lake Placid 

Lake Placid is a canoeing exercise designed to get the students thinking under pressure. 

Given a time limit to get from one end of a pond to the other, the students must ferry each 

other back and forward. 
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Cone Stack 

The cone stack is a less physical activity which requires students to stack metre-high 

cardboard cones end on end to make a funnel up to six metres high. The process requires 

students to think and lift the cones from the middle rather than trying to stack them on top ID  

of each other. 

Board Break 

Using treated pine squares, the students are asked to break the boards with the palm of 

their hand. By making a small cut in the back of the board, the risk of injury is removed 

and students have a terrific feeling of confidence and achievement when they break the 

board. 

Blindfold 

Designed to build confidence in team communications, the blindfold river crossing 

requires the team to be blindfolded and follow one team member through an obstacle 

course. The leader (who is not blindfolded) has to give instruction to the others using his 

voice only. The exercise really encourages students to listen. 

Electric Fence 

The electric fence again requires the group to work as a team. This time the purpose is to 

get the students both over and under a net without touching it. Again, the focus here is on 

team work rather than results. 

Construction Bricks 

The construction block building requires fine motor skills and lots of thinking. The task is 

to stack blocks one on top of the other. Different groups go about it in different ways. In 

the end, the real learning comes not so much through the building as it does through the 

way the teams cope with failure. As a group dynamic, the debrief is really important to 

set the pattern for team work during the week. 
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Outside Venue Activities 

The following activities take place at other venues and are designed for the students to 

help place the P model into other structured environments outside the school. Wherever 

possible, students completed personal reflections on the activities to help them reprocess 

the activity and place it into the 6P context. 

Students were bussed to these venues on different days as outlined on page 7 of 

Appendix A. The activities were as follows. 

Indoor Rock Climbing 

Indoor rock climbing is an excellent activity to help students understand the concepts of 

Person, Place, Purpose, Persistence, and Peace. Setting the original goal of which wall to 

climb depends on the person. The place is the wall and the purpose is how high the 

climber wants to go. Persistence comes into play when the students have to keep trying to 

get over difficult points and the principles are those explained by the instructors, which 

revolve around correct climbing techniques. In the end, the peace comes not when the 

student has reached the top, but when they have done their best. 

High Ropes Course 

High and low ropes have much the same processes as the indoor rock climbing. With the 

high ropes, however, there is also the added difficulty of students having to overcome 

their fear of heights into the bargain. Overcoming fear and the capacity to take the 'first 

step' on the journey is an experience the students can carry into other areas of their lives. 

Personal Reflection and Self-Report 

The personal reflection aspect of the Learning Journeys course is crucial on a number of 

levels. On a purely practical level it gives time out to the teaching staff while students go 

off on their own and complete the written components. But more importantly, the 

students can reprocess the activities they have undertaken and place them into the 6 P 

context. 
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Personal reflections also enable teachers to evaluate the program and gain important 

insights into what makes certain students operate at higher levels. 

The self-report (Appendix A p. 43) gives the students the chance to express what they 

believe they have learned during the week. The report can also be used in future terms at 

the school as a guideline for student behaviour and a reminder of the standards the 

students actually set for themselves while at Learning Journeys. 

Conclusion 

In conclusion, this section has broadly outlined the various activities during the Learning 

Journeys week and explained how each facilitates students exploring the 6 Ps and places 

them in a context which allows for the development of autonomous learning while also 

showing the need for structured environments in which to learn. 

This global view of the program will now be narrowed to show how individual students 

managed to achieve the task of understanding the 6 Ps, developing as autonomous 

learners through this process and finally learning the value of sharing the experience 

within a structured school environment. 

The individual case studies forms a key component of the presentation of findings as 

stated on page 32 of this thesis in the model of 'Process of Qualitative Cross Valuation' 

taken from Wiersma (2000 p.  251). When matched with the structured, activity-based 

environment provided by the previous section, the next section allows us to see how the 

individual student managed to develop as an autonomous learner during the process. 

Data Following the Journeys of Six Students 

The following section explores the Journeys of six students who have been randomly 

selected for observation. Their journeys are viewed using the triangulation of video, 

written feedback and my own observations. 
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Student D (Appendix D) 

Student D entered the Learning Journey week as a popular and competent student. 

Enthusiastic and physically competent, Student D was always going to enjoy the week, 

but, as his pre-course questionnaire suggests his views on school and how others in it 

could help him on his journey seemed somewhat limited. In answer to the question, 

'What does the school stand for?', Student D had written, 'I don't know.' Given the open 

nature of the question, the answer is not surprising. However, when asked the same 

question at the end of the week, D's answer was, 'The school stands for a respected place 

in which all students value honesty, integrity, dignity and discipline highly.' This 

suggests that during the week Student D had begun to link some fairly positive ideals 

with the ethos of the school. 

Perhaps even more significant for D was the answer to the question, 'How does the group 

help you achieve your ambition?' In his pre-course questionnaire, D again stated, 'Don't 

know.' However, in the post-course questionnaire Student D replied 'by supporting me in 

my decisions, successes and failures'. 

Again in the pre-course questionnaire, when asked the question, 'What do you want to be 

at school?', Student D had replied, 'A leader both in the classroom and on the sporting 

field.' By the end of the week, however, Student D had developed his answer to, 'I want 

to be a respected leader who values the thoughts and feelings of even the smallest group 

member. It comes from remembering the phrase "your greatness is in your smallness".' 

The shifts in Student D's thinking are quite clear from the pre- to post-course 

questionnaires. From being a fairly single-minded student whose focuses were very much 

sports and personally based, Student D has developed a willingness to express himself 

and his own goals, but there is a clear shift to expressing these within the group context. 

Although his focus is still personally and sports based, he has now added terms such as 

'within the group', 'values the thoughts and feelings of even the smallest group member'. 

Although this shift does not suggest that Student D is actually going to follow through 

and live out these 'new found' beliefs, it does show that at the very least Student D is 

now aware of them. For myself, this is as far as I believe a program of this nature can go. 
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Student D's Course Understanding (pp. 56-57 Appendix D) also indicates he believes he 

has learned significantly during the week. In his own words, Student D says, 'My beliefs 

about myself have changed immensely'. Student D then goes on to list the things he 

believes have changed about him during the week. Perhaps most important is Student D's 

last sentence where he says, 'I genuinely believe that this week has been beneficial in 

developing myself as a person.' This 'new found' self-awareness has led to a shift in 

Student D's views of school activities which leads him to say, 'a lot of things I previously 

thought irrelevant are starting to become meaningful in many ways'. Student D seems to 

have become more aware of the processes required to make a school work as a 

community and now appears to have developed an understanding of his role in the 

school, which is wider than just what the school can do for him. 

In the end, Student D's self-report (page 43, Appendix D) still espouses the values of the 

sporty self-orientated student who had started the course and yet there is now an element 

of valuing 'the group's emotions and opinions' and standing for a 'peaceful Year group 

which always stands by its fellow members'. 

Student E (Appendix E) 

Student E came to the Learning Journeys course a shy but reasonably self-confident 

student. His pre-course questionnaire revealed he already had a strong sense of 

community and commitment to the school sporting program. He showed he was coming 

into the course with a strong set of personal principles by using words such as truth, trust, 

diligence, will power, persistence and respect, but perhaps he had not developed an 

understanding of how these fitted into the social dynamics of the Year level. 

As can be seen in Appendix B during Speaker B's session on day 2, Student E provided a 

great insight into creating positive group dynamics when he shared the story of his 

personal battle with cancer. The moment was one of the most powerful of the course, as it 

allowed others to get up and share their stories as well. 

By the final day, Student E's post-course questionnaire shows he had begun to develop a 

greater sense of how he related to other people in the Year level. Although the majority 
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of his answers still show he is centrally focused, the acknowledgement that he can make 

friends with people who are not as lucky as he is in having good friends, shows Student B 

has begun to look at the world from the perspective of other students. 

Student E also showed he had developed an understanding of how and why rules and 

standards of behaviour were important for the creation of positive group dynamics. 'I 

used to think that some of the rules were unfair. I still don't agree with them, but I can 

see why they are there.' 

Interestingly, Student E gave a huge amount to the group all week and won enormous 

respect for doing so and yet he did not even fill out the question relating to how students' 

beliefs about themselves had changed. Again, this highlights the difficulty in using purely 

written feedback to determine the success of the program. When combined with the 

footage on the video (Appendix B) however, Student E's comments can be seen in a new 

context which not only bring new meaning but also shows the difficulty in judging 

personal development as it relies so much on the capacity of the student to share what 

they have learned and experienced. 

Student F (Appendix F) 

Student F came into the course as a confident, highly intelligent and motivated student. 

He was excellent at sport and popular with the other boys. 

As seen in his pre-course questionnaire, Student F entered the course with a fairly 

confident and well balanced opinion of himself and where he fitted into the school 

environment. Interestingly, by the end of the program, unlike most other students, 

Student F had changed his opinions very little. 'My beliefs and behaviour have not 

changed very much as a result of the week.' (p.  56 Appendix F) 

Perhaps the most interesting example of Student F's growth during the week came when 

answering the final question, in both the course understanding (Appendix F pp. 56-57) 

and (Appendix F page 43) where Student F seems to have developed the understanding 

that while he does have enormous talents it will be through sharing these talents with the 

group that he will really be able to achieve the sense of success (or Peace as the 6 P 
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model calls it) that he seems to aspire to in so many of his other answers. 'If I want to get 

anything out of the group, I need to put in. If you give people and the group support and 

encouragement, you will get it back ten-fold and this is a huge help in trying to achieve 

things.' (p. 57 Appendix F) 

On the documentary, Student F makes the interesting comment that he doubts whether he 

would have been strong enough to share his emotions in such an honest and open way as 

Student K had done with the group. He also says that he respected Student K for his 

honesty. This type of honesty is part of the cultural change which allows middle school 

boys to express themselves and their many different autonomous ideas and yet still 

maintain respect within the structured school environment. 

The creation of this dynamic is a strong one because it encourages other students to value 

the honest interaction within the group which helps remove prejudice revolving around 

trying to always say and do the right thing, which Student F is very accomplished at. 

Student G (Appendix G) 

Student G's journey during the week was an inspiration for many of the other students. 

Self-described as a shy, controlled person, Student G was asked at one stage to share his 

feelings with the group about why he was controlled (Appendix B). With the rest of the 

group encouraging him, he was able to express his interest in fantasy writing in a unique 

but moving manner. 

Interestingly, although the experience was clearly very moving for Student G, it seemed 

to have little direct impact when he was recording his responses to the week's activities, 

although he does make the statement he now believes he can do anything he puts his 

mind to, and 'achieve whatever I want at school and in life'. 

Although comments like this suggest a possible over-simplification of the 6 P procedure, 

they do indicate that Student G's confidence was pretty high after the course despite what 

must have been a very challenging experience for him. 
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In reading his pre-course questionnaire (p. 52 Appendix U), Student G was very focused 

on personal goals and gave little away. His answers were short, for example, 'Don't 

know', 'An achiever', and 'By teaching me about myself and others'. 

By the end of the course, however, Student G seemed to express a greater desire to see 

himself as part of the group, while still allowing himself his personal journey. Where he 

had said 'Don't know', in answer to the question 'What do you think you can contribute 

at school?' in the pre-course questionnaire (p. 52 Appendix G), his post-course 

questionnaire revealed a deeper answer, 'I think that I can contribute at school by 

encouraging other classmates and trying to get everyone to work as a group.' 

Although Student G is still very work and personally focused his acknowledgement that 

by working with others and learning 'social skills' could well be a part of his journey was 

a great breakthrough for him 

Student G's course understanding sheet produced fairly standard answers which did not 

give much away other than his ability to reiterate what he thinks the teacher wants to 

hear. However, in his Self Report, Student U acknowledged his controlled, shy 

personality and seemed to disp!ay an acceptance of this as part of his personality. 'I am a 

contented person who just wants to please his parents. I am controlled, shy and peaceful 

but sometimes aggressive.' (p. 43 Appendix G) 

Student G gained great respect from the group during the week and in many ways this 

seems to be reflected in the confidence he gained through his interactivity with the group 

and the way they accepted him for who he was. 

Student H (Appendix H) 

Student H is a heavy-set boy who found the week's physical activities particularly 

challenging. In looking at his pre-course questionnaire, it is clear that Student H lacks 

confidence in some areas but still has a healthy sense of himself. Perhaps the most 

interesting answer Student H gives is to question 2 which asks, 'Where do you fit into the 

school?' Student H's answer of 'the shadows', shows he feels a little alienated and not 

confident when it comes to his public profile at the schoo!. 
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During the week, Student H faced some very difficult challenges which he overcame with 

great character. Although he was not always successful, all students admired the fact that 

he was willing to have a go at every activity and that he continued to show a positive 

attitude even when unable to complete activities. After the rock climbing, which Student 

H found very difficult, he wrote, 'I tried hard to climb but couldn't. The wall was easier 

than others. I continued to try. I made sure that I was safe from falling. I kept trying but 

in the end I couldn't and I was happy I tried.' 

In sharing this attitude with the other boys, Student H played a key role in allowing the 

rest of the group to see that successful completion of an activity was not to be judged by 

whether you finished it or not, but more by how hard you tried during it. This was a great 

gift to the group and one many of the other boys admired it. 

Student H himself developed enormously during the week. His course understanding 

answers were particularly revealing and positive. In answer to question 1, 'How have 

your beliefs about yourself changed as a result of the Learning Journeys week?', Student 

H answered, 'My beliefs about myself have changed. Before I came here I thought that I 

could get away with the least amount of work. Now I know the best is minimum. Also I 

was unconfident, but at the ropes course, when I tried to climb I felt much more 

confident. Also on Thursday when I broke 3 boards I felt great.' The moment when 

Student H broke three boards (Appendix B) was a highlight of the week. Encouraged by 

the other students, Student H had had the courage to come up in front of the whole group, 

having not been able to break a board all week, and try to break three in a row. It was a 

great risk for Student H as he had failed in the smaller groups many times, but when 

supported and encouraged by the whole crowd, Student H was able to break through all 

three boards and move out of 'the shadows' and into the limelight where his courage was 

appreciated by the other boys and allowed many of them to 'fail' in public and still see it 

as a success. 

Student I (Appendix I) 

Student I came to the Learning Journeys course as an excellent student who tended to 

blend into the background. Although confident in his own ability, he didn't always put 
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himself forward, as can be seen in his pre-course questionnaire where he gave little away. 

(Appendix E p.  52) 

Interestingly, in Student I's post-course questionnaire he also gave little away. However, 

it can definitely be said that his ideas had developed. Student I's pre-course answers 

perhaps suggest that while he was capable of understanding the questions asked, he had 

not yet developed the motivation to push himself into verbalising these answers. 

Student I's post course-questionnaire shows he has developed a greater sense of himself 

and his capacity to contribute to the school community. Although still fairly basic in his 

answers, Student I frequently refers to the group in his post course answers, whereas his 

pre-course answers were very self-centred. This development of a group consciousness is 

one of the main aims of the program and tends to lead students to a more empathic 

appreciation of their fellow students. 

In Student I's Course Understanding, he acknowledges that he now has a new 

appreciation and respect for his teachers. He also refers on several occasions to the need 

for mutual support within his friendship group and while his beliefs about himself have 

changed on a fairly superficial level, he does show in his Self Report that he is keen to 

adopt a positive attitude and work closely with his friends to make the school a better 

place. 

Overall, more than anything else, I think the Learning Journeys program helped Student I 

to confirm the unexpressed but well established belief systems he has about himself and 

his role in the school. 

Video Analysis 

The final phase of the process of qualitative cross valuation (Wiersma, 2000, p.  251) is 

that of video analysis of the program to help provide an insight into how the 6 P process 

of a Learning Journey helps create a cultural change where middle school boys can 

become autonomous learners in a structured school environment. 
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The video which is contained in Appendix B has been edited down from the original 50 

minute video shown to the students at the conclusion of the Learning Journeys program. 

The various students who speak on the video are representative a wider cross section who 

participated in similar activities. The suggestion that middle school is the ideal time for 

this types of activities has been well researched (Felder and Brent 1994; Felder 1995). 

The video contains snippets of the program and captures the essence of emotion and 

interactions which take place. Some may find the music emotive and distracting from the 

establishment of rigorous theoretical facts, but I chose to retain the music as it best 

represents the final product viewed by the students and the parents at the end of the 

course. 

Day 1 

Each morning of the program begins with the whole group brought together to hear a 

guest speaker talk about their life's journey and how they have applied the 6 Ps to reach 

their goals. Each speaker tells their story to the students, given one of the 6 Ps to focus 

their talk on. 

The first speaker for the course was actor, Speaker A. Speaker A's presentation revealed 

many of the reasons why courses such as the Learning Journeys program should form an 

important part of the school curriculum. Growing up as one of nine children in the suburb 

of Airport West, Speaker A's life has been a series of highs and lows. He has been a 

covert police operative and actor and recently landed his dream job as one of the lead 

performers in the hit musical Mumma Mia. Speaker A shared his story so well that the 

students really connected whether or not they had similar interests. Speaker A offered 

them the chance to see how his sense of Person and Place had helped him develop the 

principles and purpose which had allowed him to pursue the life of his dreams despite the 

very difficult circumstances he grew up in. 

