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ABSTRACT 

This investigation attempts to describe and explain how the 
discourse of history ·works' in the context of Malaysian junior 
secondary education. Using the tools of systemic functional 
linguistics, and extending previous studies conducted largely in 
the Australian context, the study deconstructs a representative 
selection of texts from authorised textbooks. By focusing on the 
intimate relationship between ideology, context and text, 
characteristic purposes and their generic, discourse and 
lexicogrammatical realisations are identified, described and 
interpreted, and comparisons made with the results of Australian 
studies. 

The study concludes that the common internationalised 
disciplinary purposes of generalisation and interpretation are 
realised through similar genre selections and patterns to those 
operating in the Australian context. Also, the technology of 
grammatical metaphor plays a similar role in constructing 
abstraction and scaffolding text in both cultures. However, 
significant differences are also apparent. The Malaysian 
discourse shies away from the mature argumentative exposition and 
high levels of abstraction needed to support the work of 
generalisation and interpretation, and exhibits internal generic 
instability. It is posited that such differences are motivated by 
Malaysian ideological and contextual demands. 

It is argued that by making the workings of the discourse 
explicit, important contributions can be made to the teaching and 
learning process. In addition, an understanding of the semiotic 
relationship between ideology, context and the nature of the 
discourse can contribute to ongoing debates on curriculum, and 
more general educational and social reform in Malaysia. 



CHAPTER 1 

INTRODUCTION 

Once we tum our attention to the manner in which language is patterned in different 
contexts for the creation or the realization of different meanings, then we can begin to 
come to terms not only with the notion of language as a symbolic system, but also with 
developing some sense of how we might teach about language. 

(Christie 1990, p.9) 

1 . 1 THE PROBLEM 

1 

This study is concerned wi t h how the discourse of history ·works' 

in the Malays ian context. It attempts to analyse and interpret 

the discourse of history as practised in Malaysian j unior 

secondary schools. Using selected tools from systemic functional 

linguistics, the investigation deconstructs the written pedagogic 

discourse of history as realised in selected Malay wri tten texts 

from a Malaysian (Malay medium ) junior secondary school history 

textbook. 

The general nature of the discours e is analysed and interpreted 

following previo us studies carried out on Engli s h ( Australian ) 

( Wignell 1994 ; Eggins et alia 1987; Martin 1989 , 1990a) and 

Italian ( Rubino 1990) junio r secondary school history texts. 

Comparisons are made with these findings as appropriate. 

Thus the project extends previous systemic functional 

investigations done on the linguistic construction of knowledge 

in various academic discourses in general ( e.g. Wignell et alia 

1987; Martin 1990b) and the discour s e of history in particular 

(Eggins et alia 1987; Martin 1989 , 1990a; Wignell 1994; Rubino 



1990, and others) within a cross-cultural framework . 

Key questions are: 

a . How is specialised knowledge in the discipline of 

history linguistically constructed in pedagogic texts 

in Malaysia? 

b. Do the Malay texts empower learners by inducting them into 

culturally prestigious and discipline motivated 

argumentative expository genres in the manner of more 

traditional English (Australian) and Italian texts: 

(i) by the patterning of various genres so that the 

learner shunts between action-oriented 'doings' 

2 

of history to reflective and interpretive approaches? 

(ii) by the provision of model argumentative expository 

texts which organise, reflect upon and interpret the 

past by drawing on the full range of linguistic 

resources available for such abstract realisations of 

meaning, particularly grammatical metaphor? 

c. What is the significance of the findings for policy-makers, 

curriculum planners and textbook writers, teachers and 

students in Malaysia, and Malaysian learners who continue 

their higher education in Australia, and their teachers? 
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1.2 BACKGROUND TO THE PROBLEM 

The specific purposes and practices of the various disciplines of 

Western Education place specific demands on language - in 

relation to both genre and register (e.g. Martin 1990b, 1991; 

Wignell 1994; Wignell et alia 1987; Eggins et alia 1987). 

In the case of the discipline of history, as representative of 

the Humanities, the demand is for a range of genres, from 

narrative to exposition, which can get the job done to the 

satisfaction of historians (Wignell 1994). These genres function 

to recount, order, generalise and interpret the past. In order 

to remove the 'story' from history so as to generalise and 

interpret the past however, a powerful tool is required 

- grammatical metaphor (Eggins et alia 1987). It is difficult to 

imagine how the discipline of history, within the Western model, 

could operate without it. 

In traditional Malay society, the powerful genres of exposition, 

those which best generalise and interpret (argue) rationally as 

demanded by the West, were not in great demand in general and 

were not a feature of the written texts of the time, including 

perhaps the major text type - historical narration (see e.g. 

Muhammed Yusoff 1988); and although there is evidence of some 

grammatical metaphor in these texts, it was not a significantly 

functional feature of the texts in terms of the creation of 

abstraction or textual scaffolding (e.g. Muhammed Yusoff 1988, 

p.247). 

When the Malay language was given the responsibility for carrying 

the meanings of the specialised disciplines of Western Education 



in the late 1970's, it responded, at least initially , by copying 

(through translations), and imitating the genres and many of the 

language patterns of English which realised these meanings (see 

Asmah 1982 , pl39-159; Tham 1990). As Asmah (19 82 ) notes: 

.. . the direct transfer of the English sentence into Malay has become an almost penn anent 
feature in the academic register of language usage in Malay. 

(Asmah Hj . Omar 1982, p .l43) 

... all the published works of an academic nature be they original or trans lated versions have. 
fortunately or otherwise, contributed to changes both in grammar and style o f discourse . 

(Asmah Hj . Omar 1982. p . l40) 

Fundamentally however, it is the purposes of the discipline and 

what the discipline does which determine the characteristics of 

its discourse. Given the intimate relationship between discourse , 

context and ideology posited by systemic functional linguistic 

theory, it seemed reasonable to expect that similar or different 

contexts or ideologies would construct discourse to do similar or 

different things. If we accept the present status of the academic 

discipline of history as 'internationalised', then the academic 

disciplinary purposes of the two contexts are essentially the 

same. Thus , in this investigat ion , it was hypo thesised that in 

the Malaysian (Malay) context the discourse of history would do 

essentially the same things as it does in Australia (English) 

using the same technologies of genre selection and grammatical 

metaphor: shunting learners along a scale from congruent to more 

incongruent meanings or abstraction, while scaffolding these 

meanings in text. However , it was also predicted that because of 

variations in educational expectations and objectives and 

differences in socio-political contexts, the discourses would 



exhibit significant differences as well. In this sense, the 

investigation is also putting to the test this key 

aspect of the theory. 

5 

The confirmation or rejection of these hypotheses, however, is 

secondary to the central concern of the study: to make explicit 

the workings of the discourse of history in a specific context. 

Following from this, it was hoped to. discover and describe 

similarities and differences with the functioning of the same 

discourse types in other educational contexts (Australia, Italy). 

The value of these hypotheses is thus in their possible 

explanatory power in relation to these similarities and 

differences. They are significant also in that they represent the 

initial assumptions upon which this study took shape and have 

important implications for the process of educational reform in 

Malaysia. 

Apart from a special interest in systemic functional linguistics 

in general, a number of other factors combined to result in the 

choice of subject for investigation. These include a keen 

interest in the different ways in which language constructs 

knowledge, and ideology, across the curriculum, and how the 

deconstruction of such discourses can empower students, a 

curiosity about the meanings of non-English languages subjected 

to systemic analysis, a professional interest in Malaysian 

education, and a professional and personal interest in the 

dynamics of the Malay language - these final two factors being 

related to fourteen years of living, learning and teaching in 

Malaysia. 
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1 . 3 METHOD 

Selected sections from a representative (i.e . authorised for use 

in schools by the Ministry of Education and widely utilised) 

history textbook in use in Malaysian junior secondary schools 

were analysed and described. A junior secondary textbook was 

selected as it is at this stage of schooling where learners are 

first introduced, as apprentices, to the separate curriculum area 

of history as a specific discipline (Wignell 1994, p356). 

It was decided to work within the discipline of history for three 

main reasons. Firstly, substantial research has already been done 

within systemic functional linguistics in this particular 

discipline (e.g. Eggins et alia 1987; Martin et alia 1989; Rubino 

1990, Wignell 1994). Secondly, this research has shown that the 

discourse of history, i n the West at least, is strongly oriented 

towards the academically prestigious, cross-curricula and 

potentially empowering genres of exposition. Finally, the subject 

is considered of great importance in schooling in Malaysia, as is 

reflected in its being a compulsory subject throughout the 

secondary school years, especially in its role as a vehicle for 

the promotion of national aspirations. 

The organising framework for the analysis is that of ·genre', as 

developed by Martin and others, and Halliday's metafunctions of 

language (ideational and textual) and the discourse and 

l exicogrammatical systems they are realised through. That is, 

the analysis is guided by the search for the different contextual 

purposes and types of social meaning coded linguistically at the 

levels of lexicogrammar and discourse . 
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The analysis, description and interpretation of the selected 

texts draw heavily on the resources of systemic functional 

grammar (Halliday 1985; Martin 1992, 1984) , in particular the 

metafunctions and language systems associated with the register 

variables of ' field' (transitivity and logico-semantic relations) 

and 'mode' (thematic structure and functions of grammatical 

metaphor), and the semiotic system of ' genre' (wi th a focus on 

patterns of genre). 

1.4 SIGNIFICANCE OF THE STUDY 

The investigation is significant for a number of reasons. 

Firstly, in understanding what the di scourse d oes, how it works , 

educators are i n a better position to make this knowledge 

available to s tudents. Register, and the genres through which it 

is realised , distinguish one way of organising the 'world' from 

another. It is argued that the discourse of history organises 

the world in a particular manner, i.e. for a particular 

disciplinary purpose, or purposes (Wignell 1994). In Malaysia , 

as in the West, one of these purposes is to organise and 

generalise experience in order to interpret the p ast ( Kementerian 

Pendidikan Malaysia 1989; Abd. Rahim Abd. Ras hid 1989). So, 

although history is concerned with what people did in the past, 

this is o nly the starting point . Once the stor ies are t old , and 

the reco verable ' facts' collected and selected, the info rmation 

is then organised, generalised and i nte rpreted. These final 

stages of an historian's work are the difficult o nes, the ones 

for which discipline specific training is generally required, and 

the ones whic h are afforded the most prestige by society. In 

order to move through these stages o f 'doing' history, the 

• 
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historian needs a variety of linguistic resources at his or her 

disposal. He or she needs to be able - taught - to control 

particular genres and patterns of genre, and the discourse and 

lexico-grammatical resources of the language through which these 

are realised. As t he key to mastering the discourse of history is 

grammatical metaphor, students need to be shown how to handle 

this tool, how to realise its potential. 

Secondly, making the way history works and its hidden meanings 

explicit makes it possible for politicians, educational policy 

makers and curriculum planners to evaluate both the role of the 

discipline of history as an academic process and its role as a 

tool of social engineering, and the trade-offs that may be 

necessary to accommodate both roles. This is of crucial 

importance at a time when fundamental changes are gradually 

taking place in the Malaysian education system with clear 

movement away from an emphasis on the rote-learning and 

regurgitation of officially sanctioned ' facts' towards talk of 

more critical and discursive or argumentative approaches. 

Historians, including textbook writers and teachers, and students 

may benefit from a deeper appreciation of what it is that history 

does and how it best does it through language. 

Finally, where significant differences exist between the 

discourse of history, as representative of humanities subjects in 

general (Wignell 1994 , p.359 ) in Malaysia and Australia, it is 

appropriate that these differences inform both the preparation 

and practice of those Malaysians wishing to further their studies 

overseas and related pedagogic practice in Australia. Apart from 

• 



a change of language code causing academic difficulties, 

differences in how knowledge is constructed in the two cultures 

may contribute to a more fundamental incongruence in the efforts 

of apprentices to come to terms with the demands of disciplines 

concerned. 

Few systemic functional investigations of non-English pedagogic 

texts have been attempted; however, given the potential for 

differing perspectives to inform debates on educational reform 

(Rubino 1990), more research of this nature may prove valuable. 

1.5 PREVIEW 

9 

In chapters 2 and 3 of this report, the theoretical framework for 

the study is sketched and a review of relevant literature is 

presented. In chapter 4, the major tools of the study introduced 

in chapters 2 and 3 are identified and refined for the purposes 

of the investigation. A descriptive analysis of the five selected 

texts follows in chapter 5, while in chapter 6, the major 

findings , as they relate to the aim of the study and the working 

hypotheses, are presented . Chapter 7 concludes with a short 

discussion of possible implications of the findings of the study 

and a summary. 
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CHAPTER2 

THE THEORETICAL FRAMEWORK 

Discourse analysis has to be founded on a study of the system of the language. At the 
same time, the main reason for studying the system is to throw light on the discourse. 

(Halliday 1985a, p.xxii) 

2.1 INTRODUCTION 

The theoretical framework wi t h i n which this investigation unfol d s 

is that of systemic functional linguistics ; particularly 

systemic functional grammar and discourse semantics as developed 

by Halliday (1985a), Martin (1992) and others. The aim of this 

chapter is to briefly outline this theory of the system of 

language and the place and nature of the grammatical and 

discourse systems within it. 

Systemic functional theory is but one linguistic theory which 

aims to interpret the nature of language in general and describe 

grammar. This model was selected for its potential to answer 

broad questions relating to the r o le o f ideolo gy and context in 

efforts to understand language and its use , and more 

specifically , the role of language in education: in the social 

construction and deconstruction of knowledge. 
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2.2 HISTORICAL BACKGROUND: FORMAL AND FUNCTIONAL PERSPECTIVES 

Systemic-functional theory has been informed largely out of the 

early work of the Europeans Saussure, Hjelmslev and Malinowski, 

and was later developed and refined by J.R. Firth, his student, 

M.A.K. Halliday, his student in turn, J.R. Martin, and others 

including Hasan and Matthiessen. The theory thus owes more to 

European traditions than to the more structural American 

approaches. 

Systemicists, following Halliday, focus on language as a meaning

making resource. This is in sharp contrast with formal theories 

of language, which, in the Chomskian tradition (e.g. Chomsky 

1957), view language as sets of rules. As Matthiessen (1990, p. 

41) points out, this dichotomy, results from the different 

questions each perspective has developed to answer. 

Unlike formal linguistics, which preoccupies itself with the 

syntagmatic structure of language forms and sees little or no 

place for a concern with meaning or system, systemic functional 

linguistics views language largely in paradigmatic terms as a 

meaning motivated, and therefore functional, system. While 

systemicists are largely concerned about natural language as a 

social semiotic for making ideologically and contextually 

motivated meanings, formalists tend to look at decontextualised 

texts to answer questions concerning philosophy, learnability and 

logic (see Matthiessen 1990, pp. 40-45). Meaning is central to 

the systemic functional model: to study language is to 

investigate how meanings are realised grammatically through this 

major social, semiotic resource. 
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Halliday characterises the model as follows: 

In general, therefore, the approach leans towards the applied rather than the pure, the 
rhetorical rather than the logjcal , the actual rather than the ideal , the functional rather 
than the formal , the text rather than the sentence. The emphasis is on text analysis as a 
mode of action, a theory of language as a means of getting things done . 

(Halliday 1985a, p.xxviii) 

Drawing on sociological (e.g . Bernstein 1973) and anthropological 

(e.g. Malinowski 1923) perspectives, systemicists posit that the 

meanings of human experience are socially constructed - both in 

contexts of situation and culture . That is, language cannot be 

understood unless something is known of the context of which it 

is a part. Context, in Malinowski's (1923) sense, includes both 

·context of situation' and ·context of culture'. Context of 

situation refers to the immediate physical and human context in 

which the text is embedded, and its semiotic context, which 

refers to its co- text, or the verbal environment of the text. 

Context of culture refers to the wider anthropological or 

sociological culture or subculture in which such situations 

typically exist . 

The functional nature of language, its systematic o rganisation , 

and the crucial significance of context of situation and context 

of culture will be briefly discussed in the sections below. 

2.3 LANGUAGE AS A FUNCTIONAL RESOURCE 

Viewing language as a functional resource means not simply 

looking at it from the outside, in terms of variations in why and 

how it is used (e.g. Malinowski 1923 ; Buhler 1934; Morris 1967; 

Britton 1970), but recognising that functional variation is in 
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fact the very foundation of language organisation , ·something 

that is built in (Halliday and Hasan 1989 , p.17)'. Meanings then 

are functionally organised (Halliday & Hasan 1989, pp.16-17) and 

this has direct implications in turn for the organisation of the 

grammar. 

Halliday (1985a, p . xiii) explains that language is functional in 

three distinct but closely related senses. Firstly , language is 

functional in use . Languages have evolved to serve the 

multiplicity of needs of human beings ' to mean' ( see Halliday 

1975). The organisation of language is thus functional - natural 

not arbitrary . A functional grammar can be explained by 

reference to how language is used . 

Secondly, and following from this, meanings in language are 

functionally organised. These meanings cluster around three major 

functions, or 'metafunctions' in Halliday's terminology (Halliday 

1985a, p.xiii): the ideational, the interpersonal and the 

textual. Ideational meanings relate to the general purpose of 

language to understand the environment. In Matthiessen's words , 

the ideational metafunction is concerned with ·the interpretation 

and representation of our experience of the phenomena in the 

world around us and the world of our consciousness ( Matthiessen 

1990, p.l3)'. Interpersonal meanings are concerned with the need 

to act on others in the environment through language. That is 

'with establishing and maintaining the interaction between 

speaker and listener and the concommitant roles assigned by the 

speaker and accepted (or rejected) by the listener ... 

(Matthiessen 1990, p.l3)'. A third metafunction, the textual, 
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relates to the use of language to construct messages by 

dynamically contextualising ideational and interpersonal meanings 

as text (Matthiessen 1990, p.13). 

Ideational meanings can be further classified as either 

experiential or logical (Halliday & Hasan 1989, p.44). 

Experiential meanings are to do with actual experience, with 

phenomenal aspects of the world. Logical meanings are concerned 

with the logical relations between messages in a text. 

Thirdly, language is functional in that each element in the 

system (clauses, phrases etc.) is functional with respect to the 

whole system. Language units, states Halliday (1985a p.xiv), may 

be construed as ' organic configurations of functions'. The 

relationship of grammar to semantics is then natural, although, 

as Halliday (1985a, p.xix) points out, 'there is no clear line 

between semantics and grammar, and a functional grammar is one 

that is pushed in the direction of the semantics'. I shall return 

to this point in the next two sections in considering in more 

detail the concept of lexicogrammar as a functional system. 



15 

2.4 LANGUAGE AS SYSTEM 

A linguistic system consists of numerous networks of interlocking 

options (Halliday 1985a, p.xiv) and therefore systemic theory is 

concerned with choice and is paradigmatic in orientation: 

It represents a language, or any part of a language, as a resource for making meaning by 
choosing. Each choice point in the network specifies (1) an environment, consisting of 
choices already made, and (2) a set of possibilities of which one is (to be) chosen; (1) and 
(2) taken together constitute a 'system' in this technical sense. This can be read 
synoptically or dynamically: either ' if feature a (and b ... ) is present, then either x or y (or 
z ... ) is present', or · if you have chosen feature a (and b ... ), then go on to choose either x 
or y (or z ... )'. 

(Halliday 1985a, p.xxvii) 

Language, as an abstract semiotic system, may be interpreted as 

being organised into three major subsystems: semantics, 

lexicogrammar , and phonology (or graphology) (Figure 2-1). These 

strata form systems o f options at different levels o f abstraction 

and are related by symbolisation, or, in systemic terms, 

realisation (Matthiessen 1990 , p.3). That is, semantic choices 

are realised, or encoded, by selections in the lex icogrammar, and 

lexicogrammatical choices are in turn realised by phonological 

selections. A closer look at these subsystems will underline the 

place and significance of the lexicogramrnatical subsystem within 

the linguistic system as a whole. 
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The semantic s ubsystem is concerned with resources for meaning 

and is the gateway to the linguistic system, the interface 

between extralinguistic systems and the lexicogrammar, as it 

enables us to turn our interactions with and reflections o n our 

world into meaning (Matth iessen 1990, pp.3-4). These meaning 

systems are multifunctional (see section 2.5 below) and are 

conceptualised at the level o f text, or discourse (Matthiessen 

1990 , p.4). Text, explains Halliday (Halliday & Hasan 1989, p.10) 

is any instance of 'language that is functional'; that is, text 

is fundamentally a semantic unit, either spoken or written, and 

both product and process, which is doing a job. Lexicogrammatical 

resources are the structures and words which realise meanings. 
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The lexicogrammar is the abstract · wording' of meaning: 

A language, then, is a system for making meanings: a semantic system, with other 
systems for encoding the meanings it produces. The term 'semantics' does not simply 
refer to the meaning of words; it is the entire system of meanings of a language, 
expressed by grammar as well as by vocabulary. In fact the meanings are encoded in 
' wordings': grammatical sequences or ' syntagms', consisting of items of both kinds
lexical items such as most verbs and nouns , grammatical items like the and of and if, as 
well as those of an in between type such as prepositions. 

(Halliday 1985a, p.xvii) 

As mentioned earlier, the relationship between meaning and 

wording is not arbitrary, but natural. The lexicogrammatical 

forms are because of what they mean : their organisation is 

metafunctionally motivated . Thus by analysing choices from 

lexicogrammatical s ystems encoded in text, we may arrive at an 

interpretation of the meani ngs of the text, ideational, 

interpersonal and textual. It i s possible to interpret how and 

why t he text means what it does - and, if necessary, why it 

doesn't mean what it purports to mean ( Halliday 1985a, p .xv). In 

the next section I s hall discuss the wo rkings of the 

lexicogrammatical system in more detail. 

Phonological and graphological subsystems are the resources for 

realising wordings , for encoding language in sound or print. 

Phono l ogi cal resources include intonation, rhythm (Halliday 

1985b, pp.46-58 ) and articulation, while grapho l ogi cal resources 

include such resource systems a s spelling and punctuation 

( Halliday 1985b, pp.29-39). 

These sub systems t he mselves consist of further system networks, 

which are ordered from most general to most specific. Thus , in 
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the case of lexicogrammatical systems , the move is from the 

grammatical to the lexical end of the delicacy scale, with lexis 

being at the most delicate end {Matthiessen 199~, p.ll; Halliday 

1985a, p.xiii). 

To complement this outline of the major subsystems of the 

language system, a more delicate sketch of t he internal workings 

of the lexicogrammar , as described by Halliday {1985a) and 

Matthiessen {199~), and a brief introduction to the discourse 

semantic systems proposed by Martin {199 2 ) shal l be presented. 

2.5 Lexicogrammatical and Discourse Systems -
the technologies of text 

2.5.1 Lexicogrammatical Systems 

A lexicogrammatical interpretation of a language, as a theory of 

·wordings', is, in the systemic functional view, functional and 

semantically motivated {Halliday 1985a, p.xvii) , and both a 

grammar of the system and a grammar of the text {Halliday 1985a, 

p.xxii). Halliday {1985a) and Matthiessen {1990) focus on 

accounts of the grammar of the text and the grammar of the system 

respectively . 

Matthiessen {1990, p.48) attempts to map the lexicogrammar of 

English along two dimensions: rank and metafunction. 

While rank is the generalized part-whole relations in the grammar showing the 
distribution of the grammatical resources in terms of constituency, metafunctions 
constitute the dispersal of grammatical resources across a spectrum of different types of 
meaning. 

