
THE ENGLISH LEARNING DIFFICULTIES OF THAI STUDENTS 

by 

Kevin David Griffith 

A thesis submitted in part fulfilment of the degree of 

Master of Education, Northern Territory University. 

June 1996 



CANDIDATE'S STATEMENT 

To the best of my knowledge and belief 

the work in this thesis is original, 

except as acknowledged in the text, and 

the material has not been submitted in 

whole or in part for a degree at this or 

any other university. 

Kevin David Griffith 

i 



ACKNOWLEDGMENTS 

There are many to whom I owe thanks for t heir 

a s sistance and guidance in producing this work. 

There are many members of the Thai community in 

Darwin who provided their time and knowledge. My 

students from Thailand were most hospitable when I 

visited them in 1995. 

Andrew Biggs, editor of the Junior Natio n a nd a 

fluent Thai speaker provided me with the benefit of 

his experience and knowledge. 

Dr Prapa Soongasem, Chiang Mai University, 

disc ussed linguistic issues and Thai language with 

me. 

I wish to thank my three children, Thomas, Angela 

and Sion, who tolerated me while I worked on this 

and my brother, Roy, who provided a sympathetic 

ear. 

I wish to thank my supervisor, Dr Brian Devlin, f or 

his guidance, help and support. 

Most of all I wish to thank my mother and father to 

whom I dedicate this work . 

ii 



CONTENTS 

TABLES . •.. . .• . . . •.. . .......... . . .. ............... iv 

ACKNOWLEDGMENTS .....•. .. . .. ............. . . . ...... i i 

ABSTRACT ..............•.• . ••.......... . . . • • .. .. . . . v 

ACRONYMS .. .. . . •• .• .• . .....••.•.... .. ............. vi 

CHAPTER I .•• . . . •• .. The Problem ....... . .•.......... 1 

•........•.•.•.•..• Introduction . ....... . .. .... .... 1 

• •• .•. • •. ••. . . • •.•. The Problem •................... 1 

.. . •..•.• . .....•• . • The Thai Community in Darwin ... 3 

•• . •••.•. . ..••.••.• Reasons for Leaving Thailand ..• s 

•. . .••.•....•.••..• Thai Geography and History ....• 6 

..••..•..•.....• . .. The wran Report • . ...•• . . . .. . ..• 6 

........•.....••.•• The Thai Language •. . • •. . . .. . ..• 7 

................... Sound System and Script . . ...... 8 

................... Tones ..... . •..... . .. . .......... 8 

................... Thai Grammar . . ...... • . . ....... . 9 

. . . •..••.•...•.•..• Thai CUlture and customs ...... 11 

• . • •. . •• •• . .. . • •.. • The Researcher's Background ... 12 

•• •. • . • .. •. .• •• .• • • Definition of Terms . .......... 13 

CHAPTER II •. . • . •• •. Review of Related Literature .. 16 

• • •• . . . •• .. .•• .••• • Contrastive Analysis,Language 

• • •• • • . •.• . ••• .••• • Transfer, Interlanguage and 

• . •• • .••.•..•..••.. Second Language Acquisition ... l8 

• . . .. •...• . ...•.. .. Second Language Acquisition ... 29 

......•............ Fossilisation •... . •• . • . . . ..... 30 

..• . . . •.. .. ..... . •. Error Analysis .... . . . •........ 31 

iii 
NO IH HERN TER I\IllJ:l Y UN :'EiiSITY LIBRARY 



........ . .... . .. . . • Thai Typology .• .• . . . .......... 34 

•.......... . •...•.. Universal Grammar . . . . ......... 3 5 

•.•••.•• • •..• ... . • • Potential Areas for 

•....••• •• ••.• .... . Investigation . •• •. •.• .• •••.... 3 5 

• •• •••••• . • . ......• Methodology . •..•... . ..••...... 4 4 

CHAPTER III ...... . • Methodology ...... . •..•.•. • .... 46 

•.•••.•• • •.•..•..•• Research Hypothesis • . •. • • .. . .. 4 7 

• •• . •••• .•. •.....•. Theoretical Background ........ 48 

.................. . The Sample .......•.... . .....•. 54 

.... . .. . •.........• Fieldwork and Data Collection.54 

... . .•.• . . . • .. •.. •• The Interviews ••..•.. .. .. . . . .. 55 

•••• .• • .•. • . ....... The Written Samples .•......... 58 

•....•..••...••...• Comparison of Grammar ..•.•.... 59 

••••.. • •••••• . ••.•• Analysis of Data .• • . •• . •••. . .• 60 

•. . ..•..••••....•• . Limitations of Study •• .• ••...• 61 

CHAPTER IV ••••...• . The Findings ••••••.....••••.•• 63 

•. • • • .• •• • • • • •..• • . Examples of Errors ••••••.•.... 6 4 

CHAPTER v ..... .. . . Discussion of the Findings .•.. 75 

.. . . . . . • • • . •..•...• Discussion of Features ...••... 79 

. . . . • . ••.....•.... . Pedagogical Implications • •• ••• 83 

••• •. • •• •• . • . •..• . • Areas for Future Research ... . . 86 

BIBLIOGRAPHY ...••••.•••••••••••• ••• •• . •....•. • .•. 88 

APPENDICES •••....••• A- R Transcripts •• •• . •• . •..... 96 

s Statistics 146 
T I n terview Questions . •...• 152 

iv 



TABLES 

Tabla l ••••• • Frequency of Spoken Errors •••••••.•• 66 

Table 2 •••• • • Frequency of Written Errors ••••••••• 67 

v 



ABSTRACT 

LEARNING DI FFI CULTIES OF THAI STUDENTS IH DARWIN 

This dissertation, which is 

difficulties encountered by 

English, is informed by 

a 

Thai 

the 

study of 

speakers 

techniques 

the 

of 

of 

contrastive linguistic analysis and error ana lys is . 

It is based primarily on research carried out in 

Austra lia and Thailand during 1995 wi th the aim of 

analysing errors, and investigating language 

trans f er in the speech of Tha is using English as a 

second language . The initial premise was that the 

second language speakers' English would be 

characterised by features which might be taken as 

evidence of first language transfer. 

The study concluded that, while first language 

transfer accounted for some of the errors produced 

by Thais speaking English, there were also other 

significant factors such as intralingual 

development errors, f ossilisation and 

inappropriately applied grammatical rules. 
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Chapter I 

THE PROBLEM 

Introduction 

This study examines the difficulties of Tha i 

students learning English . The study focuses on the 

issue of language transfer and the extent to wh i ch 

the first language (Ll), Thai, influences the 

English spoken by Thai students. 

The purpose of 

background and 

this chapter is 

context of the 

to provide the 

study. It will 

provide information on the structure of the Thai 

community in Darwin from which the study sample was 

drawn. It will also foreshadow areas of linguist ic 

difference between standard Thai and English and 

potential areas of difficulty for Thais learning 

English as a second language. 

The Problem 

The researcher has formed a perception, informed by 

advice from friends and leaders in the Thai 

community and by personal experience, that Thai 
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students in Darwin experience difficulties in 

learning a nd communicating in English for a number 

of reasons which include linguistic differences, 

social 

factors . 

and educational background 

There are factors such 

and cul tural 

as access to 

of English education influenced by current level 

and previous levels of education, lack of 

familiarity with Western learning styles and other 

ethnic and sociocultural factors including the use 

of respect systems in verbal and non-ver bal 

communication, and the influence of Buddhism on 

thinking and behaviour . 

There are various areas worthy of investigation in 

any study of the differences between Thai and 

English . These are pronunciation, stress and 

intonation, 

syntax). 

etymology, 

The learning 

grammar (morphology 

difficulties to 

and 

be 

investigated in this study will focus on linguistic 

areas of difference; in particular, the extent to 

which the grammatical influence of Thai is apparent 

when Thais speak English. 

It is not possible in this study, owing to the 

constraints of time and space, to examine all of 

these factors. Therefore, this study will look at 

how the differences between the Thai language and 

English lead to errors and difficulty caused by 

transfer from the first language with particular 
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reference to syntax and morphology. Preliminary 

research undertaken by interviewing bilingua l Tha is 

and Australians has suggested that there are areas 

of linguist ic contrast which may lead to transfer . 

These include: pronouns, adjectives, tenses, 

definite and indefinite articles, measurement 

terms, the 

word order. 

particular, 

speakers of 

copula, interrogatives, passives and 

It is the typological differences in 

it is surmised, that cause native 

Thai to transfer Thai syntactical 

patterns to English. A more detailed examination of 

these differences follows in chapter two. 

This study will attempt to answer the following 

basic research question: 

Which syntactic and grammatical areas, if any, lead 

to transfer from Thai to English? 

The Thai Community In Darwi n 

The Thai community i n Darwin is 

time o f writing to be about 

estimated at the 

500 people. This 

estimate is based upon the 1991 census and other 

figures provided by people in the community, most 

of whom have come to Darwin since 1979 . The ratio 

of men t o women is approximately two to one. The 

thesis investigates the learning difficulties 



experienced by adults in this 

particular reference to their 

community 'With 

acquisition of 

English. It attempts a brief contrastive linguistic 

analysis of Thai and English grammar 'With a vie'W to 

investigating the extent of first language transfer 

of grammar by Thais speaking English. Most of the 

Thai people in Dar'Win have come here in the last 18 

years. Many are 'Women 'Who have married Australian 

men who went to Thailand to find a bride. These 

women have subsequently sponsored close relatives 

such as brothers and sisters, parents and children 

'Who have also come to live in Australia. There are 

also Thai people from other Australian cities who 

have been relocated in Dar~Jin because of employment 

and business opportunities. The majority of Thais 

in Darwin work in the service industry in small 

businesses such as take-away food, especially in 

the markets. 