The honesty with which Speaker A tells his story really struck a chord with most 

students. When asked to rank the speakers from 1 to 10 on their impact (see page i of 

Appendixes D to I), Speaker A received the highest ranking. 
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Activities 

As described earlier, the activities during Day 1 are designed to encourage students to 

make autonomous decisions within a group context. With the added pressure of time 

restrictions, weather conditions and group dynamics, activities are fun and also revealing 

in the way they expose the culture within the group. 

As can be seen on the video, students tended to fall into the traditional modes of 

aggressive communication when activities went wrong. By changing the dynamics of 

each activity, however, students were faced with different challenges which allowed 

different character types to stand out at each one. Although the physically stronger 

students tended still to dominate wherever possible, it was fascinating to observe (see 

Appendix B) how different students responded to being designated leaders in different 

activities. Some who knew the best way to solve a problem were often overrun by more 

active, confident students who assumed their way of doing things was best. At other 

times, students who tried to be heard and were ignored became disenchanted and stood 

back from the activity. 

The final activity of the day, which was the board break (see page 115 of this thesis), is 

perhaps the most revealing. It is here that many of the group are unsuccessful and the 

debrief of this activity is the most important part of the day. As Neil and Dias (2001) 

found, there is encouraging empirical evidence to indicate that the 'cutting edge of 

challenge it seems can and does make people stronger, particularly when the salve of 

social support is applied.' This social support includes the feedback provided by 

facilitators who open the experience to relevant discussion. Student H (Appendix H 

p. 37), for example, says after his climbing experience, 'I tried hard to climb but couldn't. 

The wall I chose was easier than others. I continued to try. I made sure that I was safe 

from climbing. I kept trying but in the end I couldn't and I was happy I tried.' 

Teaching students that failing while trying is okay as long as learning takes place is one 

of the main culture shifts day one tries to achieve. Naturally, there are times where a 

student is put to the 'test' and 'passing' indicates the required acquisition of knowledge 

or skill has been gained, but often the main lesson is to be found in the process not the 
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result. Is it a success for a climber to reach the summit of Mount Everest but die on the 

descent? 

The competitive notion of school examinations and sports-orientated extra-curricular 

courses encourage a competitive atmosphere within most schools. This in turn establishes 

a competitive interaction between students who tend to judge and interact with each other 

within a culture that success is king. This leads to the formation of peer groups based on 

safety in numbers, rather than respect for the individual. As Simmons and Kiarich (1989, 

p. 13) wrote about a successful advisory program and its influence on school climate, 

'Students who have learned to cooperate with and care about others help 
create a pleasant school atmosphere in which everyone feels a sense of 
security and belonging ... The results are increased concern, trust, and better 
communication among the entire school community.' 

Thus the students, are arranged into different groups and introduced to activities which 

are likely to result in task-orientated failure but group-orientated success, are forced to 

deal with the reality that failure is all a big part of the journey, one within a culture that 

appreciates effort ahead of success, the structured school environment that can allow for 

individual and group mistakes and see them as positive steps on the road to the creation 

of autonomous learners who can operate within a structured environment. 

Day 2 

Opened by youth worker Speaker B, Day 2 is designed to explore the notion of Person 

and place by allowing students to see that who they are is a choice, not something 

determined by the group around them. This is perhaps the key moment in the Learning 

Journeys program because it is the point where we explore the tension between individual 

and group behaviour. While traditional school structures promote success within the 

context of the school culture, thus influencing students to conform in order to become 

part of the group, Learning Journeys seeks to establish a balance between the two, where 

individual expression is encouraged in an environment where quieter students, who are 

often swamped by the more aggressive, dominant students, are offered the chance to 

declare who they are and what they feel. When others in the group see this, a shift occurs 
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in the room. Dominant, aggressive students then have the chance to use the energy 

created in the room to reveal the person they are. 

The results are always revealing, but need to be skilfully debriefed and placed back into a 

safe context which should pre-exist in the school's pastoral system. For example, after an 

initial reluctance to come to the front and tell a personal story to the group, when Student 

E shared his story of surviving cancer (Appendix B), others became more willing to stand 

up and share their own stories. 

It is this experience of sharing stories in a controlled space which is above all the most 

likely thing to create culture shifts among the group. When a student stands before the 

group and is accepted and respected for who they are, the realisation that the journey is to 

be an individual within the group rather than a conformist in order to fit into the group is 

in many ways the purpose of Learning Journeys. In Appendix B, Student K says, 'It felt 

good to share my story and be accepted by the group.' Rather than acting in alignment 

with who the institution (school) wants the student to be, the student is encouraged to 

express who they are within the safe and acceptable confines of the institution (school). 

This culture shift is created by setting a positive scene and explaining to students how 

peace on the journey is more likely to be reached when they learn to align who they are 

and where they are going, rather than being who the group wants them to be and where 

the institution wants them to go. This is a difficult tightrope to walk as the institution is 

usually a reflection of the parent group and current culture which created it, so the values 

espoused are most often those which reflect the group in power. This theory was 

espoused by Cavanagh et al. when they said, 'Australian children in public schools have 

to go to school to learn what the teacher wants them to learn, which is what the state 

wants the teacher to teach.' (p.  60, 1991) The key is to pass on these values with one 

hand while also offering the students the chance to accept or legitimately reject them with 

the other. 

To do so, we ask students how they want to be remembered at the school. 'Do you want 

to be remembered as somebody or just anybody?' We then ask students to come to the 

front of the group and share their fears and challenges in life and as Speaker B points out 
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in the video, it is not really important what the students say at this point, it is how much 

they are willing to give of themselves which creates the culture shift. As Egan (2001) 

says, 

'The story form is a cultural universal; everyone everywhere enjoys stories. 
The story, then, is not just some casual entertainment; it reflects a basic and 
powerful form in which we make sense of the world and experience. Indeed 
some people claim that the story form reflects a fundamental structure of our 
minds (Levi-Strauss, 1966). Whatever the case, it is clear that children are 
readily and powerfully engaged by stories.' 

Student E's story of surviving cancer opened the way for many others to tell their story 

and be affirmed within the group. The stories which followed all varied in format and 

expression and yet remained connected by the uniting acceptance in the room at the time, 

that if the person at the front could be accepted and respected for expressing who they 

were, then it was okay for others to do the same. 

The rock-climbing wall activity which follows Speaker B's presentation was a chance for 

students to build on this trust in a different environment. While setting structured goals 

such as how high a student could climb or how difficult a route a student could master, 

the aim of the exercise was to see how well the students could work together. By asking 

the students to relate the experience to the 6 Ps on pages 35 and 37 (Appendix A), I 

attempted to refocus them on the individual learning they had experienced in Speaker B's 

session and reapply it in the 'real world'. Responses in this section varied and the team 

work of belaying (assisting with climbing safety) and climbing helped to establish the 

trust required to help each other climb. 

Although the majority of feedback sheets viewed the climbing as an individual activity, 

the concept of team work and relying on others was frequently expressed. 'It probably 

taught me to look out for others as well as myself.' (Appendix B) Others such as Student 

E also managed to make the even higher connection between life experience and the 

experiences of everyday living: 'My purpose was to get higher than I had done two years 

ago when I was sick.' (Appendix E p.  37) 
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DAY3 

The lessons learned during the rock climbing also helped students see how much 

preparation went into the safety and planning of a successful adventure which led them 

into the Day 3 activities introduced by AFL Player Speaker C. 

Dubbed too fat and too slow to play AFL football, Speaker C's story was one of 

persistence and determination. Having encountered the necessity for persistence and 

determination on the climbing wall, the students had a basis to explore the characteristics 

the next day in different circumstances. 

The link between persistence and resilience is a key one on the Learning Journeys 

program. Although Speaker C's approach was often too uncompromising and macho-

orientated, the students were exposed to the concepts of having the resilience to work 

hard enough in the face of difficult odds to overcome the hurdles on their journey. 

Speaker C's talk revolved around encouraging students to avoid the traps of peer group 

and media pressure and to develop their own character by being true to themselves when 

making hard decisions. 

Speaker C then discussed how once we have developed as individuals there is a 

satisfaction to be gained by being able to express this individuality within a team context. 

This is an important message to share, considering the original aim of the course, which 

is in line with Gestalt Theory 'to bind together so strongly as a Year level, we become 

greater than the sum of our parts'. 

To test this team work and encourage students to overcome their fear of failing in front of 

others, students attended a high ropes course after Speaker A's presentation. Here the 

focus was on team work and overcoming fear. Faced with the difficulty of overcoming 

physical fears of climbing, some students also needed to address the emotional 

difficulties of succeeding and failing in a supportive environment. 

The interview with Student Climber (Appendix B) here is a very telling one and points 

out one of the difficulties with physically based activity courses. Those students less 

capable physically often experienced difficulty completing the activities, particularly 
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overweight students. While a student climber (Appendix A) did say he felt supported by 

the group, the fact that his success or failure depended on completing the exercise rather 

than how hard he tried is a difficult life reality to overcome on the course. 

Student D's (Appendix B) comment of feeling he was working for himself but also 

helping to gel others together is the desired outcome and one that most students appeared 

to share. Although there is no way of knowing how far this attitude would extend in 

creating an ongoing cultural change, there is little doubt that having once shared it during 

the course helps later in the week to highlight the value of group support for individual 

success. 

The scene where the student is helped to climb over the wall is indicative of the type of 

support Learning Journeys attempts to build within the group, where the satisfaction 

comes not so much from completing the task as from helping others to complete it as 

well. On a micro level, the ropes course does represent the challenges often faced in life 

and teaching students the skills of working together to overcome these problems is a 

valuable life lesson. 

Day 4 

By Day 4 on the course, a general observer would notice little overt difference in the way 

the students interact. However, on an individual basis, as Appendices D to I (pp  52-57) 

show, the students expressed a significant improvement in their understanding of 

themselves and how they function within their particular social groups. This was 

consistent with other similar, off campus, studies on similar programs. Self analysis from 

students indicates the course is working. At The RedCliff Ascent Wilderness Program in 

the United States, they found, 

If you place your child in RedCliff's wilderness treatment program, you can expect that: 

9 1.4% of the students that enrolled in RedCliff Ascent course experience 

significant positive personal growth. 
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After six months 46.2% to 47% will show continued positive behaviour. 

(http://www.redcliffascent.corn/summaryofstudies.html)  (01. 03 .03) 

Day 4 Speaker D told the boys the story of past players he had coached who had never 

heard the call until it was too late. He encouraged students to start their journey now 

whether they believed they were ready or not. For Speaker D, the journey always 

revolved around teams and team rules and he stressed to the students that even if they 

hadn't found their own passion yet, they could still begin their journey by contributing to 

the team. 

There is a large amount of literature on the need to belong and play a role in a team. As 

Walker et al. (1993) state, some of the reasons for joining gangs or wanting to be part of 

a team may include: 

• a search for love, structure, and discipline 

• a sense of belonging and commitment 

• the need for recognition and power 

• companionship, training, excitement, and activities 

• a sense of self-worth and status 

• a place of acceptance 

• the need for physical safety and protection 

• a family tradition 

While I am not suggesting that individuals can't learn and grow in isolation, I am saying 

that, as Maslow states, 'If both the physiological and the safety needs are fairly well 

gratified, then there will emerge the love and affection and belongingness needs, and the 

whole cycle already described will repeat itself with this new centre.' (Psychological 

Review 1943, 50, pp.  370-396) 
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Student K's Story Day 4 

Day 4 often produces the most insightful moments on the Learning Journey course. 

During the group session where students go through the booklet and revisit the concept of 

the 6 Ps, it often becomes quite emotional for those who perhaps for the first time in their 

school careers get the chance to express something of themselves in the group. Student K 

suffers from the disease of Asberger's and has had some problems relating to the other 

boys in the Year level. By giving him the chance to tell his story to the group, Student K 

struck a chord with many of the students with his honesty. This perhaps opened the door 

for a greater understanding of the problems he faces in a social context. Student F, for 

example, was moved to say in Appendix B, 'I admire him. I don't know if I could be that 

honest.' 

When Student K chose to come into the middle of the group and share his vulnerability, 

he immediately gained the support of those in the room because he was prepared to be so 

honest. Although this cannot be 'proven' in Appendix B, you can see how intently the 

group is listening to Student K. When asked who would be prepared to approach Student 

K after sharing his story, to at least initiate a friendship, most of the other boys raised 

their hands. It is here that Learning Journeys has its real impact. While the commitment 

of the students at that moment may last no longer than the exercise itself, at least for a 

minute both Student K and the group were exposed to the state of peace where they 

witnessed one student experience the 'flow' following the 6 Ps to their end point. 

Student K himself says, 'When I started talking and people started agreeing with me, it 

started to feel better that people started to understand what it is like for me when they 

only saw my shell.' 

Student F's response to this is typical of the respect this type of honesty elicits from the 

group. 'I'm not sure if I could be that honest. I'm not sure, and I respect him for being 

that honest.' 
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Student G's Story 

Student G is a quiet boy who describes himself as controlled. During the Learning 

Journeys week, he tended to blend into the background, so when asked to share his 

passion with group, he found the experience very challenging. At any stage during this 

process, Student G and all the other students who ended up in the middle of the circle had 

the choice to sit back down if they felt too uncomfortable, but to his credit Student G 

chose to stay. 

When asked to declare in front of the group what his passion was, Student G and the rest 

of the group felt really embarrassed and the pressure not to 'make a fool of yourself' was 

enormous in the room. When the group was asked the question, 'Where does the 

embarrassment come from?', the answer came that it stemmed from the fact that people 

would judge you and dislike you for declaring your passion if it was different to that of 

the others. 

By asking the group to close their eyes and clap their hands, Student U was given the 

chance to express his passion for the book The Hobbit, in a very non-controlled manner. 

When this process was finished, Student G was both exhilarated and emotional. When 

asked where the emotion came from, Student G replied, 'It came from having the chance 

to express myself.' Having spent most of his school life bottling up his passion, Student 

U's experience bought to light for the other boys in the group the intense pressure which 

exists for individuals to conform rather than express individual passions. Student U's 

declaration won him huge applause from the group and opened to the door for others to 

share their passions as well. 

The following story, shared by Student L, showed the group what it was like for some 

students who struggled academically to really express themselves within a culture that 

values academic achievement so highly. Despite the fact that Student L said it felt 

demeaning to tell the group this, every single person in the room said they admired his 

personal strength and courage. When working from this basis, where students feel 

supported sharing the truth about their school experiences, the rest of the group begin to 

see how true self-expression is more admired than that of many students acting a certain 
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way in order to fit into the group. This can be seen in Appendix B when the facilitator 

asks if Student M's attempt to play the tough guy and to claim the 'upper hand' over 

people actually works. Nobody responded, suggesting Student M's attempts to 'act 

tough' had been seen through by the group. 

Student M's story was an indication of this. By choosing to come into the middle of the 

group, Student M was expressing his willingness to share the space which had been 

created by the students who spoke before him. When asked what his role within the group 

was, Student M told them he acted tough to have the upper hand over the others. 

However, as the group sensed when asked, not one person felt this was the case. When 

pushed a little further, Student M soon began to open up and declare his real motives. He 

was honest enough to say, 'I don't really have any talents,' and at that moment the room 

began to side with him. I suspect most in the room knew the statement wasn't true and 

that it was more a revelation of his lack of self-esteem. It was an indication that Student 

M found it hard to find a niche for himself within the school environment and thus acted 

the bully to help give himself an identity. 

Having admitted this, Student M then went on to share with the group that he often felt 

alone at home and so when he came to school he felt the need to draw attention to 

himself. At this point, he had made perhaps the most honest declaration of anyone during 

the week. Giving him the option to opt out at this stage was very important. These 

sessions often reveal things which are better dealt with in a private counselling situation, 

but the applause Student M received as he walked back to his chair was an indication that 

many admired his honesty and even related to aspects of his story. The role he had played 

on this occasion was different to his normal 'clowning' self and the progression during 

the exchange indicated, to the observer at least, that his sincerity was appreciated by the 

other students. 

To anchor the emotional experience, the egg exercise is a way of physically 

demonstrating the difference between character, personality, and spirit. By seeing the 

shell as the outside personality, the white of the egg as the character, and the yolk as the 

spirit, students receive a clumsy but visual example of how resilient people can be when 

they are in alignment. Being unable to break the egg when pressure is evenly applied is a 
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bit like the experience each of the students has just shared with the group, in that they 

have been able to remain resilient by aligning the 6 Ps and honestly seeking to live 

through them 

Student K's closing comments about seeing the world differently was an encouraging 

sign that the understanding which had begun to develop within the group was helping to 

open them to the possibility of a culture change which promoted individuality within the 

group context. 

Day 5 

The final day of the Learning Journeys program is designed to bring the individual 

students together and have them pass on their knowledge to the junior school boys who 

arrive in the afternoon. This process encourages students to shift from being autonomous 

learners to team players working together with the wider school community to meet both 

personal and group goals. 