(Matthiessen 1990, p.55) 

The hierarchical ranking of structural units is a funct ion of the 

constituency potential of t he units. The clause is taken as the 
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highest ranking unit. This is in opposition to many other 

grammars which regard the sentence as the basic unit (Matthiessen 

1990, p .Sl). In the systemic view , a sentence is a clause 

complex, and is thus univariate, that is, made up of units from 

the same rank . The clause, on the other hand, is multivariate -

made up of units from different ranks (including, commonly, 

downranked clauses, which functio n as lower ranked constituents 

(see Matthiessen 1990, p.49 )). This places a considerable burden 

on the clause as it functions as the gateway to the text. 

The classification below clause rank recognises group rank 

(nominal group, verbal group, adverbial group), phrase rank (a 

contraction of a clause (Halliday 1985a, p.l59), e.g. a 

prepositional phrase), and word rank (e. g. nominals, verbals, 

adverbials, prepositions). Morphemes can be found at the lowest 

end of the structural hierarchy. In applying the tools of the 

grammar to discourse analysis, the highest two ranks, clause and 

group/phrase are generally the centre of attention. 

Metafunctional diversity was introduced in section 2.4 above . 

Halliday and Hasan define ·metafunction' as follows: 

The meaning of metafunction is ' that part of the system of language - the particular 
semantic and lexicogrammatical resources- that has evolved to perform the function in 
question'. 

(Halliday & Hasan 1989, p.44) 

The three metafunctions identified by Halliday , the ideational 

(experiential and logical), interpersonal and textual, are 

realised in the clause through the major systems of transitivity 

(realises experiential meanings), mood (realises interpersonal 

meanings ), and theme (realises textual meanings) as outlined in 

Figure 2-2. They are also realised at the level of discourse 
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(Source: Martin 1992, p.9 ) . 
F:igure 2-2: Basic transitivity, mood and theme systems 
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These meaning clusters and the lexicogrammatical systems they 

real:ise, while relatively independent as networks (Martin 1992, 
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p.8), act simultaneously to cross-classify the clause: the 

separate meaning strands are spliced into the clause as a whole . 

An example will demonstrate this: 

Clause (1): 

The second world war started in Europe 

a 
I 

Process:Mat . I Circumstance Actor 
l 
I 
b Unm.Theme (Topical) Rheme 
I 

I Subject Finite+Predic . l Adjunct (Circum . ) 
-- - --- ---- --1-- ----- -----

I Mood Residue 
c 

Clause (2) 

when the Nazi German army attacked 
I J a Actor Process:Material 
I 

b Theme: Textual Unm . Theme:Topical Rheme > 
I 

c 
I Adjunct:Conj. Subject Finite+Predicate I - ------ - - - - - -- - - - '--- -1 R~s~d~e-I Mood > 

I 

Poland in September 1939. 

a 
I 

Goal I Circumstance 
I 
I 
b Rheme 
I 

I Complement - - J- Adjunct (Circumstantial) 
- - - -- - - - - ---- ----- - - - - - --c 

I Residue 

The three lexicogrammatical systems of transitivity, theme and 

mood, at the rank of clause in ( 1) and (2), . are represented in 
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bands a, b and c respectively. 

The experiential resource of transitivity functions to construe 

the world as configu~ations of processes, participants and 

circumstances in the grammar. The principal choices for 

transitivity are process type and accompanying part i cipants, and 

circumstance. 

The primary resource at the rank of clause for organising 

interpersonal, or interactional meanings , is the sys tem o f mood: 

'the system for symbolic exchanges of commodities between speaker 

and listener ( Matthiessen 1990, p.61 ) .' In the anal ysis of the 

clause as e xchange, mood choices are concerned with the c omponent 

of the clause which carries the argument forward ( Halliday 1985a, 

p.71) . This component (in languages such as English and Malay at 

least) consists of the subject and a finite element expressing 

tense or modality, which together circumscribe the propos ition 

thus making it arguable and dynamic in dialogue. 

The major systems (in English and Malay) which give the clause 

its character as message, thus realising the textual 

metafunction, are those of thematic structure, consisting of 

theme and rheme, and information structure, consisting of given 

and new . The thematic element serves as the point of departure 

of the message ( Halliday 1985a, p.38); it is what the message is 

about, that which pushes the text forward. The information 

structure functions to establish predictability (what is already 

known in relation to what is ·new'), in a text (Halliday 1985a, 

p.275). New, or non-recoverable, information is marked by tonic 
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prominence and generally occurs at the end of the clause, the 

rest of which functions as given. Thus in an unmarked situation, 

theme is selected from given, and new is located in rheme; the 

clause takes on the status of a wave, where peaks and troughs of 

prominence (thematic and information) dynamically interact and 

push the text forward in a process of creating its own discourse 

history (Matthiessen, 1990 , p.281). 

2.5.2 Discourse Semantic Systems 

While Halliday, Matthiessen and others have focused on a 

description of the lexicogrammar as structure and system, Martin 

(1992), in an effort to complement the model and build on 

Halliday and Hasan's earlier work on cohesion in text (Halliday & 

Hasan 1976), proposes the setting up of a level of discourse 

semantics. This, he says (Martin 1992, p.l9) ' will permit 

generalisations to be made across structural and non-structural 

relations.' That is, the level of discourse semantics accounts 

for metafunctional diversity beyond the clause at the level of 

text. This stratification is shown in Figure 2-3 below. 

IOIIdlry erbltrwry 

~ I 
dlec.ur~e le)dcogrammar 

phonology/ 

SCIR .. U grephololy 

Slr.titletl c.ntent ple•e [)(pression plene 

(Source : Martin 1992, p20) . 

Figure 2-3: Stratification of the content plane 

Martin (1992) identifies four primary discourse systems 

negotiation, identification, conjunction and ideation - which 

correspond to the metafunctions identified by Halliday . The 
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system of negotiation realises the interpersonal metafunction and 

attempts to account for how speech acts in dialogue are 

related to each other and to other types of interaction. The 

identification system is concerned with the textual meanings of 

introducing and tracking participants in text. Conjunction, as a 

system, is the means for choosing logical meanings between 

clauses, and between larger units of text, and thus e xpresses the 

logical metafunction. Finally, the ideational system organises 

the options of experiential relations between lexical items (e.g. 

hyponymy and antonymy) (Martin 1992) . 

Thus far in this outline of systemic functional theory, little 

has been said (apart from some broad references in sections 2.1 

and 2.2) about how language relates to its social environment. 

This, for systemicists, is a crucial relationship, for it is a 

basic tenet of the theory that meaning, and thus language, is 

socially constructed and functions in social contexts. 

is a social semiotic. 

Language 

2.6 Context of Situation, Context of Culture and Ideology 

The concepts of ·context of situation ' and · context of culture' 

have been developed from the work of the anthropologist 

Malinowski (1923, 1935) who argued that texts cannot be 

understood without consideration of the contexts in which they 

operate. The idea was later introduced to linguistics by Firth 

and developed by his students, particularly Halliday (e.g. 1978), 

and others, including Martin (e.g . 1984). In this section I shall 

discuss · context of situation' and in the next, ·context of 

culture'. 
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2.6.1 Context of Situation and Register 

Context of situation may be interpreted as the physical and 

semiotic context of a text. Three different aspects of context of 

situation were identified and developed by Halliday and his 

colleagues (e.g. Halliday et alia 1964; Halliday 1978; Halliday 

and Hasan 1985). They are as follows : 

1. field; field is concerned with what the text is about and 

refers both to text topic and the social institut ion(s) in 

which the text is relevant . Field refers to the activity 

being played out, in which text has a role, including the 

players and the conditions of play. 

2. tenor; tenor relates to the relationships between the 

interactants involved in creating the text and varies with the 

relative status of participants, the frequency and duration of 

contact, and affect, or how the participants feel about each 

other (Martin 1992, p . 526). 

3. mode; this refers to the role played by language in a 

particular context of situation. Mode may be interpreted as 

being concerned with distance, both physical and semiotic. In 

the first case, mode can be represented on a scale of distance 

between interactants. Location and movement along this scale 

will be determined by the amount of interaction and feedback 

possible. For example, face-to-face conversation and writing 

would be at opposite ends of the scale. Semiotic distance 

refers to how dependent the text is on its context . This 

scale represents the semiotic movement between language as 

action (e.g . a badminton game commentary) and language as 
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reflection/abstraction (e.g. this written outline of systemic 

functional grammar). 

The term 'register' (taken from Reid 1956) is applied by 

Halliday to the level of semantics, in the first instance, and 

describes variety of language according to different contexts of 

use, with field, tenor and mode being the components of context 

of situation identified for description and analysis ( e.g. 

Halliday & Hasan 1985, pp.45-46). An alternative interpretation, 

to be adopted by this paper, will be discussed below (section 

2 . 6 . 2 ) . 

Context of culture, according to Halliday (Halliday & Hasan 1989, 

p.46) is the wider background within which contexts of situation 

operate and text is to be interpreted. Context of culture is the 

total package of socially constructed meanings and values of a 

society or institution (e.g. the Malay culture, or the 

institution of education). 

A remarkable correlation between the register categories of 

field, tenor and mode and the metafunctions of language itself 

was observed by Halliday in the late 1960's. Matthiessen notes 

that 'the metafunctions are principles of organisation and 

modularity internal to the semantic and grammatical systems. But 

they also explain how the semantic system relates upwards, to 

context (Matthiessen 1990, p.26).' 

Thus, experiential meanings, interpersonal meanings and textual 

meanings are projected onto context of situation, giving field, 

tenor and mode. This relationship makes it possible to predict 
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language choices, or probabilities (see Matthiessen 1990, p . 11), 

from context, while at the same time to realise context of 

situation in language, and predict and construct context of 

situation from language (and this latter possibility is in fact 

the direction in which the present study will be proceeding): 

2.6.2 

This makes it possible for systemic linguists to argue on the basis of grammatical 
evidence about the nature of field, mode and tenor at the same time as it gives them a way 
of explaining why language has the shape it does in terms of the way in which people usc 
it to live. 

(Martin 1984. p .24) 

Context o£ Culture and Genre, and Ideology 

Martin (1992), in attempting to account for 'purpose' in text, 

proposes that separate semiotic planes be set up for register 

(context of situation) and genre (context of culture). Both these 

semiotic systems are seen as ·connotative' in nature (following 

Hjelmslev 1961) - they have content planes but no expression 

planes . Another semiotic system, language, functions as their 

expression plane. It is this conception, rather than Halliday's, 

that will be followed in this paper. 

Genre, as it relates to context of culture, is defined by Martin 

as ·a staged, goal-oriented purposeful activity in which speakers 

engage as members of a culture (Martin 1984, p.25).' As a 

connotative semiotic system, it is ·realized by waves of field, 

tenor and mode flowing through a text and giving it a distinct 

purpose oriented staged structure (Martin 1984 , p. 25 ) . ' Thus 

genre choices tend to constrain register choices in various 

contexts of situation (Christie 1991, p.236). All three systems -

genre, register and language - involve choice, with genre options 
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being realised in register choices, and register choices in turn 

being realised in language choices. Examples of common written 

genres in schools are narratives, recounts, reports and 

expositions ( e.g . see Martin 1985). 

Interpreting genre and register as separate semiotic systems has 

three major consequences. Firstly, it enables the c hoices 

available to users in terms of genre and field , tenor and mode to 

be fully explored a nd articulated; secondly, it strengthens the 

power of interpretation of how t hese choices are realised; and 

t hirdly, it enables a more explicit account to be given of the 

overall characteristic structures of texts of different genres. 

Much research has been undertaken and is continuing, particularly 

in Australia , into the identification and desc ription of genres 

in English, especially those the mastery of which is crucial to 

success in primary ( e.g. Kress 1982), secondary ( e . g. Eggins, 

Martin and Wignell 1987) and tertiary education (e.g. Webb 

1991). Genre theory as developed by s ystemicists, and its 

application to education have come under attack from a number of 

critics, however arguments have , I believe, been direct ly 

addressed and convincingly defended (see Reid (ed.) 1987 for an 

overview of the debate). 

To complete the model, a little needs to be said about ideology, 

as it permeates c ulture (Christie 1985, p.28). Martin (1992) 

demonstrates how ideology finds expression in language. Martin 

defines ideology as: 
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... a system of coding orientations which makes meanings selectively available depending 
on subjects' class, gender, ethnicity and generation. Interpreted in these terms, all texts 
manifest, construe renovate and symbolically realise ideology, just as they do language, 
register and genre. 

(Martin 1992, p.581) 

Hodge and Kress (1993) offer a more general interpretation in 

describing ideology as: 

.. . a systematic body of ideas, organized from a particular point of view. Ideology is thus 
a subsuming category which includes sciences and metaphysics, as well as political 
ideologies of various kinds, without implying anything about their status and reliability as 
guides to reality . 

(Hodge and Kress 1993, p.6) 

Christie (1985, p.22) notes that ideologies in education concern, 

among other things, the nature of knowledge and the kinds of 

learning experiences selected for children in schools. That these 

coding orientations of ideology are largely unconscious and thus 

appear as 'natural', raises a number of major issues, including 

inequitable access to texts of power in discourses of power, 

which are being addressed by systemicists (e.g. Christie 1985; 

Martin 1985; Kress 1985; Hodge & Kress 1993). 
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The final model then may be represented as follows: 

(Source : Martin 1992 , p.496). 
Figure 2-4: Language and its semiotic environment 

In this model, larger circles recontextualise smaller ones and 

simultaneously signify a focus on larger text units . The 

significance of context - ideological, cultural and situational -

to any analysis, interpretation and construction of language is 

foregrounded, and the · way in' to the systems through the clause 

as a lexicogrammatical resource for the purposes of the present 

study, is contextualised. 
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2.7 CONCLUSION 

Systemic functional linguists are concerned to make explicit the 

implicit social semiotic rules which structure our language 

system and determine our language choices . The focus is on 

language as a meaning-making resource; and, it is argued, the 

meaning of a text cannot be understood without an understanding 

of its context. 

Such a motivation has led systemicists to develop a complex model 

to interpret the relationship between a text and its context and 

to demonstrate the functional and systematic nature of language 

vis-a-vis this relationship. 

Work on representing the semiotic systems of language, register 

(contex t of situation ) , and more recently, genre (context of 

culture), have provided the potential for a variety of possible 

applications of the theory in areas as diverse as education, 

literature, language pathology, artificial intelligence and 

forensic linguistics . 

This paper, being concerned with language and education, builds 

upon that work specifically related to the analysis and 

interpretation of the meanings and role of language in the 

specialised construction of knowledge in school curriculum areas. 

It is to the research that has been done in this area that I turn 

in the next chapter . 

As this paper, however, involves the analysis and interpretation 

of a text in Malay, a final comment needs to be made regarding 

the application of systemic functional theory to languages other 
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than English. As most research has concerned the interpretation 

of the lexicogrammar of English, it is essential to consider the 

implications of applying the theory to other languages. As 

Matthiessen (1990, p.37) points out, it is necessary to 

distinguish between theoretical ( universal) and descriptive 

categories. Most of what has been introduced above has concerned 

the former and is relevant to an interpretation of any language, 

however, categories such as actor, subject and finite are 

descriptive and particular in the first instance , and may or may 

not be universal . 

This chapter has outlined the theory of systemic functional 

linguistics. In the next, one area of the application of this 

theory shall be explored in an attempt to contexualise this 

study. 
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CHAPTER3 

A REVIEW OF THE LITERATURE 

... it may be argued that learning any ' content area' or body of knowledge is primarily a 
matter of learning language: a matter, that is, of learning the particular discourse patterns 
within which are encoded the various ways of working that are characteristic of the 
different subjects. 

(Christie 1985, p.37) 

3.1 INTRODUCTION 

A number of studies located within the theoretical model outlined 

in Chapter 2 have investigated the linguistic construction of 

specialised, written academic discourses as practised in 

educational contexts (Wignell et alia 1987; Eggins et alia 1987; 

Martin et alia 1988; Shea 1988; Martin 1989 , 1990a, 1990b; 

Rubino 1990; Wignell 1994). By deconstructing discourses, it has 

been poss ible to describe the functions of major linguistic 

resources deployed in realising specialised fields of meaning , 

and to make explicit what these meanings are and how they are 

o rganised metafunctionally . Wignell notes that ' the patterns of 

genr es and associated patterns of language wil l be determined by 

what t he discour se is fundamentally trying to 'do' and trying to 

get students to do (1994 , p . 359 ) . Insights can thus be gained 

into the natur e of contexts of situation (field, mode, tenor) and 

culture (genre) , and ideology. 

The motivation for s uch studies is largely educational (see , for 

example , Martin 1985; Christie 1985; Painter & Martin 1986 ). I t 

is generally argued that the meanings of specialised discour ses 

and the linguistic technologies used to real ise them must be made 



34 

explicit to students in order to promote equitable educational 

opportunities and academic success. Folk notions which view the 

abstraction and technicality in specialised discourses as 

'bullshit' or 'prestigious' dressings (Martin et alia 1988, 

p . l69) are missing the point - the linguistic evidence supports 

the essential functionality of such technologies within the 

discourses concerned. 

The context and source of linguistic data of the major part of 

the research into specialised academic discourses has been 

commonly used (English) textbooks in junior secondary schools in 

Australia. The discourses encoded in these texts, it is 

recognised (e . g. Martinet alia 1988, pp.l68-169; Martin 1990a, 

pp.89-90) are recontextualised as pedagogic discourses (Bernstein 

1986) as practised in junior secondary schools, and are not the 

·mature' discourses as practised by historians and geographers, 

for example. It is argued however that these texts are in fact 

very good models of the more mature texts (Martin 1990a, pp.l-2) 

as they present what is ·unproblematic' in the field (Wignell 

1994, p.358). The focus is on junior secondary texts because it 

is at this stage of the curriculum that subject-specific 

disciplines appear and that students are apprenticed into the 

discourses concerned (Martin 1990a, p . l; Wignell 1994, p.356). 

Wignell notes also that this stage is ' the point of transition 

where many formerly quite successful students begin to fail 

(Wignell 1994, p.356)'. 

The seminal works are Wignell et alia (1987) on the discourse of 

geography, as representative of the ·sciences', and Eggins et 
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alia (1987) on the discourse of history , representing the 

· humanities'. Others have taken up themes from these studies for 

further development, e.g. Martinet alia (1988) (the discourse 

technologies of geography (science) and history (humanities) and 

pedagogic practice ); Shea ( 1988 ), Martin (1990b) (the discourse 

of science); Wignell (1990) (the sociology of medicine ); Martin 

(1989) (technicality and abstraction in sciences and the 

humanities); Martin (1990a) (the technology of nominali sation in 

sciences and the humanities); and Wigne11 (199 4 ) (patterns of 

genre in technical s ubjects and history) . 

This chapter will attempt to s ketch the major findings of these 

studies, focusing on the discourses of geography (scien c e ) and 

history (humanities), around the themes of purposes and patterns, 

and pedagogic motivations and implications. 

3.2 PURPOSES AND PATTERNS 

Specialised discourses are what they are because of their 

specific purposes. What the discourse is trying to do , and get 

students to do, will determine selections and patterns of genre, 

register orientation and lexicogrammatical patterns (see Wignell 

1994, p.356). A study of specialist discourse then involves 

analysing text and describing how the lexicogrammatical and 

discourse semantic resources o f language are used to realise the 

specialised, metafunctionally organised meanings consistent with 

the register of the discourse and the purposes of the discipline. 
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3.2.1: The Discourse of Geography 

The institutional purpose of the discipline of geography in New 

South Wales schools can be summarised as: 'observing, ordering 

and explaining the experiential world (Wignell et alia 1987, 

p.25)'. The study by Wignell et alia (1987) of the linguistic 

resources which realise the discourse of geography confirms this 

claim. 

The recording of observations involves the naming of relevant 

phenomenon, and giving these names field-specific meanings, or 

·valeur' (Wignell et alia 1987, p . 36) . Wignell at al. (1987, 

p.36) call this the process of 'technicalisation' and note that 

the resulting technical terms are largely nominalisations: in 

order to classify or order phenomena, processes must be coded as 

'things'. The actual naming of phenomena involves either 

selecting names which already have a vernacular (or common-sense) 

meaning (e.g. rain), choosing names also used technically in 

associated fields (e.g. condensation), or setting up field

specific (indexical) terms (e.g. mesas). 

While a range of grammatical resources are available in English 

within the clause and nominal group for representing things, very 

limited resources exist for turning processes into things 

(Wignell et alia 1987, p.37). Things may be coded as single 

nominals (e.g. mesas), classifier~thing (e.g. physical 

environment), or classifier (agent)-thing, in which the 

classifier represents the agent in an 'implication sequence' An 

implication sequence is described as 'the way geography uses the 

resources of the clause complex to posit cause and effect between 



37 

phenomena: e.g. relief rainfall, frontal rainfall (Wignell et 

alia 1987, p . 37; see also pp.Sl-56)'. 

The major resource for turning processes into things is 

grammatical metaphor , or more specifically, nominalisation (this 

will be discussed in some detail in the section below) . Thus the 

process whereby water vapour becomes liquid becomes realised as a 

single nominal- ' condensation'. In this case the medium and 

process of an implication sequence have become conflated in the 

nominalisation. Similarly nominalisation may produce a 

classifier-thing structure with the nominalisation as classifier 

coding the agent from an implication sequence (e.g. convection 

current) . 

Once terms have been set up, they need to be technicalised, or 

given field-specific meanings . The major lexicogrammatical system 

for achieving this is transitivity, and the major resource, the 

identifying relational clause (Wignell et alia 1987, pp.42-43; 

see Halliday 1985a, pp.ll2-128). Technical terms are thus 

elaborated, or defined. 

{TOKEN) 
{An ecosystem) is 

For example: 

[VALUE] 
[that home or place in which a community 
or group of interacting plants and 
animals lives] . 

(Wignell et alia 1987, p.42 ) 

Terms may also be named, rather than defined, through the use of 

projecting (e.g. 'we say') and non-projecting (e.g. 'is known 

as') naming processes (Wignell et alia 1987 , p.41). 

Other resources such as embedded clauses, elaborating nominal 
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groups, elaborating conjunctions, and reference also function to 

elaborate, or define, technical terms (Wignell et alia 1987, 

pp.44-45). Apart from the resources of elaboration, possessive 

attributive processes also define by specifying the attributes of 

a phenomenom (Wignell et alia 1987, p . 47). 

The next major purpose of geography is to organise and classify 

by creating technical taxonomies (Wignell et alia 1987, p . 47). 

The lexicogrammar does this primarily through the selection of 

attributive relational processes. Intensive attributive processes 

realise the taxonomic relationship of superordination, and 

possessive or circumstantial attributive processes the 

relationship of meronymy (Wignell et alia 1987, p.48; see 

Halliday 1985a, pp.ll2-128). Nominal group options identified for 

organising and classifying phenomena are pre-thing structures 

(e.g. types of desert), classifier-thing structures (e.g. 

physical environment), possessive-deictic-thing structures (the 

rainforest's canopy), and recursive technicality, where one 

established technical term is used in the elaboration of another 

(e.g. 'The biome is the living part of the ecosystem') (Wignell 

et alia 1987, p.48; see Halliday 1985a, pp.ll2-128). 