Many Thais resident in Dar'Win have come from poor 

agricultural backgrounds in the north of Thailand 

and have received little formal 

left school by the age of 15. 

education, having 

The older ones, 

particularly the women, have received no tuition in 

English in Thailand. The younger ones have learned 

literacy- based English in Thailand usually from 

native Thais whose spoken English may be fraught 

with errors of structure and pronunciation . For 

this reason and because of the differences bet'Ween 
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the two languages, Thai people, generally, seem t o 

have signi ficant problems in communication wi t h 

English speakers because of their poor 

pronunciation of English. Additionally, Thais 

experience problems using accepted English 

grammatical structures in a large number of areas, 

which are examined later in this thesis. 

According to Moerman (1964, p.45) the methods of 

learning in Thai primary schools are based on 

memorisation and instruction . The resea r c he r not ed 

that this was still the case, to a notable extent, 

in the schools he visited in Thailand in 1995 . Th i s 

may have some influence on how English was acquired 

by some of the people in the study sample. 

There are two Thai social organisations in Darwin : 

the Thai Lao Australian association and the Thai 

Australian Friendship Club. Both of these groups 

arrange festivities to celebrate events in the Thai 

calendar and provide a focus for Thai activities 

and culture. 

Reasons for Leavinq Thailand 

Unlike most other South- East Asian migrant groups, 

the Thai community in Darwin has no refugees. This 

is an important consideration when looking at 

educational concerns such as motivation to learn . 
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As already described many Thai immigrants are 

married to native white Australians or are the ir 

relatives by marriage. This means that Thais 

usually have a secure home here and also may return 

to Thailand if they wish. 

Thai Geography an4 History. 

Thailand has a history unblemished by 

colonialisation. This has meant that the Thai 

language and culture have remained relatively 

untainted by colonial-type influences. It has b een 

Westernised, however, by innovations brought about 

by people like King Mongkut in the latter half of 

the nineteenth century and by the influence of 

Thais educated overseas. Since then European 

influence has been significant. The constitutional 

monarchy and the structure of the education system 

are both examples of this. 

currently Thailand is emerging as a strong economic 

South-East Asian nation described as a N.I.C. 

(Newly Industrialised Country) with a growing 

manufacturing base and a burgeoning middle class. 

The Wran Report 

The Report of the Committee on Darwin published on 

29 June 1995 makes a number of recommendations. 
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With regard to education, recommendation 54 

recommends a continuing and more focused 

concentration in the area of South-East As ian 

studies. Recommendation 55 concerns the expans ion 

of links with other East Asian Universities. 

The researcher hopes that this work will help to 

move education in these recommended directions and 

has himself, as part of this project, established a 

link with Chiang Mai University where he visited Dr 

Prapa Soongasem of the English Faculty who has 

conducted a project examining auxiliaries in Thai 

syntax. 

The Tha i Language 

The Thai language is a tonal language, uninflected 

and predominantly monosyllabic . The polysyllabic 

words in the language have come largely from Khmer, 

Pali or Sanskrit. This work will concern itself 

with Standard Thai as spoken in Bangkok, although 

dialects spoken in other parts of Thailand have 

similar syntax (Noss 1964). 

Thai has historically similar roots to Chinese, 

described as a Sino- Tibetan language or as an 

Austro-Thai language . It is heavily influenced by 

Sanskrit and Pali, new vocabulary being drawn from 

these languages in the same way as Latin and Greek 



often provide the basis for new vocabulary in 

English or French. 

Sound System and Script 

8 

Standard Thai script has 44 consonants 

(representing 21 sounds) and 24 vowel and d iphthong 

sounds (represented by 32 signs) . The script is 

written like English from left to right a l though 

vowel signs may be written before, above, below or 

around the consonants. The script is written 

continuously with no breaks between words, a l though 

the word processor's influence has begun to change 

this. 

Tones 

Thai is a tonal language having five different 

tones. These are level or mid tone, low tone, high 

tone, falling tone and rising tone . A different 

tone can change the meaning of a syllable. 

Consequently, emotion in speech is not conveyed by 

changes of intonation in the same way as in 

English . Questions are not denoted by tonal 

infleC::tion. 
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Thai Grammar 

The verb always appears in one form and tenses and 

participles are denoted by context and adverbial 

markers. There are no definite or indefinite 

articles in Thai. There are no inflections to 

denote plural in nouns; determiners are used to 

indicate this. Thai words are mostly monosyllabic 

with the exception of ' imported' words. 

Thai has no 'v' sound and all words end in a vowel 

or semi--vowel or with 'p', 't' and 'k'. 

The following extract provides an outline of Thai 

grammar : 

The arrangement of worda in a sentence in the Thai 

language is fundamentally • Subject Action Object • with 

qual.ifying worda, a djectives and adverl>a which a s in 

moat of the languages of Sou th-East Mia follow each 

appropriate word. There is no hard and fast rule 

relating to • parts of speech • in the actual. sense of the 

word. A word may be a noun, adjective, verb or adverl> 

only in relation to other words in a phrase or sentence. 

Bence the important thi ng in a Thai sentence is the word 

order. "GraDDa tical. word. " such as articlea, 

prepositions, conjunctions etc which serve a s a help to 

clarify the "real worda" i . e. nouns , verl>a e tc . in a 

s entence are not necessary if the context in the 

sentence is logica.lly el.ear. 
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For example : If we want to say "a father and a on a i t 

on chairs," this will be in Thai "father child ait 

chair• . Aa many worda of the •~ part of apeech ~y be 

strung toqether aa desired, provided each word be in ita 

loqic.al. poai tion or sequence of ti.me in the case of 

verba. 

For example: If we want to say "a big black dog chases a 

small white cat and bites it , " in Thai this will be "doq 

black big body run chase bite cat whi te body amal.l". 

Frequently two or more worda ~e combined to axpreaa on• 

notion, when the second and s ubsequent members a~d in 

adjectival relationship to the first. 

For example , "Fai fa" means literally "fire alcy" ( i. • . 

aky- fire)- lectricity. "Ha.i kheet fai" means literally 

"stick atrikea fire"•a match or matches. 

Aa already stated the Thai worda a dmit no modificati ons 

respecting differences of case, number and gender. For 

example: "Khon ma ha khao• may mean a man, men , woman , 

women comes (or come, coming, came has come etc . to aee 

hi.m (or he she it they them). If the meaning i s not 

clear in the minda of the hearer then "gra~~matic.al. 

worda" or "help worda" as the Chinese call them are 

introduced into the sentence. 

For example "lthon song khon cha -ha khao" literally 

me ana 'man two JDen will come s ee him ' . The word 'khon' 

in this case i s men and the word "khao" i s him or them 

etc. It will be s een that Thai "word. are s ymbols of 

concept per ae, being wholly devoid of inflectional 

apparatus to expreaa and define their rela tions with 

other worda in the sentence. They are , therefore , free 

to function in any syntactical relation not incompatible 

with their essential meaning• (some Features of the 

Siamese Speech and Writing by Cornelius B. Bradley, 

J.R.A.S. 1923 Century Supplement) . 
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Students of the Chinese l~guage wil l readily 

recognise a close a~larity in the construction of word 

and sentence between Chinese and Tba.i. Perhaps due to a 

longat&ndinq intercourse between the TbU and ~ 

ClUneae, the two languages, iL not akin , have acquired a 

tendency to affinity in character. 

The Thai language baa one of the simplest <]Tammars of 

al.l language as far as in£lectiona are concerned. It i s 

not tied by rules and conventions. But in the course of 

ita historical and cultural development, the Thai 

language bas suffered at the banda of Thai <]TILDmllriana 

through exotic rules and restrictions based on English, 

Sanskrit or Pali grammar. 

(Rajadhon, 1963) 

Thai Culture and customs 

It has been said that a culture is reflected in its 

language. This seems to be so with the Thai 

language. Thailand has a hierarchical culture where 

respect for age and rank are considered important. 

Consequently this is reflected in the language. 

There are personal pronouns which vary according to 

the relationship between speakers. Indeed when 

speaking about royalty there is a whole lexicon 

which is employed. 

Thailand is a strongly Buddhist country with a 

monarch who is a Buddhist. There is a great degree 

of respect shown toward the king and his family. 

While Thailand is a democratic country (in 1996) 



where freedom of speech is allowed, 

against royalty are not tolerated. 

The Researcher's Background 

12 

insults 

The researcher is a qualified and experienced 

teacher of English as a second language. From 

1986-1993 he worked closely with Vietnamese and 

Punjabi communities in South- East London, U.K. The 

researcher also has a knowledge of French and 

German . 

As a practising Buddhist, the researcher is a 

member of the Buddhist Society of the N. T. which 

also has many Thai members. 

In 1994 he worked at the Northern Territory 

University teaching a group of nine Thai students 

who were enrolled in a six- month intensive English 

course, the ELICOS programme funded through AIDAB. 

These students came from professional backgrounds 

in education and health work. Much of the 

background knowledge for this project was gained 

through working with these students. 

As part of the research for this project the 

researcher has visited Thailand and spoken with 

Thai language experts at Chiang Mai University and 

in Bangkok. Through membership of the Thai Lao 



Australian Association, he maintains continuing 

contact with Thai speakers. 
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Definition of Terms from Richards, Platt and 

Weber (1985) . 
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The following terms are used i n the thesis in 

accordance with the stated definitions . 

Fossilisation 

A process which sometimes occurs in which incorrect 

linguistic fea tures become a permanent part of the 

way a person speaks or writes a language. Aspects 

of pronunciation , vocabulary usage, and grammar may 

become fixed or fossilised in second or foreign 

language learning. Fossilised features of 

pronunciation contribute to a person's foreign 

accent. 