Using a former student to finish the week as a guest speaker helps the students see how 

the journey of life and the 6 Ps often leads you back to the place you started. Despite 

Speaker E's many achievements at a young age since leaving school, he still managed to 

focus his presentation on the role that institutions such as the family and the school had 

played in his journey. 

Following Speaker E's presentation, the students went to a spot on their own where they 

spent a few hours recording their experiences of the week and relating them back to the 

6 P model. This quiet time for reflection also allowed them time to prepare for the 

afternoon's activities of teaching the Learning Journey program to junior school students 

through an activity-based series of exercises. The cultural shift here was one of the most 

powerful during the week. Suddenly, the students were faced with the reality of being in 

charge. Having spent the week walking in each other's shoes they were now given a 

glimpse of what it is like to walk in the shoes of their teachers. 

With activities prepared and the responsibility shifted into their hands, the students, 

particularly those in Group 0, suddenly became very responsible and, having seen the 
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world from a teacher's point of view, many returned to school with a new appreciation 

for the difficulties faced by teachers trying to get a message across. 

After the junior school students had left, the final activity of the week was pyramid 

building using all 170 students. The task was next to impossible to achieve in this culture 

given that only one misplaced student would cause the collapse of the rest. The students 

got the chance to create something greater than themselves and surrender to the group. 

Whether the pyramid was successful or not was almost irrelevant and when after five 

tries it collapsed time and time again, the students began to see how fragile group 

structures could be, unless the group was prepared for the fundamentals of working 

together. And in line with the week's journey, the pyramid brought us back to our starting 

point of all having to work together. This difference, hopefully, at this stage, however, 

was that students were now working together to support each other's individual 

differences within the group context. Student H's (Appendix H p.  57) answer was 

indicative of the type of response given to explain the concept of working together with 

the group. 'As part of a group I need to contribute to the group so that all members will 

benefit from the help of others. If I contribute to the group I know that when I need help, 

the group that I supported will support me.' 

As the teacher the experience is very difficult to judge. Looking back on the week, it is 

easy to think of all the low and high points and come away thinking that nothing more 

than a collection of experiences has occurred. Some had large effects others did not. And 

thus the end question emerges, does the 6 P process help create a cultural change where 

middle school boys can learn autonomous skills and transfer them into a structured 

school environment? 

'Modern Western culture provides limited opportunities for healthy, guided 
rites of passage. Schools in the 21"  century need to respond to student and 
social needs by adapting curriculum delivery to facilitate the healthy 
psychological development of children and adolescents. There is more than 
sufficient evidence to justify educators and policy makers making more room 
for implementing adventure-based programming in mainstream schooling. 
(Neil, 2000) 

These 'guided rites of passage' Neil refers to are the backbone of the Learning Journeys 

6 Ps program. Each of the activities discussed in this chapter is in itself a rite of passage 
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within a larger context. In gathering this data, we are now faced with the question of 

analysing what the thesis has achieved. The following chapter will look at the testimonies 

of students involved in the study and explore the implications of the more general 

answers they gave to questions titled Course Understanding (pp. 56-57 of Appendix A). 
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CHAPTER 6 



CHAPTER 6 

FINDINGS 

What did the thesis achieve after gathering the data? 

Using my original four indicators as reference (see page 25 - 26 of this thesis), I will now 

summarise the findings and draw conclusions as to the success of the program. 

Indicator 1 

Using Palmer's 4 point model (1998, p.166) (see below), I will ascertain if the 

Learning Journeys 6 P model has established a cultural shift in the group through 

the process of individuals becoming autonomous learners. 

Clearly, from student feedback (see below), the course was judged a success. Given 

phase one of the intended indicator of the program's success was to have passed through 

Palmer's four stages as indicated below, the results show students clearly progressing 

through each of the stages to varying degrees. 

'Stage 1 Isolated individuals make an inward decision to live "divided no more", 
finding a centre for their lives outside of institutions. 

Stage 2 These individuals begin to discover one another and form communities of 
congruence that offer mutual support and opportunities to develop shared 
vision. 

Stage 3 The communities start going public, learning to convert their private concerns 
into the public issues they are and receiving vital critiques in the process. 

Stage 4 A system of alternative rewards emerges to sustain the movement's vision 
and to put pressure for change on the standard institutional reward systems.' 
(1998, p.  166) 
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In answer to the question, 'What has the Learning Journeys week taught you about the 

need to be a contributing member of the group in order to achieve what you want in your 

school and life?', students answered with the following. 

'Learning Journeys has highlighted the importance of getting involved and 
giving everything your best shot. (Stage 1). This has come about by the great 
atmosphere provided both at [the Learning Journeys venue] and at the 
Climbing/Ropes Course. (Stage 2.) I genuinely believe that the week has been 
beneficial in developing myself as a person. Stage 4). (Student D, Appendix 
D) 

'When we were doing the pyramid. It clicked in my head that one person 
couldn't do what our group was doing. So a team effort is important.' (Stage 
4) (Student E, Appendix E) 

'If I want to get anything out of the group, I need to put in. (Stage 2) If you 
give people and the group support and encouragement, you will get it back 
ten fold, and this is a huge help in trying to achieve things.' (Stage 4) 
(Student F, Appendix F) 

'It [Learning Journeys] has taught me that without synergy nothing will go 
right.' (Stage 4) (Student U, Appendix G) 

As a part of the group I need to contribute to the group so that all members 
will benefit from the help of others. (Stage 3)1 know that if I contribute to the 
group I know that when I need help, those that I supported would support 
me.' (Stage 4) (Student H, Appendix H) 

'That if we want to achieve we will need to have the support and help of our 
peers, then we can accomplish anything.' (Stage 4) (Student I, Appendix I) 

All of the above answers suggest a sense of unity, community and reward emerge as 

important to the student. Every student mentioned the positive interrelation between the 

group and the individual. The belief that, to grow and develop as an autonomous 

individual, you need to learn how to interact positively with the group comes through 

very strongly. This is consistent with Palmer's model and suggests students become 

autonomous learners, (in the short term at least), by linking their learning to something 

greater than just academic marks or self-interest. 
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Indicator 2 

I will show how the link between the 'real life' activities (such as outdoor 

activities, peer tutoring, media related activities and personal reflections) of the 

Learning Journeys 6 P model inspires autonomous learning and create a change 

in group culture through exposing students to a deeper purpose in their life. 

These results indicate that students not only see the value in autonomous learning but that 

they proactively seek to create an environment where individuality and diversity are 

valued within the group who have a common goal. 'As a part of the group I need to 

contribute to the group so that all members will benefit from the help of others.' (Student 

H, Appendix H). (See also pp.188, 119 of this thesis.) 

What is also clear from the study is that the goal of the group needs to be defined by the 

practitioner rather than the students. As was seen by the brevity of answers in the pre-

course questionnaire, (see pp.  52 to 53 of Appendices D to I) it is unlikely that students 

will enter the course with a real sense of personal or group direction. Indeed initial 

responses appear to indicate students were not thinking particularly deeply about their 

own purpose at school or how the school is set up to help them achieve this purpose. 

While all students surveyed were able to suggest careers, very few could explain in any 

detail the 'how' 'why' and 'where' of these potential careers. 

However, following the range of activities and personal reflections offered during the 

week, student responses to the same questions changed dramatically (see pp.  52 to 53 of 

Appendices D to I). Although this is naturally to be expected given the week is geared 

towards being able to answer the post course questions, it is clear the students now (in the 

short term at least), have a clearer sense of autonomous purpose. This in turn has 

translated into a more motivated approach towards creating a culture shift where the 

value of the student as an individual and as a member of the group are valued equally. 

(See student K in Appendix B) 

The results show that by providing a safe, positive environment, where students can 

explore and express who they are, students are able to find the acceptance and respect of 
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the group based on self expression rather than the role dictated to them by the group. 

(See student L in the Appendix B). 

Further student feedback analysis reveal, students expressed many of the characteristics 

of autonomous learners. 'My self-confidence has benefited enormously this week. I now 

believe that if I put my head down and work hard I can achieve anything.' (Student D, 

Appendix D). 'It has taught me nothing is given to you on a silver platter. You must work 

hard to achieve what you want in life.' (Student E, Appendix E). 'I need to go by life by 

the right guidelines as well as following my principles when going for goals.' (Student F, 

Appendix F). 'It has taught me you have to persist and use the 6 Ps.' (Student G, 

Appendix G). 'If I want anything in life I must make sacrifices, but I know the sacrifices 

are worthwhile in the end.' (Student H, Appendix H). 'That if I want to achieve 

something that I have to work hard, admit to failures but in the end, I know I can achieve 

it.' (Student I, Appendix I). This willingness to accept responsibility for one's own 

actions suggests that in the short-term, anyway, the students have developed an 

autonomous mentality which allows them to stand them alone as individuals and yet, as 

the previous section suggests, binds them together with a greater sense of group purpose. 

This sense of purpose, which is created through the use of 'real life', activities becomes 

the motivation to create both personal and social change. 

Clearly the Learning Journeys 6 P model increases student motivation and their 

perception of their own willingness to work hard. This is aspect of the data refers to 

indicator 2, which explores the link between the 'real life' activities (such as outdoor 

activities, peer tutoring, media related activities and personal reflections) of the Learning 

Journeys 6 P model and whether this process inspires autonomous learning. As outlined 

by the following statements from page 99 of this thesis, 'I am beginning to understand the 

different types of discipline teachers impose on students.' (Appendix D p.  56), 'My 

beliefs of acceptable behaviour has greatly changed and I hope it has changed in others in 

the group.' (Appendix H p. 56), 'I used to think that the rules were unfair. I still don't 

agree with them, but I can see why they are there.' (Appendix E p.  56), there has emerged 

a strong relationship between, the students increased motivation and their willingness to 

accept responsibility for their own actions within the group. The use of 'real life' 
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challenging activities, and honest self-expression as methods of learning, have challenged 

the students but also stripped away their reliance on the overt social hierarchies which 

exist back in the school environment. 

One question I did not address in my original indicators which would be worth studying 

in the future was whether this cultural change has been sustainable. 

The research has suggested (see comments outlined by the Head of Year below) that the 

success of a program such as Learning Journeys will only ever exist in isolation unless 

the principles espoused during the program are consistently reiterated back in the school 

environment. As indicated in The RedCliff Ascent Wilderness Program in the United 

States, (http://www.redcliffascent.com/summaryofstudies.html)  (01. 03 .03) this appears 

to be possible, but in the case of Learning Journeys will take time to establish. 

In this context, it is important to suggest that autonomous learners may oscillate between 

functional autonomy and group mentality present back at most schools. The nature of a 

whole-school approach to a course such as Learning Journeys raises all sorts of 

difficulties. As Cuttance (2001) found, two of the most difficult yet important steps 

towards instigating the whole school approach required to maintain cultural change are: 

'Effective innovations [were] rooted in whole-school understandings and beliefs,' and, 

'Teacher learning may be the most important outcome.' 

By taking students off campus and exposing them to 'real life' activities, there is a chance 

for students to start afresh in a new environment but, once returned to school, the old 

triggers for misbehaviour are often still in place. To begin to counter this problem we 

have looked at introducing a weekly Personal Development class which will teach the 6 

Ps of the Learning Journeys program in more depth and in the school context. By doing 

this both before and after the program, the students are able to gradually build the 6 Ps 

into the environment of the school as well as into the off-campus Learning Journeys 

program. 

Comments made by the Head of Year below back up Cuttance's findings that a whole 

school approach to assist the development of functional autonomy, is required to sustain 
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learning and that above all it is the staff who need support to maintain the cultural change 

once it has been achieved. 

The group's behaviour once back at school after the program certainly 
changed although I doubt the culture shift would be sustainable. Even a week 
after the course, the signs were returning that the group would revert to their 
old ways given they were returning to the same school environment they left. 

Other staff certainly don't understand what happens at the Learning Journeys 
program and this is a problem for them. Not understanding what the boys 
have experienced means they are unable to relate or reiterate the things 
learned during the week. The 6 P concept for instance is hard enough to grasp 
after a week's exposure to it, let alone never having heard of it at all. 

I would say the greatest success of the Learning Journeys program came on 
the individual level. Even if the group has not been able to sustain the 
commitments and promises they made during the week, there is no doubt 
each of the boys involved has grown as an individual. Of the many 
conversations I had with boys during and after the week, all implied that they 
had learned how to operate better as a group and they all expressed that they 
had learned something significant about themselves. 

The implications here are as follows. Yes, the 6 P Learning Journeys program does help 

create a cultural change where middle school boys can become autonomous learners in a 

structured school environment. But unless that structured environment reiterates the 6 P 

program back at the school of origin, my observation is that once back at school, the 

prevailing culture appears to gradually re-establish itself. Questions remain as to whether 

the individual student has experienced enough of a change to remain autonomous despite 

the reversion into the old environment. 

Likewise the in servicing of staff, as stated on page 107, is a crucial and often difficult 

process. For the program to gain 'whole school' support is essential that staff be both 

enthusiastic and knowledgeable about the program. 

The implication here is that a whole school approach is ideal for the long-term success of 

the program. As Keitner (1998) says, 

'This new approach takes an integrated view of the reform process. It is based 
on the concept that the way to successfully improve school performance is to 
simultaneously change all elements of a school's operating environment so as 
to bring each element into alignment with a central, guiding vision.' 
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It is often too hard for an individual teacher to take on a task of the magnitude of 

changing the culture of a whole school. Instead, the Learning Journeys 6 P program 

works around creating a pocket of excellence, into which others are welcome to enter. As 

Palmer says, 'Experimentation is risky. We rarely know in advance what will give us life 

and what will sap life away. But if we want to deepen our understanding of our own 

integrity experiment we must and then be willing to make choices as we view the 

experimental results.' (1998, p.  16) 

While this pocket of excellence is open to attack from the many hindering forces which 

Cavanagh et al. (1991) state should only be challenged 'at one's own peril', the notion of 

a pocket of excellence, in this case the Learning Journeys program, can establish itself as 

an agent of cultural change and gradually gain support. 

In creating this pocket of excellence, the research suggests that prior staff training in the 

6 P process is important to help establish the 'real life' links between peer tutors and 

students. As the Head of Year pointed out after the program had finished, 

'Other staff certainly don't understand what happens at the Learning Journeys 
program and this is a problem for them. Not understanding what the boys 
have experienced means they are unable to relate or reiterate the things 
learned during the week. The 6 P concept for instance is hard enough to grasp 
after a week's exposure to it, let alone never having heard of it at all.' 

School staff should be encouraged to attend the program wherever possible but no 

pressure should be placed on the school curriculum. However, both before and after the 

program is run, staff should be fully briefed and made aware of the events which took 

place and even be encouraged to contribute the following year. 

The thesis showed that inclusion of the whole-school body is also a desired outcome of 

the program, and that this outcome would greatly enhance the success of indicator 3. 
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Indicator 3 

I will then show how this purpose becomes the driving force to help establish the 

principles and persistence necessary for creating cultural change. 

Comments from my field notes including 'this moment when it all came together and you 

couldn't help being really proud. I think we all felt like that.' And 'We worked hard on 

the Internet site (See Appendix C) because we knew people outside the school would see 

it.', indicate that having parents present at the end of program evening created an 

enormous sense of pride in the students and helped establish a purpose for doing the 

Learning Journeys Program. The chance for students to teach their parents what they 

learned proved invaluable in providing real life motivation and self direction for students. 

Furthermore, a very clear pattern emerged in the student Course Understanding sheets 

which indicated almost all students had developed a clearer sense of the principles and 

persistence required to first create and then sustain the positive cultural change they had 

taken part in during the week. (see pages 105, 107 of this thesis). It is my contention that 

this clarity is created by the prior steps of Person, Place and Purpose. As with Maslow's 

hierarchy of needs and Aliport's functional autonomy models, the Learning Journeys 

experience indicates that students can achieve a clearer purpose in life, if they first learn 

to explore the questions, who am I? (Person), where am I? (Place) and why am I here? 

(Purpose). 

While it is fine balance between the self discovery of the answers to these questions and 

the institutional guidance required to help the discovery, what emerges from this study is 

that with, specific, direct programs designed to explore these three questions, middle 

school boys ( and I suspect girls) are able to create the links required to increase 

motivation and purpose through self discovery rather than 'discovery' imposed by an 

institution who measure the success of the individual against the group norm. 

By allowing students to experience 'success' through who they are, rather than through 

who the institution wants them to be, I contend that we create an environment where 

students are more motivated and likely to create positive cultural change. 
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Indicator 4 

To show how this cultural change enables students to reach the final stage of the 6 P 

model, called Peace, by being able to develop as autonomous learners while still 

relying on the group for support. 

It is here the study, begins to flip back on itself. Having stated that the students need to 

experience a self driven cultural change, the study also reveals this change needs to be 

initially directed by the school. By moving off campus and creating a 'sub culture', the 

program has a chance to breathe and create its own direction, however none of this would 

be possible without the school's consent. Given the responsibilities both legal and ethical 

faced by schools today, this direction must be firmly based in rigorous, reliable, research 

with clearly defined outcomes and guidelines. The potential for programs of this nature to 

develop into teacher centred, self indulgent, student manipulation is a major stumbling 

block in their establishment. 