The remaining task of the geographer is to explain the 

experiential world, that is, to explain how the phenomena 

observed, named and technicalised, came to be the way they are 

(Wignell et alia 1987, p.51) . The discourse of geography uses 

the implication sequences mentioned earlier to do this. 

Implication sequences in text consist of a clause complex or a 

series of complexes where the logico-semantic relations of 
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enhancement (cause) and extension (sequence) (see Halliday 1985a, 

Ch. 7) realise a sequence of causally related events where each 

event implies the preceding event or events ( Halliday 1985a, 

pp.51,53). Implication sequences commonly define technical terms 

and, as these terms themselves often get taken up in other 

implication sequences, are recursive. 

The technology of technicality in geography refers to the 

linguistic resources used to rename, reorder and explain the 

experiential phenomena meaningful to the discipline. Martin 

(1990a, p.90) suggests that the taxonomising report (to rename 

and reorder) and explanation (to explain) are the basic genres of 

junior secondary science. In terms of register, the discourse of 

geography is field-driven and thus largely concerned with 

experiential meanings and associated choices and patterns from 

the lexico-grammatical system of transitivity, foregrounding 

identifying relational processes, and lexis (Wignell et alia 

1987, p58). The discourse of geography in junior secondary 

education then favours taxonomising reports and explanations, is 

field-oriented, and foregrounds the technology of technicality. 

3.2.2 The Discourse of History 

Eggins et alia (1987, p.66) summarise the purpose of history, as 

stated by the New South Wales Secondary Schools' Board syllabus, 

as ·making "the story of people" meaningful by selecting, 

interpreting and generalising from facts of the recoverable 

past. ' Based on the evidence resulting from their linguistic 

analysis of representative texts however, it is concluded that: 
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far from being a dynamic account of people and events, when history gets written down it 
is neither a story nor is it about people. In the process of arranging, interpreting and 
generalising from recoverable facts , people are effaced, actions become things, and 
sequence in time is replaced by frozen setting in time. 

(Eggins et alia 1987, p.66) 

The main linguistic tool for achieving this transformation is 

grammatical metaphor. Grammatical metaphor, it is demonstrated, 

is responsible, in the process of organising and interpreting, 

for making the meanings of history abstract - it is the 

technology of abstraction. 

'Metaphor' , e xplains Halliday (1985a, p320) is ·variation in the 

expression of meaning' . As well as familiar lexical metaphor, he 

identifies grammatical metaphor, and explains it as follows: 

... for. any given semantic configuration there is (at least) one congruent realisation in the 
lexicogrammar. There may then be others that are in some respects transferred, or 
metaphorical. 

(Halliday 1985a, p.321) 

Grammatical metaphor, notes Hallida y , is characteristic of 

written texts ( Halliday 1985a, pp.329-332; Halliday 1985b, pp.93 -

96) and is responsible for the lexical complexity (the relatively 

greater number of lexical items per clause ) of written texts. 

Metaphorical, or incongruent, constructions tend to be 

nominalisations, and as such possess the wide range of functions 

of nominal groups in the lexica-grammar. Complex meanings can be 

packed into nominal groups and nominals possess the locational 

flexibility within the clause to structure the resources of theme 

and information structure in a textually meaningful manner (see 

Martin 1992, pp.406-417). 
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Congruent and metaphorical realisations of meaning are summarised 

by Eggins et alia (1987) in Table 3-1: 

MEANING REALISATION 

congruent metaphorical 

participant 
process 
quality 
logical relation 

noun 
verb 
adjective 
conjunction 

(Source: Eggins et alia 1987 , p.67 ) 

noun 
noun 
noun, verb, 
preposition 

Table 3-1: Metaphorical realisations of meaning 

In the discourse of history the nominalisation of actions and 

logical relations opens up a range of possibilities for the 

realisation of meanings. Nominal groups can be quantified, 

qualified, classified and possess attributes; they can act and be 

acted upon; their existence can be posited and they can be 

equated with other things . In conjunction with the historical 

preference for generic classes of human beings rather than 

individuals, history thus manages, in stages, to remove people 

from the 'story'. By nominalising l ogical relations of sequence, 

thus establishing setting in time as opposed to sequence in time , 

the elimination of the 'story' is complete; and it is typically 

found that these settings of events, periods and eras, to 

compensate for the eradication of sequence, pass through phases. 

History metaphorically attributes life to time with these 

temporal phases being born, growing and dying (Eggins et alia 

1987, pp.68-73). The setting up of such periods ( e . g. The 

Renaissance) represents almost the only taxonomising in history 

(Eggins et alia 1987, p.70): 
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For the historian, history involves a number of successive periods in which similar kinds 
of things go on and differ from what went on in periods before and after. Thus it is 
doings not people that begin, spread and die out. And generic classes of people or doings 
that act on other doings. 

(Eggins et alia 1987, p.73) 

It is emphasi sed that the distancing of the discourse of history 

from the story of people and events linked sequentially takes 

place on a cline from language as action to language as 

reflection (Eggins et alia 1987, pp .72-73; Wignell 1994), with 

texts with varying degrees of grammatical metaphor serving 

different purposes and commanding varying levels of social and 

academic prestige ( e.g. Eggins et alia 1987, p.86). 

The degree of use of grammatical metaphor determines the choice 

and patterns of the linguistic resources which code the meanings 

of history. Grammatical metaphor, says Martin ' expands the 

meaning potential of a grammar recursively (1990a, p.25)'. 

Grammatical metaphor realises logical relations as nominals and 

verbals within the clause, rather than as conjunctions between 

clauses, 'if' may be coded as 'in the event of', and 'so that' as 

' insure'. Verbalising the logical relation enables an agent to 

be placed in a causal relation to its medium, and necessitates 

the nominalisation of events (Martin 1990a, p .97) . In the place 

of external consequential and temporal relations, internal 

conjunctions (typi cally implicit in highly metaphorical texts) 

and thematic circumstances of time are used to o rganise the 

overall rhetorical structure of the text (Martin 1990a, pp106-

107 ; see also Martin 1985, pp.83-97; Martin & Peters 1985, pp.80-

82; Martin 1992, pp.159-269 for a discussion of logical relations 



43 

and Eggins et alia 1987, p.83 for a discussion of setting in 

time). 

Processes, such as · permit' and ·resist', are realised as 

nominals- · permission', ·resistance'. Qualities are transformed 

into things , e.g. ·free' and ·safe' become ·freedom' and ·safety ' 

(Martin 1989, p.43). The transitivity and logical organisation 

of texts , the texture , in terms of selections of theme and new, 

and con sequently the rhetorical organisation of the text as a 

whole are influenced by the degree of grammatical metaphor. 

Martin sums up the overall effect of grammatical metaphor on the 

grammar as follows: 

Overall , the effect of abstraction on the grammar of a text is to foreground relational 
clauses at the expense of material ones, and to at the same time foreground nominal 
groups at the expense of clause complexes. 

(Martin 1989, p.84) 

The discourse of history is c haracterised by the technology of 

abstraction - •the process of turning a story into history 

(Eggins et alia 1987, p.82)'. Grammatical metaphor is the 'power 

tool' applied to organise and generalise selected facts from the 

recoverable past. The role it plays will depend on the the 

purpose of the text. The genres which do most of the work in 

historical discourse , from least to most abstract, are historical 

biographies, historical recounts, generalised descriptive 

reports, factoral explanations, expositions and ·forcast' or 

•taxonomising' reports ( Eggins et alia 1987; Wignell 1994; 

Martin 1990). The former generally function to exemplify the 

latter (Eggins et alia 1987 , p.76) as the discourse of history 

shunts along the scale (Eggins et alia 1987, p.73; Wignell 1994). 
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The scale of abstraction referred to above refers to the register 

variable of mode. History, as an information- as opposed to an 

action-oriented discipline (e. g. technical subjects), is oriented 

towards the interpretation of action ( Wignell 1994 ) . The story 

is only the beginning of the process of history. Grammatical 

metaphor, particularly nominalisation , is the major tool for 

harnessing the resources of the discourse and lexicogrammatical 

systems to realise this process in written text . 

In a cross-cultural systemic analysis Rubino (1990) examines the 

deployment of these tools in the construction of two expository 

history texts in English and Italian in common use in Australian 

and Italian schools . Historical expositions were chosen because 

' they present , explain and argue ... even though the argument is 

organised and presented very differently in each text (Rubino 

1990, p.76 ) '. It is this difference which is the focus of the 

study. 

Through an analysis of the language resources of grammatical 

metaphor and theme, transitivity and lexis , and genre and logical 

relations , Rubino concludes that the Australian text shies away 

from coming to grips with the task of history. The Italian text 

makes more effective use of grammatical metaphor and is thus more 

abstract; through shunting between common and metaphorical 

meanings, the text: 

attempts to define a field of history with its own technical terms, and tries to introduce 
gradually the students to the new meanings it is creating, as well as a new tool for 
interpreting and understanding the past (and present) reality. 

(Rubino 1990, p95) 
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The Italian text is rated more favorably in terms of generic 

structure also, with the Australian text being described as be1ng 

closer to Narrative than Exposition. Rubino argues that these 

differences disclose something important about the different 

educational expectations of the two educational systems. In 

Australia , she suggests, it is assumed that students will be 

uninterested and unable to cope with mature hi storical discourse : 

in Italy, o n the other hand , the expectation seems to be that 

students will take an interest in the specific discourse o f 

history and will continue their studies in the discipline. 

Australia , proposes Rubino, can learn from Italy ( Rubino 1990 , 

pp.94-6). These different ideological positions manifest 

themselves clearly, in Rubino 's analys is , through genre and 

register, and their realisations in the language patterns of the 

texts. 

3.2.3 Science and Humanities: Summary 

The differences in the way science and the humanities make 

meaning is glossed by Martin ( 1990a , p.58) in Table 3-2: 
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SCIENCE HISTORY 

GRAMMAR identifying deiinmg attributive classifymg 
relational relational 

DISCOURSE external conjunction internal and 
SEMANTICS (congruent) incongruent external 

conjunction 

INTERACTION nominalisation & nominalisation & 
PATIERNS definitions macro/hyper Theme/ 

New 
[distill] [scaffold) 

REGISTER taxonomy & implication text constructing; 
sequence constructing borrowed technicality 
(field oriented) (mode oriented) 

GENRE report taxonomising (generalised recount) 
Uexplanationfl [report generalisingD 
UexperimentD [expositionD 

analyse' "interpret' 

(Source: Martin 1990a, p58.) 

Table 3 -2: Overview of key meanings in the pedagogic discourses 
of science and history . 

In Martin ' s wor ds (1990a, p .58), science distils and history 

scaffolds, and g r ammatical metaphor plays a different role i n 

each case mediating between grammar and semantics . I n the case of 

science, meanings are accumulated in technical terms, while i n 

history, nominalisation allows logical relations to be real i sed 

within the clause and thematic and information structure to b e 
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manipulated appropriately to scaffold text. There is, however, 

observes Martin: 

an essential continuity between humanities and science as far as interpreting the world is 
concerned. Both use writing as a tool to analyse the world as if it was simply a collection 
of thing-like phenomena with various sorts of relationships among them. On might say, 
in summary, that for the historian texts interpret the world from a nominal point of view, 
while for the scientist they reconstruct the world as a place where things relate to things. 

(Martin 1989, p.44) 

3.3 PEDAGOGIC MOTIVATION AND IMPLICATIONS 

A common pedagogic motivation for all of the studies and 

discussions reviewed and mentioned above, is that of 

deconstructing texts so as to make explicit the vital roles of 

the linguistic tools of technicalisation and abstraction, and 

generic structure, in the operation the discourses concerned. It 

is argued that traditionalist and progressive discourses are 

disempowering and that students, as apprentices, need to be 

taught to shunt appropriately between everyday language and 

technical language (geography) or abstract language (history ) 

(Martinet alia 1988, pp.169-171). Technicality and abstraction 

are not simply 'jargon ' and 'bullshit' (Martinet alia 1988, 

p.l69 ), but are essential to the construction of specialised 

academic discourse: · you just can't do geography or history 

without them (Martinet alia 1988, p.169)'. 

To effectively use t hese tools to shunt between observation and 

documentation to explanation and argument, Martinet alia (1988) 

argue that students should be guided to actually do what it is 

that geographers and historians do, rather than be treated as 
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passive recipients of what others have determined ( Martln et a l1a 

1988 , p.l69 ). This would involve shunting between everyday and a 

range of technical and abstract language as students -ave through 

the tasks of fieldwork, recording, ordering and explaining in 

geography , and document collection, interpretati o n and 

exemplification in history. In learning to use t he se tools. 

students will then be in a pos ition to be able to c riti c ally 

deconstruct texts with a view to possibly c ha llenging and 

renovating the ideologies of these discourses. 

Importantly , because the tec hnologies o f tec hni c ality and 

abstraction are made selectively ava ilable to students o f various 

backgrounds it is necessary , in the interests o f equality o f 

opportunity, to make their workings explicit to al l ( Martinet 

alia 1988 , p.l?l). 

3 .4 CONCLUSION 

This chapter examined research related to the construc ti o n of 

specialised knowledge. Different sub jects or disci plines are 

constructed differently in language - and, as Rubino ( 1990) 

demonstrates , across cultures . This study extends this c r oss

cultural research to a non-Western context where t he same 

discipline operates in a very different socio-politi c al context . 

The next chapter selects certain of the linguistic tools 

introduced and discussed in this and the preceding c hapter. and 

defines and discusses them as they relate to the purposes of thia 

study. 
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CHAPTER4 

THE ANALYSIS: TEXTS AND TOOLS 

The major categories focused on in the text analysis in this 

study are genre, and t he register variables of field and mode. 

While these variables have been introduced in context in Chapters 

2 and 3, they are refined here for the purposes of the analyses 

undertaken in this study. A short note on Malay morphology in 

relation to derivational nominalisation ( grammatical metaphor ) is 

also provided. 

4 . 1 THE TEXTS 

The five texts analysed in this study were selected as 

representative of the major text types, or genres, whic h 

constitute the discourse of history as practised in Malaysian 

junior secondary ( Tingkatan (Form) 1 - Tingkatan 3, or 13 to 15 

year old students) education (Appendices 1a, 2a, 3a, 4a, Sa). In 

an effort to provide for some kind of cohesion, the initial 

selection was made from one chapter of a Form 3 textbook from a 

widely used and officially authorised and endorsed series. 

To aid the selection process, it was initially hypothesised that 

the Malay texts would be generically similar to the English 

texts analysed by Eggins et alia (1987) and Wignell (1994) . This 

technique proved productive. Where certain of these genres were 

not evident, a survey was made of the rest of the book and other 

books in same series ( at Fo rms 1 and 2 levels). For practical 

reasons, selections were limited to relatively 'free-standing' 

texts of suitable length (i.e . not genres embedded in genres). 
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In one case (Text 1) this involved a selection from a Form 2 

text. 

During the survey and selection process, genres other than those 

identified by previous researchers in the area were sought. None 

were identified. 

Texts 1 - 5 have been divided into conjunctively relatable units. 

Elaborating B's and projected clauses are not considered as 

separate units for analysis (following Martin 1992). In 

translating the text, an effort was made to convey accurate 

meanings in English while retaining, as much as possible, the 

major lexicogrammatical characteristics of the Malay text. Some 

fluency in the translation was necessarily sacrificed. Dotted 

lines in the translation represent paragraph boundaries. 

4.2 GENRE 

It has been noted in Chapter 2 (2.5.3) that the notion of genre 

accepted for this study is that constructed by Martin (1992). The 

analysis attempts to deconstruct the texts so as to make the 

purpose(s) and generic structure of each text explicit . While was 

is accepted that previous work on English genres would greatly 

assist in this task (e.g. Rothery 1990; Martin 1985; Martin & 

Rothery 1980, 1981), it was also recognised that it would be 

dangerous to force English structures onto Malay texts. Where 

appropriate then, this study shall draw upon English generic 

categories and structures and the resources of register outlined 

below. 
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4.3 REGISTER 

4.3.1 Field 

Field of discourse is realised by experiential and logical 

meanings in the semantic system. In the lexicogrammar , 

experiential meanings are organised in the system of 

transitivity , and at the level of discourse semantics, logical 

meanings are organised in the system of conjunction (logico-

semantic relations). 

In the organisation of the clause as system networks , the major 

choices available in the English systems of transitivity and 

conjunction are shown in Figures 4-1, 4-2 and 4-3 below. The 

analysis in this study shall draw upon these interpretations. 

r-

~> material 
+Actor/ Medium +Goal 
+Actor/ Medium +Range 

~> behavioral 
+Behaver +Range 

TRANSITIVITY -~> mental 
+Senser +Phenomenon 

~> verbal 
+Sayer +Verbiage 

~> relational (Attributive) 
+Carrier +Attribute 

~> relational (Identifying) 
+Token +Value 

~> existential 
'- +Existent 

(Source: based on Martin 1992 , p.9 ) 

Figure 4-1 : The system of transitivity 



temporal [ 
f.----> 

consequentia! ~ 

comparative [ 
1-----> 

CONJUNCTION < 

additive [ 
f.----> 

(Source: adapted from Martin 1980) 

Successive (succ) 

Simultaneous (sim) 
Causal (caus) 
Conditional (cond) 
Concessive (cone) 
Purposive (purp) 
Manner 

Contrast (cont) 

Similarity (simil) 

Addition (add) 

Alternation (alt) 

Non-subordinating 

Subordinating 

Explicit 

Implicit 

Internal 

External 
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Figure 4-2: Basic conjunctive system (logico-semantic relations) 

The transitivity system in Figure 4.1 shows the major process 

types, which code ' doings' or 'happenings' and the participants 

associated with these processes. The types of circumstances which 

may also be associated with these processes may be classified as 

follows (Figure 4-3): 
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.----
Location 

>[ 

Spatial 

Temporal 
Extent 

>[ 
Spatial 

Temporal 
Manner 

>f 

Means 
Quality 
Comparison 

CIRCUMSTANCE < 
Cause 

>f 

Reason 
Purpose 
Behalf 

r->Accompaniment 
f->Matter 
r->Role 
'-

(Source: Halliday 1985) 

Figure 4.3: A classification of circumstances 

Figure 4-2 represents the system of conjunction classified by 

Martin (1980). Two important distinctions are made in the model. 

Firstly, that between external and internal conjunctive 

relations. External conjunctions code relationships between 

external phenomena: 'they are oriented to what is going of 

outside the text- to field (Martin 1992, p.180)'. Internal 

relations, on the other hand, are oriented to genre and operate 

in the organisation of the text itself. Two very common types of 

internal comparative conjunction are ·exhaustive (i.e . )' or 

'elaborating' and 'exemplifying (e.g.)' reformulation (Martin 

1992, p.224). The second distinction is that between implicit 

and explicit relations. Implicit relations are not overtly 

realised, though they could have been. 

In the analysis of logico-semantic relations in this 

investigation, clause numbers are indicated down the centre of 
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the page, with internal relations indicated to the left, and 

external relations to the right of this column . The arrows show 

the direction of dependency, either retrospective (unmarked or 

common) or prospective. 

4.3.2 Mode 

Mode refers to the r ole of language in social meaning-making. 

Both grammatical metaphor and thematic structure play central 

roles in organising textual meanings. 

Mode is oriented to both interpersonal and experiential meanings 

as they are constructed in text (Martin 1992, p.508). These two 

dimensions are represented in Figure 4-4 below: 

dialogue <-----------------------------> monologue 

(interpersonal meaning choices) 

action <-----------------------------> reflection 

(experiential meaning choices) 

(Source: Martin 1984 , pp.26-7) 

Figure 4-4: Interpersonal and experiential dimensions of modal 
meanings 

Movements along these scales from left to right would reflect, 

for example, movement from oral to written, and from 'concrete', 

or congruent, to abstract texts. The texts representing the 

discourse of history are written and monologic in terms of 

interpersonal codings. Thus experiential grammatical metaphor and 

its role in building abstraction will be central to this study. 
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As a textual system, thematic structure organises the messages of 

clauses and texts. Theme represents the starting point of the 

message and theme choices may be textual, interpersonal or 

experiential ( t o pical ) . A distinct i on needs to be made between 

· marked' and · unmarked' thematic choices. The most unremarkable 

choice for theme is termed ·unmarked'. Thus , for e xample, in a 

declarative clause, unmarked theme would map onto the subject of 

the clause. This will be the case unless there is good reason 

for choosing something else ( Halliday 1985a, p.45). 

The other variable in the mode category, of critical i mportance 

in this study , is grammatical metaphor. Metaphors of 

transitivity , typically nominalisations, have a primary role in 

establishing the level of abstraction of a text. In turning 

processes and logico-semantic relations into n o uns, grammatical 

metaphor operates to construct an incongruent cod ing of reality. 

Major forms of grammatical metaphor o ther than no mi nalisations 

are outlined in Table 3-1 above. 

The identification of incongruent codings is problematic however . 

As Halliday notes: 

There is no very clear line to be drawn between what is congruent and what is 
incongruent. Much of the history of every language is a history of demetaphorizing: of 
expressions which began as metaphors gradually losing their metaphorical character. 

(Hal liday 1985a, p.327) 

It may be helpful to consider instances of nominalisation on a 

cline - from the more congruent, commo nly used in conversation , 

to the more incongruent, abstract and 'bookish'. Selections in 

this study will be broad rather than narrow. 



56 

Similarly, embedding and/or multiple nominalisations in a nominal 

group and the interaction of both nominalisation and logical 

metaphor, increase the i ncongruency of a clause. 

In the texts under analysis , instances of nominalisation are in 

bold print. As mentioned above, only experiential grammatical 

metaphor, nominalisation and logical metaphor, will be considered 

in the investigation. 

4.3.2.1 Nominalisation in Malay - a note on morphology 

The Malay language is morphologically well-equipped to deal with 

metaphorical realisation of meaning. The objectifying of reality 

through nominalisation in academic writing has been achieved in a 

variety of ways (Tham 1990 , pp.ll4-117). While borrowing and 

adaptation are characteristic of the dis course of science, in the 

case of the humanities , either existing nominalised forms are 

deployed or new formulations are constructed (e.g. ' ajakan' (from 

' ajak ', literally 'to invite to do'), meaning 'persuasion' ( Tham 

1990, p.l23 ) . 

The morphology of Malay, the system of affixes, is especially 

productive in the construction of nominalisations (e . g. see 

Shaharin Bin Mohamad Zain, 1981) as the examples in Table 4-1 

below show: 



Root 
a) satu - one 

b) tadbir - administer 
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Derivative 
menyatu - to unite 
~atu - unifier 
persatuan - an association 
~atuan - unification 

mentadbir 
tertadbir 

- to administer 
-(potential form for 

'administered') 
pentadbir - administrator 
pertadbiran - administration 

(as an activity) 
pentadbiran - administration 

( as a process) 

(Source : Tham 1990, pp.lSl-152) 

Table 4-1: The morphological potential of Malay for 
nominalisation 

Derivative nominalisations in Malay can be formed in several 

ways: 

a ) The suffix 'an' can be attached to the roots of some 

verbs: e.g. tulis 
(to write ) 

tulisan 
(writing ) 

soal soalan 
(to question) (a question) 

b ) The affix ' pe ... an' ( and allomorphs) can attach to 

nouns, the roots of many verbs, and adjectives : 

e .g. erti 
(meaning) 

pergi 
(go) 

terang 
(bright) 

pengertian 
(understanding) 

pemergian 
(departure) 

penerangan 
(information) 

c) The affix per ... an can attach to some nouns and verbs: 

e.g. jalan 
( road) 

kelahi 
(to quarrel) 

perjalanan 
(journey) 

perkelahian 
(a quarrel) 
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d) The affix ke ... an can be attached to some nouns, verbs and 

adjectives: 

e . g. wang 
(money) 

jatuh 
(to fall) 

maju 
(to progress) 

kewangan 
(finance) 

kejatuhan 
(downfall) 

kemajuan 
(progress) 

The significance of affixation for modern academic Malay is noted 
by Tham ( 1990): 

... the manner Malay affixes have been used to derive abstract tenns from native root 
words ... is an area of morpho-syntactical development that relates crucially to the 
modernisation of the Malay language. Indeed, pushing the semantic potential of the 
language to its utmost limits. 