Transfer 

Language transfer is the effect o f one language on 

t he lear ning of another . It is convenient to 

distinguish transfer . Negative transfer, also known 

as interference, is the use of a native l anguage 

pattern or rule which leads to an error or 

inappropriate form in the target language. Positive 

transfer is transfer which makes learning easier, 

and may occur when both the native language and the 

target language have the same form . 
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Inter language 

The type of language produced by second and foreign 

language learners who are in the process of 

a language . In learning 

learners • errors are caused 

processes. These include: 

(a) borrowing patterns from Ll 

language 

by several 

learning, 

different 

(b) extending patterns from the target 1 anguage, 

e.g. by ana logy 

(c) expressing meanings using the words and grammar 

wh ich are already known . 

Since the language which the learner produces using 

these processes differs from both the native 

language and the Target Language, it is sometimes 

called 'inter language', or is said to result from 

the learner ' s interlanguage system or approximative 

system. 

syntax 

Syntax is how words combine to form sentences and 

the rules whic h govern the formation of sentences. 

Noun Phrase 

A noun phrase is a group of words with a noun o r 

pronoun as the main part (the head). 



Cha pter II 

REVIEW OF RELATED LITERATURE 

As the preceding chapter explained, this project 

investigates learning difficulties and t he extent 

to which syntactical patterns and grammatical rules 

of Thai are transferred by adult learners of 

English who speak Thai as 

seeks to review some of 

topic. The chapter is in 

their Ll. This chapter 

the literature on the 

four sections. Firstly 

there is a general introduction, which is followed 

by a section looking at language transfe r and 

related issues such as theories of second language 

acquisition, interlanguage, contrastive analysis 

and error analysis . The third section looks at Thai 

language and syntax and the final section examines 

the methodology of error analysis and contrastive 

linguistic analysis . 

To commence, it may be useful to consider the topic 

being investigated in the context of Australia 1 s 

ESL curricula by referring to Joseph Lo Bianco 1 s 

National Policy on Languages ( 1987) . It is to be 

hoped that by investigating and assessing the 

extent to which first language transfer affects 
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second language acquisition, second language 

teachers will be better equipped to address the 

errors brought about by such transfer. Lo Bianco 

(1987) looks at the importance of second l a nguage 

learning and its influence on cultural a nd 

intellectual enrichment, influence on economics, 

issues of equality such as social justice and 

overcoming disadvantages, and its influence on 

Australia ' s role in the region and the world. 

In discussing the status of English, Lo Bianco 

describes English as a 'cohesive and unifying 

element in Australian society' and he emphasises 

its importance in all aspects of Austra lian 

society. Additionally, English is an international 

language. In his report (1987, p.82) Lo Bianco 

urges that explicit attention be paid to ' the 

creation of awareness among all teachers of the 

principles of English language acquisition and 

development ' 

Early writers such as Fries and Lado contributed 

much which is still valid today in ESL teaching. 

Fries describes, in Lado (1978), the very different 

task that constitutes learning a second language as 

opposed to the first; namely, that as well as 

learning the 'contrasts that function as signals', 

the first language learner has also developed blind 
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spots which prevent response to features not 

constituting contrastive signals. This review will 

necessarily examine theories of second language 

acquisition. 

Contra sti ve Analysis , Language Transfer, 

Inter language and Second Language Acquisition 

The idea that Ll structures may be transferred to 

second language is not new . According to Odlin 

(1989), there is evidence of this in Scottish and 

Irish dialects of English and also in Aboriginal 

English where structures from the original first 

language have been transferred and maintained into 

the dialect of English spoken . Odlin ' s argument is 

that certain features of Ll were transferred and 

subsequently became fossilised usage. There is a 

difference in this respect from 'borrowing'. Odlin 

(1989, p.l4) cites examples of stereotypes of Irish 

speakers using expressions (in what he calls 

' Hiberno-English) such as 'what I'm after seeing ' 

which in standard English would be 'what I have 

seen' . This cross-linguistic influence or language 

transfer is often used by actors in stereotypes of 

foreigners speaking English. A further example used 

by Odlin is that Russians learning to speak English 

will frequently omit articles and delete the 

copula . The comparison of these sorts of difference 
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is known as contrastive analysis. This study wil l 

draw on the principles of contrastive analysis as 

explained by writers such as Lado (1957) and James 

(1980) and error analysis as described by a number 

of writers including Corder (1981) and Richards 

(197 4) whose contributions will be considered later 

in this chapter . 

Seliger (1988) gives the following explanation of 

contrastive analysis: 

Contrastive analysis ia baaed on this school of 

thought. The classic statement of this hypothesis 

may be found in Lado (1957) and in more recent 

versions in James (1980). Vowel a oundA , lexical 

i tema, or sentence types are compared aero•• 

languages , then, a list of what i a s imilar and what 

i a different for the two languages ia drawn up. It 

i s the assumption of the classical contrastive 

analysis approach that differences between two 

languages inevitably mean l e arning' difficulty due 

to contrast between two different habi ta, whereas 

s imilarities mean learning' facility due to transfer 

of s imilar structures from the L1 to the L2. 

The importance of a teacher's ability to pin-point 

errors of language transfer may be ' to communicate 

the very important message to students that their 

linguistic and cultural background is important to 

the teacher ' (Odlin, 1989, p.4). The Sapir-Whorf 

Hypothesis highlights the relevance of cultural 

background to language learning. 
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Important early writers on language transfer are, 

as stated above, Charles Fries and Robert Lado. In 

his book Linguistics Across Cultures, Lado (1957) 

stated that 

individual.• tend to tranafer the fo:rm~~ and meaning• 

and the distribution of forma and meaning• of their 

native language and cu.l.ture to the foreiqn language 

and culture-both productively when a ttempting to 

apeak the langua ge and to act in the culture , and 

receptively when attempting to grasp and unders tand 

the language and the cul ture aa practiced by the 

natives (Lado 1957, p.2). 

Fries had similar views, stating that problems for 

ESL learners arose ' primarily out of the special 

"set" created by the first language habits'. This 

behaviourist view of language as a series of habits 

is, to some extent, open to challenge. 

In 1945 Fries wrote: 

The moat efficient material.• are those that are 

baaed upon a acientific description of the language 

to be learned, carefully compared with a para lle l 

deacription of the native language of the learner . 

He envisaged that proper teaching materials would 

be developed which would give the learner the 

habits of the language to be learned by comparing 
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the native language and the target language. As 

Fries (1945 Preface) observed 'Foreign language 

t eaching is always a matter of teaching a specific 

· · foreign '' language to students who have a 

specific ··native'' language background '. 

Fries ' and Lado's work lead to the conclusion that, 

through a comparison of two languages, the most 

ef f icient teaching materials might be developed 

because of the ability gained to predict errors of 

transfer. The problems encountered by ESL learners 

were thought to vary according to their first 

language. Fries (1949, p . 97) wrote that ' The 

problems of the Chinese speaker are very different 

from those of the Spanish speaker ' . However, Odlin 

(1989, p.21) makes mention of work which suggests 

that 'transfer plays only a minimal part in 

language acquisition'. The notion of a 

developmental sequence which asserts that language 

acquisition, both first and second, proceeds in a 

set sequence has gained credibility following the 

work of Krashen (1982), Corder (1981), Selinker 

(1992) and others. Evidence has been collected 

which shows, for example, that Chinese speakers are 

nearly as successful as Spanish speakers in 

employing the contractible copula ·despite the 

fact that the copula is often absent in Chinese and 
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despite the fact that Chinese and Spanish are very 

different languages. ' (Odlin, 1989, p.21) 

Although Selinker observes (1992, p.10) that Lade's 

work has been questioned, as the field of second 

language acquisition research has matured, 

nevertheless, Lade ( 1957) is considered a seminal 

work of historical significance, still relevant and 

containing some fundamental insights. James (1980) 

suggests that Lade gained his impetus from t wo 

earlier writers on the linguistic integration of 

immigrants to the U.S., namely Weinreich (1953) and 

Haugen (1956). Whinnom (1965) investigated the 

stages of pidginisation and creolisation which, 

James (1980, p.9), claims are similar to the stages 

of learning of the ESL learner. These stages are 

reported by James (1980, p.10) as: 

. .. loaa of inflections, of the copula, and of 

function worda like article• a£ter which there aeta 

in a process of qradual complication assimilating 

the interlinc;ua to the target language norm. 

Ferguson (1971) discusses these matters further and 

Widdowson (1975) writes about their pedagogical 

significance. James (1980) develops the argument 

that both error analysis and contrastive analysis 

have a part to play in the study of the learning 

difficulties of second language learners : 
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'they ahou~d be viewed aa complementing each other 

rather than aa competitors for some proeeduru pri de of 

place' . 

Without CA, he argues, covert errors ma y go 

unnoticed . These are errors which are grammatica l ly 

correct in the target language but 'do not mean to 

a native speaker what they mean to the learner'. 

The earlier work of Fries and his contemporari es 

belongs to a branch of linguistics whi ch is known 

as structuralism. This school of thought bel ieves 

that language learning is mainly a proc e s s of 

forming habits and thus acquiring the rules and 

structures of a language. Contrast i ve analysis is 

informed by this view which has become less 

influential since its prominence in the 1950s. More 

highly developed second language acquisition 

theories and the concept of interlanguage have 

since gained preeminence in the field of applied 

linguistics. 

Selinker (1992) 1 in discussing contrastive 

analysis, refers to Z.Harris ' s work (1954) which 

was concerned with matching morpheme classes across 

languages. This research showed what Z.Harris 

(1954) called a 'translation correspondent' where, 

in comparing Korean and English, words that did not 



translate in morphemic class as, for example, noun 

to noun, were found to have other cross linguistic 

equivalents. Harris (1954) wrote of an 'in-between 

grammar' which, Selinker (1992) suggests, was a 

precursor to the concept of interlanguage. 