Practitioners and teachers who themselves have not passed through the process are 

unlikely to fully understand the concept of the sixth P (Peace), or what Csikszentmihalyi 

(1997), calls 'flow'. 

The final phase of Learning Journeys is one which is not constant. Like 

Csikszentmihalyi's (1997), 'flow', 'Peace' is state best reached without the restrictions of 

other people's expectations. As Csikszentmihalyi (1997 pp44  - 45), says, [teenagers] 

'feel most constrained in school, in churches, and other places where their behaviour 

must conform to others' expectations.' This study has shown that while on the Learning 

Journeys course, students differentiate between, the course and the school. Being off 

campus, outdoors and out of uniform, students are given a glimpse of education without 

some of the restrictions of school based discipline. However, as the early days of the 

Learning Journeys program showed, without continuous, specific direction and purpose, 

students reverted to old group hierarchies and their behaviour degenerated. (Jon Carnegie 

field notes 1998). 

What emerges from this finding is that, in order for students to experience Peace and a 

sense of individual autonomy, the best environment is a highly structured, yet non 
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obtrusive program, which has a clearly defined purpose broken into stages which revolve 

around real life activities and safe personal reflection 

Conclusion 

There is no doubt, following the research of this paper, that the Learning Journeys 6 P 

program does indeed create a shift where middle school boys become autonomous 

learners within a structured school environment. The implications of these findings are 

many. 

The process of becoming an autonomous learner is systematic. By taking students off 

campus into a new environment and starting with an exploration of Person, the student is 

given a chance to see themselves from a different perspective without the filters which 

formally existed at school. 

In line with Palmer's four stages, the Learning Journeys 6 Ps enable students to find 

common ground with other students, express themselves honestly in public and 

subsequently lock into the magic of being accepted for who they are. This sense of 

Person, enables the student to then establish more clearly a sense of Place. 

This process is aided by the use of outdoors, 'real life' activities which help give an 

immediate purpose to students actions. This purpose then becomes the motivation to 

develop persistence and the determination to follow principles which the student knows 

in their hearts will lead to success. This inner council and guidance forms the basis of 

functional autonomy or what the Learning Journeys model calls Peace. 

Once students have experienced the process in operation, they can begin to apply it to all 

aspects of their life. This shared realisation that being an individual within a group is far 

more real and exhilarating than constantly conforming to group norms, becomes 

addictive. Students seek the sensation over and again, and in the process, the group 

culture is slowly changed to one which values self expression and honesty. Any teacher 

who has experienced this will know what I am talking about. It is the moment when 

students are in touch with who they are. From here the possibilities in teaching are 

endless. 
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"If there's one thing on which I'm an authority, it's how to blend the talents and 

strengths of individuals into a force that becomes greater than the sum of its 

parts. My driving belief is this: great teamwork is the only way to reach our 

uitimate moments, to create the breakthroughs that define our careers, to fulfill 

our lives with a sense of lasting signfficance' 

Pat Riley 

The Winner Within 

A Life Plan for Team Players 
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AIM: 

To bind together so strongly as a year level, we become greater than the sum of 
our parts. 

How do we know when we have reached this level? 

When each student can answer yes to the following questions and have five peers 
answer yes to the following questions for them. 

Do you accept yourself for who you are? 

Do you accept others for who they are? 

a While being concerned for yourself do you also recognize the needs of others? 

a Do you understand the social forces that act upon you? 

a Do you have a peer group who shares your common interests? 

a Can you be disciplined, understanding, positive, tolerant, kind and creative? 

• Can you be yourself within the bounds of the school rules? 
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What is Learning Journeys? 

Learning Journeys is a five day program run from the Bulleen playing fields. 

It is designed to take you on a 'journey' which explores the following questions about 
you and your year level, based on the 6 P approach. 

PERSON 
Who Are You? 
What is the difference between your character and your personality? 

PLACE 
Where Are You From? 
Where Do You Fit In? 
Where Are You Going? 

PURPOSE 
Why Are You Here? 
What Is Your Dream? 
What Are You Going To Do With Yot:: Life? 

PRINCIPLES 
How Do You Want To Live Your Life? 
What Things Are True To You? 

PEACE 
How Do You Create Synergy For Yourself And In Your Group? 

ASSESSMENT: 

Assessment will be based on the following three criteria. 

Ability to participate during the Learning Journeys week. 

Ability to convince staff of commitment to becoming a constructive member of the 
Year 9 Community. 

Ability accept and be accepted by others in the group. 
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DAY 1: 

TIME GROUP! 

Orienteering 

GROUP 2 GROUP 3 Group4 
9.00 to 10.00 

 

10.15 to 11.15 Orienteering Activities Activities 
11.15 to 12.15 Orienteering Orienteering Activities Activities 
12.30 to 1.30 Activities Activities Orienteering Orienteering 
1.30 to 2.30 Activities Activities Orienteering Orienteering 
2.30 to 3.00 Debrief Debrief Debrief Debrief 

DAY 2: 

TIME GROUP I GROUP 2 GROUP 3 Group 4 
9.00 to 10.30 - 

10.45 to 11.45 Climbing Aquarena Person / Place Climbing 
11.30 to 12.30 Climbing Aquarena Purpose Climbing 
12.45 to 1.15 Climbing Aquarena Principles Climbing 
2.00 to 3.00 Climbing Aguarena Peace Climbing 

DAY 3: 

TIME GROUP 1 JGROUP 2 GROUP 3 1 Group 4 
9.00 to 10.00 I - 

10.15 to 11.15 Climbing JAquarena 
11.30 to 12.30 Aquarena L Purpose Climbing I Aquarena 
12.45 to 1.15 Aquarena L Principles Climbing 

- 
Aguarena 

2.00 to 3.00 Aquarena LPeace Climbing Aquarena 

DAY 4: 

TIME 4_GROUP 1 
-- 

GROUP 2 GROUP 3 Group 4 
9.00 to 10.00 

 

Climbing LAquarena 1 Person / Place 10.15 to 11.15 Person / Place 
11.30 to 12.30 Purpose / 

Peace 

Climbing Aquarena Purpose / 
 Peace 

12.45 to 1.15 Junior School Climbing Aquarena Junior School 
2.00 to 3.00 - Junior School Climbing Aquarena Junior School 

DAY 5: 

TIME GROUP 1 I GROUP 2 GROUP 3 Group 
9.00 to 10.00_j 

Passport Test 
_____  

10.15 to 11.15 Passport Test Passport Test Passport Test 
11.30 to 12.30 Lunch Lunch Lunch Lunch 
12.45 to 1.15 Group Activity Group Activity LGroup Activity Group Activity 
2.00 to 3.00 Self Report Self Report Self Report Self Report 
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WHAT GROUP AM I IN? 
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WHAT GROUP AM L IN? 
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MONDAY: 

10 



Learning Journeys 2001 

THIJRSDAY: 

11 
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'Anyone who is lost or separated from their family wants to find out their 

background. That's where their strength lies. Even to the day they die, everj 

possible effort is made to find their way back so they can die in peace. It's the 

same with aboriginal people. Everyone needs that strength. The strength of 

knowing who you are, where you come from and what you believe. I think you 

need the ability to find your inner strength from the strength that has come from 

a long time ago, from the ancestors.' 

Boon Pryor 
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PERSON 

Throughout your life, the question who am I will become an increasingly important to 
you. It is only when you manage to align who you are with all the other aspects of 
your life that you learn to find peace. 

Who you are, is related to character not personality. Many people mistake who 
they are for who they appear to be in public. But interestingly who you are in public is 
often a creation to cover who you really are in your heart. 

What is personality? 

Personality is your public mask, which either hides or shows your character... 

According to the three factor theory of Hans J. Eysenck, personality (p233) 
personality is made up of characteristics including the following... 

Sociable, Outgoing, Tailcative, Responsive, Easygoing, Lively, Carefree, Leadership, 
CaJm, Even-Tempered, Rleiable, Controlled, Peaceful, Thoughtful, Careful, Passive, 
Moody, Anxious, Rigid, Sober, Pessimistic, Reserved, Unsociable, Quiet, Touchy, 
Restless, Aggressive, Excitable, Changeable, Impulsive, Optimistic, Active. 

Character on the other hand is a more central force, which controls your ethical 
decision making and determines the kinds of personality traits you chose to show to 
the world. 

If you do not spend time developing you character, you tend to look for forces outside 
yourself for direction. Often these include family, peers, and the media. While there 
are many positives in these three areas, if you do not have a strong character to filter 
the information they provide, you will always be led by them and never by yourself. 

Character is made up of the following types of traits. 

Loyalty, Honesty, Integrity, Kindness, Courage, Disciplined, Respectful, 
Unselfishness, Self Awareness, Loving, Dedicated, Steady, Humble, Self Confident, 
Faithful, Positive, Negative, Resilient, Committed, Proud, Persistent. 
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What is character? 

Character is what transforms a promise into reality. 

It is the words that speak boldly of your intentions. 

And the actions which speak louder than words. 

It is making the time when there is none. 

Coming through time after time, year after year. 

Character is the power to change the face of things. 

It is the daily triumph of integrity over skepticism. 

14 
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THE CHARACTER EGG 

Although your fundamental character is very resilient to change, there will be 
circumstances where one more dominant trait will emerge over the others. Some 
sports people for example are absolutely ruthless on the sports field and yet kind off 
it, 

In the space below there are two big and two small circles. Inside the small circle, I 
want you to write the four positive character traits you possess and in the larger circle 
write the personality traits they bring out in you. In the circle below do exactly the 
same but this time do it for your negative characteristics... 

THE CHARACTER COMPASS 

Each of you will be given a very small floating compass which is a metaphor for your 
life. Like the egg above, the compass is broken down into three components. The 
outside plastic, which like the egg shell, represents you personality, or the face you 
show to the world. The water inside is like the white of an egg, which acts as the 
principles designed to protect the very essence of who you are. 

Notice with the compass no matter what you do to it. How hard you shake it, roll it, or 
throw it, the compass will always realign itself to true north. Your principles are 
exactly the same. No matter what you do or how much trouble you get into, if you just 
stop, settle down and listen to your principles, they will guide you through to the 
correct path on your journey. 
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TEST YOUR CHARACTER 

"It isn't the mountain ahead that wears you out. It is the pebble in your shoe." Muhammad All 

Keeping in mind the four characteristics you believe best define who you are, read the following scenario and then explain what you would do in that situation. 
Once you have explained your response list the four characteristics that best describe you and outline how they helped determine your response. 

Scenario 

You see your best friend cheating in a very important test. The results of the test will determine the five students who can go on to do that subject for their VCE. When the results come back you discover your friend was one of the five to get through and the sixth person was another friend who you know had worked really hard to get into the subject. 

What would you do? 

Now list each of your seven character traits and explain how they are tested in this situation. 

2 

3 

4 
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THINGS I NEED TO WORK ON 

In the space below, make a list of the four areas of your character you think you 
need to work on... 

3 

4 

Now using your feedback sheet, read what other people said about you and make 
a list of the four areas your peers think you needed to improve in? 

Finally list the two main areas of your character you are going to work on during 
the Learning  Journeys week... 

Now describe how you are going to work on each one 

17 
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"I had the room decorated in this way to reinforce in the players' minds that our 

journey together each year, from the start of the training camp to the last whistle 

of the playoffs, is a sacred quest. This is our holy sanctuary, the place where the 

players and the coaches come together and prepare our hearts and minds for 

battle, hidden from probing eyes of the media and the harsh realities of the 

outside world. This is the room where the spirit of the team takes form." 

Phil Jackson 

Sacred Hoops 

Spiritual Lessons of a Hardwood Warrior 
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PLACE 

A sense of place is important to all of us a whole range of reasons. For the sake of 
Learning Journeys, your place is the school and its associated campuses. But in your 
wider life your place will take on many forms. Houses, countries, cities, jobs, places 
in nature are all places where you will learn and grow. 

The secret is to respect the place as you respect yourself. 

Like any place, school has its rules and regulations in order to keep it running. Your 
task during the Learning Journeys week is to learn to accept those rules and 
understand how they help you to develop and decide where you fit in. 

One of the great difficulties with any place, is that in order for it to exist it must have 
rules. For the sake of the Learning Journeys week the following rules are in place... 

Be kind 

Be honest 

Take responsibility for your own actions 

Add value to the group by contributing positively and safely. 

Li the spaces below, list some of the rules which exist in the following places... 

Your home 

The school 

Nature 
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'It's not the critic who counts, not the man who points out how the strong man 

stumbles or where the doer of deeds could have done them better. The credit 

actually belongs to the man in the arena, whose face is marred by dust and sweat 

and blood, who strives valiantly, who errs and comes up short again and again 

and again because there is no effort without error and shortcomings, who knows 

great devotion, who spends himself in a worthy cause, who at best knows in the 

end the high achievement of triumph and who at worst, if he fails while daring 

greatly, knows his place shall never be with those timid and cold souls who know 

neither victory nor defeat.' 

Theodore Rooseveldt 
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PURPOSE 

Once you know where you are going, you have created a purpose for yourself, but as 
you will fmd during the various activities you attempt this week, sometimes your 
purpose will change. Indeed many people spend their lives never really understanding 
their purpose. This is okay, the main part of the Learning Journey is to discover, that 
while your purpose is important as a motivating force, it is actually the journey that is 
the important thing. 

When deciding you purpose in life in life the key question to ask is will it bring me 
pleasure or will it bring me happiness.., and there is a difference! 

Many people spend their lives frustrated because they spend their time seeking 
pleasure, on the Learning Journey however, seeking happiness may prove to be a far 
more difficult, but ultimately rewarding task. 

Pleasure is short term gratification and it never lasts. 

Happiness is long term contentment and it takes great discipline to achieve, but once 
you get it, it lasts forever. 

Year 12 is a very good example of this. For some students their purpose at school is to 
'muck around and have a good time.' For others however, their purpose is to 'work 
hard and have a good time.' 

While the first option is okay, it takes no real character to achieve it. The second 
option however, takes a great deal of character and the happiness gained from 
knowing you did your best at year 12 will live with you forever. 

Sport is another good example. There are some players who just go out and play on 
talent alone. Their purpose is to show off and have fun. Others however do all the 
training and all the hard work and their purpose is to be the best they can be and to 
have fun. The second is a lot harder but ten times more rewarding. 

In the space below try to explain the difference between pleasure and happiness... 

I 

I 
I 
I 
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'Regardless of how small or how large, you were all born to accomplish a 
purpose. And It is the knowing of that purpose that enables every soul to fulfill it. 
A wise man is he who knows his life purpose... 

Once you find that purpose, obstacles on the left, obstacles on the right, from the 
front or behind, should not hinder. Your purpose may not be as big as mine or 
another man's purpose. God will not place a burden on another man's shoulders 
knowing that he cannot carry it. Whatever your purpose, no matter how small, 
commit to the determination of that purpose.' 

Muhammad Au 
More than a hero 
Muhammad Mi's Life Lessons 
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PURPOSE 

Once you understand the difference between pleasure and happiness in deciding your purpose, you need to make sure your purpose is aligned with who you are, where you are and where you want to go. 

For example what would you do in the following situation. 

You decide your purpose in life is to be an Olympic athlete. You have done all the training to get to the Olympics and with 6 months to go you are still ranked number two in your sport and with the trials coming up you know your times aren't good enough. You suspect your competitor is taking drugs to enhance their performance but you don't know for sure. You knew if you took drugs that you could beat them. The next day a doctor walks up to you and offers you drugs saying... take one of these, you will never get caught and they will guarantee you will make the Olympic team... 

What would you do? 

What character traits led you to this decision? 

You are the only person who can decide your purpose... 

For this reason your purpose should never be at the whim of another person.. For example your aim might be to make the Olympic team, but your purpose should be to be the best athlete I can be. Your aim might be to be school captain, but your purpose should be to be the best school leader I can be. 

In the space below, make a list of your aims and the purpose that goes with that aim. 

A I M PURPOSE 
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'Nothing in the world can take the place of persistence. 
Talent will not: nothing is more common than unsuccessful men with talent. 
Genius will not: unrewarded genius is almost a proverb. 
Education will not: the world is full of educated derelicts. 
Persistence and determination alone are omnipotent.' 

Ray A Kroc. (Founder McDonald's Family Restaurants) p7— 43 
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PERSISTANCE 

While you are on the journey of trying to fulfill your purpose, you will encounter a 
huge number of set backs. Despite what we try to tell you at school, life is not fair and 
no matter how hard you try, sometimes, you are going to fail. 

One of the great lessons learned on the Learning Journey is that failure is okay! in fact 
failure is a necessary part of success. 

Indeed most of the very great achievements in human history are the results of 
enormous failures. But so long as you learn from your failures they become the 
building blocks for your success. 