(Tham 1990, p. l29) 

4 . 4 CONCLUSION 

In the next chapter a description of some of the major global 

meanings and meaning-making features of the selected texts will 

be attempted. This description shall focus on the variables 

outlined above: genre, field (transitivity and logico-semantic 

relations) and mode (thematic structure and grammatical 

metaphor). 
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CHAPTERS 

THE ANALYSIS: DESCRIPTION AND INTERPRETATION 

5.1 TEXT 1: 'Mat Salleh Criticises The Registered Company' 

5.1.1 Genre 

Generically, Text 1 (Appendix 1a) may be characterised as an 

Historical Biographical Narrative. The tex t functions to 

vicariously reconstruct selected events in the life of an 

historical character. The purpose of the text is to exemplify 

generalisations made elsewhere in the chapter (regarding 

opposition to British Sovereignty in the Malay states ) . 

Historical figures such as Mat Salleh are typically constructed 

and foregrounded as heros and underdogs for present-day 

nationalistic reasons. The text , as a type of narrative, tells a 

story concerned largely with individual human actors 

participating in material processes which are ordered logically 

and circumstantially in time. It is concrete rather than abstract 

and foregrounds congruent logical relations of time and cause. 

The first element of the generic structure is the 'Abstract and 

Synopsis' (clauses 1:1 - 1:6). Here the point of the genre is 

realised in an attributive relational process (1:2 ) and a 

synopsis of the field focus is provided by material processes 

(1:3, 1:4). Following this comes the 'Orientation' (1:7 -1:12). 

At this stage the text specifies the setting in terms of 

describing the identity of the protagonist, Mat Salleh, mainly 

through attributive relational processes and spatial 

circumstances. The mental process ( 1:5) and the projected verbal 
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clause (1:6) highlight the legendary or mystical qualities 

commonly attributed to popular heroic historical actors. It is 

not difficult to see that accounts such as this, where what 

people today believe and say concerning participants in the text, 

originated in the oral histories/stories of communities. 

The events unfolding in clauses 1:13 to 1:41 represent a series 

of minor complications and resolutions encapsuled in a larger 

macro-complication and mac ro-resolution. ·complication' and 

'Resolution' represent the next two functional generic elements 

of the text . Material, mental and verbal processes recount what 

was done, said and thought by mainly individual and generic human 

actors. Sequence in time is realised predominantly through 

implicit external conjunction and setting in time through both 

marked (1:14 , 1:19, 1:39) and unmarked (1:3, 1:43) temporal 

circumstances. Both marked and unmarked spatial circumstances are 

a feature of this text, as they are of 'Narratives' in general. 

The macro-resolution for the text, that which resolves the macro

conflict, or macro-complication (the conflict between Mat Salleh 

and the Company), occurs in clauses 1 : 42 and 1 : 43 and is coded in 

a material process, and a behavioural process which also signals 

an appropriate closure for a biographical narrative - death. 

Thus, the only two behavioural processes in the text (1:4 (·was 

born') and 1:43 ('passed away')) function to code two 

biographical events which are highly indicative of the field and 

genre. 

The ·coda' (1:44) rounds off the story with a closing comment to 



take the reader back to the field focus of the text - the 

conflict or struggle between Mat Salleh and the Company. 
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The final generic element of the generic structure of the text is 

the 'Evaluation'. Participants and events in the narrative are 

evaluated prosodically throughout the text largely through 

attributive relational clauses (e . g . 1:12 , 1:17, 1:40). 

Generically, Text 1 proceeds though stages f ound in similar 

English texts (c . f . Rothery, 1990 ) . 

5.1.2 Field: transitivity 

The transitivity analysis of Text 1 (Appendix 1a) shows that the 

major process type is material (48%), followed by attributive 

relational (16%), mental (18%) and verbal (9%) processes. All 

other process types, except identifying relational, also appear. 

The text is thus action-oriented. Its central concern is with 

what people did, said or thought to or about other people and 

things. 

Attributive relational processes in the text function to ascribe 

qualities to the major participants . In all but two cases (1:24 

and 1 : 25), the carrier is Mat Salleh. A major role of such 

processes is to construct Mat Salleh as a great warrior and hero . 

For example: 

1:2 Beliau ialah pahlawan [[yang termasyhur di Sabah]]. 

Th:Top Rheme 

Carrier Pro:Rel(At) l Attribute 

He is a warrior who was famous in Sabah. 
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1:11 Mat Salleh telah muncul sebagai seorang pembesar di hulu 
Sungai Sugut. 

Th:Top Rheme 

Carrier Pro:Rel(At) l Attribute 

Mat Salleh appeared [as] a great man 

icirc:Loc(Sp ) 

in the upper 
reaches of the 
Sugut River. 

The major participant category in the text (Appendix lb ) is 

·specific human' (36%). The text largely concerns individual 

actors doing things to individual goals, or judgements 

about individual carriers. Much of the attributive force of the 

text is carried by finite or non-finite embedded , or rankshifted, 

clauses which pack descriptive meanings as qualifier inside 

nominal group structures. Two examples are: 

1:21 Mat Sa11eh kemudian membina sebuah kubu [[yang di Ranau 
kuat]] 

Th:Top Rheme 

jcir:Lo(S ) I Actor IP : Matl Goal 

Mat Salleh then built a fort which was strong in 
Ranau 

1:39 Pada tahun 1897 , Kompeni membuat keputusan [ [ untuk 
mengambil alih 
Tambunan]] . 

Theme:Top Rheme 

Circ:Loc(Temp) Senser IPro:Men l Phenomenon 

In 1897, the Company made the decision to take over Tambuan . 

Embedded clauses code meanings as non-negotiable (or already 

negotiated) in terms of modalisation and modulation (Martin 1992, 

p.41). This resource is drawn upon heavily in Malay written 

texts, as the analysis of this and the other texts show. 
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Circumstantial meanings are generally spatial or temporal. Much 

of the burden for representing temporal relations however is 

carried by the juxtaposition of clauses (see Martin 1992 , p.165) 

and the implicit external conjunctive structure of the text 

(Appendix 1c). Thus spatial circumstances are foregrounded in 

the transitivity structure. The circumstance of accompaniment in 

clause 1:9 would, in English, be realised as goal: 

1 : 9 Beliau telah berkahwin dengan seorang puteri Sulu. 

Th:Top Rheme 

Act(Med) Pro : Mat I Circ:Accomp 

He married [with] a Sulu princess. 

5.1.3 Field : logico-semantic relations 

The logico-semantic analysis of Text 1 (Appendix 1c) s hows a 

heavy reliance on implicit external conjunctions o f consequence 

(cause, concession and purpose) and time (successive and 

simultaneous), and explicit additive connections . On the other 

hand, and following from this, relatively few internal relations 

are evident. That is, events in the text tend to be organised, 

ordered, causally and temporally in the sequence in which they 

occurred. As mentioned above, there are in Text 1 relatively few 

instances (1 :3, 1:14, 1:19, 1: 39, 1:43) of temporal relations 

being coded more incongruently as temporal circumstances in the 

transitivity structure . The text is more concerned with sequence 

in time than setting in time (see Wignell 1987, p.70 ). 
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5.1.4 Mode: thematic structure 

The thematic elements (Appendix 1a ) which push the text forward 

are the major participants, Mat Salleh and the Company (or its 

representatives). Text 1 presents a high number of specific and 

generic human participants as unmarked topical theme as can be 

seen from the following table (5-1): 

Unmarked Marked 

-Human Participants-

.Mat 
1 
2 
3 
7 
8 
9 

Salleh 
13 
17 
21 
26 
27 

. Company 
15 
23 
25 
28 
30 

-Other-
S 

16 
20 
29 
32 

-Process-
4 
6 

-Circumstance-
14 ( T) 
19 ( T) 
33 ( S) 
37 ( S) 
39 ( T) 
42(S) 
44(S) 

11 
12 

34 
35 
40 

31 
38 

(Clauses in paratactic complexes with subject ellipsis have been 
excluded from the analysis.) 

Table 5-l: Text 1: Classification of thematic choices 

The relatively high number of marked circumstances in thematic 

position is indicative of the genre. ' Where' and ' when' meanings 

are thematised to establish localised setting in space and time 

which are essential to the unfolding of a narrative. As noted 

however the text is concerned mainly with representing sequence 

in time through conjunctive relations rather than setting in time 

through the transitivity system. 

Thematic foregrounding of grammatical metaphor is limited to the 

following nominalisations: 
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1:29 Keadaan di Sabah membimbangkan Kompeni di London. 

Theme:Top Rheme 

Phenomenon Pro:Mental I Senser 

The situation in Sabah concerned the Company in London . 

1:32 Satu rundingan perdamaian telah diadakan antara Cowie dan 
Mat Salleh. 

Theme : Topical Rheme 

Goal Pro :Mat I Circ: Ext ( Spat) 

A treaty discussion was held between Cowrie and Mat Salleh . 

The predominant pattern of thematic development is the theme-

theme type (Matthiessen 1990, p.320 ) where the linking o f theme 

to the previous theme carries the text foreward with the new 

information coding events and attributes ( see Figure 5-1). 

Theme Rheme 

1:7 -> 

1:8 "II > 

1:9 ,[J 
> 

( 1 : 10) (, v1 > 

1 : 11 '~ > 

1 : 12 ,if > 

1:13 '~ > 

Figure 5-l: Text 1: Characteristic thematic structure 

This pattern allows the thematic focus of the text to shine on 

the chief protagonist, the hero, Mat Salleh . 



66 

5.1. 5 Mode: grammatical metaphor 

Text 1 is concrete not abstract. Metaphors of transitivity, where 

they do exist, are generally presented as new information. 

They are utilised to package new information rhematically in 

nominal groups, particularly in projected clauses (1 :6, 1:10, 

1:18, 1:28, 1:31, 1:33), and as goal, range or circumstance. 

As noted above, there are only two cases of nominalised theme 

(1:29 and 1:32). 

A feature of the nominalisations in this text is that they are 

generally singular within the nominal group, often repeated (e.g. 

·perdamaian ' in clauses 1:31 and 1:32, ·pelabuhan ' in clauses 

1:19 and 1:20, and · serangan ' in clauses 1:19 and 1:28) and 

generally lie towards the congruent end of the 'congruency scale' 

(see Chapter 4 , section 4.3.2 above) (e .g. ·cerita' (story) , 

· pelabuhan ' ( port ), ' hal ' (problem), ·peperangan ' ( batt le )). 

These factors operate to further dampen the level of abstraction 

of the text. 

5.2 TEXT 2: ' Our Nation Falls into Japanese Hands' 

5.2.1 Genre 

The main purpose of Text 2 (Appendix 2a) in the discourse is to 

recount the events which resulted in the Japanese occupation of 

Malaya. It is thus concerned with the unfolding of events set in 

time and causally related . The text is narrative in nature with a 

strong event focus, yet at the same time operates to e xplain how 

the 'occupation' came about . As something of a hybrid between a 

typical (English ) ( e.g. Wignell 1994) Historical Recount and an 

Explanatory text, it could be labelled, for descriptive 
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convenience, an 'Historical Explanatory Recount'. Events are 

selected and sequentially ordered so as to explain British 

failure and Japanese success. And, as is characteristic of 

traditional Malay historical narratives (e.g. see Ismail Hamid, 

1987) there is a lesson to be attended to. Unlike in traditional 

texts , however, the lesson here is made explicit. The text 

generalises and interprets - it constructs history. 

The first four clauses of the text construct a general 

·orientation ' to the events which follow. The material 

process in clause 2:1 establishes a temporal framework while at 

the same time introducing, as given information, the major 

participant within a metaphorical nominal group. The following 

identifying relational process identifies the other major 

participant in the text, the British, while presenting , 

implicitly, through an embedded clause, one of the conditions 

allowing for the success of the Japanese invasion. The final 

processes in the Orientation (2:3, 2:4), an attributive 

relational and a material process, specify further , this time 

more explicitly , an additional condition under which the events 

following (the attack) could take place. In clause 2:3, a 

negative attribute is assigned to the British, and represents 

part of the explanation of how the nation fell into Japanese 

hands. 

The next stage in the generic structure recounts the events, in 

sequence, which led to eventual Japanese success. Material 

processes and generic participants, in nearly all cases the 

Japanese, predominate. Marked thematic temporal circumstances 



establish setting in time, though sequence in time remains a 

feature of this stage of the text (see Appendix 2c). 
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The analysis of logico-semantic relations in Appendix 2c also 

shows some implicit internal nesting which, through elaboration 

and exemplification, structures the events to provide further 

reasons for how the Japanese achieved success: the help afforded 

in taking land routes (2:5 - 2:8), the strategic two-pronged 

attack (2:10 - 2:16), and the sinking of the British warships 

(2:17 - 2:20). 

Thus, in the ·orientation', the text identifies, through 

relational and material clauses, three of the reasons, or 

conditions, for Japanese success (the British were based in 

Singapore, were unprepared and were not trained in jungle 

warfare), while the sequence of material events in the 'Event 

Recount' which led to this success represent the other reasons 

selected in the text. As a type of Recount, the argumentative 

strength of the text is extremely weak. 

The final element in Text 2, the Coda, (2:21 - 2:25) relies upon 

identifying relational processes to provide the final, and in 

this case atemporal, explanation, and, at the same time the moral 

lesson of the text. The change of tense from past to present 

' timeless' (marked lexically by 'sesuatu' (any) in clause 2:23) 

marks the Coda's lesson as universal truth (2:23 -2:25). As the 

most interpretive element in the text, this stage of the generic 

structure is also the most abstract. 

Ideologically, the text presents Japan in a relatively positive 
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manner - the Japanese are portrayed, for example, as the underdog 

(2:21), as effective (2:19) and as possessing 'fighting spirit' 

(2:24, 2:25). The British, on the other hand, are constructed as 

inadequate (2:3, 2:4). It is perhaps noteworthy that the other 

allied forces (the Indians, Australians and the Malays) are not 

recognised until clause 2:9 and are not mentioned thereafter. 

The ideological weight of the text is even more apparent when the 

text is compared with an English text (Kwan et alia 1970 ) 

covering the same field, which was used in Malaysian schools 

before the change in the medium of instruction and, more 

significantly, changes in political and syllabus orientations 

(for example, the introduction of an official and wide-ranging 

'Look East' (read ·anti-West'/ pro-Japan) policy by the Malaysian 

government). 

5.2.2 Field: transitivity 

The major process type in Text 2 is material (68%), though 

relational processes also play a major role (32%). The text is 

thus both action and participant oriented. Materi al processes 

recount events both in sequence in time and setting in time, 

while relational processes identify participants (2:2, 2:9), 

identify explanatory factors (2:23 -2:24 ) and foreground 

explanatory attributes of the participants (2:3, 2:21). 

Text 2 features collective, or generic, human participants (50%) 

(Appendix 2b), mainly in the role of actor in material processes 

or carrier in attributive relational processes. The other major 

participants are nominalisations ( 35%). For example: 



2:25 Semangat perjuangan inilah merupakan antara faktor [[yang 
membawa kemenangan 
Jepun]]. 

Th:Top 

Token 

This fighting spirit 

I Rheme 

Pro:Rel(Id)l Value 

represents one of the factors 
which brought about 
Japanese victory. 
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The major circumstances are those of space (2:3, 2:8, 2:10, 2:11, 

2:12, 2:16, 2:17) and time (2:1, 2:2, 2:13, 2:15, 2:17) which are 

largely responsible for the temporal and spatial s hifts of 

setting in the text. 

5.2.3 Field: logico-semantic relations 

Sequence in time, as coded in conjunctive relations, remains a 

feature of Text 2, although, as mentioned above, much of the 

burden for temporal tracking has been taken over by the 

transitivity system: relative to Text 1, temporal relations are 

becoming more incongruent . The other major external relations 

between clauses are concessive (see Appendix 2c). These encode 

counter-expectancy in the field (Martin 1992, p.323). In the 

field of Text 2 the expectancies concerned relate to the ability 

of the 'powerful' British to defend Malaya from an Eastern foe. 

But, the text tells us, they failed (2 :17 - 2:22). 

As noted above, implicit internal logico-semantic connections of 

elaboration and exemplification scaffold the text generically, 

albeit quite weakly. This type of scaffolding is unusual for 

narrative type texts, though not for explanatory texts. 
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5 . 2.4 Mode: thematic structure 

The major features of the thematic structure of the text are the 

large number of circumstances, of time (2:2, 2:13, 2:15, 2:17), 

space (2:8), accompaniment (2:5) and manner (2:22), selected as 

marked theme, and the thematic fronting of nominalisations. A 

temporal hypotactic clause is positioned as theme in clause 2:11. 

Setting in time is thus strongly foregrounded in the text. 

Choices of grammatical metaphor as theme may be motivated by 

generic considerations, as thematic prominence occurs in the 

initial clauses of the generic , or logico-semantic, blocks (2:1, 

2:5, 2:10 , 2:17, 2:21) and functions to establish hyper-themes 

(Martin 1992) for (in this text, quite minimal ) elaboration or 

exemplification. 

Unlike that of Text 1, the primary thematic pattern in Text 2 is 

that of rheme-theme, where a new theme is related to a previous 

rheme (see Figure 5-2 below). In a Recount, this pattern 

facilitates the tracking of participants . Breaks in this 

progression tend to occur at the points of movement between 

generic elements. The theme-theme pattern occurs primarily where 

circumstances of time are thematised in close sequence and 

interact with a temporal conjunction and a continuative, thus 

propelling the text forward through jumps in time ( 2:11 - 2:16). 
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Theme Rheme 

2:1 

2:2 

2:3 

2:4 

2:5 

2:6 

2 : 7 

2:8 

Figure S-2: Text 2: Characteristic thematic structure 

5.2.5 Mode: grammatical metaphor 

Grammatical Metaphor plays a significant role in Text 2 ( 36% of 

all participants) although some repetition is present ( e.g. 2:1 , 

2 : 3, 2:5, 2:10, and 2:4, 2:23). In only one case is the process 

of ·attacking' realised congruently as a material process (2:5). 

In all other cases this process, and the process of ' bombing' 

(2 :1) , are expressed metaphorically. The incongruent coding of 

these acts tends to disguise both Japan's role as an aggressor 

and the semantic dynamism of the violence. 

Significant clusters of nominalisations, including embedding and 

a thematic equative (Halliday 1985a, pp.41, 42), occur in the 

·orientation' and the ·coda ' of the text. It is i n these 

elements of the generic structure that the nominali sations and 

relational processes take on the responsibility for organising 

major arguments of the text. 



Nominalisations are also deployed to package information 

appropriately in order to thematise the explanatory event 

sequences. Clause 2:5 functions as hyper-theme for clause block 

2:5 - 2:8, and 2:10 provides the hyper-theme for block 2 : 10 -

2:16. 
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Other instances of grammatical metaphor, which code logical 

relations as processes, can be found in clauses 2:14 (time), 2:23 

(cause) and the embedded clause in 2:25 (cause). The interaction 

of two types of grammatical metaphor in 2:23 and 2:25, the 

logical and the experiential, and the additional incongruence 

created by the embedding of a logical metaphor in 2:25, make$ 

these two clauses the most abstract in the text (see Martin 1992, 

p.407) . 

5.3 TEXT 3: 'The Japanese Administration of Our Nation' 

5.3.1 Genre 

Text 3 records and stores factual information about the way 

things were organised. Generically, it may be labelled a 

'Descriptive Historical Report'. It is set, or perhaps more 

accurately 'frozen', rather than sequenced in time and the focus 

is on human generic and non-human participants. The text 

generalises and constructs from selected events of the past. 

The first element of the generic structure of Text 3 is a 

'General Classification' (3:1, 3:2) which establishes the Malayan 

administration's power position in relation to Japan and the type 

of administration. Malaya is classified as a nation ruled by 

Japan, and as a colony. The choice of material processes to 

classify, rather than attributive relational processes, reflects 
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the fact that the power relationship was 'constructed' ( in field ) 

rather than · natural' . The power of the coloniser acting on the 

colonised is confirmed, although the choice of an agentless 

passive in 3:1 buries this meaning somewhat: 

ACTOR PROCESS:MAT GOAL CIRC 

( 3 : 1) (the Jaeanese eut administration under the 
government] of Malaya authority 

of the 
Jap. forces 

( 3: 2) Jaean administered Malaya as a colony 

The next stage of the text, the ' Description', describes various 

aspects of the Japanese administration. As mentioned above, the 

field focus is on the establishment of this administration, and 

the text therefore relies heavily on agentless passive material 

processes throughout. The hidden actor in most of these clauses 

is Japan, which exercises its administrative power by, for 

example, 'putting', 'separating', 'combining', 'dividing' I 

'forming', 'fixing', and ' implementing'. 

The 'Description' I after a general regional geographical field 

focus (an embedded Recount) (3:5 - 3:9), shifts from an o utline 

of macro-spacial organisation, and power roles and relations 

within Malaya (3:10 - 3:16), to micro-organisation at the 

personal, village, neighbourhood and family levels (3:17 - 3:27). 

Development of field is generally very weak. 
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5.3.2 Field: transitivity 

Material processes again predominate in this text , although these 

processes are generally more abstract than those found in the 

earlier texts (e . g. 5:1, 5:2, 5:4, 5:6, 5:10, 5:16, 5:17). 

The dominant power made things the way they were. The 

hidden actor in most of these clauses is this power. In active 

material clauses Japan is coded as a non-human participant (see 

Appendix 3b) and other participants throughout the text are 

either non-human, including metaphorical, or generic human 

participants. Significantly, there are no specific human 

participants in the text . Taken together, these choices of 

processes and participants tend to reduce the level of activity 

of the text. 

Attributive relational clauses function to code both the 

appointment to positions of authority of some participants (3:15, 

3:16) and the obligations of others (3:17, 3:27). The two 

identifying relational processes (3:3, 3: 10 ) identify the status 

of positions of authority . The two verbal processes also code 

power relationships, with Japan 'requiring' (3:18) and the people 

·reporting'(3:26). 

Similarly, the semiotic space of power is organised by 

spatial circumstances: 

3:1 Pentadbiran Tanah Melayu diletakkan di bawah kuasa tentera 
Jepun. 

Goal I Pro:Mat Circ:Loc(Spat) 

The administration of Malaya was put under the authority 
of the Japanese forces. 



3:4 Tanah Malaya diletakkan di bawah satu wilayah 

Goal jPro:Mat Circ:Loc(Spat) 

Malaya was put under one zone 

3:11 Di bawah pentadbiran Gabenor ditubuhkan biro-biro iaitu 
biro hal ehwal 
umum, perusahaan, 
kewangan dan 
perhubungan. 