Odlin (1989) looks at fundamental prob lems in the 

study of language transfer. Odl i n asserts that to 

understand what is meant by ' transfer ', it is first 

necessary to understand what transfer is not. His 

first observation is that transfer is not simply a 

consequence 

behaviourist 

observation 

of habit format ion . 

notions of transfer . 

is that transfer i s 

He discounts 

His 

no t 

second 

simp l y 

interference . Where L1 leads to inaccuracies in the 

second language, as sometimes in phonetics, the 

term 'interference' is appropriate. However, the 

negativ e connotations of the term have led to its 

replacement by the more neutral and e xpl icit term 

' transfer' and thus to the use of the terms 

'positive transfer ' and 'negative transfer' . Odlin 

uses the following definition of the term 

'transfer' : 

Transfer is the influence resultinq from 

si.milari ties and differences betwee.n the brqet 

lanquaqe and any other lanquaqe that has been 

previously (and perhaps imperfectly) acquired . 
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The second language speaker use s a form of t he 

target language which is in various stages o f 

development before attaining a level of prof i cienc y 

comparable to a native speaker. This form of 

language characterised by fea tures which may 

indicate L1 influence has been c alled i nterl anguage 

(Corder, 1981, Selinker, 1992). Sel i nker ( 1992) 

seeks to establish the importance for l i ngui sts of 

learning from earlier studies in the f ield o f SLA 

and language transfer. Concepts mentioned in this 

context include permeabil ity , tra ns ferability and 

language transfer as a sel ection proce ss as we l l as 

the concept of fossilisation. Permeabili ty 

(Adjemian 1976) is a term that, Mart i ne t in 

Weinreich (1953, preface) mentions where 'some 

traces of structural merger exist ' in the languages 

of bilingual people. Transferability is described 

by Kellerman (1977) as • .. . what is accepted and 

rejected in the TL relates to what is accepted and 

rejected in the NL ... ' 

Odlin (1989, p.36) gives the following outcomes of 

cross-linguistic similarities and differences: 

(i) Positive transfer. This is when similarities 

between the target language and the speaker's 

native language, or other languages spoken by the 
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student, assist language production and 

acquisition. 

(ii) Negative transfer concerns 'divergences from 

norms in the target language' which cause the 

student to either overproduce or underproduce 

grammatical structures . Underproduction can lead to 

avoidance, where the student avoids the use of a 

particular structure. Odlin (1989, p. 37) cites 

Schachter (1974) who ' found that Chinese and 

Japanese ESL students tended to use fewer relative 

clauses than did students whose languages have 

relative clause structures more like those of 

English '. 

overproduction, such as using more simple sentences 

than a native speaker would, may be brought about 

by the student tending to try to avoid certain 

structures such as relative clauses. 

Another factor to be considered in respect of 

overproduction is the absence or use of the 

language of politeness. This may well affect Thais 

as the Thai language uses pronouns and verb forms 

which show respect for rank and status. 

Production errors are of three types: namely, 

substitutions, calques and alterations of 
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structure. Substitutions occur when a student 

substitutes a native form for one available in the 

target language. Odlin (1989, p. 37) cites an 

example of a Swedish student using the word ' bort' 

instead of · away ' as in · .... sometimes I must go 

bort.' Calques, a type of 'borrowing ', are errors 

which are similar to native language structures. An 

example of this would be a Frenc h person saying 

·the pen of my aunt' instead of the more usual 

English usage of · my aunt's pen.' Altered structure 

may occur when the student is attempting to avoid 

cross linguistic influence from the first language, 

resulting in hypercorrection. Odlin (1989, p.37) 

quotes an example of Chinese and Japanese students 

inappropriately using · there were ' as in · there 

were many new patriots in my country gathered 

together and established a new country. ' 

Misinterpretation is where native language 

influence causes the reception of the message to be 

affected. This can occur because, for example, word 

order differences may be misconstrued and lead to 

confusion of meaning. Additionally confusion of 

meaning may occur because of differing cultural 

assumptions. The use of the word ' yes' by 

Vietnamese students, in the researcher's 

experience, may signify that the listener is 

respectfully listening rather than agreeing. 
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differing 

to Odlin ( 1989, 

lengths of time 

p.39 ) , there 

applying to 
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are 

the 

acquisition of 

examples based 

different languages. 

on the U.S . State 

He gives 

Department's 

intensive language courses which allow 44 weeks for 

Thai, Chinese and Korean compared with 20 weeks for 

Italian, French and German. It seems that the 

linguistic differences between the former three and 

English are so great that more than double the 

amount of time is deemed necessary for a native 

English speaker to reach proficiency. 

The idea that there are 'in- between' languages 

which the ESL learner acquires on his/her way to 

competence in the second language is an idea that 

Selinker helped to develop . Corder (1981, p.2) 

supports this idea of interlanguage and alludes to 

a 'natural sequence ' for second language learning. 

Behaviourist influences on structural linguists 

lead to the supposition that the knowledge of a 

language is synonymous with a set of habits, as 

discussed in Beebe (1988, p.25). This view means 

that, in order to learn a second language, one set 

of habits may have to be replaced with another. It 

also follows that the habits of the first language 

may be transferred when learning a second language. 
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Second Language Acquisition 

Ra dford (1990), in examining the development of L1 

English in children, refers to the absence of 

inflection and the absence of determiners in the 

earlier stages of development . Whether this is of 

any significance in SLA is important in considering 

language transfer. This is an area considered by 

Krashen (1982) when considering ' the Monitor 

Hypothesis'. According to Krashen (1982, p.12) 

there is a natural order of acquisition of 

grammatical morphemes which has been proposed and 

t ested by a number of researchers. This order has 

been established as an average as follows (order is 

not significant in items grouped together): 

ING (progressive) 

PLURAL 

COPULA ( • to be • ) 

AUXILIARY (progressive as in •be is going') 

ARTICLE 

IRREGULAR PAST 

REGULAR PAST 

III SINGULAR -s 

POSSESSIVE -s 
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The acquisitional sequence (Pienemann 1984) 

s upposes that students will not acquire a language 

structure until a particular developmental stage in 

inter language has been reached. Therefore, 

Pienemann (198 4) argues, there is a teachabil i ty 

hypothesis that instruction may onl y be given when 

t .he student is at the natural stage, otherwise it 

will not be successful. 

Fos silisation 

Early errors when learning a language may 

subsequently become habitual when the learner has 

achieved a higher level of competence. These errors 

may be embedded to such an extent that the learner 

is unable to stop repeating them. This phenomenon 

has been referred to as fossilisation. Sridhar 

(1980) quotes from Selinker (1972, p.215): 

Foaailizable l i nguis tic phenomena a r e linguistic 

i tema , rules, and s ubsys tems which speaker a of a 

partic:ul.ar NL will tend to keep in their IL 

relative to a partic:ul.ar NL, no matter vh&t the age 

of the l e arner or amount of explana tion or 

i n struction he receives in the TL. 

Selinker (1992, p.33) also states 'no matter what 

learners do, they fossilize some part of an IL, 

often far from TL norms.' 
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Although not using this term fossilisation, Fries 

(1945, p . 3) comments on students' unwillingness and 

inability to start again learning the fundamentals 

of a language and establish a fluency without 

sufficient knowledge of the language to speak it 

'correctly ' . The researcher is of the view that one 

of the dilemmas which faces the linguist 

analysis is how to establish whethe r a 

error is the result of fossilisation or 

result of Ll influence . 

Erro r Analys i s 

i n error 

r epeated 

is the 

As stated above James (1980) sees contrastive 

analysis and error analysis as co- operative systems 

for understanding ESL learner difficulties. 

Authoriti es in this field include Richards (1974) 

and Corder (1981) who along with others such as 

Dulay and Burt (1972) and Nemser (1971) have 

assisted in the developing study of error analysis. 

In the field of applied linguistics, error analysis 

serves t wo purposes: as an input for theoretical 

discussion and as an a id to the design of remedial 

curricula (Candlin in Richards, 1974 preface) . 

Candlin (in Richards, 1974) also supports James's 

(1980) position and states 
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... that far from there being a fundamenta.l 

opposition between Contrastive Analysis and Erro r 

Analysis, the latter serves as an i.mportan t s ource 

of corroboration to contrastive linguistic ana.lyses 

i n their claims for predictability of error. 

The term ' error ' is used but may be inappropriate 

component of in language acquisition. As a 

interlanguage an •error' is not wrong but merely a 

feature of development . Corder (1981) describes 

diale c t, this inter language idiosyncratic 

claiming that the 

as 

term ' error' prejudges the 

explanation for the feature in question. Sridhar 

( 1980, p . 106) discusses the obsolescence of the 

term 'error ' and refers to Corder (1967) who makes 

the differentiation between · errors ' and 

·mistakes ' . 

Mistakes are deviations due to perfo>::mance factors 

s uch as memory 

sequence of 

limitations 

tenses and 

in the 

a greement in long 

sentences), spelling , pronunciations , fati~ , 

emotional strain etc. They are typically random ano 

are readily corrected by the learner when his 

attention is drawn to them. Errors, on the other 

hand, are systematic, consistent deviances 

characteristic of the learner's linguis tic s ystem 

at a given a tage of learning. 

Corder (1967) states that errors serve as •windows• 

to the learner ' s progress. He claims that errors 

are indispensable for the learners themselves 
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(Selinker 1992, p.l50) . Corder (1981) describes the 

importance of error ana lysis in terms of i ts 

importance to 'the development and improvement of 

the materials and techniques of language teaching.' 

Interestingly Corder observes that few transfer 

errors have been found in the i nterlanguage of 

learners not receiving formal instruc tion. 

The distinction between what Corder refers to as 

systematic and non-systematic errors is important 

in the context of error analysis. For reasons such 

as tiredness language learners may make errors 

which they would not normally make and which do not 

reflect on the learner ' s transitional competence . 