People who have found their true purpose in life often talk about having no choice but 
to keep failing until they succeed. But in order to lead a healthy life, it is important to 
know when a task is too great for you. When this happens the following statement is a 
good guide 

Give me the dignity to know when I'm beat: 
The strength to go forward when I think I can't: 
and the wisdom to rest when I know I've done my best 

In the space below, write out the hardest obstacle you have ever had to overcome and 
explain the lesson you learned from dealing with it 
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"Principles don't react to anything. They don't get mad and treat us differently. 

They won't divorce us or runaway with our best friend. They aren't out to get 

us. They can't pave our way with short cuts and quick fixes. They don't depend 

on the behavior of others, the environment, or the current fad for their validity. 

Principles don't die. They aren't hear one day and gone the next. They can't be 

destroyed by fire, earthquake, or theft. 

Principles are deep, fundamental truths, classic truths, generic common 

denominators. They are tightly interwoven threads running with exactness, 

consistency, beauty and strength through the fabric of life." 

Steven Covey 

7 Habits of Highly Effective People 
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PRINCIPLES 

Interestingly, it is from going through really difficult times that we begin to develop a 
set of principles which help guide us through the rest of life. 

Your principles are the things you stand for in life. Without them you are like a ship 
without a rudder. You will be easily blown off course. With principles as the 
foundation of your actions however, you will begin to find that life will be much less 
stressful and although you will still have to make hard decisions, you will be able to 
make them with a lot more clarity when you apply your principles to the problem. 

The biggest problem faced by most adults in our society is that while they may well 
know what things they want, they don't actually know how they want to get them! 
Your principles will always guide you in understanding how and why you should do 
things. In other words, your principles act like a compass which leads you to 
happiness. 

Throughout history there have been many examples of people who looked to be 
guided by their principles in times of crisis. Jesus Christ could have saved himself 
enormous pain on the cross by simply declaring he was not the son of God. Mother 
Theresa could have lived a life of luxury by selling her story to a publisher and 
leaving her dying and destitute. 

So the question begs, how do you find this inner strength. The answer is by 
clearly understanding what your principles are. 

For example, what would you do in the following situation? 

You over hear your best friend offering to sell drugs to a Year 7 student. Your friend 
sees that you were watching and comes over to you and asks you please not to tell 
anyone because if the teachers find out he will get expelled. 

What would you do? 

Write down the principles which you think apply here. 

2 

4 
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It's what you do when no-one is looking that determines the lengths you will go 
to hold true to your principles. 
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One of the really difficult things about principles is that they will often force you 
to choose between two principles you hold equally dearly. 

For example in the case above you might be forced to choose between dobbing in 
your best friend and looking after the safety of the Year 7 boy who you don't even 
know. 

It is at this point that the Learning Journey reveals one of it's great truths... 

There are no great truths! 

All the stuff we have studied so far is only a guide line and as soon as you start to 
write a guide line down on paper it becomes vulnerable. So while the six Ps of the 
Learning Journey may guide you through life, the only real thing you can depend on 
is the voice of your heart and by definition that is different for all of us. 
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The Dalai Lama was walking back to his hotel one day after giving a 

presentation in Tucson Arizona. In the back ground, as he walked, he watched as 

a bank of magneta rain clouds spanned the sky absorbing the late afternoon light 

and sending the Catalina Mountains into deep relief, the entire landscape a vast 

palette of purple hues. The effect was spectacular. The warm air laden with the 

scent of desert plants, of sage, dampness, a restless breeze, holding the promise of 

an unbridled storm. The Dalai Lama stopped. For several moments he quietly 

surveyed the horizon, taking in the entire panorama, finally commenting on the 

beauty of the setting. He walked on but after a few steps he paused again, 

bending down to examine a tiny lavender bud on a small plant. He held the plant 

in his fingers, turned it upwards and ran his finger across the smallest of its 

purple petals, stared at it for an uncomfortably long time and then, as if talking 

to no-one, he looked up and pointed to the horizon. 'They are the same,' he said 

and then kept walking. 
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PEACE 

The final stage of the Learning Journey is understanding that life is dynamic and the 
best we can do is learn to love the process of the journey. 

As the Dalai Lama once said, the purpose of life is to seek happiness. Our task now is 
to work out how as a group, we can assist each other to be happy at school and to 
enjoy the journey every day. 

Interestingly this takes us back to where we started and the words of basketball coach 
Pat Riley. 

"If there's one thing on which I'm an authority, it's how to blend the talents and strengths of individuals into a force that becomes greater than the sum of its 
parts. My driving belief is this: great teamwork is the only way to reach our 
ultimate moments, to create the breakthroughs that define our careers, to fulfill 
our lives with a sense of lasting significance.' 

Peace in life comes when all the aspects we have discussed this week are in balance. 
When we return to school next week, the program will be judged by the way we act as a group and it only takes one person to step out of line and the others will be judged.. 

Good teams become great ones when the members trust each other enough to 
surrender the "me' for the "we.' 

When you return to school what changes will you personally make to help make the 
school a better place. 

Now in your groups, make a list of the changes you think the group needs to 
make to make the school a better place. 
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North is always North 

Get a compass that works. 

North is always North no matter what is happening around you. 

Sometimes things get out of whack. 

Your principals are challenged. 

That's the time to go to the compass. 

No matter what the situation, the compass never lies. 

North is always North. 

The real test for your compass comes when someone else's version of north and 

yours differ... but we'll talk about that later... 
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MONDAY I ORIENTEERING 

Like life, orienteering depends on your ability to know where you are going. Your 
purpose, or true north as some call it is the destination in which you are heading. For 
the sake of this activity, each of you will get to choose a personality and then attempt 
to recover the 'goodies' from the various stations listed below... 

Each group will be given instructions on arrival 

OR[ENTEERING TIME GROUPS 

Intro 11.00 to 11.30 ALL 

Station 1 TreeTop Hill 11.30to 11.50 1A, lB 

Station 2 Lake Placid 11.50 to 12.10 1C, 1D 

Station 3 Cone Stack 12.10 to 12.30 2E, 2F 

Station 4 Board Break 12.30 to 12.50 2G, 2H 

ACTIVITIES 

Intro 12.50 to 1.25 ALL 

Station 1 Blind Fold River Crossing 1.25 to 1.45 21, 31 

Station 2 Walking Planks 1.45 to 2.05 3K, 3L 

Station 4 Electric Fence Ball Carry 2.05 to 2.25 3M, 3N 

Station 5 Team Tell Pass The Message 2.25 to 2.45 40 
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To know the Right Mountain and to recognize the Right Vista, you have to know 

yourself... 

Jim llayhurst 

The Right Mountain 
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1INIOOR ROCK CLI1VIBING 

PERSON 

What physical characteristics do I possess for rock climbing? 

PLACE 

What things are available in this place to assist me? (write a brief description of each 
one.) 

Which wall appears the most achievable for me to climb? (Why?) 

Where am 1 trying to reach on the wall? (Why?) 

PRLNCIPLES 

What are the principles of rock climbing? Answer these from your experience and 
from the things you learn from your instructor. 

PTJRPOSE 

To move to the n'ct stage of Learning Journeys, everyone must attempt at least four 
climbs. 

Your personal purpose is to challenge yourself on two levels... 

Level 1 is to show you are capable of assessing your strengths and weaknesses. By 
choosing a climb which challenges you but is within your grasp, you will demonstrate 
how well you know yourself. 

Level 2 is to show that once you have gained conf deuce you can challenge yourself 
by trying to climb out of your comfort zone. 
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Climbing  is like life... 

Because those who do it for ego alone, never get that far 

Because without the basics, the top is unreachable 

Because without a .great team for support climbing is dangerous 

Because without a goal, climbing is just moving upwards 

Because to achieve great heights means going one step at a time 

Because clear communication is essential 

Because luck plays a part 

Because the weather is never controlled by you 

Because you can't go full tilt all the time 

Because everyone has a load to carry 

Because without balance you always fall over 

Because the trip down is just as important as the journey up 

Because you never know what you can achieve until you try 
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PEACE 

Write a brief description outlining person, place purpose, principles, persistence and 
peace, of how you felt before during and after your rock climbing experience. 
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Now this is the law of the jungle - 

As old and as true as the sky; 

And the wolf that shall keep it may prosper, 

But the Wolf that shall break it must die. 

As the creeper that girdles the tree trunk, 

The law runneth forward and back - 

For the strength of the pack is the Wolf, 

And the strength of the wolf is the pack. 

Rudyard Kipling 

38 



Learning Journeys 2001 

PEACE 

Write a brief description outlining person, place purpose, principles, persistence and 
peace, of how you felt before during and after your rock climbing experience. 
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Now this is the law of the jungle - 

As old and as true as the sky; 

And the wolf that shall keep it may prosper, 

But the Wolf that shall break it must die. 

As the creeper that girdles the tree trunk, 

The law runneth forward and back - 

For the strength of the pack is the Wolf, 

And the strength of the wolf is the pack. 

Rudyard Kipling 
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I LEARNII'G JOURNEYS ROPES COURSE 

I 

I STATION 1: Mohawk Walk 11 to 11.30 

I Task: To walk every person across the Mohawk walk without them touching the 
ground. 

• Restrictions: Each person has a maximum 6 minutes only to make the Mohawk walk. 
During each walk, everyone except the Mohawk walker, will have a blind fold on. It 

I is therefore the Mohawk Walker's responsibility to guide his group for his own safety. 
Once a walker touches the ground, he must go back to his original starting point. 

L Only the Mohawk walker may speak. 

• Outcome: The group who get the most people through the activity in the allocated 
time will get maximum points. 

STATION 2: Wall Climb 11.30 to 12.00 

Task: To get each person over the climbing wall. 

Restrictions: On arrival, the group will break up into individuals. As an individual, 
each person will be given 5 minutes to draw a picture of how the others are going to 
help him to pass over the wall. Each person has only 6 minutes to get over the wall. 
Once they have made it they then, return to the other side to help the next person. NO 
ONE may speak at any time during the activity! 

Outcome: When every one has had a go, the group have 1 minute to take the best part 
of each plan and work out they quickest way to get one person over the wall. A time 
will be kept for your group and the winner will be announced at the end of the day. 

STATION 3: Tension Traverse 12.00 to 12.30 

Task: To get each person across the low traverse using vo hands on the way across 
and one hand on the way back. 

Restrictions: This is an individual task so there are no group restrictions. During the 
low traverse students not involved may eat lunch or go to the toilet one at a time. 

Outcome: Total crosses are added up and the highest number is awarded top points. 

III 
I 
I 
I 
I 
I 
I 
I 
p 
I 

I 

I 

I 

I 
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Our deepest fear is not that we are inadequate. 

Our deepest fear is that we are powerful beyond measure. 

it is our light not our darkness, that frightens us. 

Nelson Mandela 
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STATION 4: Proutees 12.30 to 1.00 

Task: On arrival, the group will be divided into individuals. A coded message will be 
given to each team member and they will have 5 minutes to decode it. When all the 
messages are put together, they will outline the activity for the group. 

Restrictions: The group may not speak to each other while decoding the message. 
Once they come together they must arrange the message so it makes sense. Only then 
may the group talk and work through the exercise together. 

Outcome: The group with the best definition according to the judge will win 

STATION 5 Wild Woosey 

Task: Walk in a V without falling in 

STATION 5: Flying Fox 1.00 to 1.30 

Task: On arrival, the group will be divided into individuals. Each group must 
complete the Learning Journey puzzle in order to get a go on the flying fox. 

Restrictions: Groups will work as individuals to get on the flying fox, however once 
this has been achieved, those who have completed the puzzle may return to help 
others. 

Outcome: The group who offers the most help to its team members gets maximum 
points. 

Triangle Walk 

HIGH ROPES 1.30 to 2.30 

STATION 1: Swinging Vines 

Station 2 

Railways 

Station3 

Beam walk 

Station 4Dangle Duo Flying Fox 

I 
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This above all, to thine own self be true, 

And it must follow3  as the night the day, 

Thou canst not then be false to any man. 

William Shakespeare's Hamlet 
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SELF REPORT 

Class: 

Learning Journeys is a five day program run from the Bulleen playing fields. It is 
designed to take you on a 'journey' which explores the following questions about you 
and your year level, based on the 6 P approach. 

PERSON: Who Am I? 

PLACE: Where do I fit into the Community? 

PRTNCH'LES: What do I stand for at 

PURPOSE: What do I want to achieve at 7 

PERSISTENCE: What qualities do I posses that will help me achieve these 
things? 

PEACE: How will I help others and be happy with myself at 9 
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A Word From Bill Gates... 

The world doesn't care about your self esteem. The world expects you to achieve 

things before you feel good about yourself 

You will not make $80,000 per year in your first year out of school. You won't be a 

vice president with a car phone until you earn it. 

If you think your teacher is tough, wait until you get a boss. 

Working in a supermarket is not beneath your dignity. Your grandparents had a 

different word for working in a supermarket - they called it opportunity. 

If you stuff up, stop whinging and blaming others. It's your fault ... Even when it isn't. 

Before you were born, your parents weren't as boring as they are now. They got that 

way from paying your bifis, cleaning your clothes and listening to you talk about how 

cool you are. So before you start telling them what they don't do for you... stop and 

start writing a list of the things they do do for you... you'll have calmed down before 

you finish. 

Before you go save a rainforest... try cleaning your room. 

Your school may have done away with losers and winners, but the world hasn't. Try 

building a two kilometer bridge over a raging river with a report card that says, 'is 

easily distracted, pays no attention to detail and seldom finishes his work.' 

Life does not have a term break every ten weeks. Employers don't care how happy 

you are, they care about how much quality work your produce. 

Television is not real life. In real life you have to pay for the coffee, leave the coffee 

shop and go to a real job. 

Be nice to nerds, chances are you'll end up working for one. 
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LIFE IS NOT FAIR... GET OVER IT! 

Microsoft chief Bill Gates recently gave a talk in which he outlines the things he 
believed he should have been taught in school. Read the following list and discuss the 
questions which follow... 

RULE 1 

Life is not fair - get used to it. 

Make a ljst of the most unfair things that have happened to you... 

Now read the following story by Mitchell... 

It was July 19, 1971, a young man in his mid-twenties had just fulifiled a lifelong 
dream by flying an aeroplane solo for the first time. That afternoon, as he rode his 
brand new Honda 750 motorcycle into San Francisco - knowing it to be the most 
powerful motorcycle on the road at that time - a truck cut across in front of him as he 
approached an intersection. 

Without any time to respond, he slammed into the side of the truck crushing his elbow 
and cracking his pelvis. Simultaneously the cap of his petrol tank flew off and two 
and a half gallons of petrol spilled out over him and the bike. 

The bike went up in a ball of flame which was visible from two blocks away. The 
poor man, Mitchell, became a human bonfire. All the people at the intersection, 
gripped by fear and shock, just stared in disbelief. Fortunately for Mitchell, a 
salesman on the corner car lot ran out with a fire extinguisher and put the flames out. 

Medical statistics say if you receive bums to over 70% of your body you usually die. 
Many people who receive burns to 60-70% of their bodies only survive for a short 
period thereafter, due to the intense pain and trauma to the body and nervous system. 

Mitchell woke up in hospital two weeks later with burns to 65% of his body. He lost 
much of the skin from his face and, but for the fact that he was wearing contact 
lenses, he would have lost his eyesight. The doctors had to sew his eyelids 
together until they healed. 
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The fire was so intense, his fingers melted to the palms of his hands and the doctors 
had to suspend his arms apart, exposing millions of nerve endings. Even the slightest 
of drafts sent excruciating pain through his whole body. 

Before this point, Mitchell's greatest fear had been the fear of dying, but now to 
die had become his greatest wish. A month after the accident, when the agony and 
pain began to take its toll, he turned to his nurse saying 'I've died, I am dead. This is 
all a fantasy. I didn't survive the accident at all. I'm actually dead'. He had to be 
taken out into the park so he could hear birds singing and witness children playing 
before he realised it was all for real. In four months he had 16 skin-graft surgeries - 
as he said later 'if you started this process one hundred per cent healthy, you'd 
soon be pushed to the limit. When you start it in agony and three-fourths dead, 
it is truly no picnic'. 

As you can imagine this man went through a phase of self-pity and searched for 
someone to blame. Eventually this turned into regret, regret for the things he had yet 
to experience in life and the opportunities he had let go by - but, for all that, he had 
stared death square in the face and chosen to postpone it. He could have taken the 
easy way out, but made a decision to live the rest of his life to the full, and before he 
knew it, he caine truly to value the opportunity of life. He then made a list of all the 
things he wanted to achieve, crossed off those which he could no longer do, and found 
he was still left with a list that would fill a thick exercise book. 

Despite being told he would never fly again, Mitchell left the hospital four months 
after the accident and was flying two months later. Within three years he had 
acquired enough wealth to make him a millionaire and had even purchased his own 
aeroplane. 

Three and a half years after his motorbike accident, Mitchell was flying three of his 
friends to San Francisco, when the unthinkable happened. Shortly after take off as the 
plane climbed to 100 meters, the hydraulics failed due to ice on the wings and the 
plane did a belly flop back down onto the runway. His three friends walked away 
without a scratch. Mitchell, on the other hand had severely damaged his spinal cord 
and was told by the doctors, he would never walk again. The following is an extract 
from his book "The Man Who Would Not Be Defeated"... 