Circ:Loc(Spat) Pro:Mat Goal 
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Under the administration of 
the Governor 

were formed bureaus namely the 
bureaus of public 
affairs, industry, 
finance and 
diplomatic 
relations. 

Temporal circumstances play only a minor role in the text, 

operating within the embedded Recount (3:7 - 3:10), as setting in 

time is contexualised, and relatively 'frozen' within the 

chapter as a whole (the period of the Japanese occupation). 

5.3.3 Field: logico-semantic relations 

The concern with setting rather than sequence is also evident in 

the analysis of the conjunctive relations of the text. Apart from 

one implicit temporal conjunction operating within the embedded 

Recount referred to above, the relatively small number of 

external conjunctions are those of concession, purpose or 

condition. Internal conjunction is minimal as the text is 

experientially rather than textually driven. 

5.3.4 Mode: thematic structure 

Thematic choices in Text 3 play a major role in organising the 

generic structure of the text. The theme of clause 3:1 picks up 

the headword from the nominal group constituting the chapter's 



section heading and presents it as given i nformation (see 

Halliday 1985a, pp.277-8) thus enabling the message to present 

'the authority of the Japanese forces' as new. Clause 3:2 in 

turn picks up this rheme as the starting point for its message. 

Themes in clauses 3 : 5 to 3:9 are oriented to the regional 

geographic organisation of the administration. In clauses 3 :10 

to 3:16, major administrative institutions are foregrounded, 

while in clauses 3:17 to 3:27 the thematic focus is o n the 

administration of ' people' (3:17 - 3:21) and 'family' (3:22 -

3:27). 
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Most themes in passive constructions in Text 3 are unmarked, with 

the subject choices sharing much of the burden for text 

organisation with grammatical metaphor (see section 5.3.5 below). 

While both thematic patterns, theme-theme and rheme- theme, 

interact in Text 3, it is the theme-theme pattern which 

predominates and contributes most to generic organisation. 

5.3.5 Mode: grammatical metaphor 

In Text 3, 30% of all participants are metaphorical. In addition, 

in clause 3:8, what would congruently be realised as a 

conjunction has been transformed into a preposition in a 

circumstance of cause. The level of nominalisation is similar to 

that of Text 2. 

Apart from condensing meanings and opening up the potential that 

nominal groups have in the grammar, the major function of 

nominalisation in Text 3 is to organise the thematic and 
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information structures of the text. This is reflected by 

the relatively high number of metaphors in thematic position. For 

example: 

( 1 ) 

3:10 Kuasa tertinggi di daerah-daerah ini ialah Gabenor atau 
'Mayor 1

• 

Theme:Topical 

The highest power in these districts 

Rheme 

was the Governer or 
' Mayor 1

• 

* 
3:11 Di bawah pentadbiran Gabenor ditubuhkan biro-biro iaitu 

Theme:Topical 

Under the administration of 
the Governor 

biro hal ehwal umum, 
perusahaan, kewangan dan 
perhubungan . 

Rheme 

were formed bureaus namely the 
bureaus of public affairs, 
industry, finance and 
diplomatic relations . 

In the first example, new information in 3:10 is picked up as 

theme in 3:11. 

( 2 ) 

3:21 Jepun telah membahagikan daerah-daerah kepada kawasan 
kecil iaitu unit-unit kampong, jiran tetangga dan keluarga 

Rheme 

Japan divided the districts into small areas namely 
village, neighbourhood and family units. 

3:22 Sistem pendaftaran keluarga dijalankan. 

Theme:Topical Rheme 

A system of family registration was implemented. 



3:23 Setiap keluarga 

Theme:Topical 

diberi sekeping sijil iaitu 'Sijil 
Kehidupan dan Keamanan'. 

Rheme 
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Every family was given a certificate namely the 'Life 
and Harmony Certificate'. 

3:24 Pindaan dibuat 

Th:Top Rheme 

Amendments were made 

Similarly, in the second example, new information in 3:21 is 

thematised in 3:22 and 3:23, thus establishing 'family' as the 

focus of description, and information in the rheme of 3:23 is 

retrieved and foregrounded in 3:24. 

5.4 TEXT 4:'The Period of the Japanese Occupation of our Nation' 
(Chapter heading) 

5.4.1 Genre 

Text 4 may be classified as a 'Report' (c.f. Eggins et alia 1987, 

p80-82) . In introducing the chapter it serves three major 

purposes. Firstly, it sets the field in its wider context by 

retrieving meanings which it is assumed are already familiar to 

readers; secondly, it technicalises the period concerned; and 

finally, it predicts the field structure of the chapter by 

summarising and listing the major fields of meaning selected for 

study. 

As noted in Eggins et alia (1987, p.82), texts of this genre 

typically have a taxonomising function. Text 4 both technicalises 

the period and sets it up in opposition to other periods: 



4:3 Kekayaan basil bumi 
kita dan 
keduduknya [[yang 
strategik]] 

Th:Top 

Carrier 

The wealth of our 
nations natural 
resources and its 
location which is 
strategic 

menjadi 
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minat kuasa-kuasa asing 
negara seperti Portugis, 
Belanda dan British. 

Rheme 

Pro:Rel(Att) I 
became 

Attribute 

the interest of foreign 
powers like the Portugese, 
and British. 

4:4 Kuasa asing [[berikutnya]] ialah Jepun 

Theme:Topical Rheme 

Value Pro:Rel( Id) t Token 

The foreign power to follow was Japan 

yang telah menduduki negara kita selama 3 tahun 8 bulan. 

which occupied our nation for 3 years and 8 months. 

4:5 Tempoh yang pendek ini 

Th:Topical 

Value 

This short time 

dikenali sebagai Zaman Pendudukan 
Jepun. 

Rheme 

Pro:Rel(Id) I 
was known 

Token 

as the Japanese 
Occupation. 

The first function, which links assumed previous knowledge with 

what is to be introduced, is characteristic of the introductory 

elements of many Malay pedagogic texts at this level. 
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5.4.2 Register 

The text is highly incongruent. There are no specific human 

participants and no material processes. Non-human participants 

predominate: either participants of time or place, or 

nominalisations. The major processes are relational (4:1, 4:3, 4:4, 

4:5, 4 :6) and their main function is to set up the technicalisation 

of the period - · zaman Pendudukan Jepun' (The Japanese Occupation). 

In technicalising the period, time has been nominalised, turned 

into a thing, and given a name. 

A mental and a behavioural process (4:2, 4:7) shunt the text 

between the fields of the historical past and the cognitive 

behaviour of students in the classroom, and between impersonal and 

personal tenor. Interpersonal shifts of this kind are common in 

Malay junior secondary school texts. 

In relation to the field of 'the historical past' referred to 

above, the text lacks both internal and external conjunction. 

An incongruent temporal coding, a non-finite relational process 

embedded in a nominal group, can be found in clause 4:4. As with 

Text 3, the text, within this field, is essentially frozen in time. 

A shift to the field of classroom mental behaviour however reveals 

an explicit external temporal conjunction in c lause 1, which sets 
( 

in time the aquisition of assumed prior knowledge. Text 4 is field 

driven and thus achieves its purposes without the need for internal 

conjunctive relations to scaffold its meanings. 

Grammatical metaphor serves to manipulate the thematic and 

information structures of the text (4:3 - 4:6) and to summarise a 

wide range of processes by turning them into things and packing 
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them into nominal groups either through embedding or nominalisation 

(4:3, 4 :7). The potential of both nominalisation and embedding for 

packing and summarising meanings is demonstrated in clause 4 : 7: 

4 :7 Dalam bab ini pelajar akan mempelajari 

Th: Topical Rheme 

Circ:Loc{Spat) Behaver I Pro:Behavioural 

In this chapter students will study 

[[[[bagaimana negara kita telah jatuh ke tangan Jepun]], 

Rheme 

Phenomenon 

how our country fell into Japanese hands, 

juga tentang corak pe n tadbi ran pada masa itu, k esengsaraan 
kehi dupa n rakyat dan penyemarak an kesedaran kebangsaan 

I 

[[yang merupakan r eaksi rakyat terhadap pendu d ukan Jepun]]]]. 

Rheme 

Phenomenon 

also about the type of administration at the time, the misery 
of people's lives and the spread of national awareness which 
reflected the reaction of the people to the Japanese 
occupation . 

A major function of grammatical metaphor in the text is to create 

the technical term for the period of time identified ( 4:5 ) . 



5.5 Text 5: The Difficulties of Living under the Japanese 
Occupation 

5.5.1 Genre 

In Text 5, an attempt is made to explain how selected 

difficulties came about during the Japanese Occupation and how 

these difficulties affected people. The text is expository in 
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nature, and could be labelled a 'Factual Explanation' (Martin and 

Peters 1984, p.87). 

The first element of the generic structure indicates, through 

nominalisation, the phenomenon to be accounted for ('economic 

decline ') - though quite obliquely in this case. By selecting a 

material rather than a relational process the text is able to 

present the problem (as goal) while thematising the fact that 

Japan brought about development. The ideologically significant 

implication is that while Japan was trying to bring about 

development, other unnamed agents were acting to cripple the 

economy . This implication is given further strength by presenting 

the Alliance as the culprit in a causal circumstance in clause 

5:2. 

Having alluded to the general problem, data is presented which 

attempts to dissect and explain the phenemenon and relate it to 

the lives of the people. The very limited argumentative strength 

of the text resides in this stage of the generic structure . 

Grammatical metaphor mediates with thematic and information 

structures, and internal conjunction, to structure and nest these 

explanations ('arguments') appropriately and, once again, 

' freeze' meanings in time. External temporal conjunction is 

limited to a simultaneous relationship in the final clause 
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( 5: 23). 

The argumentation and nesting may be interpreted diagrammatically 

as follows (Figure 5-3): 

Causes of Economic Decline 

e.g. e.g . e.g. e.g. 
Inflation, Trade 

Disruptions 
Control of Business 
and Transportation 

(5:2-5:5) (5:6-5:14) 

~ 

Japanese 
Pillage Recession/ 

self-production 
(5:15 - 5:18) (5:19-5:20) 

e.g. e.g. 
allied sanctions 
attacks 
(5 :2-5:3) (5:4) 

e.g. 
business & 
transportation 
permits 
( 5: 7) 

e.g. 
control of 
staple goods 

(5:8-5:14) 

e:g. ~e.g. 
r1ce fish 

(rationing) (restrictions) 
(5:10-5 :12) (5 :13-5:14) 

=> SHORTAGE OF FOODSTUFFS + DECLINE IN NUTRITION 
=> HEALTH PROBLEMS FOR THE PEOPLE 

Figure 5-3: The argumentative structure of Text 5. 

The transitivity structure of these 'arguments' generally tends 

to favour material processes which function to build field 

information to exemplify or elaborate. The choice of agentless 

passive constructions and the burying of actors in 

nominalisations (e.g. 5:15, 5:18) has the effect of removing much 

of the responsibility of the Japanese for the problems concerned. 

The final element of the text relates the 'economic difficulties' 

explained to the ' health of the people' (5:21, 5:22). Relational 
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processes cluster here to realise this relationship and its 

significance. Health problems are identified and the seriousness 

of the situation classified. Two major surnmative causal factors , 

a shortage of goods' and · a decline in nutrition' are realised 

as postmodifying elements in the nominalised value of an 

identifying relational process. This process incongruently 

constructs a causal relationship ( "Akibat' (result ) ) between 

these problems and the people's health (5:21 ) . 

Compared with Texts 1 to 4, the text is extensively nominalised, 

both metaphorically (56% of all participants ) and through 

embedding, and buries much of its reasoning in grammatical 

metaphor - thus its relatively high level of abstraction. The 

concern is with constructing history through the interpretation 

of past experience. As very little evidence is introduced to 

substantiate the arguments , which themselves are weakly 

organised , the text falls short of being the mature and 

prestigious type of exposition valued in the culture of Western 

-type education (Martin 1985, p . 80) . 

5.5.2 Field: transitivity 

Material (6 5%) and relational (30%) processes realise the 

experiential meanings of the text. Identifying relational 

processes serve to establish metaphorical causal rel ationships 

(5:5, 5:15, 5:18, 5 : 21) while the attributive relational 

processes function to initiate arguments by expressing judgements 

(5:13, 5:19 ) (c.f. Figure 5-3 above). Material processes 

realise field oriented meanings to support these positions by 

exemplificati on and elaboration. The predominance of passive 



constructions in material processes is motivated both by 

considerations of scaffolding the text through thematic and 

information structure, and ideology. The material processes in 

this text are relatively abstract - part of the reason for this 

is the role of grammatical metaphor in coding logical relations 

as material processes in the lexicogrammar. 

Text 5 builds its meanings primarily around metaphorical, and 

generic human, participants (Appendix 5b). Its concern with 

'things' rather than people contributes to its abstraction. For 

example, in clause 5 : 15 below, two experiential nominalisations 

combine with a logical metaphor to produce a highly abstract 

message which completely does away with human participation: 

5:15 Kekurangan barangan 
[[yang berlaku]] 

I Th:Top 

Token 

telah membawa kepada kenaikan kadar 
inflasi. 

Rheme 

Pro:Rel(Id) Value 
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The shortage of goods 
which occured 

led to an increase in the 
rate of inflation. 

A more congruent version would be: 

Orang 

Th:Top 

Actor 

People 

mula menaikan harga barangan lebih tinggi 
daripada dahulu 

Rheme 

Pro:Materialj Goal I Circ:Cont 

started to the price of goods higher than 
increase before 
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o l eh karena mereka tidak dapat memberi barangan yang 
mencukupi. 

Th : Text Th:Top Rheme 

Actor Pro:Material I Goal 

because they could not supply enough goods. 

In the more spoken case, two clauses are needed to realise the 

meanings packed into one in the incongruent version . 

A wide range of circumstances are apparent; however only one 

temporal circumstance is deployed (5:10) . This, together with the 

lack of temporal logical links, either congruent or incongruent, 

has the effect of 'freezing' the text in time . 

5.5 . 3 Field: logico-semantic relations 

A key feature of the tex t is the relatively heavy reliance on 

internal as opposed to external conjunction (Appendix 5c). The 

logico-semantic relations, which in more narrative-type texts 

(such as Text 1) would typically be coded as external 

conjunctions linking clause complexes, have been transferred to 

within the clause (e . g. 5:1, 5:2, 5:4, 5:5, 5:15 (above), 5 : 21). 

Implicit internal conjunction organises the arguments of the 

text, though the fact that these relations are not explicitly 

realised makes any interpretation of generic meanings tentative 

and fluid. For example: 

5:15- 5:17 
e.g. 
\I 

5:18 or 5 : 18 
1\ 
e.g . 

5:19-5 : 23 
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Most nesting occurs in the argumentative section of the text 

where exemplification serves to build evidence within evidence . 

The short range of these relations reflects the fact that the 

text does not build t he substantial arguments of more mature and 

prestigious types of Exposition (c.f. Rubino 1990 , p.95 ) such as 

'Argument' or 'Discussion', but rather explains using ' facts' for 

what exemplification there is. 

5.5 . 4 Mode: thematic structure 

Thematic choices alternate between generic human and non-human, 

particularly metaphoric, participants. There are in addition a 

small number of marked circumstantial t hemes. Human participants 

are selected as theme in only 8% of all clauses. Otherwise, 

it is largely nominalisations which carry the text forward. In 

these cases it is 'things' rather than people which are held 

responsible for the ' difficulties of living' concerned. For 

example, in clause 5:4, ·sanctions weakened commerce', in clause 

5:15, 'the shortage caused an increase in the rate of inflation ' , 

and in clause 5:18, 'the recession caused difficulties'. 

Both thematic patterns, rheme-theme (e . g . 5 : 1 - 5:3) and theme

theme (e . g . 5:6 - 5:8), interact in this text to lend at least 

some support to the development of the genre. In the case of the 

thematic and information environment of clause 5:18 (mentioned 

above), where information flow is not maintained, generic 

meanings are put further at risk . 
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5.5.5 Mode: grammatical metaphor 

Text 5 exhibits a relatively high degree of abstraction ( Appendix 

Sa) . There are a number of reasons f o r this. Firstl y , the 

relatively large number of nominal isations - 56 \ o f all 

participants ( Appendix Sb) - distances the text from both the 

reader and the events buried in these nominal groups. Embedding 

in nominal groups also plays a s ignificant role in increasing the 

lexical density ( Halliday 1985b) of the text and thus its 

abstraction. 

The level of abstraction is further compounded by t he presence of 

multiple nominalis ations in many nominal groups (see examples 5: 4 

and 5:21 below) and the relative incongruency of the 

nominalisations (compare with those in Text 1 ) . For example: 

5: 1 · pembangunan ' ( development ) 

5 :1 ·kemerosotan ' (decline) 

5:4 · sekatan terhadap perhubungan pe rdagangan ' 
(Sanctions on commercial relati o ns) 

5 :21 ' Akibat kurangan' ( The result of the shortage ) 

Importantly , as explained above, causal relatio ns which wo uld in 

more congruent texts be realised as external con junctions linking 

clauses, have been buried in in the transitivity st ructure as 

processes (e.g. 5:16), participants (e. g. 5:21 ) o r 

circumstances ( e .g. 5:17). Thus in 5:2, a preposition in a 

circumstance of reason codes a causal relation whic h wo uld be 

realised congruently as a conj unctio n: 
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5:2 Ranca n gan- rancan g an tidak dapat dilaksanakan dengan baik, 
eko n ominy a 

Theme:Top Rheme 

l circ:Qual i Goal Pro : Mat 

Its economic plans could not be carried out satisfactorily, 

kerana serangan pihak Berikat pad a tahun 1944-1945. 

Rheme 

Circ:Reason 

because of the attacks of the Alliance in the years 1944-
1945. 

In clauses 5:1, 5:4, 5 : 5 and 5:15, causal relations are realised 

as processes, either material or identifying relational, with 

nominal isations either acting and being acted upon or identifying 

a nd being identified. The logical relation in clause 5:21 (see 

the e x ample above) has been coded as a t h ing ( ·Akibat ' (result )) . 

Th rough such logical metaphorical processes the potential for the 

interna l scaffolding of the text through internal conjunction is 

r eleased (see Appendix 5b). 

The interaction of al l these factors makes Text 5 one of the most 

abstract to be found in the tex ts surveyed. The semiotic 

distance between ·events' and their linguistic construction has 

been widened considerably by grammatical metaphor. 

5 . 6 CONCLUSION 

The f i ve texts, in the basic order presented, show the discourse 

of History moving the reader from specific experience to 

generalised interpretation, that is, from the concrete to the 

abstr act : with the concrete exemplifying the abstract . 



In the next chapter, the major patterns emerging from the above 

analysis shall be illuminated and the effects of their 

interaction explored. 
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CHAPTER6 

FINDINGS AND DISCUSSION 

... the linguistic analysis of an educational text is a key to the educational context and its 
educational intent. 
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(Rubino 1990, p.71) 

6 . 1 INTRODUCTION 

The major findings of the study are presented below and relate to 

the questions and hypotheses raised in Chapter 1 (th e question of 

implications will be dealt with in Chapter 7): Characteristic 

language choices and patterns indicate t hat the discourse o f 

history in the Mala y sian context is both similar to and 

significantly different from the discour se of history as it 

operates in other contexts researched. It is argued that 

ideo l og ical and contextual factors are responsible for these 

similarities and d ifferences . 

In relation to the question of how t he discourse of history · works , 

what it 'does', in the Malaysian context , the findings of t h is 

study broadly reflect those o f Eggins e t a lia ( 1987 ), Wignell 

( 1994 ) and others in relation to Australian (English) texts , but 

also d e monstrate significant differences. 

The hypothesis that common academic disciplinary purposes (to 

generalise and interpret) will result in the d iscourse o f h istory 

doing essentially the same wo rk, using the same technology, in 

both cont e xts, is s upported, though more research would be 

required before a less tenuous relationship could be established. 

The findings suggest that in essence the selection and patterning 



of genres and the work of grammatical metaphor may be universal 

features of the academic discourse of history . 

As Eggins et alia (1987) discovered, the way the curr icul um 

documents characterise the discipline is not supported by an 

analysis of how the discourse works: 

the content of the study of history is shaped as a series of stones wh1ch arc arranged 
chronologically. This series of stories involves independent theme!'> wh1ch .ne maJe the 
focus of discussion. 
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(Translated from Kcmc:ntc:n an Pcnd1d1kan ~.li .J~ 'Ia J9X~. p '11) 

However, as predicted, significant differences in wha t the 

discourse does in the two contexts also exist. The analysis shows 

that the discourse of history in the Malaysian context shies away 

from · argument' and the levels of abstraction needed to sustain 

it (c.f. Rubino 1990) and by rejecting argumentative exposition as 

a generic choice, uses genre as ideological choice. The discourse 

is concerned largely with presenting a politically sanctioned . 

ideologically motivated picture of the way things were and how they 

came to be. This is consistent with a curriculum whi c h aims ' to 

give comprehensive understanding and o ne complete picture of the 

nation's histo ry to students ( Kementerian Pendidikan Malaysia 1989. 

p . vii)'. 

The major threads o f the analysis and interpretation presented in 

Chapter 5 will be drawn together below to illuminate. and account 

for, these areas of similarity and difference. 
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6.2 GENRE 

The Malaysian texts, through the patterning of genres, shunt the 

learner along a mode scale ( Wignell 1994, p.359) from language 

located relatively close to action (Text 1) to language which 

reflects and interprets (Text 5). As Wignell notes ( Wignell 1994 , 

p.369), in relation to English texts, different genre selections 

are made as shifts in mode occur from the representation of 

individual experience and the sources of history, to the 

interpretation of experience and the interpretation of history. The 

interpretative strength of the Malaysian tex ts is weak however, as 

exemplified by Text 5. This patterning of genres is represented by 

Wignell as shown in Figure 6-1 below (the genre types identified in 

this study are underlined): 

--------> --------> 
recount historical recount fac torial 
narrative 
biography 

report 

(Source: Based on Wignell 1994, p.369) 

explanation/ 
argument / 
discussion 

Figure 6-1: Patterns of genre in the discourse of history 

Characteristically in the Malaysian texts, arguments are not built 

and developed and judgements not adequately justified. Text 3, for 

example, attempts to bury its interpretive meanings in a Recount , 

thus forcing the reader to dig out the reasoning from a series of 

events. 

Argumentative expository genres, of the type described by Eggins et 

alia (1987) and Wignell (1994) (English), and Rubino (1990) 

(Italian), could not be identified. Text 5, as an Explanation, 



represents the most interpretive and, with Text 4 , the most 

abstract of the genres which characterise the discourse. 
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In terms of generic structure, the Malaysian texts, with the 

exception of Text 2, contained sufficient of the elements 

characteristic of English texts to be classified together with 

their English counterparts (see Eggins et alia 1987; Wignell 1994). 

However , the general instability of the generic structures of Texts 

2, 3 and 5 make any interpretation of staging a hazardous 

undertaking. It is suggested that this instability reflects the 

multiple purposes of the texts arising from extra-disciplinary 

motivations and expectations in the Malaysian context. These 

purposes, motivations and expectations will be introduced in 

section 6.4 below. 