Corder uses the term 'error ' to describe systematic 

errors and the term 'mistake' to describe non

systematic errors. 

Corder (1967, p.l2) discusses the ways that the 

systems of the first language are employed by the 

learner when ' investigating ' the new language. He 

suggests that errors are evidence that the learner 

constructs his/her own knowledge of the language 

being learned. This could make it easier to explain 

why transfer will or will not take place in any 

given instance. 
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J'hai 'l'ypoloqy 

'Lirtguistic Typology is the study of the 

classification of language based on aspects of 

structure rather than classification (Odlin 1989). 

The idea that languages may have their individua l 

characteristics but also have common factors which 

a llow them to be classified into t ypes allows for 

comparisons to be made between languages (Ellis, 

1966). Typological comparisons indicate dif ferences 

and similarities. Such analyses benefit the study 

of language transfer . Odlin claims that there are 

three ways that such comparisons benefit the study 

of transfer. The first is that a typological 

comparison can provide ' a basis for measuring 

language d istance , the idea that some languages are 

more different or distant from each other than 

others . The second way is by studying transfer 'in 

terms of systemic i nfluences ' such as the reported 

difficulties of Japanese learners of English with 

English word order and relativisation . The final 

area that Odlin describes is the relation ' between 

transfer and developmental sequences. ' Research on 

negation suggests that ' certain patterns occur much 

more often than others'. 
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Universa l Grammar 

Lakoff (1970) observes that there is mounting 

speculation that 

the base components of all natural. languages may 

turn o u t to be identica.l .... the base component, 

rather than being an idiosyncratic part of the 

pa.rticul.ar grammars of individual. languages ...... y be 

part of the theory of language, namely , that which 

characterises natural langua ge and that which every 

child has inheren t k .nowledge of prior to learning 

his native language. 

Chomsky (1965) proposed that grammatical rules, 

rather than being specific to any one l anguage may 

be rules of human language in general . 

Po t e nti al Are as f or Investigatio n 

In examining the learning difficulties of Thai 

students, there are a number of areas of difficulty 

which have been identified by researchers. The 

Commonwealth Department of Education i n 1983 issued 

a publication on likely areas of difficulty for 

Thais learning English. It states that Thai 

pronunciation a nd grammar are two 1 factors which 

most affect carryover to English 1 • The point is 

made that areas of grammatical structure in English 
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fewer difficulties 

speakers to learn 

necessity. 
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d ifferent from Tha i present 

because of the tendency of 

these t horoughly out o f 

A significant and important observation is that 

many errors which appear to reflect d ifficulty with 

English word morphology may be, in fact, 

phonological errors owing to the d ifficulty of 

pronouncing some word- final consonant clusters . 

As previously indicated there are a number of areas 

of likely difficulty indicated in the CDE document 

which are included in the following summary. 

Verbs (Tenses) 

Thai does not mark tenses by suffi xation. 

Additionally, when trying to use the correct tense 

forms Thais may be unable to pronounce the final 

consonant, so 'he works' and 'he worked' may both 

be rendered 'he work' . Thai has few equivalent ways 

of forming tenses, although the future tense is 

similarly formed using a participle which might be 

consi dered as performing the role of •will ' . 

Negative Verb Forms 

Thai does not use a form equivalent to ' do' as an 

auxiliary. Word order in complex structures like 
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'have not been going' and ' why doesn't he c ome? ' 

will cause Thais difficulty in English. 

Questions 

The use of ' do' 

order which is 

as an auxiliary as well as a word 

different from Thai are problem 

areas. Indirect questions suc h as 'I asked her 

where she was going' are also l ikely t o caus e Thais 

problems. 

Anomalous Finites and Auxiliaries 

Thai has no real equivalent to many of the above 

such as 'have to' or ' need to' . The d i st i nction 

between 'to have' and ' to be' is not as clear in 

Thai as it is in English. 

Short Form Answers 

Short- form answers in English such as 'Yes, I do ' 

are not rendered this way in Thai. Consequently 

Thais are likely to answer a question such as 'Do 

you like apples?' with "Yes, I like ' . 

Question Tags 

Similar to French and German, Thai has a form of 

question tag which is always the same. 
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Infinites and Gerunds 

As Thai verbs always appear in the root form, 

confusion will occur in the use of these forms by 

Thai learners of English. 

Personal Pronouns 

The Thai language does not differentiate between 

' he, she ' , ' it' and ' they ' , therefore nat i ve 

speakers of Thai may have trouble and will tend to 

say 'he'. This difficulty will also extend to 

object pronouns. Thai does not differ between its 

equivalent to 'my' and ' mine ' and there may also be 

confusion between possessive adjectives and 

possessive pronouns. 

Other Pronouns 

Emphatic, reflexive 

English also have no 

lead to difficulty. 

Adjectives 

and relative 

equivalent in 

pronouns in 

Thai and may 

Adjectives in Thai follow the noun. This does not 

usually cause problems for Thai speakers of English 

but the comparative and superlative may . 
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Adve rbs , Prepositions and Prepositional Adverbs 

Most Thai prepositions have a verbal meaning , but 

Thais do not usually experience difficulty in t his 

r espect. However, the choice of preposition may 

present a challenge. When prepositions are used 

adverbially as in phrasal verbs, then di f ficulties 

may arise . 

Other Structural Areas 

Polarity (yes/no) 

When agree ing with negative propositions such as 

' You weren ' t here, were you? ' , Thais are likely to 

say 'yes ' , meaning that they are in agreement wit h 

what h a s been said, rather than •no' which would 

be the correct answer. 

Articles 

Thai has n o equivale nt to the English system of 

definite o r indefinite articles. 

Plurals 

Thai has n o morphemi c indication of plural in 

nouns. There are plur al nouns in English such as 

•trouse rs ' a nd ' scissors ' which are singular in 

Thai, thus leading to errors. 
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Some, Ally 

These tend to present difficulties for Thais wit.h 

confusion arising over which one to use. 

There is 

Thai has no direct equivalent to 'there is, are' 

and Thai may substitute ' I have'. 

Too, either, neither 

Thais will tend not draw a dist inction between 

'too' and 'either ' . 

Already 

This may be overused or used instead of ' now '. 

In order to be able to produce a useful study in 

terms of contrastive linguistic analysis, a 

description of the Thai language in relation to 

syntax and grammar is useful. A number of writers 

have done work in this area over recent years. 

These include people such as Noss and Cooke. 

The researcher concludes from published work on 

Thai grammar such as Campbell (1956) and Ariya (no 

date given on publication), that some Thai 

grammatical conventions may lead to transfer. 
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The first is the copul a. In Thai the copula, if 

used, is only used with nouns, not with adjectives. 

For example in Thai, the structure ' I am student ' 

is possible, but not ' I am shy' which is rendered 

' I shy '. 

A second grammatical problem area may be the use of 

articles. As Thai has no articles for use with 

nouns, negative transfer (Odlin, 1989) may be 

evident. This means that the absence of the 

structure in Ll may cause speakers to exper ience 

difficulty because they have no pattern in Ll t o 

apply to L2 

Thirdly, there is the use of inflection. Campbell 

(1956) states regarding inflection in Thai : 

There i a no inflection of noun a , pronouns or verba ; 

caae, gender , nlllllber, tense e tc. being indica ted 

where considered necessary by the addition of other 

words. 

This suggests a likelihood that negative transfer 

may be apparent in English in such areas as 

pronominal case, plurals and verbal morphology. 

Fourthly, there is a tendency in Thai to use as few 

words as possible to convey meaning. Ariya (no 

date) observes: 
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To ma.ke a a en tence ahorte:,c' ll.\::l%l"y word. are omit ted 

in the sentence aa long aa the omiaeion doea not 

change the meaning of the statement . 

The significance of this observation is that Thai 

often leaves out words not essential to the 

meaning. The omission of pronouns and prepositions 

in the ESL of Thais may indicate t ransfer for th is 

reason. Additionally, word order in Thai is very 

important because omission of words coupled wi th 

lack of inflection means that the sense is easily 

changed by altering the word order. For example i n 

English one could say 'The man sits on the chair or 

' on the chair sits the man ' , in Thai it would be 

'man sits chair ' . I f one said, 'chair sits man ' in 

Thai, it would have the nonsensical meaning of 

'chair' being the subject of the verb . 

The potential of this as far as transfer is 

concerned is that the word order of a Thai 

speaker 's English sentence may follow patterns 

suggested above and omit pronouns and prepositions. 

Fifthly, there is word order. Adjectives follow 

nouns as opposed to English where they usually 

precede them. Researchers claim that there are a 

number of problems in this area. Odlin (1989, p.95) 

comments that Spanish speakers of ESL do not 



transfer this noun phrase structure. Odlin further 

cites the argument t .hat Universal Grammar blocks 

transfer of basic word order. 

Sixthly, 'the passive is general ly used in Thai 

only when referring to events of a violent and 

unpleasant nature', (Campbell, 1957). Otherwise the 

passive is not used and alternative structures , 

such as making the agent the subject and thus 

active, are used. This may cause students to avoid 

the passive in English because of transfer -induced 

confusion . 

Finally, the use of relative clauses in Thai is not 

frequent. The structure exists but is not often 

used. Consequently the researcher surmises that 

Thais may avoid the use of relative clauses as 

discussed by Schachter (1974) . Kleinmann (1977) 

found that anxiety could cause students to avoid 

structures with which they are unfamiliar. 

It is hoped that the findings will shed light on 

transfer in the above- mentioned grammatical 

structures. 



METHODOLOGY 

Methodology will be dealt with in chapter three, 

however, it is useful to foreshadow the methodology 

referred to in the literature which relates to the 

theories of contrastive linguistic analys i s and 

error analysis. As already mentioned, Lado and 

Fries were the first to contribute significantly in 

this field followed by many, perhaps the most 

noteworthy being Richards, James and Corder. 