"I was devastated. 

"it was the most incredible of the incredible. 

"J had spent four years recovering from the most devastating injury a human 
being can incur and lived. it had been the battle of a lifetime, and I had won it. If 
anyone deserved smooth sailing for the rest of his life, I was the guy. 

"It simply seemed to be too much for one person to bear. 

"I lay in that bed. 

"I wondered if there was anything left of my life. 
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LWE IS NOT FAIR... GET OVER if! 

Microsoft chief Bill Gates recently gave a talk in which he outlines the things he 
I believed he should have been taught in school. Read the following list and discuss the 

questions which follow... 

RULE 1 

I Life is not fair - get used to it. 

Make a list of the most unfair things that have happened to you... 

1 

2 

j 

4 

Now read the follovving story by Mitchell.., 

It was July 19, 1971, a young man in his mid-twenties had just fulfilled a lifelong 
dream by flying an aeroplane solo for the first time. That afternoon, as he rode his 
brand new Honda 750 motorcycle into San Francisco - knowing it to be the most 
powerful motorcycle on the road at that time - a truck cut across in front of him as he 
approached an intersection. 

Without any time to respond, he slammed into the side of the truck crushing his elbow 
and cracking his pelvis. Simultaneously the cap of his petrol tank flew off and two 
and a half gallons of petrol spilled out over him and the bike. 

The bike went up in a ball of flame which was visible from two blocks away. The 
poor man, Mitchell, became a human bonfire. All the people at the intersection, 
gripped by fear and shock, just stared in disbelief Fortunately for Mitchell, a 
salesman on the corner car lot ran out with a fire extinguisher and put the flames out. 

Medical statistics say if you receive bums to over 70% of your body you usually die. 
Many people who receive burns to 60-70% of their bodies only survive for a short 
period thereafter, due to the intense pain and trauma to the body and nervous system. 

Mitchell woke up in hospital two weeks later with burns to 65% of his body. He lost 
much of the skin from his face and, but for the fact that he was wearing contact 
lenses, he would have lost his eyesight. The doctors had to sew his eyelids 
together until they healed. 

I 
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The fire was so intense, his fingers melted to the palms of his hands and the doctors 
had to suspend his arms apart, exposing millions of nerve endings. Even the slightest 
of drafts sent excruciating pain through his whole body. 

Before this point, Mitchell's greatest fear had been the fear of dying, but now to 
die had become his greatest wish. A month after the accident, when the agony and 
pain began to take its toll, he turned to his nurse saying 'I've died, I am dead. This is 
all a fantasy. I didn't survive the accident at all. I'm actually dead'. He had to be 
taken out into the park so he could hear birds singing and witness children playing 
before he realised it was all for real. In four months he had 16 skin-graft surgeries 
as he said later 'ii you started this process one hundred per cent healthy, you'd 
soon be pushed to the limit. When you start it in agony and three-fourths dead, 
it is truly no picnic' 

As you can imagine this man went through a phase of self-pity and searched for 
someone to blame. Eventually this turned into regret, regret for the things he had yet 
to experience in life and the opportunities he had let go by - but, for all that, he had 
stared death square in the face and chosen to postpone it. He could have taken the 
easy way out, but made a decision to live the rest of his life to the full, and before he 
knew it, he came truly to value the opportunity of life. He then made a list of all the 
things he wanted to achieve, crossed off those which he could no longer do, and found 
he was still left with a list that would fill a thick exercise book. 

Despite being told he would never fly again, Mitchell left the iwspital four months 
after the accident and was flying two months later. Within three years he had 
acquired enough wealth to make him a millionaire and had even purchased his own 
aeroplane. 

Three and a half years after his motorbike accident, Mitchell was flying three of his 
friends to San Francisco, when the unthinkable happened. Shortly after take off as the 
plane climbed to 100 meters, the hydraulics failed due to ice on the wings and the 
plane did a belly flop back down onto the runway. His three friends walked away 
without a scratch. Mitchell, on the other hand had severely damaged his spinal cord 
and was told by the doctors, he would never walk again. The following is an extract 
from his book "The Man Who Would Not Be Defeated"... 

"I was devastated. 

"It was the most incredible of the incredible. 

"J had spent four years recovering from the most devastating injury a human 
being can incur and lived. It had been the battle of a lifetime, and I had won it. If 
anyone deserved smooth sailing for the rest of his life, I was the guy. 

"It simply seemed to be too much for one person to bear. 

"I lay in that bed. 

"I wondered if there was anything left of my life. 
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"Why me? No one had an answer to that one. 

"But now I had little time to mope. My support system was far bigger than it had 
been when I was burned. Literally hundreds of folk from Crested Butte made 
the five-hour drive to see me They came just to tell me they cared, just to 
encourage me. I came to see, more than ever before that friends are 
'investments' that offer protection in a crisis that no insurance policy can give." 

While he was lying in hospital feeling very depressed, and sorry for himself a I woman from his home town of Crested Butte called him. A year before, Mitchell 
had offered her some advice to help her in her battle with cancer... She reminded I him of his words. "You said something to me that I will never forget. You told me, 
'It's not what happens to you. It's what you do about it.' Do you still believe that 
Mitchell?" 

I After being reminded by this lady of his own words of truth, Mitchell embraced his 
life and situation once again, and it wasn't long after leaving hospital that he became 
mayor of his town, and then ran for the senate. He seriously contemplated running 
under the slogan "Send me to the Senate! I won't be just a pretty face!" 

I If Mitchell's accident had happened for a reason, it was to enable him to appreciate 
life so much more. He now had the opportunity to travel and share his experiences; to I motivate and empower those he spoke to; to share his story with others and find his 
own inner peace in the process. 

The key to understanding this chapter is to acknowledge that if your journey is worth 
taking and your destination worth reaching, then you will face many, many obstacles 
along the way. At times - such as when Mitchell emerged crippled from his plane 
crash - those obstacles may appear to be unpassable and sometimes they will be 
unpassable. Obviously, Mitchell can no longer fly a plane in his condition, but he can 
still travel. He can still use his experience to inspire others to realise their dreams. I And he has his reward - in his mind, he is still flying that plane through the inspiration 

r he gives to other people. 

I 

I 
I 
I 
a 
I 
I 
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What Is My Group Doing? 

TECH GROUP 

The Tech group will spend the entire six days of this program working separately 

from the rest. Your job is to gain an umbrella view of what is going on during the 

week and to put it into a media package that will enable not only those who have 

participated in the program to see what they have done, but also those who were not 

here at all. 

Your responsibility and power in this whole process is enormous. 

You will determine how the world views the Learning Journeys program and in doing 

that you will encounter the some or all of the following problems... 

Person: What do I do when what I am told to report or produce goes against 
what I believe in? 

How do I instill a sense of myself into a story without changing the 
facts and the reality of what I am reporting? 

Place: How do I give my presentation a sense of place which allows the 
audience to feel the context of the story as well as the story itself? 

How do I overcome and coordinate the various difficulties of being 
away from power, on location etc. 

Principles: What are the principles involved in putting the media component of 
Learning Journeys together? 

Purpose: What is the purpose of putting the media component of Learning 
Journeys together? 

Peace: What will the end product look like and how will it feel when we see it 

displayed? 

MEDIA GROUP TASK 

To put together a media representation of Learning Journeys which covers the 

following areas. 

Coordinator: 

Facilitate for the following equipment to be at Bulleen for use by the tech group. 
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Video Production 

A 1 hour documentary titled Learning Journeys, which divides the week into six parts 
titled 

Person Place Principles Purpose Persistence Peace 

Follow six students on their Learning Journey and interview them each day with a 
series of generic questions and a series of questions relating to the theme of the day. 
A 15 minute, 3 song, video clip which encompasses the Learning Journeys ethos of a 
personal and group journey through a sense of Person, Place, Principles, Purpose, 
Persistence and Peace. 

Learning  Journeys Online 

Develop a web site which outlines the activities of each day and links them in such a 
way that an outsider can look through the site and develop an understanding of 
exactly what Learning Journeys is. 

Use last years web site as an example and build on it. 
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Course Feedback 

List the five best things about the Learning Journeys week. 

1 

4 

5 

Now list the worst three things about the week 

2 

Which of the speakers did you like the best and why? 

Look up at the list of the five best things you did this week and see if you can 

write down the purpose of each of those activities 

I 

2 
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What would you change about the course for next year? 

Rate the course out of 10. (10 is the best thing you have done at school so far) 

What did you learn about yourself this week? 

What did you learn about the group (Year 8 as a whole) this week? 

Why do you think runs the Learning Journeys program? 

Answer the following questions 

Who am I? 

Where am I going? 

How will I get there? 

What have I learned about overcoming obstacles? 

What can I do to make Year 8 a better place? 
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PRE COIJRSE QUESTIONAIRE 

Students Name 

Age 

What do you think you can contribute at school? 

Where do you fit in at school? 

What can the school give to you? 

What does the school stand for? 

What do you want to be at school? 

What do you want to be when you leave school? 
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How can the school help you achieve this ambition? 

How can you help yourself achieve this ambition? 

1-low does the group help you achieve your ambition? 

W1nat can you contribute to the group to make it and yourself better? 
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POST COURSE QUESTIONAIRE 

Students Name 

Age 

What do you think you can contribute at school? 

Where do you fit in at school? 

What can the school give to you? 

What does the school stand for? 

What do you want to be at school? 

What do you want to be when you leave school? 
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How can the school help you achieve this ambition? 

How can you help yourself achieve this ambition? 

How does the group help you achieve you-- ambition? 

What can you contribute to the group to make it and yourself better? 
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COURSE UNDERSTM)NING 

How have your beliefs about yourself changed as a result of the Learning Journeys 

week? 

How have your beliefs about the school changed as a result of the Learning Journeys 

week? 

How have your beliefs about the acceptable standards of behaviour around the school 

changed as a result of the Learning Journeys week? 

How have your beliefs about what you want to achieve at school and in life changed 

as a result of the Learning Journeys week? 
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What has the learning Journeys week taught you about the process required to achieve 
what you want in school and in life? 

What has the Learning Journeys week taught you about the need to be a contributing 
member of the group in order to achieve what you want in school and in life? 
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'In every walk of life, a tightly grouped, determined, well trained team will so 
often overcome pure genius. All they need is an explicit belief that they can fight 
and win, that they can overcome opposing cleverness with unshakable 
determination, tireless work, and the desire to back each other, to cover each 
other's mistakes and ultimately to triumph through sheer sense of common 
purpose.' 

John Bertrand 

Born To Win 
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Place 

Purpose 

Prncplles 

Persstence 

"And the end of all our axploring will be to arrive where we began 
and to know that place for the first time" 

A Passionfruit Production for 
Trinity Grammar School 
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THE CHARACTER EGG 

Although your fimdamental character is very resilient to change, there will be circumstances where one more dominant frait will emerge over the others. Some sports people for example are absolutely ruthless on the sports field and yet kind off it. 

In the space below there are two big and two small circles. Inside the small circle, I want you to write the four positive character fraits you possess and in the larger circle write the personality traits they bring out in you. In the circle below do exactly the same but this time do it for your negative characteristics... 

P  U9  .WCA  . 

M!b Ed 

THE CHARACTER COMPASS 

Each of you will be given a very small floating compass which is a metaphor for your life. Like the egg above, the compass is broken down into three components. The outside plastic, winch like the egg shell, represents you persona.litv, or the face you show to the world. The water inside is like the white of an egg, w1tich acts as the principles designed to protect the very essence of who you are. 
Notice with the compass no matter what you do to it. How hard you shake it, roll it, or throw it, the compass will always realign itself to true north. Your principles are exactly the same. No matter what you do or how much trouble you get into, if you just stop, settle do\yn and listen to your principles, they will guide you through to the correct path on your journey. 

15 
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PLACE 

A sense of place is important to all of us a whole range of reasons. For the sake of 
Learning Journeys, your place is the school and its associated campuses. But in your 
wider life your place will take on many forms. Houses, counties, cities, jobs, places 
in naoure are all places where you will learn and grow. 

The secret is to respect the place as you respect yourself. 

Like any place, school has its rules and regulations in order to keep it running. Your 
task during the Learning Journeys week is to learn to accept those rules and 
understand how they help you to develop and decide where you fit in. 

One of the great difficulties with any place, is that in order for it to exist it must have 
rules. For the sake of the Learning Journeys week the following rules are in place... 

POOR= 

Be honest 

Take responsibility for your own actions 

Add value to the group by contributing positively and safely. 

Jr the spaces below, list some of the rules which exist in the following  places... 

Your home 

Nc 
!\" L 

The school 
iI 

Nature 

L 

c .  

T 
- 

I t 
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INDOOR ROCK CLIMBING 

PERSON 

at physical charactenstics do I possess for rock clbmg7  

PLA CE 

What things are available in this place to assist me? (vinte a brief description of each 
one.) ) 

 

.'- 

' 

Which wall appears the most achievable for me to climb? (Why?) 

Where am I trying to reach on the wall? (Why?) 

.5,
. - 

'L••5  
, 

PRINCIPLES 

What are the principles of rock climbing? Answer these from your experience and 
from the things you learn from your instructor. 

I

-  ' 

PLRP OSE 

To move to the next stage of Learning Journeys, everyone must attempt at least four 
climbs. 

Your personal purpose is to challenge yourself on two levels... 

Level 1 is to show you are capable of assessing your strengths and weaknesses. By 
choosing a climb which challenges you but is within your grasp, you will demonstrate 
how well you know yourself. 

Level 2 is to show that once you have gained conridence you can challenge yourself 
by trying to climb out of your comfort zone. 
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SELF REPORT 

Name: Class: 

Learning Journeys is a five day proam nm from the Bulleen playing fields. It is 
designed to take you on a 'journey' which explores the following questions about you 
and your year level, based on the 6 P approach. 

PERSON: W10 Am I? 

/ 

KUØ 

PLACE: Where do I fit into the Community? 

ThQ 

UJ 

PRINCIPLES: What dq I stand for atSC)-c-ei ? 

L I T L2 

/ 
, 

T u 

r 
/ 6 

PJJFJOSE What do I want to achieve at-"ict ? 

I ' 

6 

PERSISTENCE: What qualities do I posses that will help me achieve these 
thins7 - 

in C' 

Ci1 CIct ( J, 6ti6 / 

O/ 
j J 

PEACE: How wil I-help others and be happy with myself at ? 

4 vcu (vj 661 CV± 

D 
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PRE COURSE QIJESTIONAIRE 

Students Name 
) TT 

Age 

What do you think you can conibute at school? 

U 

Whei-e do you fit in at school? 

What can the school give to you? 

oo 49k i2V 

What does the school stand for? 

O ) 

What do you want to be at school? 

/1c /
i  _ i C/Os 

What do you want to be when you leave school? 

/ (Ctv 
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How can the school help you achieve this ambition? 

a 1( at1  

How can you help yourself achieve this ambition? 

Kzo C, n Ct Con ••o & 
QV r- a C 0 CU~ ~S 

How does the group help you achieve your ambition? 

i /  00 

What can you conibute to the group to make it and yourself better? 

c v 

6 P- P 
( 

rt 
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POST COURSE QTJESTIONAIRE 

Students Name 

Age 
 

What do you think you can coninbute at school? L * 
OOi L. 

Where do you fit in at school? 
I \ 

j rc o 

PC 

Wiat can the school give to you? 

ILIV ri C L)Y /L11\ 

What does the school stand for? 
/1 r CCo\ a 

U U 

What do you want to be at school? 

DDc T c 

S 

kvbr' \r2) 'CVIA, -rYy 

Wat do  vnn want tn'he when von leave school? 

( LJVCv 

C 

t 

i\R u7 
cC 

HC cv 
C, iC 54 



How can you help yourself achieve this ambition? 

.. J6,  c+ vv 
I _Y1 

)lI (?J 
A ' ' 

How does the group help you achieve your ambition? 

' iL dC ç 

ji) jLO(; 

/ 
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How can the school help you achieve this ambition? 

IJ /JI 

CfC7 /T1  

CjV 7 ;  

What can you corthbute to the group to make it and yourself better? 
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COLRSE UNDERSTADNLNG 

How have your beliefs about yourself changed as a result of the Learning Journeys 
week? 

\c\ 11,7 koA C1 

c I 
p i r 

\U 

[CI \\W I 

How have your beliefs about the school changed as a result of the Learning Journeys 
week? 

y5 
/ 

Th L o5 mt 

o r, 

J 

How have your beliefs about the acceptable standards of behaviour around the school 
changed as a result of the Learning Journeys week? 

( 

, 

i k 
C 

; ' 17 
L;C v 

How have your beliefs about what you want to achieve at school and in life changed 
as a result of the Learning Journeys week? 

k 
-4 

C ~,~5 ~S & i/kyj- 
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\at has the learning Journeys week t_auch  you about the process required to achieve what you want in school and in life? 

J(/L0 

Jt 
A 

j. 