6.3 REGISTER 

6.3.1 Field: transitivity 

The discourse of history, as it shunts learners from concrete 

experience oriented texts to abstract interpretive texts, 

progressively removes people from texts (Eggins et alia 1987, 

pp.82-83). In Text 1, the focus is on specific human participants 

( Appendix lb) . It is individuals who do, say and think, and are 

acted upon. In all other texts ( Appendices 2b, 3b , 4b , Sb), 

specific human participants disappear. The shift is to generic 

classes of people and nominalisations as the texts become less 

and less story-like . In Texts 4 and 5, the most abstract, people 

are almost eliminated. It is in these tex ts that nominalisation 

is the heaviest: people are replaced by processes dressed up as 

'things' . 
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6.3.2 Field: logical relations 

The move from ' story' to interpretation also involves removing 

the event sequences characteristic of narrative-type texts such as 

Text 1 ( Eggins et alia 1987 , p.83 ). The explicit and implicit 

external temporal conjunctive links between clauses. whi c h code 

sequence in time in Text 1, are largely replaced by ci rcumstances 

of location in time, which establish setting in time, in Text 2. 

(It should be noted that in texts like Text 1, sequential meanings 

are also buried in causal conjunctive relationsh ips, where cause 

and effect code sequence . ) Further along the mode scale , in Text s 

3, 4 and 5, these external relations, and the more incongruent 

circumstantial codings, begin to disappear . The text tends to 

become 'frozen' in time, with textual organisation, through 

internal conjunction, taking over from temporal experientia l 

orientations. 

External causal conjunctive relations between clauses are also 

phased out as grammatical metaphor organises these meanings 

within the transitivity structure as ci rcumstances of reason, 

participants or relational or material processes. This 

transmutation creates the textual environment necessa ry for the 

internal conjunction which functions to organise generalisation, 

and interpretation and argument. A comparison of the conjunctive 

structures of Texts 1 and 5 (Appendices lc and Sc) , the two ends 

of the scale in this study , shows this clearly. 

The generic instability of Texts 2, 3 and 5 mentioned previously 
v f 

is largely a result~the low level of explicit internal conjunction 

(and indeed, unambiguous implicit internal conjunction) needed to 
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scaffold texts. 

6.3.3 Mode: grammatical metaphor 

The major resource for taking history out of narrative is 

grammatical metaphor. The primary functions of this resource in 

the texts analysed conflate with those identified by Australian 

researchers working with English and Italian texts. Grammatical 

metaphor enables history to generalise and interpret. Eggins et 

alia (1987) explain that grammatical metaphor functions in two 

major ways in the discourse of history. It allows writers firstly , 

·to re-organize the information structure of their sentences and 

texts (Eggins et alia 1987, p.87)', and secondly, 'to make 

generalisations of time, and sets of behaviours ( Eggins et alia 

1987, p.88)'. The functions are evident in the more metaphorical 

Malay texts. 

The versatility of grammatical metaphor in the texts analysed 

matches that reported in Eggins et alia (1987, pp.83-84) as the 

following examples show : 

1) People are replaced by events coded as nouns: 

3:1 Pentadbiran Tanah Melayu diletakkan di bawah kuasa tentera 
Jepun. 

Goal Pro:Mat Circ:Loc(Spat) 

The administration of Malaya was put under the authority 
of the Japanese forces. 



2) Nominalisations 'occur' or 'happen': 

1 : 1 Serangan Jepun berlaku 
ke atas Tanah Melayu 

sebelum [[pengeboman 
Pearl Harbour]] . 

Actor Pro:Mat Circ:Loc(Temp) 

The Japanese attack 
on Malaya 

took place before the bombing of 
Pearl Harbour. 

3) People act on nominalisations: 

(mereka) 
5:20 malahan juga telah merampas 

Pro:Material 

furthermore (they) also confiscated 

basil keluaran 
pertanian. 

Goal 

agricultural produce. 

4) Nominalisations act on other nominalisations: 

5:16 Kadar inflasi tidak menggalakkan 
[[yang tinggi]] 

Actor Pro:Mat 

The rate of did not encourage 
inflation which 
was high 

5) Periods of time are technicalised: 

4:5 Tempoh yang pendek ini dikenali 

Value Pro:Rel( Id) 

This short time is known 

sebarang perniagaan . 

Goal 

ordinary business. 

sebagai Zaman Pendudukan 
Jepun. 

Token 

as the Japanese 
Occupation. 
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6) Causal relations are coded as circumstance: 

5:2 Rancangan-rancangan tidak dapat dilaksanakan 
ekonominya 

Goal Pro:Mat 

dengan baik 

I Circ: Qua"l] 

Its economic plans could not be carried out satisfactorily , 

kerana serangan pihak Berikat pada tahun 1944-1945. 

Circ :Reason 

because of the attacks of the Alliance in the years 1944 -
1945. 

7) Causal relations are coded as participant: 

5:21 Akibat kekurangan bahan makanan dan kekurangan zat makanan 

Value 

[The] result of a shortage of foodstuffs and a decline 
in nutrition, 

ramai penduduk [[yang diserang penyakit seperti beri-beri, 
malaria dan berbagai penyakit kulit]]. 

Token 
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(was) many people who were attacked by diseases such as 
berri-berri, malaria and a variety of skin diseases. 

8) Causal relations coded as process ( relational) 

5:15 Kekurangan barangan 
[[yang berlaku]] 

telah membawa kepada kenaikan kadar 
inflasi. 

Token Pro:Rel(Id) 

The shortage of goods led to 
which occured 

Value 

an increase in the 
rate of inflation. 



9) Causal relations coded as process (material) 

5:4 Sekatan terhadap 
perhubungan perdagangan 

Actor 

Sanctions on commercial 
relations 

telah melumpuhkan 

Pro : Mat 

weakened 

perdagangan. 

Goal 

commerce. 

However, once again in relation to generic stability, the 

potential of grammatical metaphor for organising and scaffolding 

generalising and interpretive meanings in Texts 2, 3 and 5, is 

not fully realised. 

An understanding of the nature and functions of grammatical 
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metaphor is essential to an understanding of how the discourse of 

history does its job. However, as has been argued elsewhere, a 

number of aspects of the Malaysian context influence the degree 

to which the technology of abstraction can work towards the 

satisfaction of the disciplinary demands of general ising and 

interpreting through argument and the scaffolding of text. 

These influences will be outlined in the next section. 

6.4 THE MALAYSIAN CONTEXT 

This study shows that the genre types characteristic of doing 

history in English are also, in a general way, characteristic of 

the discourse in Malay . Furthermore, the presence of grammatical 

metaphor and its functions in scaffolding generalisations and 

interpretations and impersonalising the discourse are common. 

The disciplinary contexts are basically the same, and this is 

realised in the patterning of genres and the work of grammatical 

metaphor. 
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While the disciplinary goals are shared, there are o ther aspects 

of context which are very different. Educational expectations 

and socio-political ideologies and objec tives in education vary 

considerably. Fro m the pers pective of the t heoretical model o f 

systemic functional linguistics developed in Chapter 2, these 

differences in ideology and c ulture should impact on the meanings 

of the discipline and appear , either explicitly or implicitly, at 

the levels of di scourse and lexicogrammar in text. Th is study 

suggests that this is indeed t he case. 

In the Malaysian context the i deologies of paternalism and 

nationalism (e.g. see Ross-Larson 1978), and specific educational 

and pedagogic motivations combine to undermine to a certain extent 

the major discipli nary purposes of the discourse. 

The ideology of paternalism tells us that t h ose i n power, those 

perhaps older, and almost certai nly wi ser, are best qualified to 

look after our welfare as a society: 

However primitive a society may be, it is at least divided into leaders and followers. The 
greater and higher a civilization, the more complex the organization. The very survival of a 
society depends on its organization and on the readiness of the members to obey the ' do's' 
and ·don'ts' laid down by the society. In other words, a society owes its security to 
organization and discipline. 

(Mahathir Mohamad (Prime Minister of Malaysia) 1986, p .137) 

The essence of democracy -permitt ing major decisions about alternative pol icies and 
programmes to be made by majority vote after long discussion - runs counter to the 
paternalistic orienta tion of the extended family, to the hierarchical organization of many 
traditional institutions, and to the rigidly structured situations in schools and other social 
institutions. 

(Bruce Ross-Larson 1978 , p . 45) 

We are , we are told, inclined towards s elf-interest if left t o 
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make decisions ourselves: 

While the rights of the individual should be respected, the interests of society must not be 
neglected merely out of respect for the rights of the individual. In education this means that 
society must identify which fields of education are vital to it and direct the individual to 
adjust himself to this need. Society cannot pander to any individual or minority group that 
fights for self interest. 

(Mahathir Mohamad (Prime Minister of Malaysia) 1986, p.41) 

Thus it is necessary for the government to guide us, nag us, 

drill us (especially through continuous, overlapping media 

campaigns), and discipline us - in the interests of society as a 

whole. What is hidden, of course, is the fact that such an 

ideological position functions to preserve the power of an elite. 

Paternalist ideological messages pervade nearly all areas of 

Malaysian life - including the educational system, where 

traditionalist ideas are still deeply entrenched. The conformist 

ideology of paternalism is hardly conducive to questioning, 

interpretation or rational argument. The social meanings we 'need' 

are served up to us, ready cooked, through the curriculum: 

The method used for this is to herd students into bam-like structures, line them up 
ancmymously behind desks, and keep them there for 10 or 15 years to teach them what 
educational administrators think they should be taught. Above all , students are to be instilled 
with labour discipline and taught to conform with pre-detennined models of thinking and 
behaviour . 

(Bruce Ross-Larson 1(}78, p.l14) 

In the discourse of history , interpretion is offered , but 

justification and argument avoided. 

Similarly, the related ideology of nationalism operates strongly 

through the curriculum. In this case however, the meanings are at 

least made explicit to teachers through national curriculum 
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documents. The Malaysian primary (K.B.S.R . ) and secondary school 

(K.B.S.M . ) curricula give priority to this socio-political purpose 

of education. What seems to be the primary aim of history education 

as practised in l o wer secondary school is : 

to encourage a spirit of national loyalty and a feeling of pride as Malaysian citizens through 
knowledge of the human experience of the history of our country . 

(Translated from Kementerian Pendidikan Malaysia 1989, p.vii) 

The ideological meanings of nationalism surfaced in a number of 

places in the texts e xamined in this study (in field-selections 

such as Text 1 and in the pro-East and/or a nti-West leanings of 

Tex ts 2 and 5 ) and were realised i n a number o f ways i n the 

discourse and lexicogrammar (e.g. agentless passives and the 

burying of responsib i lity for actions in grammatical metaphor). 

Once again, argumentative genre selections may not be appropriate 

when pre-packaged ideological meanings need to be buried 

unproblematically i n text . 

Th e educational and pedagogic motivations at work would s eem to be 

a relati vely low level of educational expectation for students and 

teachers and a trad itionalist a pproach to teaching and learning 

which thrives in a strongly e xaminatio n oriented s y stem (which 

itself is oriented to objective-question type ' facts') (e . g. see 

Cope & Kalantzis (1990) f or a general overview of the 

traditionalist approach, and Chiam ( 1984) and Marimuthu et alia 

(1984), for insights into the Malaysian situation) . . Low 

expectatio ns in relation to the discipline of histo ry are justified 

in the wo rds of Malaysian historians Khoo Kay Kim and Ranjit Singh 

Malhi: ' history taught at the school-level is necessarily 
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made simple to accomodate pupils whose intellectual development has 

not reached the level required for more abstract thinking (Khoo & 

Ranj it 1994, p . 24).' 

Public e xaminations in Malaysia are held at the end of the t hird 

( P .M.R.) and fifth (S .P.M. ) years of secondary education. The 

P .M.R. history examination consists entirely of these objective 

multiple-choice questions while the S.P . M. examination supplements 

questions of this type with those requiring s hort precis-type 

texts . Cope and Kalantzis recognise that : 

... in so far as the assessment is on facts , it measures exam technique more than it does 
useful substantive knowledge, because, as the saying goes, things learnt off by heart one day 
are fo rgotten the next. The knowledge tested in such exams, in other words, is unlikely to be 
usefu l for the constant reworking of technical and social knowledge we have to go through 
during a lifetime ... nor for actively ' reading' society and participating in it. 

(Cope & Kalantzis 1990, p.l 38) 

All of these contextual factors merge to result i n a s ystem which 

stresses the unquestioning and uncritical memorising and 

regurgitating of ' facts ' . Difficult, abstract, argumentative, 

and potentially empowering genres of exposition have little part 

to play in such a system. Choice of genre can indeed be 

ideologically motivated. 

Furthermore, as noted above , where meanings are selected and 

coded in texts to serve ideological purposes, they inevitably 

influence the stability of the organisation o f those meanings 

motivated by academic disciplinary purposes. 

The situation is changing however, and curriculum stress on 

rational thinking, interpretation of facts, analysi s and 
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evaluation , whic h at present , as t his study shows, play only a 

relatively minor role in the actual discourse of history, is slowly 

and cautiously being translated into the voice of political wi ll . 

The res ults of this study suggest that it is unlikely t hat 

fundamental reform c an take place without sacrificing the heavy 

doses of ideological content referred to in this chapter. Chapter 7 

notes the possible contribution of this study to this on-going 

process o f reform. 
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CHAPTER 7 

CONCLUSION 

... the emphasis on content and copying as pedagogy assumes that knowledge is a matter 
of passive reception and learning another person's storyline. Active enquiry , in contrast , 
makes for more potent and useful pedagogy in a world in which today's technical or 
social truth is tomorrow's anachronism. 

(Cope & Kalantzis 1990, p.133) 

7 . 1 INTRODUCTION 

This study finds, in confirmation of the working hypotheses, that 

the discourse of history in the Malaysian context shunts learners 

between experience and the interpretation of experience by the 

selection and patterning of genres which move the discourse from 

narrati ve to exposition through the technology of abstraction . 

Grammatical metaphor functions to construct this abstraction 

which enables the discourse to generalise and interpret, and 

o r ganise these meanings in text . Thus the basic work of the 

d iscourse is common to both the Malaysian and Australian 

conte xts. 

However, the nature of the discourse is also different in 

significant ways. In general, the Malaysian texts shy away from 

mature interpretation, or argumentation, and genres which did 

at t e mpt this showed evidence of internal instability in terms of 

g e n e r ic structure . The argumentative expository texts which carr y 

the major responsibility for the work of reflection and 

interpretation, are avoided . It is argued that this choice i s 

contextually and ideologically motivated . That is, while common 
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disciplinary purposes are responsible for the basic similarities 

between the Malaysian and Australian discourses , different 

ideological and cultural motivations are responsible for the 

differences. 

These findings have both pedagogic and wider educational 

implications. These potential contributions wi ll be considered 

below. 

7.2 IMPLICATIONS 

The results of this study have possible implications for 

Malaysian secondary school teachers and students of history, 

Malaysian policy makers, curriculum planners, textbook writers 

and others involved in the process of educational reform, and 

Malaysian students of humanities subjects and thei r teachers in 

overseas institutions. 

7.2.1 Malaysian Students and Teachers 

As noted in Chapter 3 (section 3.3) a number of studies (e.g. 

Wignell 1994; Martin et alia 1988) have stressed the 

advantages of opening up, and possibly renovating, disciplines as 

different ways of knowing for student apprentices . The meanings 

of a discipline are constructed in language, and the way language 

works to construct these meanings needs to be made explicit to 

students and teachers. In the case of history this means 

recognising and learning to master the technology of abstraction. 

The discourse of history shunts learners between concrete 

exemplification and abstract interpretation both between and 

within genres. Narrative type genres exemplify expository texts, 

and within expository texts, grammatical metaphor shunts learners 
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. between abstract interpretation and more congruent 

exemplification. The master-key to this technology is grammatical 

metaphor. By bringing to consciousness the workings of the 

discourse, by scaffolding the mastery of its technology , learners 

would be empowered to critically deconstruct (and given the 

opportunity - construct) and demystify texts: 

Such an awareness would enable [students] to deconstruct their textbooks, turning facts 
into perspectives -desanctifying the knowledge they contain. 

{Martinet alia 19~~. p.7(l) 

A pedagogic shift of this kind is consistent with the relatively 

fresh calls for more student-centred and critical approaches to 

education. It is only fundamental educational reform however that 

can bring about the conditions necessary for such powerful new 

perspectives to take root. 

7.2.2 Educational Reform 

This study posits that ideological and cultural contextual 

factors in Malaysia severely limit the role of interpretation, 

and thus effective abstraction and scaffolding, in the discourse 

of history (see Chapter 6) . Any educational reform measures which 

recognise the centrality of interpretation to the work of the 

discipline would, it is argued, result in fundamental changes to 

the nature of the discourse. The selection of argumentative 

expository genres would be necessary to support such change. 

The shackles of a folk-psychology which recognises and reifies 

stages of cognitive development in children would need to be 

dismantled (see Martin 1985, pp.54-57), and possible 

socioeconomic considerations which influence political decisions 
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regarding minimum examination standards for success would need to 

be reassessed. In response to Khoo and Malhi (1994 ), who suggest 

that secondary school pupils (or some of them) are not able to 

cope with abstraction in history (see Chapter 6, section 6.4), it 

could be argued that the handling of abstraction, particularly if 

taught, would not seem to be the problem - the Malaysian texts as 

they stand are already quite abstract . However this abstraction 

results from nominalisation largely for the purpose of taking 

advantage of the meaning potential of the nominal gro up within 

the transitivity structure. The discourse does not fully 

exploit, and further develop this abstraction for generalising, 

organising and scaffolding text . 

To make history work as a discipline, the building and 

organisation of its meanings would need to take place with 

minimal contest from the demands of ideological and extra

disciplinary contextual purposes. 

What this means of course is that effective educational reform 

cannot proceed in a piecemeal manner. Reform, if serious, must 

recognise the trade-offs that will need to be made between 

disciplinary and pedagogic objectives and ideological and socio

political motivations and purposes. 

This will be the educational dilemma for a rapidly changing 

society struggling with the accommodation of diverse ideologies, 

and purposes. 
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7.2.3 Ma1ysian Overseas Students 

The findings of the investigation also have implications for the 

large and increasing number of Malaysian students undertaking 

tertiary studies overseas (including those enrolled in twinning 

programs within Malaysia). Although it is recognised that few 

take up further studies in history, many are studying in related 

humanities disciplines. If it is accepted that the major findings 

of this study can be generalised to the workings of these 

discourses also (Wignell 1994), then these students are arriving 

ill-equipped to deal with the intellectual rigours of the level 

of interpretation and critical and creative thought expected in 

interacting with more mature argumentative discourses . 

Recognition of the linguistic dimension of this situation opens 

up possibilities for direct intervention by teachers in host or 

preparatory institutions . Emphasis on the deconstruction and 

construction of mature expository genres would necessarily 

receive priority in such intervention. 

7.3 SUMMARY 

Different specialised curriculum areas construct their meanings 

in language in different ways. That is, characteristic sets of 

choices are made in relation to genre and are consequently 

realised in discourse and lexicogrammatical selections. 

By linguistically deconstructing the meanings of these 

discourses, research by Eggins et alia (1987), Wignell et alia 

(1987), Wignell (1994), Rubino (1990) and others has indicated 

what different specialised discourses do (Chapter 3). 
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This study explores the question of what it is the discourse of 

history 'does' in the Malaysian educational context (Chapter 1) 

using the tools of systemic functional linguistics (Chapter 2). 

Following from the work of Eggins et alia (1987), Wignell (1994) 

and others on genre selections and patterns and the work of 

grammatical metaphor in constructing the discourse of history in 

the Australian context (Chapter 3), the study seeks to 

deconstruct the discourse of history as it operates in the 

Malaysian context. 

In the first stage of the study, five representative texts were 

selected from a Malaysian (Malay) junior secondary school 

textbook. These texts were analysed using the tools of systemic 

functional linguistics (Chapter 4). The analysis focused on genre 

and the register variables of field (transitivity and logico

semantic relations) and mode (thematic structure and grammatical 

metaphor) (Chapter 5). 

The findings of the study (Chapter 6) confirm the working 

hypotheses. The discourse of history in the Malaysian context 

does the same fundamental work as in the Australian context. 

Generic choices and patterns move learners from narrative to 

interpretation, and grammatical metaphor is exploited to 

construct and organise these interpretations . 

Significant differences exist between the discourses as they are 

constructed in the different contexts (see Rubino 1990 for the 

differences between the Italian and Australian contexts and 

discourses). Interpretation and its organisation are weak in the 

Malaysian texts which avoid the building of sustained 
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interpretive argument. Interpretation does not develop beyond 

explanation. More abstract exposition is not characteristic of 

the discourse. It is argued that generic choice is ideologically 

motivated: that the ideologies of paternalism and nationalism and 

a traditionalist, socially prescriptive curriculum impose their 

own purposes on the discipline which are realised in choices at 

the levels of genre, discourse and lexicogrammar. 

It is suggested that where ideological and cultural meanings 

are inconsistent with academic disciplinary meanings, this 

tension becomes apparent in the discourse - both in terms of 

selection of genre (the avoidance of mature argumentative 

exposition) and the instability of generic structure in the more 

interpretive type texts . 
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7 . 4 CONCLUSION 

Academic discourses may serve to preserve or change, to control 

or empower. The deconstruction of the meanings of sub jects 

across the curriculum, and across c ultures , offers insights into 

the nature and tensions of ideologies and purposes at one end of 

the semiotic environment, and the language patterns and 

technologies of the discourse at the other . These insights, by 

making the hidden explicit, hold great potential for enabling and 

e mpowering learners and informing the process o f educational 

reform . 
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APPENDIX 1A 

TEXT 1 : MAT SALLEH MENGUGAT KOMPENI BERPIAGAM 
(MAT SALLEH CRITICISES THE REGISTERED COMPANY) 
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(Abdul Karim bin Abu Bakar (ed. ), (1993b): Sejarah: Tingkatan 1 
KBSM (6th edition). Dewan Bahasa dan Pustaka, Kuala Lumpur). 

1 

2 

3 

Nama Mat Salleh mungkin diketahui oleh para pelajar. 

Theme : Topical Rheme 

Phenomenon Pro:Mental (Cog) I Senser 

The name Mat Salleh perhaps is known by students. 

Beliau ialah pahlawan [[yang termasyhur di Sabah]]. 

Th:Top Rheme 

Carrier Pro : Rel (At) I Attribute 

He was 

Mat Salleh atau 
Mohammad Salleh 

Theme:Topical 

Actor 

Mat Salleh or 
Mohammad Salleh 

a hero who is famous in Sabah. 

telah melancarkan ten tangan secara besar
besaran 

Rheme 

Pro:Material 

launched 

I 

I Goal lcirc:Manner l 

opposition in a large
scale manner 

terhadap Kompeni Berpiagam di Sabah dari tahun 1894 sehingga 
tahun 1900. 

Rheme 

Circ:Loc(Spat) Circ:Ext ( Temp) 

towards the Registered Company in Sabah from 1894 until 
1900. 



4 

5 

6 

7 

8 

Terdapat 

Th:Top 

Pro:Mat 

beberapa cerita [[yang menarik]] 
tentang pembesar ini. 

Rheme 

Goal 

120 

(There) can be found a number of stories which are 
interesting about this outstanding 
person. 

Ramai orang di Sabah percaya [[bahawa Mat Salleh masih 
hidup]]. 

Senser 
IRheme I '8 

Theme:Top 

Pro:Men 

The people of Sabah believe that Mat Salleh is still alive. 