There are, according to Selinker {1992, p.67), two 

views concerning linguistic theory and contrastive 

linguistic analysis. The first is to choose a 

particular theoretical model and then compare and 

contrast two structures. The second is to gather 

data which will shed light on theoretical issues. 

Selinker (1992, p . 68) quotes Fisiak ' s (1980, p . 1) 

definition of contrastive linguistics as a 

'subdiscipline ' of linguistics concerned 

with . . . . 'the comparison of two or more languages 

(or subsystems of languages) in order to determine 

both the differences and similarities that hold 

between them . ' 

s . Pit Corder's work {1981) on Error Analysis and 

Interlanguage has informed and influenced th i s 
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study greatly as has the work of Richards (197 4) . 

Corder ' s work on the significance of learner's 

e rrors will relate to the discussion in chapter 

five. The methodology which investigates learner 

error in the context of Thai first language owes 

much to the work of Corder and Richards. A more 

detailed explanation of the methodology will foll ow 

in chapter three. 



Chapter III 

METHODOLOGY 

This chapter will explain the design of the study. 

I t will also describe the sample and the methods 

used to collect data and describe procedures f o r 

analysing them. 

As previously indicated, this thesis reports on a 

study of learning difficulties of Thai students; a 

study informed by the contrastive linguistic 

analysis of Thai and English based on Lado's model 

described in his book Lingui stics Across Cultures 

(1957) and by error 

book Error Analysis 

analysis, based on 

and Interlanguage 

Corder's 

(1981). 

Selinker's work Rediscovering Interlanguage (1992) 

has also provided the researcher with guidance and 

theoretical background. 

The study uses data obtained from Thais resident in 

Darwin who are and have been students learning 

English as a second language. The thesis also draws 

on information provided by Thai students who were 

temporarily resident in Darwin as students on an 

intensive language course at the Northern Territory 

University. Additionally the study draws on 
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observations made by people closely associated wi t h 

the Thai community such as non-Thai relatives, 

friends and teachers. The writer has recently 

visited Thailand to carry out background resear ch 

and has been attending Thai language classes i n 

Darwin, taught by a native speaker of Thai, to 

investigate language differences which may affect 

English language acquisition. 

Both transcripts of 

written English are 

interviews and samples of 

used to provide data for 

analysis. Extracts from these are provide d i n the 

appendices. A photocopy of an original piece of 

writing is included as verification. 

Research Hypothesis 

The main premise that the researcher set out to 

investigate was that Ll transfer influences the 

English of Thai students. The literature suggested 

that certain errors were likely to be evidence of 

transfer from LI . For example, although the 

intralingual development theories suggest that 

copula deletion and errors of verb formation are 

features of inter language, a persistence of these 

features by Thai speakers beyond the relevant stage 

of interlingual development will indicate LI 

influence. 



Theoretic al Backq r ound of the Met h o doloqy 

As discussed earlier Lade's work is the foundat ion 

of Contrastive Linguistic Analysis. Lado (1957) 

devotes chapters to the methodology of comparison 

of various aspects of two languages. This 

comparison i s based on what Lado describes as ' the 

fundamental assumption' of his book that 

individuals tend to transfer the forms and 

meanings, a.nd the diatri.bution of forma and 

....,aninga of the ir na tive langua g e a.nd culture to 

the foreign language and culture-both productively 

when attempting to speak the l anguage and to act 

in the culture, and r eceptively when a ttempting to 

grasp and understand the language and the 

culture as p racticed by the natives . 

(Lado, 1957, p.2) 

Using these guidelines as a basis for researching 

the areas of contrast and by analysing areas of 

difficulty from the transcripts obtained, the 

researcher has arrived at a set of comparisons from 

which various conclusions have been drawn. 

Student errors have been recorded and analysed so 

as to provide evidence from which conclusions 

relating to the cause of these errors may be drawn. 

Odlin ' s work on l a nguage t ransfer provides much of 

the basis for discussion in chapter five. 
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Description of Subjects 

The 18 subjects of the study are from a range of 

social and educational backgrounds. Some are in 

professional occupations and have high level 

academic qualifications, whereas others are market 

traders, housewives or unemployed adults who have a 

basic level of English, and have received littl e or 

no education in Thailand. 

The question naturally arose as to how to r efer t o 

the people in the study: informant, l earne r, 

subject. From a narrow definitional standpoint, it 

could be argued that only a half are students in 

formal language programs. However, partly through 

dislike of the term · subject' and because 

'informant' did not seem appropriate, the 

researcher has extended the term ·student ' to al l 

who provided language samples. There was little 

difficulty negotiating access to the Thai students 

who are reasonably proficient in English and who 

have received education beyond the age of 15. 



so 

However, members of the community who still had a basic 

level of English and who had received little or no 

education in Thailand (and Australia ) were often 

reluctant, for the most part, to be interviewed f o r 

this study and, consequently, much of the data from 

these people have been obtained by observat ion . The s e 

observations gave the researcher some insight into the 

background of the sample. Their reluctance seemed to be 

caused by an embarrassment about their low level o f 

achievement in English and, perhaps by their suspicion 

that they were being assessed for some other purpose. 

The students are referred to by alphabetical 

denotations to protect 

accordance with guidelines on 

of research adopted by 

University . 

confidentiality in 

the ethical conduct 

Northern Territory 

Student A who comes from a rural, working-class 

background in north-east Thailand, is married to a 

European Australian. This student has had no formal 

schooling either here or in Thailand except Adult 

Education ESL classes in Darwin and cannot read and 

write in the mother tongue. The student came to 

Australia in 1981 and has worked in the markets and 

as a cleaner. She speaks English fluently but with 

a high number of grammatical and pronunciation 

errors . 
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Student B has graduated in both Australian and Thai 

university a nd came to Australia in 1979. This 

~tudent speaks generally good English with few 

grammatical errors but syntactic structures are 

sometimes unusual. She has been learning English 

since the age of 10. She works in clerical and 

executive business situations and comes from a 

middle class Bangkok family. 

Student C came to Australia in 1993 and is married 

to an Australian. This student completed school up 

to year 12 in Thailand and began to learn English 

at the age of 10. The family have a farm in 

north-east Thailand. Now 33 years old, she works in 

the fast food industry. 

Student D came to Australia at the age of 23 (three 

years ago) from Bangkok and has a tertiary level 

education. This student has worked in the banking 

industry. She has family in Darwin, the mother 

being married to a European Australian. 

Student E is married to an Australian and is a 

trades person nearly 40 years old. Student E also 

has a stall in the weekend markets. He first 

learned English in the Thai tourism industry and 

came to Australia in 1985. The student's family 

have a small farm in southern Thailand. He was 

educated in Thailand until the age of 16. 
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Student F came to Australia for terti ary e ducation 

in 1976 and is now 44 years old. This student 

married an Australian and has re.mained in 

Australia. She works for the government i n the 

education department. English learn i ng began at 

primary school in Thailand. 

Student G is a public servant who has been educated 

to degree level and has worked as a teacher. This 

student, aged nearly 50 , has been in Australia for 

8 years. He has been learning a nd speaking Engli s h 

since the age of 12. 

Student H is a professional person who came to 

Australia for tertiary study and has been learning 

English since the age of 10. He comes from a 

Bangkok family where the father was an army 

officer. 

student I is a business person who is married to a 

European Australian. Thi s student has been here for 

three years and is in her mid-twenties. Student I 

has learned English since the age of 10 . 

Student J is a woman who had previously spent time 

in Australia and had previously received tertiary 

level education in Thailand, resided in Darwin for 

six months while studying at NTU. 
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Student K resided in Darwin for six months as a 

student at NTU and works as a teacher in Thailand. 

He works with overseas professionals who speak ESL 

and communicates with them in English. 

Student L works in agricultural management in 

Thailand. He has been educated to tertiary level 

and has been learning English since the age of 10. 

He was a student at NTU for a six month period. 

Student M resided in Darwin for six months as a 

student at NTU and works in health service 

management. She is trained as a nurse and has 

worked in this occupation in Thailand. 

Student N works i n a language school in northern 

Thailand but comes from Bangkok. The student's 

father is a retired army officer, She was a student 

in Darwin for six months. 

Student 0 lived in Darwin for six months And 

studied at NTU and works in health service 

management. She is trained as a nurse and works in 

international liaison. 

Student P is a researcher in educational management 

at a Bangkok university. He spent six months 

studying English at NTU. 



student Q also resided in Darwin for six months as 

a student at NTU and he works in health service 

management in Bangkok liaising with overseas 

visitors. 

Student R is a government secretary in Bangkok. She 

r.as worked in Australia, accompanying Thai 

officials at government conferences and was a 

student at NTU for six months. 

The Sampl e 

Figures provided from the 1991 Census by the 

Australian Bureau of Statistics indicate that the 

Thai community in Darwin is largely made up of 

lower- class Thais who are either from agricultural 

peasant background or are working class people from 

Bangkok. However, many have little or no English 

and the researcher's access was to students whose 

communication skills were reasonably well 

developed . The sample is more representative of the 

better educated and more literate members of the 

Thai community ; however, it is expected that 

theoretical issues of language transfer will be 

demonstrated equally well by this sample . 

Fieldwo rk and Data Collectio n 

The study draws upon a variety of sources for 

information. The primary method of data collection 
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was to interview Thai res i dents who are o r have 

been students in Australia. The i ntervie ws have 

taken place at students' homes, at socia l venues, 

at Thai language classes, at the templ e and in Thai 

restaurants . Interviews have also been conduc ted in 

the market place and over the phone . Some of the 

interviews have been conducted over a long period 

of time, ' on the run' , as it were, by asking 

friends in the community questions that arose in 

the researcher's mind as a development of t he 

project. Data were also collect ed on social and 

religious occasions such as the Songran Festival 

which celebrates the Thai New Year , and t he 1995 

Arafura Games welcoming parties, as well as events 

such as Wesak, the most important event on the 

Buddhist calendar. Additionally the Thai community 

organised a number of supportive festivities f or 

the athletes and their officials from Tha i land who 

took part in the 1995 Arafura games. 