4 t 'L 
111V 

oaf 

Whas the Leg Journeys week taught you about the need to be a conbug 
member of the group in order to achieve what you want in sShool and in life? 

ink 
k\ 

JO\' Ot 5 IvflA\(D UOUY 4 

r 
1' I 

\ 
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THIE CHARACTER EGG 

Although your fundamental character is very resilient to change. there will be 
circumstances where one more dominant rtait will emerge over the others. Some 
sports people for example are absolutely ruthless on the sports field and yet kind off 
it. 

In the space below there are two big and two small circles. Inside the small circle. I 
want you to write the four positive character units you possess and in the larger circle 
write the personality traits they bring out in you. In the circle below do exactly the 
same but this time do it for your negative characteristics... 

/ 

THE CHARACTER COMPASS 

Each of you will be given a very small floating compass which is a metaphor for your 
life. Like the egg above, the compass is broken down into three components. The 
outside plastic, which like the egg shell, represents you personality, or the face you 
show to the world. The water inside is like the white of an egg, which acts as the 
principles designed to protect the very essence of who you are. 

Notice with the compass no matter what you do to it. How hard you shake it, roll it, or 
throw it, the compass will always realign itself to true north. Your principles are 
exactly the same. No matter what you do or how much trouble you get into, if you just 
stop, settle down and listen to your principles, they will guide you through to the 
correct path on your journey, 
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TEST YOUR CHARACTER 

"It isn't the mountain ahead that wears you out. It is the pebble in your shoe." 
Muhammad All 

Keeping in mind the four characteristics you believe best define who you are, read the following scenario and then explain what you would do in that situation. 

Once you have explained your response list the four characteristics that best describe you and outline how they helped determine your response. 

Scenario 

You see your best friend cheating in a very important test. The results of the test will 
determine the five students who can go on to do that subject for their VCE. When the results come back you discover your friend was one of the five to get through and the sixth person was another friend who you know had worked really hard to get into the 
subject. 

What would you do?  

c 

Now list each of your seven chthacter traits and explain how they are tested in this 
situation. 

1 c C ' 

c e 

1 / 

F 3 
3 

4 

C V e 
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PLA CE 
/ 

A sense of place is irnpoant to all of us a whole range of reasons. For the sake of Learning Journeys, your place is the school and its associated campuses. But in your \der life your place will take on many fos. Houses, counines. cules, jobs, places in nature are all places where you will learn and grow. 

The secret is to respect the place as you respect yourself. 

Like any place, school has its rules and regulations in order to keep it running. Your task during the Learning Journeys week is to learn to accept those rules and understand how they help you to develop and decide where you fit in. 

One of the great difficulties with any place, is that in order for it to exist it must have rules. For the sake of the Learning Journeys week the following rules are in place... 

Be kind 

Be honest 

Take responsibility for your own actions 

Add value to the group by contributing positively and safely. 

L' the spaces below, list some of the rules which exist in the following places... 

Your home 

The school 

Nature 
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IN]JOOR ROCK CLIMIBING 

PERSON 

What phyjcal characteristics do I possess for rock climbing? 
- / 

L 

C PLACE 

What things are available in this place to assist me? (ite a brief description of each one.) 

 

Which wall appears the most achievable for me to climb? (Why?) 

I Where am I tying to reach on the wall? (Why?) 

' - 

PRINCIPLES 
A 

What are the principles of rock climbing? Answer these from your experience and from the things you learn from your instructor. 
,[. 

,.. 

PURPOSE 

To move to the next stage of Learning Journeys, everyone must attempt at least four climbs. 

Your personal purpose is to challenge yourself on two levels... 
Level I is to show you are capable of assessing your strengths and weaknesses. By choosing a climb which challenges you but is within your grasp, you will demonstrate how well you know yourself. 

Level 2 is to show that once you have gained confidence you can challenge yourself by trying to climb out of your comfort zone. 

35 
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PRINCIPLES: What do I stand for at 



What do you think you can contribute at school? 

7 - 

Where do you fit in at school? 
__!  

What can the school give to you? 
- 

1 
v'CtS 

What does the school stand for? 

Ce  

What do you want to be at school? 1 I 
A rr  

What do you want to be when you leave school? 
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How can the school help you achieve this ambition? 

How can you help yourself achieve this ambition? 

How does the group help you achieve your ambition? 

What can you contribute to the group to make it and yourself better? 
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AgeI  

What do you think you can contribute at school? 
' 6 

C  

Where do you fit mat school? 

I fir 

e pe 1I seIL 

What canthe school givetO you? 

I C C 

L 'L I C, 
) 

What does the school stand for? 

-J 
€ LA 

What do you want to be at school? 

:L 

c e A 

(or 

What do you want to be when you leave school? 
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How can the school help you achieve this ambition? 

-,-_- - be  

w€ 

How can you help yourself achieve this ambition? 

R -S —A~ Z~t  r 

How does the group help you achieve your ambition? 

10 

What can you contribute to the group to make it and yourself better? 

55 



- 1 Learning Journeys 2007 

COURSE UNDERSTADNTNG 

How have your beliefs about yourself changed as a result of the Learning Journeys - week? 

I 

I 
I 

I 

I 

••1 

'1 

I How have your beliefs about the school changed as a result of the Learning Journeys week?  

CD j 

S9 •• e -1ji ,-' I / 
/ 

1 How have your beliefs about the acceptable standards of behaviour around the school 
changed as a result of the Learning Journeys week? I 

i 

ce 
I 

I 
I 

How have your beliefs about what you want to achieve at school and in life changed 
as a result of the Learning Journeys week? / 

yc/- ctOt-1  
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What has the learning Journeys week taught you about the process required to achieve 
what you want in school and in life? 

° 

c ' ' 

What has the Learning Journeys week taught you about the need to be a contributing 
member of the group in order to achieve what you want in school and in life? 

I ;c 
L) I 

/ 

57 
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THE CHARACTER EGG 

Although your fundamental character is very resilient to change, there will be 
circumstances where one more dominant ttait will emerge over the others. Some 
sports people for example are absolutely ruthless on the sports field and yet kind off 
it. 

In the space below there are two big and two small circles. Inside the small circle, I 
wanr you to write the four positive character iraits you possess and in the larger circle 
write the personality traits they bring out in you. In the circle below do exactly the 
same but this time do it for your negative characteristics... 

Lu 'vl 6' 
THE CHARACTER COASS Coo 

Each of you will be given a very small floating compass which is a metaphor for your 
life. Like the egg above, the compass is broken down into three components. The 
outside plastic, which like the egg shell, represents you personality, or the face you 
show to the world. The water inside is like the white of an egg, which acts as the 
principles desired to protect the very essence of who you are. 

Notice with the compass no matter what you do to it. How hard you shake it. roll it, or 
throw it, the compass will always realign itself to true north. Your principles are 
exactly the same. No matter what you do or how much trouble you get into, if you just 
stop, settle down and listen to your principles, they will guide you through to the 
conect path on your journey. 
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TEST YOUR CHARACTER 

"It isn't the mountain ahead that wears you out. It is the pebble in your shoe.'5  
Muhammad All 

Keeping in mind the four characteristics you believe best define who you are, read the 
following scenario and then explain what you would do in that situation. 

Once you have explained your response list the four characteristics that best describe 
you and outline how they helped determine your response. 

Scenario 

You see your best friend cheating in a very important test. The results of the test will 
determine the five students who can go on to do that subject for their VCE. When the 
results come back you discover your friend was one of the five to get throudh and the sixth person was another friend who you know had worked really hard to get into the 
subject. 

What would you do? *L 
Cx F r 

Now list each of your seven character aits and explain ow they are'tested in this situation. 

i Lo 
I 

j 

2  

3 c p i - 

4 
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PLACE 

A sense of place is important to all of us a whole range of reasons. For the sake of 
- Learning Journeys, your place is the school and its associated campuses. But in your wider life your place will take on many fos. Houses, counines, cities, jobs, places in nature are all places where you will learn and 2Tolx. inc 

The secret is to respect the place as you respect yourself. 

Like any place, school has its rules and regulations in order to keep it running. Your task during the Learning Journeys week is to learn to accept those rules and understand how they help you to develop and decide where you fit in. 1'  

One of the great difficulties with an place, is that in order for it to exist it must have rules. For the sake of the Learning Journeys week the following rules are in place... 

Be kind 

Be honest 

Take responsibility for your own actions 

Add value to the group by contributing positively and safely. 

In the spaces below, list some of the rules which exist in the following places.. 

Your home 

The school 

Nature 

19 
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INDOOR ROCK CLIMBING 

PERSON 

What Dhysical characteristics do I possess for rock climbinc? 

PLACE 

What things are available in this place to assist me? (write a brief description of each 
one.) 

o 

5 

Which wall appears the most achievable for me to climb? (Why?) 

i o r c 

Where am I trying to reach on/the wall (Why?) 
 

F 

- 

C I 
PRILNCLPLES / 

What are the principles of rock climbing? Answer these from your experience and 
from the things you learn from your instructor. ,- 

Y jo 
Il Lk Q 

PURPOSE 

To move to the next stage of Learning Journeys, everyone must atlempt at least four 
climbs. 

Your personal purpose is to challenge yourself on two levels 

Level 1 is to show you are capable of assessing your strengths and weaknesses. By 
choosing a climb which challenges you but is within your grasp, you will demonstrate 
how well you know yourself 

Level 2 is to show that once you have gained confidence you can challenge yourself 
by trying to climb out of your comfort zone. 
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PEACE 

Write a brief description outlining person, place purpose. principles, persistence and 
peace. of how you felt before during and after your rock climbg experience. 

in 

a I 

Mk 

cO 

I 4bvANL (V 

/ \ 
I c 

1 
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SELF REPORT 

Name: Class: 

Learning Journeys is a nve day proam run nom the Bulleen playing fldds. II is 
desiied to take you on a 'joumey which explores the following questions about you 
and your year level, based on the 6 P approach. 

PERSON: WhoI? \ 
lOj 

& CkA&O. flL kO L(L4'\ CtLL cu 
o IF 4U 

PLACE: Where do I fit into the Community? F 
C LC-dV 

( J  ( 
PFJNCIIPLES: What do I stand for at 

A e 
ci' ov 

PURPOSE: What dolwant to achieve at cc'ow cU_I 

x Can 

r '1 (ai 9 Zt24'1) 
c c)HoJI.  

PERSISTENCE: What qualities do I posses that will help me achieve these 
things? 

 

4 r 
±JW (&(25 

PEACE: How will I help others and be happy with rnyseffatre? 
cU qxcj 

e -b-t 

/ 

•1 lv c 
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PRE COURSE QTJESTIONAIRE 

SmdentsName H 1 

What do you think you can conthbute at school? 

Y1 

Vv4) QLA1 hJ 

Where do you fit in at school? 

What can the school give to you? 1k 

Dplr 

does tho school stand for? 

o c 

What do you want to be at school?  

CV\ 

ko C\OO J\( O ,tkA 

as 4t (V\ 

What do you want to be when you leave school? 

V 

52 cieA c4 1\)/\ 

pop  
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How can the school help you achieve this ambition? J L) 
'U 

' - } ( LI ( 
- 

How can you help yourself achieve this ambition? 

LfD - r 

How does the group help you achieve your ambition? kJp EQ vE CE p 

\Vhat can you confribute to the oup to make it and yourself better? 
cW J 
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POST COuRSE QIJESTIONAIRE 

StudentsNarne  

Age_______________ 

What do you think you can contribute at school?

Uj  

ry 

E - 

\. \ *1 e 

Wheredo  you  fitrnat  school?  A1I 

What can the school give to you? ()j 

Ev\Jv-bv\vl4JL}\ k 

What does the school stand for? . 

n 
What do you want to be at school? 

a 
W U hat do you want to be when you leave school? 

3, 

54 1 
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How can the school help you achieve this ambition? 

can you help yourseLf achieve this ambition? 

How does the group help you achieve your ambition? 

What can you conttbute to the group to make it and yourself better? 

3 // 4 

55 
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COURSE UNDERSTADNING 

How have your beliefs about yourself changed as a result of the Learning Journeys 
week? -, 

D 

cc 

- 

1\cA Qk1  \ (j C, c d  

wwAi ck 
Cks 

dônt c& cif cvvc o(- 
 

How have your beliefs about the school changed as a result of the Learning Journeys 
week? \t 

How have your beliefs about the acceptable standards of behaviour around the school 
changed as a result of the Learning Journeys week? 

a- 

Ud 

How have your beliefs about what you want to achieve at school and in life changed 
asaresult of the Learning Journeys week? ( t 

56 
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What has the learning Journeys week tauaht you about the process required to achieve 
what you want in school and in life? 

tA cç cf (cr k 
LQJ.Ld c 

&k CCO )  \\ Cr 

Cc \ oc \X 

I ftrt- . O /Qe7O 2 

/ iL bj rL S 
\Vhat has the Learning Journeys week taught you about the need to be a contributing 
member of the 90UP  in order to achieve what you want in school and in life? ' 

\ cdp- 

C 

t ) Cl 
I 

(ue/Lp 'fv 

r 3' 
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TIlE CHARACTER EGG 

Although your fimdamental character is very resilient to change, there will be circumstances where one more dominant trait will emerge over the others. Some sports people for example are absolutely ruthless on the sports field and yet kind of it. 

In the space below there are two big and two small circles. Inside the small circle, I want you to write the four positive character traits you possess and in the larger circle ite the personality traits they bring out in you. In the circle below do exactly the same but this time do it for your negative characteristics... 

/ 

$ 

CL 
V \ 

_4 ir 

C" 

 

P 

THE CHARACTER COMPASS 

Each of you will be given a very small floating compass which is a metaphor for your life. Like the egg above, the compass is broken down into three components. The outside plastic, which like the egg shell, represents you personality, or the face you show to the world. The water inside is like the white of an egg, which acts as the principles designed to protect the very essence of who you are. 

Notice with the compass no matter what you do to it. How hard you shake it, roll it, or throw it, the compass will always realign itself to true north. Your principles are exactly the same. No matter what you do or how much trouble you get into, if you just stop, settle down and listen to your principles, they will guide you through to the correct path on your journey. 

15 
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TEST YOUR CHARACTER 

"It isn't the mountain ahead that wears you out. It is the pebble in your shoe." 
Muhammad Mi 

Keeprng mmmd the four characteristics you believe best define vho vou are read  the jç folio vmg scenario and then explain what ou would do in dint situation 

Once you has e explained your response list the four characteristics that best describe 
you and outline how they helped determine your response. 

Scenario 

You see your best friend cheating in a very important test. The results of the test will 
determine the five students who can go on to do that subject for their VCE. When the 
results come back you discover your friend was one of the five to get through and the 
sixth person was another friend who you know had worked really hard to get into the 
subject. 

What would you do? 
I 

1J (f 
Now list each of your seven character traits and explain how they are tested in this 
situation. 

I 
I Ic I 

2 
-& 

_J J& 

4 

16 
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PLACE 

r, s/ 
J A sense1 place is important to all of us a whole range of reasons. For the sake of 

Learning Journe' s your place is the school and its associated campuses But in-your  
wider life your place will take on many forms Houses countries, cities, jobs, places 
in nature are all places where you will learn and grow. 

The secret is to respect the place as you respect yourself. 

Like any place, school has its rules and regulations in order to keep it running. Your 
task during the Learning Journeys week is to learn to accept those rules and 
understand how they help you to develop and decide where you fit in. 

One of the great difficulties with any place, is that in order for it to exist it must have 
rules. For the sake of the Learning Journeys week the following rules are in place,.. 

Be kind 

Be honest 

Take responsibility for your own actions 

Add value to the group by contributing positively and safely. 

In the spaces below, list some of the rules which exist in the following places... 

Your home 

The school 

Nature 

19 
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INDOOR ROCK CLIMEING 

PERSON 

What physical characteristics do I possess for rock climbing? 

PLACE 

'What things are available in this place to assist me? (write a brief description of each one.) 

T e  

Which wall appears the most achievable for me to climb? (Why?) 

& L 
Where am I trying to reach on the wall? (Why?) 
T 

PRLNCIPLES 

What are the principles of rock climbing? An.swer these from your experience and from the things you learn from your instructor. 
M: r4 

PURPOSE 

To move to the nt stage of Learning Journeys, everyone must atlempt at least four 
climbs. 

Your personal purpose is to challenge yourself on two levels... 

Level 1 is to show,  you are capable of assessing your strengths and weaknesses. By choosing a climb which challenges you but is within your grasp, you will demonstrate how well you know yourself. 

Level 2 is to show that once you have gained confidence you can challenge yourself by trying to climb out of your comfort zone. 

35 
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PEACE 

Write a brief description outlining person, place purpose, principles, persistence and 
peace, of how you felt before durmg and after your rock climbing experienne. 

I . 
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SELF REPORT 

Name: Class: 

Learning Journeys is a five day proam run from the Bulleen plang fields. It is 
designed to take vou on a journey which explores the following questions about you and your year level, based on the 6 P approach. 

PERSON: Who Am I? 

j  1U1  

PLACE: Where do I fit into the Community? 
I L 

bC it 
d / 

PRINCIPLES: What do I stand for at '? 

t 

PURPOSE: What do I want to achieve at ç\*? 