( ) 
Ada juga [ [yang mengatakan beliau mempunyai ilmu kebal]]. 

I Th:Top I Rheme 

Pro:Exis~ Existent 

There are also those who say (that) he possesses invincible 
magic(al) powers. 

Mat Salleh dilahirkan di Inanam. 

Th:Top Rheme 

Behaver Pro:Behav I Circ:Loc(Spat) 

Mat Salleh was born 

Beliau adalah 

Th:Top Rheme 

Carrier Pro:Rel(Att) 

He was 

I 

in Inanam. 

keturunan orang Bajau dan Suluk. 

Attribute 

a descendent of the Bajau (people) and 
the Suluk ( people). 
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10 

11 

12 
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Beliau telah berkhawin dengan seorang puteri Sulu. 

Th:Top Rheme 

Act(Med) Pro:Mat I Circ:Accomp 

He married [with] a Sulu princess. 

Puteri ini <juga dipercayai> mempunyai ilmu dan pantang 
1arangnya, [ [ iai tu tidak 
boleh memijakbumi]]. 

Rheme 
'8 ' 8 

This princess (it) is also believed possessed magical powers 
and (was under ) a taboo
like spell, being (that 
she) could not tread on 
the earth. 

Mat Salleh telah muncul sebagai seorang 
pembesar 

Th:Top Rheme 

Carrier Pro: Rel ( At ) I Attribute 

Mat Salleh appeared [as] a great man 

di hulu 
Sungai Sugut. 

icirc:Loc (S p) 

in the upper 
reaches of the 
Sugut River. 

8eliau adalah seorang [[yang jujur, gagah, dan berani]]. 

Th:Top Rheme 

Carrier Pro:Rel(At) I Attribute 

He was a man who was honest, strong, and brave. 



13 Mat Salleh tidak suka 

Th:Top 

Senser Pro:Ment 
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[[Kompeni Berpiagam campur tangan di 
kawasannya]]. 

Rheme 

I Phenomenon 

Mat Salleh did not like the Registered Company interfering 
in his area. 

* 
14 Pada tahun 1895, beliau telah mengadu hal ini kepada pihak 

15 

16 

17 

Th:top Rheme 

Circ:Loc(Temp) Sayer I Pro:Verbal 

In 1895, he reported 

Kompeni , 

I verbiage I Recipient 

this problem t o the 
company 
side, 

tetapi Kompeni tidak memberi perhat:ian. 

ITh:Texl Th:Top Rheme 

Pro:Mat Goal 

but the Company did not (pay) [give) (any) attention. 

Sebaliknya kampungnya diserang dan dibakar oleh pasukan 
Kompeni. 

ITh :Text Th:Top Rheme 

Goal Pro:Mat Actor 

Rather , his village was attacked and burned by Company 
gangs. 

Mat: Salleh berasa sangat kecewa atas tindakAn 1n1 

Th:Top Rheme 

Carrier Pro: Rel (A) I Attribute I Circ:Matte r 

Mat Salleh felt very disappointed (with) (on] this action 
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( ) 
18 dan bersumpah hendak menentang kera jaan Kompeni habis

habisan. 

19 

20 

21 

"B 

and declared 
(tha t he) 

intended to oppose the government company to 
the fullest extent. 

* 
Pada tahun 1897 

' 
beliau telah menlancarkan serangan 

I 

Theme:Top Rheme 

Circ:Loc(Temp) Actor I Pro:Mat I Range 

In 1897, he launched an attack 

k e atas pelabuhan Kompeni di Pulau Gaya 

Rheme 

Circ:Loc( spat ) Circ:Lo c ( Spat) 

on the Company port at Gaya Island 

dan pelabuhan tersebut dimusnahkan. 

ITh :Texl Theme:Top Rheme 

Goal Pro:Mat 

and the port [ mentioned] was detroyed. 

Mat Salleh kemudian membina sebuah kubu di Ranau 
[ [yang kuat]] 

I 
Th:Top Rheme 

icir:Lo(S)I Actor IP:Matl Goal 

Mat Salleh then built a fort which was in Ranau 
strong 
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22 meneruskan penen t angannya. 

I Pro:Mat 

Rheme 

Range 

to continue his opposition. 

23 Kompeni cuba menawan k ub u tersebut, 

I 

Th:Top 

I 

Rheme 

Actor Pro:Mat Goal 

The Company tried to battle ( against) the fort (mentioned]. 

( ) 
24 tetapi pada mulanya gagal. 

ITh:Text I Rheme 

Attribute 

but at first (they were) unsuccessful. 

25 Walau bagaimanapun, pasukan Kompeni berjaya ((membakar kubu 
tersebut]]. 

Theme : Textual 

Nevertheless, 

26 Tetapi Mat Salleh 

ITh:Text 

I 

Th:Top 

Goal 

But Mat Salleh 

Th : Top 

Carrier 

Kompany troops 

Rheme 

Attribute 

were successful in 
burning the fort 
(mentioned]. 

tidak dapat ditewaskan. 

Rheme 

Pro:Mat 

could not be defeated. 
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28 

29 

30 
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Beliau berundur ke kawasan pedalaman 

Th:Top Rheme 

Actor Pro:Mat I Circ:Loc(Spat) 

He withdrew to the interior area 

dan Kompeni khuatir beliau akan melancarkan serangan 
lagi. 

ITh:Txl Th:Top I Rheme I '8 
Senser Pro:Mental 

and the Company worried (that) he would launch another 
attack. 

Keadaan di Sabah membimbangkan Kompeni di London. 

Theme:Top Rheme 

Phenomenon Pro:Mental I Senser 

The situation in Sabah concerned the Company in London. 

Pengarah Urusannya, William Cowie berpendapat 

Theme:Topical Rheme 

Senser Pro:Mental 

The Managing Director, William Cowie believed 

bahawa Kompani tidak berupaya [[untuk mengalahkan Mat 
Salleh]]. 

'8 

that the Company did not have to try hard to defeat Mat 
Salleh. 
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32 

33 

34 
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Beliau mengesyo rkan 

I Th : To p Rheme 

Process:Ve rbal Sayer 

He pro posed 

supaya perdamaian diadakan antar a Kompeni dengan Mat Salleh. 

" 8 

(so) t hat a treaty be made between the Company and Mat 
Salleh. 

Sat u rundingan perdamaian telah diadakan 

Theme:To pica l Rhe me 

Goal Pro:Mat 
I 

antara Cowie dan 
Mat Salleh. 

Circ:Ext(Spat) 

A treaty discussi o n was held between Cowrie and Mat Salleh. 

* 
Dalam Cowie 
rundingan itu 

berjanji [ [akan permus uhan dengannya 
menamatkan]] 

Th:Top Rheme 

IPro:Verb 
"8 

Circ:Loc(Sp) Sayer 

In t hat discussion Cowie promised to cease the hostility 
[with them ] 

dan 

Th:Te x 

Mat Salleh dibenarkan 
mentadbir 

Th:Top 

kawasan Tambunan 

Rheme 

Actor(l) Pro :Verb/ Mat I Goal 

dengan 
bebas. 

lcirc : Mann 

and Mat Salleh was permitted the area of Tabuan freely. 
t o administer 
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36 

37 

38 

I 

Mat Salleh telah menerima s ya r a t ini 

Th:Top Rheme 

Actor Pro:Mat Goal 

Mat Salleh accepted these conditions 

( ) 
dan mulalah mentadbir Tambunan. 

Rheme 

Pro:Mat Goal 

and started to administer Tambuan. 

Di sana 
* 

beliau mendirikan sebuah kubu baru. 

Th:Top Rheme 

Circ:L(S) Actor I Pro:Mat J Goal 

Ther e he erected a new fort . 

Tetapi Kompeni tidak menepati j anjinya . 

ITh:Textl Th:Top Rheme 

Actor Pro:Mat Range 

But the Company did not fulfil its promise. 

* 
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39 Pada tahun 1897, Kompeni membuat ke putusan [[untuk mengambil 
alih Tambunan]]. 

Theme:Top Rheme 

Circ:Loc(Temp) Actor jPro:Mat j Range 

In 1897 , the Company made the decision to take over Tambuan . 

40 Mat Salleh sangat marah 

Theme:To p Rheme 

Carrier Attribute 

Mat Salleh (was) very angry 
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42 

43 

44 
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( ) 
dan membuat persediaan [[untuk berperang]] sekali lagi. 

Rheme 

~ro:Mat l Range 

and made preparations to attack once again . 

Tetapi da l am per perangan ini 
* 

beliau tertembak 

Th:Text Theme:Top Rheme 

Circ:Loc(Spat ) Goal I Pro:Mat 

But in this battle he was shot 

( ) 
dan meninggal dunia pada bulan February 1900. 

ITh:Tx l Rheme 

Pro:Behav Circ:Loc(Temp) 

a nd passed away i n February 1900. 

Dengan ini berakhirlah p e rjuangan Mat Salleh. 

Th:Top Rheme 

Circ:.Accomp Pro:Mat I Actor (Medium ) 

With thi s ended the struggle of Mat Salleh. 

Notes: 1 Marked topical themes are underlined and displaced 
unmarked themes marked by an asterisk. 

2 Nominalizations (grammatical metaphors ) are in bold 
print. 

3 Paragraph boundaries are indicated by a dotted line. 

4 Elided subjects are indicated by empty brackets ( ( ) ) . 
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APPENDIX 18 
TEXT 1: PARTICIPANTS (by clause number) 

(Note: congr . = relatively congruent nominalisation) 

A. HUMAN: Specific 

1 - Nama Mat Salleh 
2 - pahlawan yang termasyhur 

di Sabah 
3 - Mat Salleh atau 

Mohammad Sallah 
7 - Mat Salleh 
8 - Beliau 
9 - Beliau 

10 - Putera ini 
11 - Mat Salleh 
12 - Beliau 
13 - Mat Salleh 
14 - beliau 
17 - Mat Salleh 
19 - bel iau 
21 - Mat Salleh 
26 - Ma t Sal leh 
27 - Beliau 
30 - Pengarah Urusannya, 

William Cowie 
31 Beliau 
33 - Cowie 
34 - Mat Salleh 
35 Mat Salleh 
37 - beliau 

B. HUMAN: Generic 
1 - para pelajar 
5 ramai orang di Sabah 
6 yang mengatakan 
8 keturunan orang Bajau 

dan Suluk 
11 
12 -

13 
14 
15 
16 
23 
24 
28 
29 
38 

seorang pembesar 
seorang yang jujur, 

gagah dan berani 
Kompeni Berpiagam 
pihak Kompeni 
Kompeni 
pasukan Kompeni 
Kompeni 
pasukan Kompeni 
Kompeni 
Kompeni di London 
Kompeni 

C. NON-HUMAN: Time/ Place 

13 - kawasannya 
16 - kampungnya 
34 - kawasan Tambunan 
36 - Tambunan 

D. NON-HUMAN: Nominalisations 

3 - tentangan secara besar 
besaran 

4 - cerita (congr.) 
14 - hal ini (congr . ) 
15 - perhatian 
19 - serangan 
20 - perlabuhan (congr . ) 
22 - penentangannya 
29 - keadaan 
32 - satu rundingan 

perdamaian 
35 - syarat ini 
38 - janjinya 
41 - persediaan untuk 

berperang 
44 - perjuangan Mat Salleh 

E. NON-HUMAN: Concrete 

21 - kubu yang kuat 
23 - kubu tersebut 
25 - kubu tersebut 
37 - sebuah k ubu baru 
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APPENDIX 1C 
TEXT 1: LOGICO-SEMANTIC RELATIONS (CONJUNCTION) 

INTERNAL EXTERNAL 

:I imp/caus 

imp/ eg ~: 
6 

7 

8 

9 

10 

imp/ie ~11 
12 

13$ imp/caus 
14 

exp;conc 

<::::::.15 exp/contr 
16 

17 

ex~/~ imp/ caus 

18~ imp/ caus 19> 
exp;ad 

imp/ caus 

20~ exp/ succ 
21 225 exp/purp 

imp/succ 

23~ exp/conc 



imp/ie 

imp/ie 

+ 

exp/ add 
28 

29 

-c:::::::::: 30 ~ 
31~ 

exp;a~ 
32 ~----
33 

+ 
exp/ add 

34 

EXTERNAL 

exp/ conc 

exp/ conc 

imp/caus 

imp/caus 

imp/caus 

imp/ caus 

imp/ caus 

imp/succ 

exp/conc 

imp/ caus 

imp/ caus 

e xp/ conc 

imp/caus 

· ul exp/ s~m 
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APPENDIX2A 
TEXT 2: NEGARA KITA JATUH KE TANGAN JEPUN 

(OUR NATION FALLS INTO JAPANESE HANDS} 

132 

(Abdul Karim bin Abu Bakar (ed . }, ( 1993a }: Sejarah: Tingkatan 
3 KBSM (6th edition). Dewan Bahasa dan Pustaka, Kuala Lumpur). 

1. Serangan Jepun berlaku sebelum [[pengeboman 
Pearl Harbour]] . 

2. 

3. 

ke atas Tanah Melayu 

Theme:Topical Rheme 

Actor Pro:Mat I . Circ:Loc(Temp) 

The Japanese attack 
on Malaya 

took place before t he bombing of 
Pearl Harbour. 

* 
Pada masa itu [[yang mempertahankan ialah Angkatan Laut 

British [[yang 
berpangkalan di 
Singapura] ] . 

Th:Top 

Circ:Loc( Temp) 

At that time 

Di Tanah Mela:tu 

Th :Top 

Tanah Melayu]] 

Rheme 

Value IPro:R ( Id }l Token 

the one which 
protected Malaya 

sebenarnya 
* 

British 

Rheme 

was the British Navy 
which was based 
in Singapore. 

tidak bersedia 

. 

Circ:Loc(Spat) I Carrier I Attribute 
I 

In Malaya actually the British were not prepared 

[ [untuk menghadapi sebarang serangan dari luar] ]. 

Rheme 

Attribute 

to face any attack from outside. 
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tidak terlatih dengan cara 
peperangan 

4. Tentera British [[yang 
ada di Tanah Melayu 
pada masa itu]] di dalam hutan. 

Th:Top Rheme 

Goal Pro:Material I Circ : Matter 

The British forces which 
were in Malaya at that time 

were not trained in jungle 
warfare. 

5. Selain serangan melalui 
udara dan laut, 

* 
sebilangan besar menyerang 

Theme:Top 

Circ:Accompaniment 

Apart from attacks 
by air and sea, 

tentera Jepun 

Rheme 

Actor 

the biggest portion 
of the Japanese forces 

I 

I 

I 

Pro:Mat I 
attacked 

Tanah Melayu melalui jalan darat dan [[menunggang basikal]] . 

i Goal 

Rheme 

Circ:Manner 

Malaya by land routes and riding bicycles . 

6 . Mereka mendarat dari Indochina 

Th:Top Rheme 

Actor(Med ) Pro:Mat I Circ:Loc(Spat) 

They landed from Indochina 

( ) 
7. dan diberi l a l uan oleh kerajaan Thailand 

ITh:Txl Rheme 

Pro:Mat Goal Aeror 

and were afforded passage by the Thai government 
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[[untuk menuju ke Tanah Melayu]]. 

Rheme 

Goal 

to proceed to Malaya. 

* 
8. Di Tanah Melayu, mereka dipandu oleh orang Jepun [[yang 

pernah tinggal dan 
bekerja di Tanah 
Melayu]]. 

Th:Top Rheme 

Cir : Loc(Spat) Goal 
1 

Pro:Mat 
1 

Actor 

In Malaya, they were guided by Japanese who had 
lived and worked in 
Malaya. 

9. Tentera-tentera [[yang ialah askar India, Australia, 
askar Melayu, dan 
tentera sukarela. 

mempertahankan Tanah Melayu 
selain askar British]] 

Th:Topical Rheme 

Value Pro:Rel(Id)j Token 

The forces which 
defended Malaya apart 
from the British soldiers 

were Indian and Australian 
soldiers, Malay soldiers, 
and volunteer forces. 

10. Serangan tentera 
Jepun ke atas Tanah 
Melayu 

Th:Top 

Goal 

The attack of the 
Japanese forces 
on Malaya 

dilancarkan melalui dua arah iaitu 
pantai timur dan pantai 
barat. 

Rheme 

Pro:Mat l Circ:Ext(Spat) 

was launched along two directions that 
is (along) the east coast 
and the west coast. 
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11. Selepas mendarat di Kota Bharu, 

Theme (B) 

IPro:Mat Circ : Loc ( Spatial) 

After (they) landed in Kota Bharu, 

12 . tentera Jepun mara ke Kuantan dan terus ke 
Mersing. 

Rheme 

Actor I Pro:Material I Circ :Loc ( Spatial) 

the Japanese forces advanced 

* 
13. Pada 12 Disember 1941 , Jitra 

to Kuantan and straight 
on to Mersing. 

telah ditawan 

Th:Top Rheme 

Circ:Loc( Temp } Goal I Pro:Mat 

On December 12 1941, Jitra was c aptured 

( ) 
14. dan diikuti dengan Pulau Pinang dan Slim River. 

'Th:Tx I Rheme 

Pr:Rel(Id)l Token 

and (this was) followed ( by) Penang I s land and Slim River. 

* 
15. Pada 11 Januari 1942 tentera Jepun telah memasuki Kuala 

Lumpur 

Theme:Top Rheme 

Circ:Loc( Temp ) Actor I Pro:Mat I Range 

I 
I 

J 

On 11 January 1942 the Japanese f orces entered Kuala Lumpur 



16. Akhirnya kedua-dua pasukan tentera 
Jepun dari kedua-dua 
arah ini 

Th:Text Th:Top 

Actor( Medium) 

Finally both teams of Japanese 
forces from these two 
directions 

* 
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bertemu di Johor 
Bahru. 

Rheme 

Pro:Mat i Circ:Loc(Spa) 

met up in Johore 
Bahru. 

17. Pada masa British [[yang mempunyai telah 
bergerak 

ke utara 
kemaraan 
tentera Jepun 
dari utara, 

Th:Top 

pangkalan laut di selatan]] 

I 

Rheme 

Circ:Loc(Tem) Actor( Medium) j Pr(Mat) jc:L(Spa) 

At the time of the the British who had moved 
advance of the Japanese a naval base in the 
forces from the north, south 

18. menyekat kemaraan Jepun. 

I Pro:Mat 

Rheme 

Goal 

to block the advance of Japan. 

19. Tetapi, Jepun telah bertindak lebih cekap 

Th:Tx Th:Tp Rheme 

Actor Pro:Mat I Circ:Manner 

But Japan acted more effectively 

to the 
north 
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( ) 
20. dengan menenggelamkan dua buah kapal Perang British 

[[iaitu Repulse dan Prince of 
Wales]]. 

Rheme 

Process:Material 

by sinking 

Goal 

two British warships namely the 
Repulse and the Prince of Wales . 

21. Juml a h askar British [[yang 
mempertahankan Tanah Melayu]] 

dua kali ganda 
daripada tentera Jepun, 

Theme : Top 

Carrier 

The total number of British 
troops who defended Malaya was 

Rheme 

Attribute 

twice (that of) the 
Japanese 

( ) 
22. tetapi dengan mudah sahaja dapat ditewaskan oleh tentera 

Jepun. 

23. 

Th:Tx Th:Top Rheme 

Circ:Manner Pro : Mat I Actor 

b u t wi t h great ease (they) could be defeated by the 
Japanese 
forces. 

Kemenangan dalam 
sesuatu peperangan 

I Th:Top 

Value 

bukan sahaja 
berg an tung 

Rheme 

Pro:Rel(Id) I 

pada jumlah 
bilangan tentera dan 
alat kel engkapan per ang, 

Token 

Victory in a ny war not only depends upon the total number of 
forces and military 
equipment, 
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24 . tetapi [[yang lebih penting]] ialah semangat berjuang di 
kalangan tentera
tentera itu. 

ITh :Tx I 
Value 

I Rheme 

Token 

Th:Top 

P:R(Id) 

but what is more important is the fighting spirit 
in the ranks of those 
forces. 

25. Semangat perjuangan inilah merupakan antara faktor [[yang 
membawa kemenangan 
Jepun]]. 

Th:Top 

Token 

This fighting spirit 

I Rheme 

~ro: Rel ( Id ) I Value 

represents one of the factors 
which brought about 
Japanese victory. 

Note: 1 Marked topical themes are underlined and displaced 
unmarked themes marked by an asterisk. 

2 Nominalizations (grammatical metaphors) are in bold 
print. 

3 Paragraph boundaries are indicated by a dotted line. 

4 Elided subjects are indicated by empty brackets ( () ). 
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APPENDIX 28 
TEXT 2: PARTICIPANTS (by clause number) 

HUMAN : Specific 

HUMAN: Generic 

2 - yang mempertahankan 
Tanah Melayu 

2 - Ankatan Laut British 
yang berpangkalan di 
Singapura 

3 - British 

c 

4 - Tentera British yang D 
ada di Tanah Melayu 

5 - sebilang besar tentera 
Jepun 

6 - Mereka 
7 - Kerajaan Thailand 
8 - mereka 
8 - orang Jepun yang pernah 

tinggal dan bekerja di 
Tanah Melayu 

9 - Tentera-tentera yang 
mempertahankan Tanah 

Melayu selain askar British 
9 - askar India, Australia, 

askar Melayu, dan tentera 
sukarela 

12 - tentera Jepun 
15 - tentera Jepun 
16 - kedua-dua pasukan tentera 

Jepun dari kedua-dua arah 
ini 

17 - British yang mempunyai 
pangkalan laut di selatan 

22 - tentera Jepun 

. - NON- HUMAN: Time/Place 

5 - Tanah Melayu 
12 - Jitra 
14 - Pulau Penang dan Slim 

River 
15 - Kuala Lumpur 
16 - Jepun 

NON- HUMAN: Nominalisations 

1 - Serangan Jepun ke atas 
Tanah Melayu 

2 - masa 
7 - laluan untuk menuju ke 

Tanah Melayu 
10 - serangan tentera Jepun 

ke atas Tanah Melayu 
18 - kemaraan Jepun 
23 - kemenangan dalam sesuatu 

peperangan 
23 - kelengkapan perang 
23 - jumlah bilangan tentera 
21 - Jumlah askar British 

24 -

25 
25 -

yang mempertahankan 
Tanah Melayu 

semangat berjuang di 
kalangan tentera
tentera itu 

semangat berjuang inilah 
faktor yang membawa 
kemenangan Jepun 

E. NON- HUMAN:Concrete 
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APPENDIX 2C 
TEXT 2: LOGICO-SEMANTIC RELATIONS (CONJUNCTION ) 

INTERNAL EXTERNAL 

1~ imp/sim 
2 

<:::_:~ imp/cone 

imp/eg 

5 
imp/ ie 

exp;a~ imp/succ 

:~ imp/ succ 

9 

10 
imp/ie 

11 

12 

13 

14 

15~ exp/succ 
16 

17~ exp/ purp 

18~ exp/ conc 

19 =========- exp/ manner 
20 

21~ exp/conc 
22 

imp/ie 

exp/conc 

imp/ie 



APPENDIX3A 
TEXT 3: PENTADBIRAN JEPUN DI NEGARA KITA 

(THE JAPANESE ADMINISTRATION IN OUR NATION ) 

141 

(Abdul Karim bin Abu Bakar (ed . ), (1993a): Sejarah: Tingkatan 
3 KBSM (6th edition) . Dewan Bahasa dan Pustaka , Kuala Lump ur. ) 

1 Pentadbira n Tanah Melayu diletakkan di bawah kuasa tentera 
Jepun. 

Theme: Topical Rheme 

Goal Pro:Mat I Circ:Loc(Spat) 

The administration of Malaya was put under the authority 
of the Japanese forces . 