The Interviews. 

The interviews were semi- structured in that the 

researcher employed a strategy of using a prepared 

set of questions. However, once the subjects of the 

interviews were speaking, no attempts were made to 

restrict or confine the length and direction of 

their answers. 



The interview schedule (see append i x T) c ompr ised 

questions which woul d e licit l ength of t ime in 

Australia, 

background, 

difficulty 

prior level 

employment 

in English 

of educa tion, s ocia l 

history and areas of 

language acquisition. 

Although this framework was nominally followed , it 

was the researcher ' s intention to allow subjects to 

talk at length and to give their personal views and 

opinions . The apparently structured nature of the 

questions helped to overcome initial discomfort and 

nervousness and most subjects responde d posit ively 

to more open questions later in the interviews . Yin 

(1988) describes the usefulness of interviews wi th 

an 'open- ended nature' . This shifts the role of the 

interviewee from that of respondent to that of 

informant . This is very helpful in providing 

insights but the informant may also be the source 

of corroborative evidence. Stenhouse (1988) also 

observes that ' generally ..•. interviews are not 

structured by a schedule, though the interviewer 

will commonly have a schedule in mind'. 

Labov maintains (1970, p.46) : 

No matter what other methods may be used to obtain 

samples of speech (group sessions, anonymous 

observation) , the only way to obtain sufficient 

good data on the speech of any one person i s 

through an individua.l , tape-recorded interview: 

i.e., through the moat obvious kind of systematic 

observation. 
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Interviews were recorded on a smal l Sony Recording 

Walkman tape recorder for later transcr iption and 

analysis . On each occasion the recording dev ice was 

put on a flat surface in between the i nterviewer 

a nd the pers on interviewed. The interviewee ' s 

permission to record was always obta i ned before 

proceeding. Bri ef notes were also taken duri ng each 

interview and journal entries written shortly after 

the interviews had taken place. Many brief 

interviews took place on social occasions when the 

researcher posed questions to confirm or negate 

emerging impressions. 

journal entries. 

These were r ecorded as 

During his visit to Thailand the researcher vis ited 

Chiang Mai University and conducted an intervie w 

with Dr Prapa Soongasem who had completed a 

doctoral study ( 1990) of certain aspects of Thai 

syntax. She granted an interview and offered her 

views on language 

auxiliaries led 

transfer 

her to 

errors. 

believe 

Her work on 

that Thais 

experience some problems when learning English and 

may transfer word order when using the negative 

with an auxiliary. 

The researcher also interviewed Andrew Biggs, the 

editor of the Junior Nation magazine, a Thai 

English language publication. Andrew Biggs is a 

proficient speaker of Thai who presents English 

language teaching on Thai cable television. He has 



some useful observations on Thai language transfer 

and the learning difficulties of Thai students 

learning English. Andrew provided examples of 

students using Thai structures in their English. He 

felt that differences in grammar were such that 

Thais would have difficulty learning English: Thai 

grammar is more flexible, its rules less r igid than 

those of English. He said that Thais tend to omit 

pronouns because the use of a pronoun in Thai 

causes the speaker to place him/herself in a 

particular strata of Thai society and that he noted 

t his tendency to omit pronouns in their English. An 

interesting observation was that English structures 

are being copied in modern Thai as a result of 

English linguistic ·imperial ism'. This is causing 

concern among Thai academic traditionalists. 

Additional samples of spoken English were obtained 

from ELICOS students giving prepared talks in ESL 

classes taught by the researcher. However, these 

were not transcribed as the researcher feels that 

no further conclusions could be drawn from these 

samples of speech. 

The Written Samples 

The written samples submitted as appendices were 

obtained from initial a ssessment pieces provided by 

adult Thai students residing in Darwin and taught 

by the researcher. The pieces were written by the 
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students while attending an AIDAB-funded ELICOS 

course at NTU. These pieces of writing were 

handwritten (see appendix) and have been 

transcribed exactly as provided by the students. No 

corrections or alterations have been made . 

Ethical :Issues 

The Human Ethics Committee of the Northern 

Territory University required the researcher to 

provide specific details of the manner in which the 

confidentiality of interviewees would be protected. 

In accordance with this requirement alphabetic 

codes rather than the interviewees ' names have been 

used. In any case, for the most 

obtained would probably not 

controversial. 

part , the data 

be considered 

Transcription of :Interviews an4 Fiel4Dotes 

The researcher did not transcribe all journal notes 

and interviews. The transcriptions, were 

selectively done in accordance with suggestions 

made by Corbin and Strauss (1990 p.30). 

comparison of Grammatical structures 

In Lade's model (1957) the general procedure for 

comparing two structures is to analyse the fore ign 

language and compare it structure by structure with 
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English. This has been partially addressed in 

chapter two. However, it is necessary to take this 

further here . The researcher decided to fi r st 

investigate the data using the techniques of error 

analysis (Corder 1967) and then t o compare the 

structures where these have occurr ed . 

Analysis o f Dat a 

In the analysis of the transcripts, the researcher 

has categorised errors produced as s ix different 

types . These are deletion of the copula, problems 

with articles, verbal errors, pronomina l 

difficulties, prepositional errors and a general 

category termed 'phraseology'. This category of 

phraseology encompasses errors of word orde r and 

unusual phrasing and expression . 

Apparent errors in speech involving plural and 

third person -s have not been counted as 

grammatical errors in view of the possibility that 

they may simply represent a pronunciation problem. 

This consideration might also apply to ' they going ' 

and ·they too lazy ' as · they ' may be a 

mispronunciation of 'they ' re' . 

Where the same error has been repeated, it has been 

counted as one. 
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Limi tations Of study 

The study is cross-sectional rather t han 

longitudinal. In that sense, it looks at the 

English used by Thai students at a single fixed 

point in time. Consequently, the rate of learners' 

development cannot be measured. It is not clear 

from this study whether the difficulties caused by 

transfer and other factors which have been 

identified are diminished by the passage of time 

and by the students ' potential for improving the 

standard of English, although conclusions may be 

drawn by making comparisons, for example, b e tween 

advanced students and intermediate students . 

The sample is mixed in terms of level and 

educational background and the number of students 

under investigation is relatively small . This has 

meant that the study tends to be qualitative rather 

than quantitative. The size of the dataset, being 

limited to nine spoken and nine written extracts, 

constrains the extent of detailed analysis that is 

possible. 

The extracts provided in the appendix are longer 

from students who demonstrated greater numbers of 

notable features. The researcher felt that little 

purpose would be served by providing lengthy 

extracts of relatively error free English. 
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The results do not analyse in detail structures 

which may be grammatically correct but are not 

normal English usage. The limited size and the t ime 

available preclude this analysis here. 

There are problems with the reliability of the 

error analysis. Ideally two people would have 

identified the errors independently, at least for a 

sample of the data, so that a figure for comparable 

reliability could be calculated. It was not 

possible for the researcher to obtain such 

assistance, therefore the reliabil ity of the 

analysis is open to some question. As the study 

tends to be qualitative rather than quantitative, 

this problem is of relatively minor consequence. 

Even if a different investigator counted the errors 

differently, it would be reasonable to expect 

considerable overlap which would justify the main 

conclusions. 



Chapter IV 

FINDINGS 

As previously stated, the purpose of this r esearch 

was to investigate the learning d ifficult ies of 

Thais with a focus on the extent to which language 

transfer and other (related) factors may account 

for the difficulties of Thai speakers learning 

English. 

After an analysis of 

speaking English and 

the transcripts of Thais 

the samples of written 

English, various grammatical features 

which, arguably, could be regarded as 

emerged 

language 

transfer. The researcher examined errors following 

a procedure suggested by Corder ( 19 81) and Ravem 

(1974). 

These errors may be examined under a series of 

headings of predicted features which are as 

follows: deletion of the copula, errors relating to 

definite and indefinite articles, verbal errors 

including formation of questions, negatives and 

complex tense forms, morphology of tenses, word 

order, use of prepositions, use of relative clauses 

and other features. 



The find i ngs will be examined i n two sections. One 

will be based on the spoken Engl i sh from interview 

transcriptions, the other on wri tten English 

samples obtained from Thai ELI COS students (see 

appendices). 

The results show that difficulties occur in the 

above-mentioned categories and that there may be a 

relationship between the level of formal education 

of the subject and the extent to which t hese 

features are present (see Table 1) . The students 

who produce the least number of errors are those 

who have received the highest levels of formal 

education. 

It has been decided to omit any report of errors 

concerning the addition of 's' for plural nouns and 

third person singular verbs. There are many 

instances of these which may be attributed to a 

number of causes which are to be discussed in the 

final chapter. 

In the tables which follow, errors are reported as 

errors made compared with potential errors except 

for •omission of pronouns' and a •catch all' 

category which the researcher has, for the 

purposes, of convenience called 'phraseology '. The 

reason for not reporting the potential frequency of 

these errors is, in the case of omission of 
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pronouns, that, with the exception of student c, 

there is not a significant number. With regard to 

the ' word order ' category it is not possible to 

determine the potential for error production 

because every word, not otherwise analysed, may be 

deemed a potential error. 

Example s of Errors 

Examples from the transcripts are cited giving 

appendix number and section number. A unique 

example number is allotted to each example for ease 

of subsequent reference. As can be seen from table 

1 and table 2, there is considerable evidence to 

show that Ll transfer influences the English 

language of Thai students as the highest number of 

errors occur in the predicted features such as 

copula 

analysis 

a l ready 

deletion and verb use. The 

will examine the areas of 

described taking each error 

following 

difficulty 

and citing 

examples from the transcripts in the appendices. 
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speaking 

The table below shows the errors made accord ing to 

frequency and ranks them accordingly. 