L L.. / 
4- 

PERSISTENCE: What qualities do I posses that will help me achieve these things? 
Cbff 1t_ 

PEACE: How will I help others and be happy with myseff at J? 

r 
L 
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PE COURSE QUESTIONATRE 

Srudents Name - 

Age  

What do you Thmli you can coninibute at school? 

Where do you fit in at school? 

/k f/ 

What can the school give to you? 

Ch 

What does the school stand for? 

What do you want to be at school? 

What do you want to be when you leave school? 



Learning Journeys 2001 

How can the school help you achieve this ambition? 

How can you help yourself achieve this ambition? 

- 

How does the group help you achieve your ambition? 

'at can •ouconmbut to the group o te it and yourself beer7 
j 
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POST COTJRSE QUESTIONAIRE 

Staaents ame 

Ace 

What do you think you can conibute at school? 
& 

afr 
' 

Wheredo  you fitm at school? 
/ 

LI 

What can the school cive to you? 
TL ecL- / H a: 

a: 

What does the school stand for? 

Y1- ,JS 50 0L 

What do you want to be at school? 

What do you want to be when you leave school? 

( 
- 

I 
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How can the school help you achieve this ambition? 
Y 

/' / 

How can you help yourself achieve this ambition? 

a 

 

How does the goup help you achieve your ambition? 

What can you conhihute to the goup to make it and yourself better? 
I " 
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COURSE TJNDERSTADNING 

How have your beliefs about yourself, changed as a result of the Learning Journeys 
week? 

-L± 1 4 *+ I 
C 

1 

How have your beliefs about the school changed as a result of the Learning Journeys 
week? 

1 

- 
/ 

-46 

How have your beliefs about the acceptable standards of behaviour around the school 
changed as a result of the Learning Journeys week? 

OF 

J 

1T 

How have your Dehefs about what you want to achieve at school and in life cha.ngd 
as a result of the Learning Journeys week? 

NO 
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What has the learning Journeys week taught you about the process required to achinve 
what you want in school and in life? 

- -1i. 

What has the Learning Journeys week taught you about the need to be a contributing 
member of the goup in order to achieve what you want in school and in life? 

+ 

57 
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THE CHARACTER EGG 

Althoue.h your fundamental character is very resilient to change, there will be circumstances where one more dominant trait will emerge over the others. Some sports people for example are absolutely ruthless on the sports field and yet kind off it. 

in the space below there are two big and two small circles, Inside the small circle, I want vou to write the four positive character traits you possess and in the larger circle VvTtC the personality traits they bring out in you. In the circle below do exactly the same but this time do it for your necative characteristics... 

Ci 

THE CHARACTER COMIPASS 

Each of you will be given a very small floating compass which is a metaphor for your life. Like the egg above, the compass is broken down into three components. The outside plastic, which like the egg shell, represents you personality, or the face you show to the world. The water inside is like the white of an egg, which acts as the principles desianed to protect the very essence of who you are. 

Notice with the compass no matter what you do to it. How hard you shake it, roll it. or throw it, the compass will always realigu itself to true north. Your principles are exactly the same. No matter what you do or how much trouble you get into, if you just stop, settle down and listen to our principles, they will guide you through to the correct path on your journey. 

15 
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IYDOOR ROCK CLIMBING 

PERSON 

What physical characteristics do I possess for rock climbing? 

PLACE 

What things are available in this place to assist me? (write a brief description of each 
one.) -_ 

Which wall appears the most achievable for me to climb? (Why?) 

Where am I trying to reach on the wall? (Why?) r 

PR:!! 

 

What are the principles of rock climbing? Answer these from your experience and from the things you learn from your instructor. 

:rc 

PTJRPOSE 

To move to the next stage ofLearning Journeys, everyone must attempt at least four 
climbs. 

Your personal purpose is to challenge yourself on two levels... 

Level 1 is to show you are capable of assessing your strengths and weaknesses. By choosing a climb which challenges you but is within your grasp, you will demonstrate how well you know yourself. 

Level 2 is to show that once you have gained confidence you can challenge yourself by trying to climb out of your comfort zone. 

35 
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PEA CE 

Write a brief description outlining person, place purpose. principles, persistence and peace, of how you felt before during and after your rock climbing experience. 

-, 

P 
- 

- 

f/ 

/ 3 I ---- 

,- - 

I / / 

7 L 

2 
/ 

I 
I It - / 

tJ 

I ' 
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SELF REPORT 

Name: Class: 

Learning Journeys is a five day program run from the Buileen playing fields. It is 
desied to take vou on a journey which explores the following questions about you 
and your year level, based on the 6 p approach. 

PERSON: Who Ami? r 
., 

- O 
1' 

H 

PLACE: Where do I fit into the Community? 
A-  

PRINCIPLES: What do I srand for at s::H 

PURPOSE: What do Iwant to achieve at:H ? if 

(rJ 

PERSISTENCE: What qualities do I posses that will help me achieve these 
things? 

PEACE: How will I help others and be happy with myseLf at 
p j tul H - 

v- Tt 
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PRE COURSE QUESTIONAfRF 

Students Name 
f. 

Age H 

What do you think you can contribute at school? 

Whece do you fit In as school? 

5ocOOws5 

What can the school give to you? 
rl 

- 

What does the school stand for? 

What do you want to be at school? 

What do you want to be when you leave school? 

j 
52 
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How can the school help you achieve this ambition? 

o i kD 

How can you help yourself achieve this ambition? 

How does the group help you achieve your ambition? 

What can you conibute to the group to make it and yourself better? 

(I Or 
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POST COURSE QUESTIONAmF. 

Students Name 

Age ~- 

What do you think you can contribute at school? 

Cl- 

ck 

Where do you fit in at school? 

prc\ 
(oc oo o1c 

fJ3_ 

What can the school cive to you? 

1 C 
eQc ok p' 

kJ8 C 

; 
What does the school stand for? 

s \ d 
/ 

F c 

What do you want to be at school? 

d r4 i— 

What do you want to be when you leave school? 
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How can the school help you achieve this ambition?  

j' (r 
' 

How can you help yourself achieve this ambition? 

Oi 

r L 

How does the group help you achieve your ambition? 

S 

What can you conhibute to the goup to make it and yourself better? 

55 
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COURSE UNI)ERSTADMNC- 

How have your beliefs about yourself changed as a result of the Learning Journeys 
week? I 

' 

cv— Ftc i 
L) ac> 

- r 2 / 
1r c 

/ 
r I 

k 4k 
How have your beliefs about the school changed as a result of the Learning Journeys 
week? 

[Lp 
E 

C 

---v I 
I 
I How have your beliefs about the acceptable standards of behaviour around the school 

changed as a result of the Leaning Journeys week? 

o 
re / 

5C 4 
PL~L- 2sj,  —~- ~-i-p 

I 

I 

How have your beliefs about what you want to achieve at school and in life changed 
as a result of the Learning Journeys week? 

/ 
jut 

- 
-1- LaW A 

L3-jL I i--- J- b9Jk 
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What has the learning Journeys week taught YOU about the process required to achieve 
what you want in school and in life? 

u— 
/ 

/ 

pJ- 

H r vQ 

LA 

C1— ok a u 

What has the Learning Journeys week taught you about the need to be a coninbuting 
member of the group in order to achieve what you want in school and in life? 

--' 

/ J 

i / 
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THE CHARACTER EGG 

Although your fundamental character is very resilient to change, there will be 
circumstances where one more dominant trait will emerge over the others. Some 
sports people for example are absolutely ruthless on the sports field and yet kind off 
it. 

In the space below there are two big and two small circles. Inside the small circle, I 
want you to write the four positive character traits you possess and in the larger circle 
write the personality traits they bring out in you. In the circle below do exactly the 
same but this time do ii for your negative characteristics... 

/ - 

DC 

C~ 

THIE CHARACTER COMIPASS 

Each of you will be given a very small floating compass which is a metaphor for your 
life. Like the egg above, the compass is broken down into three components. The 
outside plastic, which like the egg shell, represents you personality, or the face you 
show to the world. The water inside is like the white of an egg, which acts as the 
principles designed to protect the very essence of who you are. 

Notice with the compass no matter what you do to it. How hard you shake it. roll it, or 
throw it, the compass will always realign itself to true north. Your principles are 
exactly the same. No matter what you do or how much trouble you get into, if you just 
stop, settle down and listen to your principles, they will guide you through to the 
correct path on your journey. 

15 
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INDOOR ROCK. CLIMBING 

PERSON 

What physical characteristics do I possess for rock climbing? 

PLACE 

What things are available in this place to assist me? (vxite a brief description of each one.) 

Which wall appears the most achievable for me to climb? (Why?) 

\2 

Where am I trying to reach on the wall? (Why?) 

PRINCIPLES 

What are the principles of rock climbing? Answer these from your experience and from the things you learn from your insnuctor. 

LA PURPOSE 

To move to the next stage of Learning Journeys, everyone must attempt at least four 
climbs. 

Your personal purpose is to challenge yourself on two levels... 

Level 1 is to show you are capable of assessing your strengths and weaknesses. By choosing a climb which challenges you but is within your gasp, you will demonstrate how well you know yourself. 

Level 2 is to show that once you have gained conridence you can challenge yourself by trying to climb out of your comfort zone. 

35 
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PEACE 

Write a brief description outlining person, place purpose, principles, persistence and peace, of how you felt before during and after your rock climbing experience. 

- 

3' 
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SELF REPORT 

ame Class 

Learning Journeys is a five day proam run from the Bulleen playing fields. It is 
designed to taLe you on a journe' whIch explores the following questions about you 
and your year level, based on the 6 p approach. 

PERSON: WhoAml? 

7 

PLACE: Where do I fit into the Community? 

PRINCIPLES: What do I stand for at 

PLOSE: \at do I want to achieve at trh? 

- 

PERSISTENCE: What qualities do I posses that will help me achieve these 
things? -. 

PEACE: How will I help others and be happy with myself at 

43 
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PRE COURSE QLESTIONA[RE 

Students Name 
- 

Ace 

What do you thinh von can contribute a school? 

D i 

Wheie do you fit in at school? 

21 

What can the school cive to you? 

d  0 e 
% 

What does the school stand for? 

What do you want to be at school? 

What do von want to be when you leave school? 



Learning .Iourneys 

How can the school help you achieve this ambition? 

How can you help yourself achieve this ambition? 

k 

How does the group help you achieve your ambition? 

krci 

What can you conhihute to the Eroup to make it and yourself better? 

p71 t_ r\Lj  
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POST COURSE QUESTIONAIRIE 

Students Name 

Aae 

What do you think you can coninbute at school? 

Where do you fit in at s hool? 

What can the school dye to you? 

W c,L at _1. 1  n uucs tue S.AIO1 stanu br.9  

& 

What do you want to be at school? 

a. 
S VA ,  cA 

What do you want to be when you leave school? 

szr 
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How can the school help you achieve this ambition? 

vo 

How can you help yourself achieve this ambition? 

\ 

How does the oup help you achieve your ambition? 

7 

What can you contribute to the group to make it and yourself better? 

lA ;u 

55 
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COURSE TJNDERSTADMNG 

How have your, beliefs about yourself changed as a result of the Learning Journeys 

week? 
I . 

>: 

I c\ 

How have your beliefs about the school changed as a result of the Learning Journeys 

week? 

c77 : 

How have your beliefs about the acceptable standards of behaviour around the school 

changed as a result of the Learning Journeys week? 

How have have your beliefs about what you want to achieve at school and in life changed 

as a result of the Learning Journeys week? 

56 
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What has the learning Journeys week taught you about the process required to achieve what ou want in school and in life? 

j 

\ 

u. \- 

What has the Learn cg Journeys week taught you about the need to be a coninbuhng member of the gToup in order to achieve what you want in school and in life? 

\ 

\vt. 
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TEE CHARACTER EGG 

Although your fundamental character is very resilient to change, there will be 
circumstances where one more dominant trait will emerge over the others. Some 
sports people for example are absolutely ruthless on the sports field and yet kind off 
it. 

it, the space below there are two big and two small circles. Inside the small circle. I 
want you to write the four positive character traits you possess and in the larger circle 
write the personality traits they bring out in you. In the circle below do exactly the 
same but this time do it for your negative characteristics 

1 X 
$2) LAW1CuQ 

- 

4- 

THE CHARACTER COMIPASS 

Each of you will be given a very small floating compass which is a metaphor for your 
life. Like the egg above, the compass is broken down into three components. The 
outside plastic, which like the egg shell, represents you persona].itv, or the face you 
show to the world. The water inside is like the white of an egg, which acts as the 
principles desiarmd to protect the very essence of who you are. 

Notice with the compass no matter what you do to it. How hard you shake it, roll it, or 
throw it, the compass will always realign itself to true north. Your principles are 
exactly the same. No matter what you do or how much trouble you get into, if you just 
stop, settle down and listen to your principles, they will guide you through to the 
correct path on your journey. 

15 
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INDOOR ROCK CLIMIBING 

PERSON 

What physical characteristics do I possess for rock climbing? 
_t1t- 

PLACE 

What things are available in this place to assist me? (write a brief description of each 
one.) 

( / 7 

Which wall appears the most achievable for me to climb? (Why?) 
-I / //1 -:;/( .\ 

- 

Where am I trying to reach on the wall? (Why?) 

PRINCTiPLES 

What are the principles of rock climbing? Answer these from your experience and 
from the things you learn from your instructor. 

PURPOSE 

To move to the next stage of Learning Journeys, everyone musi attempt at least four 
climbs. 

Your personal ptnose is to challenge yourself on two levels... 

Level 1 is to show you are capable of assessing your strengths and weaknesses. By 
choosing a climb which challenges you but is within your p-asp, you will demonstrate 
how well you know yourself. 

Level 2 is to show that once you have gained confidence you can challenge yourself 
by trying to climb out of your comfort zone. 

35 
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SELF REPORT 

Name:  
Learning Journeys is a five dzy program run from the Bulleen playing fields. It is 
desiied to take you on a journey' which explores the following questions about you 
and your year level, based on the 6 P approach. 

PERSON: WhoAml? 

/ L 

PLACE: -" Where do I fit into the c>\ Community? 
5 O Ik 

i 4i7 
C 

) ç7 LQ ç7-C9 
- PRINCIPLES: J What do I stand for at yy? 

/(C JVe 

1 fti i4-v - AJ'- eiL--3 

_ . 

PURPOSE: What do 1 want to achieve at 

1 c:cn2 *  

-'/ 

PERSISTENCE: What qualities do I posses that will help me achieve these 
things? 

PEACE: ow ll I help thers andbe happy with myseff at 

I 
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PRE COURSE QLTSTIONAE A- 

V 

Students Name 
 

Ace  

What do you think you can contribute at school? 

\Vheie do you fit in at school? 

'vMiat can the school give to you? tr  

What does the school stand for? 

What do you want to be at school? 

L 
IC 

 

IC 
What do you want to be when you leave school? 

E 

E 
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How can the school help you achieve this ambition? 

How can you help yourself achieve this ambition? 

How does the gToup help you achieve your ambition? 

What can you conhibute to the group to make it and yourself better? 



\Vhat do you think you can conhibute at school? 

5 / 

1L AI  

LJo 
Where do you fit in at school? 

/ I 
0 - 

5 

What the school gi\tou 

--'-e 

f -L' 
iat does the school stand for? 

/ 
V J2i /'tlI 

What do you want to bert  school? 
- 

U 
I; i-] 

7f k a 
) 

What do you W7t   be when you leave school? 

J 
k If 

C-- 

POST COURSE QTJESTIONA[RE 

sNane  

oe I 
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How can the school help you achieve this ambition? 

( (2: 

4-e 
t) I 

How canou help yourself achieve this ambition? 

/ 

Ii 

J f(/ 

Ho does the group help you achieve ;ur ambition? 

I 1X c 
T D I 

1 

\at can you c.  ti e to the group to make it and yourseff beuer? 

/ 

( 5 ttLi 
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COuRSE TJNDERSTADMNG 

How have your beliefs about vourseff chanced as a result of the Learninc,  Journeys week?

ell 

- 

I j 
7 LQ 

/ 
r 1 1 

- 

How h ye your beliefs a out the jihool changed as a result of the Learning Journeys week? 

1I 

CC 

V24 

7 

t) eJ 
How have your beliefs about the acceptable standards of behaviour around the school chanced as a result of the Learning Journeys week? 

f 

How have your beliefs about what you want to achieve at school and in life changed as a result o the Learnmc Journeys week? 

I 
p 17 H 

A44  
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4Lvre f--,  

U 444 1-42? --- at has th learnmg Journeys week taught you about thecess requiTed to achieve 
what ou want int m-ia life? 

7Q 

V 

i( 

_ 

What has the Learning Journeys week taught you about the need to be a contributing member of the gToup in order to achieve what you want in school and in life? 

It 

kAP— 

/ 

I I 

I 
_A./L/1 AJ iy vk 

(&AQ \ 

/ 

/ 
iL 
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