2 Jepun memerintah Tanah Melayu sebagai sebuah tan a h j a j a h a n. 

3 

4 

Th:Top Rheme 

Actor Pro:Mat I Goal l Cir : Manner 

Japan administered Malaya as a colony. 

Kuasa tertinggi 

Theme: Top 

Value 

ialah Jenera! ((yang memerintah 
Jepun [[yang berpusat di 
Singapura]] ]]. 

I Rheme 

P: Rel ( I d ) I To ken 

tenter a 

The highest authority was the General who administered the 
Japanese forces which were based 
in Singapore 

Tanah Malaya diletakkan di bawah satu wilayah 

Theme:Top Rheme 

Goal Pro:Mat I Circ:Loc(Spat) 

Malaya was put under one zone 

I 

J 
I 

I 
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6 

7 

8 
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[[yang terdiri daripada tujuh daerah iaitu Pulau Pinang, 
Melaka, Johor, Perak, Pahang dan Negeri Sembilan]]. 

Rheme 

Circ:Loc(Spat) 

which was made up of seven districts namely Penang Island, 
Malacca, Johore, Perak, Pahang and Negeri Sembilan. 

Singapura diasingkan 

Theme:Top Rheme 

Goal Pro( Mat) 

Singapore was separated 

( ) 
dan diberi nama Syonan (Cahaya Timur ) . 

Rheme 

Pro:Mat Goal 

and was given the name Syonan (Eastern Light). 

* 
Pada mulanya Jepun telah menyatukan Tanah Melayu dan 

Sumatera 

Theme:Text Rheme 

Actor Pro:Mat Goal 

At first Japan combined Malaya and Sumatera 

tetapi kerana masalah pertahanan 

Th:Text Theme (Top) 

Circ : Reason 

I 

* 
Sumatera 

Rheme 

Goal 

but because of problems of defence, Sumatera 

l 

I 

I 
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telah diasingkan pada bulan April 1943. 

Rheme 

Pro:Mat Circ:Loc(Temp) 

was separated in April 1943. 

Negeri-negeri Melayu Utara telah diletakkan 

Theme:Topical Rheme 

Goal Pro:Material 

The Northern Malay States were put 

di bawah pemerintahan Siam pada 20 Ogos 1943 

Rheme 

Circ:Loc(Spat) Circ:Loc(Temp) 

under the rule of Siam on August 20 1943. 

Kuasa tertinggi di daerah-daerah ini ialah Gabenor atau 
·Mayor' . 

Theme:Topical 

Value 

The highest power in these districts 

Rheme 

Pr:R(Id)l 

was 

* 

Token 

the Governer 
or ' Mayor'. 

11 Di bawah pentadbiran Gabenor ditubuhkan biro-biro iaitu 

Theme:Topical 

Circ:Loc{Spat) 

Under the administration of 
the Governor 

biro hal ehwal 
umum, perusahaan, 
kewangan dan 
perhubungan . 

Rheme 

Pro:Mat I Goal 

were f ormed bureaus namely the 
bureaus of public 
affairs, industry, 
finance and 
diplomatic 
relations. 
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13 

14 

15 

16 

17 
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Kedu dukan s ultan 
tiap-tiap negeri 

dikekalkan sebagai ketua agama dan d i 
adat-istiadat Melayu. 

Theme:To pical 

Goal 

The positi on of the 
sultan in every s tate 

Rheme 

Pro:Mat 1 
was fixed 

Circ:Role 

as head of Malay 
rel igion and customs. 

Satu Majlis Penasihat Negeri telah ditubuhkan 

Theme:Topical Rheme 

Goal Pro:Material 

One State Advisery Council was formed 

( ) 

dan di a nggotai oleh wakil daripada semua kaum. 

Rheme 

Pro:Mat Actor 

and was joined by representatives from all races. 

* 
Dalam majlis itu , Gabenor Jepun menjadi Pengerusi 

Theme:Topical Rheme 

Circ:Loc(Spat) Carrier JPro:Re(Att) J Attribute 

In that council, the Japanese Governer became Chairman 

( ) 

dan sultan sebagai Timbalan Pengerusi. 

ITh:Texl Th:Top Rheme 

Carrier Attribute 

and the sultan [as] Deputy Chairman. 

Rakyat d i wajibkan setia kepada Maharaja Jepun . 

Th:Top Rheme 

Carrier Pro:Rel(Att)J Attribute 

The people were obliged to be loyal to the Japanese Emporer . 
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Walau bagaimanapun, Jepun berkehendakkan 

Theme:Textual Th:Top Rheme 

Sayer Process:Verbal 

Nevertheless, Japan required 

supaya negeri ini dipertahankan oleh penduduk setempat . 

B' 

[so] that these states be defended by the local po pulation . 

Mereka [[yang berumur 
16 hingga 30 tahun]] 

Theme:Topical 

Carrier 

Those who were aged 
between 16 and 30 

Untuk memudahkan 

( ) 
layak [[memasuki tentera]]. 

Rheme 

Attribute 

(were) eligible to enter the 
army. 

pentadbiran dan kawalan, 

Theme ( B ) 

Pro:Material Goal 

To facilitate administration and control, 

Jepun telah daerah-daerah kepada kawasan kecil 
membahagikan iaitu unit-unit 

kampong, jiran 
tetangga dan keluarga. 

Rheme 

Actor I Pro:Mat I Goal I Circ:Ext(Spat) 

Japan divided the districts into small areas namely 
village, neighbourhood 
and family units. 
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Siatea pendaftaran keluarga di j alankan. 

Theme:Topical Rheme 

Goal Pro: Mat 

A system of family registration was implemented. 

Setiap keluarga diberi sekeping sijil iaitu · sijil 
Kehidupan dan Keamanan'. 

Theme:Topical Rheme 

Beneficiary Pro:Mat I Goal 

Every family was given a certificate namely the - Lite 
and Harmo ny Certi fi c ate '. 

Pindaan dibuat 

Th:Top Rheme 

Range Pro:Mat 

Amendments were made 

• 
jika berlaku kelahiran, kematian atau perka h win•n 

Th:Tex t Th:Top Rheme 

Pro:Mat Ac t o r (Medium ) 

if happened births, deaths or marriages . 

Pertukaran alamat mesti dilaporkan 
dan perjalanan juga 

kepada pihak 
berkuasa Jepun. 

Theme:Topical 

Verbiage 

Changes of address 
and travels 

Rheme 

Pro:Verbal 

also had to be 
reported 

1 -'ddressee 

to the Japanese 
powerful party . 
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27 Setiap keluarga bertanggungjawab terhadap pergerak~n ahli-
ahlinya . 

Theme:Top Rheme 

Carrier Attribute 

Every family (was) responsible for the acti o ns o f its 
member s . 

Notes: 1 Marked topical themes are underlined and displac ed 
unmarked themes marked by an asterisk . 

2 Nominalizations (grammatical metapho rs ) are in bold 
print. 

3 Paragraph boundaries are indicated by a dotted line. 

4 Elided subjects are indicated by empty brackets ( () ). 
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APPENDIX38 
TEXT 3: PARTICIPANTS (by clause number) 

A. HUMAN: Specific 

B. HUMAN: Generic 

1 - Jeneral yang memerintah 
tentera Jepun yang 
berpusat di Singapura 

11 - biro-biro 
13 -Satu Majlis Penasihat 

Negeri 
10 - Gabenor atau ' Mayor' 
17 - Rakyat 
19 - Mereka yang berumur 

16 hingga 30 
23 - setiap keluarga 
26 - pihak berkuasa 

Jepun 
27 - Setiap keluarga 

C. NON-HUMAN: Time/Place 

2 - Jepun 
2 - Tanah Melayu 
4 - Tanah Melayu 
5 - Singapura 
6 - nama Syonan (Cahaya 

Timur ) 
7 - Jepun 
7 -Tanah Melayu dan Sumatera 
8 - Sumatera 
9 - Negeri-negeri Melayu 

Utara 
18 - Jepun 
21 - Jepun 
21 - daerah-daerah 

D. NON-HUMAN: Nominalisations 

1 - Pentadbiran Tanah Melayu 
3 - Kuasa tertinggi 

10 - Kuasa tertinggi di 
daerah-dae rah ini 

12 - Keduduka n sultan 
20 - pentadbiran dan kawalan 
22 - sistem pendaftaran 

keluarga 
24 - pindaan 
25 - kelahiran, kematian atau 

kekawinan 
26 - Pertukaran alamat dan 

perjalanan 

E. NON-HUMAN: Concrete 

5 - sekeping si jil 
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APPENDIX3C 
TEXT 3: LOGICO-SEMANTIC RELATIONS ( CONJUNCTION ) 

INTERNAL EXTERNAL 

1 

2 

3 

:~ imp/ cone 

+ 

exp/ add 
6 

7~ exp/ conc 

:~ imp/ succ 

10 

11 

12 

13 
+ 

e x p / add 
14 

15 
+ 

exp/add 
16 

exp/ conc 

imp/ eg 

20~ exp/ purpose 
21 
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INTERNAL EXTERNAL 

22 
imp/ eg 

23 

24~ exp/ condition 
25 

26 

27 
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APPENDIX 4A 
TEXT 4 : ZAMAN PENUDUKAN JEPUN DI NEGARA KITA - --

(THE PERIOD OF THE JAPANESE OCCUPATION OF OUR NATION) 

( Abdul Karim bin Abu Bakar (ed. ), ( 1993a ) : Sejarah: Tingkatan 
3 KBSM ( 6th edition ). Dewan Bahasa dan Pustaka , Kuala Lumpur ). 

( ) 
1 Semasa dalam Tingkatan 2 

Th:Text Rheme 

Process : Relational ( Attributive ) 

While in Form 2 

2 para pelajar telah mempelajari bagaimana negeri-negeri Mel ayu 
telah dija jah oleh British. 

3 

4 

Theme:Top Rheme 

Sensor Pro:Mental(Cog) 

students learned 
I 

'B 

how the Malay states were 
colonized by t he British. 

Kekayaan hasil bumi 
negara kita dan 
keduduknya [[yang 
strategik]] 

menjadi minat kuasa - kuasa asing 
seperti Portugis, Belanda 
dan Bri tish . 

Th:To p Rheme 

Carrier Pro:Rel ( At t) I Attribute 

The wealth of our 
nations natural 
resources and its 
location whic h is 
strategic 

became 

Kuasa asi ng [[berikutnya] ] 

Theme:Topical 

Value 

The foreign power to follow 

the interest of foreign 
powers like the Portugese, 
and Britis h . 

ialah Jepun 

Rheme 

Pro: Rel ( Id ) I Token 

was Japan 
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yang t e l a h menduduki negara kita selama 3 tahun 8 bulan. 

which occupied our nation for 3 years and 8 months. 

Tempoh yang pendek ini d i kenal i sebagai Zaman Pendudukan 
Jepun. 

Th : Topical 

Value 

This short time 

Zaman ini mempunyai 

Th:Top 

Rheme 

Pro: Rel ( Id) I 
is known 

Token 

as the Japanese 
Occupation. 

identiti sendiri 

Rheme 

Carrier Pro: Rel( Att) I Attribute 

This period had its own identity 

yang telah meninggalkan berbagai-bagai kenangan dan 
pengalaman kepada Tanah Melayu. 

which left behind various memories and experiences for Malaya. 

* 
Dalam bab ini pelajar akan mempelajari 

I 
Th:Topical Rheme 

I 

Circ:Loc(Spat) Be haver I Pro:Behavioural I 
In t his chapt er students will study 
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[[[[bagaimana negara k ita telah jatuh ke tangan Jepun]], 

Rheme 

Phenomenon 

how our country fell into Japanese hands , 

juga tentang corak pentadbiran pada masa itu, kesengsaraan 
kehidupan rakyat dan pe nyemarakan kesedaran kebangsaan 
[[yang merupakan reaksi rakyat terhadap pendudukan Jepun]]]]. 

Rheme 

Phenomenon 

also about the type of administration at the time, the misery 
of people's l ives and the spread of national awareness which 
reflected the reaction of the people to the Japanese 
occupation. 

Note : 1 Marked topical themes are underlined and displaced 
unmarked themes marked by an asterisk. 

2 Nominalizations (grammatical metaphors) are in bold 
print. 

3 Paragraph boundaries are indi cated by a dotted line. 

4 Elided subjects are indicated by empty brackets ( () ) . 
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APPENDIX 48 
TEXT 4: PARTICIPANTS (by clause number) 

Note: congr. = congruent nominalisation 

HUMAN: Specific 

HUMAN : Generic 

1 - para pelajar 
1 British 
7 - pelajar 

c . 

D. 

NON-HUMAN: Time / Place 

4 - Jepun 
5 - Tempoh yang pendek ini 
5 - Zaman penduduk Jepun 
6 - Zaman ini 
7 - negeri-negeri Melayu 
7 - negara kita 

NON-HUMAN: Nominalisations 

3 - Kekayaan hasi l bumi 
negara kita dan 
keduduknya yang 
strategik 

4 - Kuasa asing 
7 - corak pentadbiran pada 

masa itu, kesengsaraan 
kehidupan rakyat dan 
penyemarakan kesedaran 
kebangsaaan yang 
merupakan reaksi rakyat 
terhadap pendudukan 
Jepun . 

E. NON-HUMAN: Concrete 
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TEXT 4: LOGICO-SEMANTIC RELATIONS (CONJUNCTION) 

INTERNAL EXTERNAL 

2
1~ 
...-------- exp/succ 

3 

4 

5 

6 

7 
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APPENDIX SA 
TEXT 5: KESANGSARAAN HIDUP SEMASA PENDUDUKAN JEPUN 

(THE DIFFICULTIES OF LIVING DURING THE JAPANES E OCCUPATION) 

(Abdul Karim bin Abu Bakar ( ed . ), ( 1993a): Sejarah : Tingkatan 

1 

3 KBSM ( 6th edition). Dewan Bahasa dan Pustaka , Kuala Lumpur ). 

Pembangunan [[yang 
dibuat oleh Jepun]] 

Theme: Topic al 

Actor 

tidak dapat menyelesaikan masalah 
kemerosot~ 

eko no mi [[yang 
s emak i n 
lumpuh]]. 

Rheme 

Proce ss: Material t Goal 

The development which 
was brought about 

could not solve the pro blem of 
the dec line of an 
e conomy which was 
bec om i ng crippled . 

by Japan 

2 Rancangan-rancangan tidak dapat dilaksanakan dengan baik , 
ekonominya 

Theme:Top Rheme 

Circ:Qual i Goal Pro:Mat 

Its economic plans could not be carried out satisfactorily , 

kerana serangan pihak Berikat pada tahun 1944-1945 . 

Rheme 

Circ :Reason 

because of the attacks of the Alliance in the years 1944-
1945. 

3 Kapal-kapal kargo [[yang menghantar barang keperluan 
pertani•nl] 

Theme:Topic al 

Existent 

Cargo boats which brought agric ultural necessities 
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banyak [[yang telah ditenggelamkan oleh Tentera Berikat]]. 

Theme 

Existent 

there were many which were sunk by Alliance Forces. 

Sekatan terhadap 
perhubungan perdagangan 

telah melumpuhkan perdagangan. 

Theme:Top Rheme 

Actor Pro:Mat Goal 

Sanctions on commercial 
relations 

weakened commerce. 

Kesemuanya ini 

Theme:Top 

Token 

All of this 

Pemerintah Jepun 

Theme:Top 

Actor 

The Japanese 
authorities 

mengakibatkan 

Rheme 

Pro:Rel(Id) I 
caused 

kenaikan harga setiap 
barangan dan makanan. 

Value 

a rise in the price of 
all goods and food. 

j uga telah mengadakan kawalan 
perdagangan dan 
pengangkutan. 

Pro:Mat 

also organized 

Rheme 

Goal 

the control of 
business and 
transportation. 

Jepun mengeluarkan permit kepada semua jenis 
perdagangan dan 
pengangkutan. 

Th:Top 

Actor Pro:Mat 

Japan issued 

Rheme 

I Goal 

permits 
I Beneficiary 

to all kinds of business 
and transportation. 
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Jepun mengawal ketat 
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terhadap beberapa jen i s barangan 
utama 

Th:Top Rheme 

Actor Pro:Mat lcirc:Qual I Goal 

Japan strictly controlled a number of types of staple 
goods 

( ) 
dengan mengeluarkan 

ITh:Texl Rheme 

Pro:Mat 

by issuing 

* 
Pada awal catuan 
tatrunl943, 

Th:Top 

Circ:Loc(T) Goal I 

pe rmi t khas . 

Goal 

special permits. 

telah dikenakan 

Rheme 

Pro:Mat I 

bagi pembe lian 
beras . 

Circ:Loc(Spat ) 

Early in 1943, rationing was imposed on the purchase of 
rice. 

Setiap keluarga diperuntukkan beras sebanyak 
gantang 

Th:Top Rheme 

Beneficiary Pro:Mat I Goal I 

untuk dua 
keperlua n 
sebulan. 

Circ:Purp 

Every family was allocated two 'gantang' for a month ' s 
(4.5 litre requirements. 
capacity ) of 
rice 

12 Orang ramai dikehendaki mengambil kupon di Pejabat 
Kawalan Makanan 
di bandar-bandar. 

Th:Top 

Actor 
Medium ( ) 

The public 

Rheme 

Process:Material I Goal I Circ:Loc(Spat) 

were required to get coupons at the Food 
Control Offices 
in the towns. 



13 Nelayan juga 

[ Theme:Top 

Carrier 
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tidak terlepas daripada kawalan Jepun. 

Rheme 

Attribute 

Fishermen also were not free from the control of the 
Japanese. 

14 Mereka dipaksa menjual ikan-ikan kepada peraih berlesen 
[[yang dilant i k oleh Jepun]] 

15 

16 

Th:Top Rheme 

Actor Pro:Mat I Goal I Circ:Loc(Spat ) 
(Medium)--------------------------~------------~---------------------------------------_J 
They were forced to sell fish to a licenced middle-man 

who was selected by the 
Japanese. 

Ke k uran gan barangan 
[[yang berlaku]] 

telah membawa kepada kenaikan k ada r 
inf1asi. 

I Th:Top Rheme 

Token Pro:Rel(Id) Value 

I 

The shortage of goods 
which occured 

led to 

Kadar inflas i tidak menggalakkan 
[ [yang tinggi]] 

Th:Top Rheme 

Actor Pro:Mat 

The rate of did not encourage 
inflation which 
was high 

an increase in the 
rate of inflation. 

sebarang perniaga an . 

Goal 

ordinary business. 
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* 
Oleh sebab itu , penduduk tempatan terpaksa berusaha 

Th:Top Rheme 

Circ :Reason Actor ( Medium ) I Pro:Material 

Because of that, the local populat ion was forced to try 

sendiri untuk mengeluarkan bahan makanan utama me reka 
seperti menanam ubi kayu . 

Rheme 

Pro:Mat Goal 

I 

I 
I 

I 

themselves t o produce their staple foodstuffs like tapioca . 

Keaelesetan 
ekonomi 

I Th :Top 

To ken 

The economic 
recessio n 

mengakibatkan penderitaan kepada penduduk 
setempat . 

Rheme 

Pro:Rel ( I d ) 

caused 

Value 

difficulties ( for) [to] the 
local population. 

19 Pemerintah Jepun tidak sahaja gagal [ [menyediakan keperluan 
perdagangan]], 

20 

Th:To p 

Carrier 

The Japanese 
authorities 

malahan juga 

Rheme 

Attribut e 

( were ) not o nly unsuccessful in providing for 
the needs of commerce , 

( ) 
telah merampas 

Rheme 

Pro:Material 

hasil keluaran 
pertanian. 

Goal 

furthermore (they ) also confiscated agricultural produce. 
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2 1 Akibat ke kura ngan bahan makanan dan ke k u r a ngan zat makanan 

22 

23 

Theme:Topical 

Value 

(The) result of a shortage of foodstuffs and a decline 
in nutrition , 

( ) 
r a mai penduduk [[yang diserang penyakit seperti beri-beri, 

malaria dan berbagai penyakit kulit]] . 

Rheme 

Token 

(was) many people who were attacked by diseases such as 
berri-berri, malaria and a variety of 
skin diseases. 

Keadaan ini menjadi lebih buruk lagi 

Th:Top Rheme 

Carrier Pro: Rel ( Att ) I Attribute 

This situation became even worse 

apabila perkhidmatan kesiha t an me n jadi lumpuh. 

Th:Text Th:Top Rheme 

Carrier Pro:Rel ( Att) I Attribute 

when health services became crippled. 

Notes : 1 Marked topical themes are underlined and displaced 
unmarked themes marked by an asterisk . 

2 Nominalizations (grammatical metaphors) are in bold 
print. 

3 Paragraph boundaries are indicat ed by a dotted line. 

4 Elided subjects are indicated by empty brackets ( () ). 
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APPENDIX 58 
TEXT 5 : PARTICIPANTS (by clause number) 

A. HUMAN: Specific 

B. HUMAN: Generic 

1 1 - setiap keluarga 
12 - Orang ramai 
13 - Nelayan 
14 - Mereka 
17 - penduduk tempatan 

sendiri 
21 - ramai penduduk 

C. NON- HUMAN: Time/Place 

7 - Jepun 
8 - Jepun 

E. NON-HUMAN: Concrete 

3 - kapal-kapal kargo 
7 - permit 
8 - barangan utama 
9 - permit khas 

11 - beras 
12 - kupon 
14 - ikan-ikan 
17 - bah an makanan utama 

mereka .. . 

D. NON-HUMAN: Nominalisations 

1 - Pembangunan yang dibuat 
dari Jepun 

1 - masalah kemerosotan 
ekonomi yang semakin 
lumpuh 

2 - Rancangan-rancangan 
ekonominya 

4 - sekatan ter hadap 
perhubungan per dagangan 

5 - kenaikan harga setiap 
bara ngan dan makanan 

6 Pemerintah Jepun 
6 - kawalan perdagangan dan 

pengangkutan 
7 - semua jenis perdagangan 

dan pengangkutan 
10 - catuan 
15 - kekurangan barangan 
15 - kenaikan kadar inflasi 
16 - kadar inflasi 
16 - sebarang perniagaan 
18 - Kemelesetan ekonomi 
18 - penderi t aan kepada 

penduduk setempat 
19 - Pemerintah Jepun 
20 - hasil keluaran pertanian 
21 - penyakit ... 
22 - Keadaan 
23 - perkhidmatan ke sihatan 
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APPENDIX 5C 
TEXT 5: LOGICO-SEMANTIC RELATIONS (CONJUNCTION) 

INTERNAL EXTERNAL 
1 

imp/eg 

imp/ ie <: 
4 

5 

6 

7 
imp/eg 

~ 
8> 
9 

exp/manner 

imp/eg 
10 

11 

12 
imp/ eg 

13 

14 

15 

16 

17 
imp / eg 

18 

exp/add <19 

20 

21 

227 
23 

exp/simu1 
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