Table 1 : Errors in Spoken Production Ranked in 

Order of Frequency 

st.u- copula art.- verb pro- p r epo- phras-

dent icle noun sit.ion eo logy 

A 8/10 24/37 30/161 7 10/76 15 

c 9/18 5/34 20/10 7 17 12/60 8 

E 5/11 9/42 23/113 2 3/79 8 

D 2/26 6/41 25/139 2 3/66 8 

F 4/25 7/ 51 7/152 1 1/ 84 2 

B - 3/6 5/33 1 2/ 28 2 

G 5/34 4/3/ 5/131 2 1/ 90 4 

I 1/5 2/15 3/49 - 1/21 1 

H - 1 / 16 l/25 1 0/14 1 

The legend of t.he tables is as follows: 

copula=deletion of the copula; 

article=errors of omission and inclusion of defi nite and 

indefinite articles; 

verb=al l errors of production of fonns of verb ; 

pronoun=orni ssion of pronouns; 

preposition=use of wrong preposition or omission o f 

prepositions; 

phraseology=errors of unusual word order, phraseology etc. 
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Writing 

The table below shows the errors made according to 

frequency and ranked a ccordingly. 

Table 2: Errors in Written Production Ranked in 

Order of Frequency 

stu- copula art- verb pro- prepo- phras-

dent icle noun sition eo logy 

K - 1/4 9/22 4 / 23 

J - 1/12 6/30 - 1/2 1 -

R - 1/12 3/27 - 3/21 -

p - 2/9 1/16 - 2/30 2 

L - 1/14 - - 3/22 -
M 1/5 2/14 1/14 - 0/2 4 1 

N - 1/8 1/27 1 0/24 -

Q - - 2 / 18 1 0/26 -

0 - - - - - 0/17 

The legend of the tables is as follows: 

copula=deletion of the copula ; 

art:icle=errors of omission and inclusion of definite and 

indefinit:e art:icles; 

verb=all errors of product:ion of forms of verb; 

pronoun=omission of pronouns; 

preposition=use of wrong preposition or omission o f 

prepositions; 

phraseology=errors of unusual word order, phraseology etc . 
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Deletion of the Copula 

There are many such examples in the transcripts. 

For the purpose of brevity, the fol l owing examples 

will not include all instances of errors r ecorded 

in the transcripts. It is hoped that a sample will 

exemplify sufficiently to illustrate a generalised 

conclusion. The examples below are grouped 

according to category of error but may serve as 

examples in more than one category . 

(1) 'I sick more than what I well' A2 

(2) 'some people they lazy' A9 

(3) 'I not tired' A13 

(4) 'I not very shocked, I not shocked' C1 0 

(5) 'but I shy' 05 

(6) 'now that a brilliant idea to me' E9 

(7) ' they too lazy' I6 

(8) 'I impressed very much ' J1 

These errors occur across a range of students, some 

of whom are highly educated. As Krashen ' s (1982) 

natural order of acquisition suggests that the 

copula is one of the first grammatical constructs 

to be acquired, the suggestion is that L1 transfe r 

is influential in the production of these errors. 

Student D, for example, is quite proficient i n 

English, yet still deletes the copula. The fact 

that this error occurs to a lesser extent in the 

written samples may be explained by the fact that 
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students are more focused and have time to correc t 

errors in the writing situation. 

Ve rbal Errors 

This category comprises errors o f tense, formation 

of questions and negatives and other morphological 

verbal errors. It is the largest category of error 

identified. 

(9) ' all the time working working ' AS 

(10) ' before I more English' A10 

(11) 'mom giving ring two or three times ' A1 0 

(12) 'before I work I doing the market and work 

H.Tavern' AS 

(13) ' I never fun myself' A9 

(14) ' Why everybody say nothing ' A9 

(15) ' Sunday is gone quick ' A9 

(16) ' I been flat out ' A9 

(17) ' Before I not have family' A10 

(18) ' what we learn is mainly from books' 

(19) ' I did not making ' K2 

(20) ' it ' s easy for me to listening' K1 

(21) ' general patients who must be operations' M1 

(22) ' I have awarded from AIDAB ' P2 

Some of these errors seem to indicate a combination 

of causes. There is e vidence of inappropriately 

applied TL rules relating to the auxiliary 'do ' in 

example 14. This may also be an intralingual error 

as · auxiliaries ' is an area identified in the 



interlanguage trajectory. 

structure similar to Thai 

Example 17 

to form the 
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uses a 

ne ga t ive . 

However, the majority of negatives are correct ly 

produced so this is perhaps more indicative of a n 

intralingual error. Examples 13 (copula deleti on?) 

and 21 show confusion between the verbs 'to be ' and 

'to have• . In Thai this is how it might be 

expressed, the verb 'have' is used in some cases 

where English uses 'be'. 

Omission of Pronouns 

In Thai, pronouns are frequently omitted. As a very 

economical language, Thai tends to omit words i f 

the meaning is clear from the context. The 

following omissions indicate that first language 

structures have influenced production of English. 

(23) ' no first start pub' AS 

(24) ' after that go to casino ' AS 

(2S) ' all the time working working' A8 

Articles 

As Thai has no articles, problems in this area may 

be attributed both to inappropriate application of 

TL rules and to negative transfer. However, the 

Thai speakers who received the least formal 

education in English tended to produce errors in 

this category more than other subjects. 

(26) 'I work kitchen hand' AS 



(27) 'two o'clock morning' A9 

(28) 'before I not have family' AlO 

( 29) 'that mean last one of fami ly ' AlO 

(30) 'I know lots of different name of the 

vegetable' Al2 

(31) 'I'm one of instructor' K2 
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The frequency of these errors shows that something 

more than interlingual development is a fac t or. 

Again there a very few such errors in the written 

samples but the errors do occur and it reinfo r ces 

the view that Ll underlies the production of these 

errors. 

Prepositions 

Prepositions have a broadly similar function in 

Thai and English. However, they may be omitted when 

the context makes the meaning clear without them. 

In examples 32, 33, 34 and 36 the meaning is clear, 

so these errors may be indicative of transfer, 

whereas 35 and 37 are clearly an inappropriate 

application of a TL rule. 

(32) 

(33) 

(34) 

(35) 

( 36) 

(37) 

'I work three different places' AS 

' three more days time he going ' AlO 

'I take baby go bed' Al3 

' I went to one year university' Bl 

'before he ' s army' C5 

'if I not go to school should do something 

for make it back' C7 



(38) ' I went in university here' 02 

( 39) 'We learn heaps of things in each t erm ' 

(40) 'actually I been start learn ' El 

( 41) 'Just put your time on it' E9 

(42) 'I went back one year' Fl 

(43) ' In the beginning of March ' J2 

(44) 'it's on a few part of Engl ish study' Kl 

(45) 'for my opinion' K2 

(46) ' this place I saw many termite mounds' L2 
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04 

The tendency of the Thai language to economise 

comes through in some of these examples. 

Relatives 

Throughout the transcripts there are examples of 

structures which exemplify avoidance of relative 

clauses as discussed by Schachter (1974). When 

relative clauses are used, there are frequent 

errors or unusual constructions as in the examples 

below. 

(47) ' a college you know belong to department' Gl 

(48) 'the thing get me a little bit confused' E8 

word order, Phraseology and other Related Features 

There are many phrase structures which, although 

grammatically sound, appear •strange ' to the native 

speaker such as examples 53 and 58 . It is 
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not possible here to analyse the poss i b l e causes of 

all of these errors. However, the researcher 

believes, based on h is experience with speakers of 

languages closer to English such as German and 

French who do not usually produce these types of 

error to any remarkable extent, that these e rro rs 

must be related to first language structures. 

(49) 

(50) 

(51) 

(52) 

(53) 

(54) 

(55) 

' all the time working working ' AS 

' my dad concrete ' AlO 

'I might learn fast more' Al2 

'I already go last time two week ' Al J 

'that's another way around' B2 

'they were very low level of overseas 

students came to study' BJ 

'I think not much student in the class 

good' ClO 

(56) 'we go more further more' 04 

(57) 'even we can say it once' DlO 

(58) ' not quite good before' El 

(59) 'my job work tourist' E5 

(60) ' I don't think any hard ' ES 

(61) 'because he most of the time at school' G4 

(62) •some people you still have to tune to the 

accent the way he speaks' H3 

(63) ' my work I responsible M3 

There were fewer grammatical errors in the written 

samples. There may be various reasons for this. One 

is that, when writing, the student has th e 

opportunity to prepare and correct before 
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committing to paper. Another is that all of the 

students who provided the written samples were in 

Austra lia because they were considered sufficiently 

able in English to cope with an i ntensive English 

course . However, certain feature tend to persis t 

even allowing for these factors. As the tables 

show, errors with verbs and prepositions are 

notable. 

The next chapter will consider more fully the 

implications of these findings. 



Chapter v 

DISCUSSION OF FINDINGS 

This chapter is in three sections : a discussion of 

the findings is followed by an examination of the 

i mplications for language t eaching, then s ome 

suggestions for further research are outlined. 

The results show that Thais have particular areas 

of difficulty with English which may be attributed 

to a variety of influences but principally may be 

said to derive from first language systems of 

grammar coupled with intralingual developmental 

errors . The observations of Rajadhon (1963) and the 

Commonwealth Department of Education (1983) cited 

in chapter one have been largely confirmed by the 

data collected. However, a significant number of 

errors may also be attributed to incorrect 

application of target language grammatical rules. 

Age and previous education seem to some extent to 

be factors which influence the degree to which 

first language transfer affects the language of the 

participants in the sample. Errors are made less 

frequently by subjects with higher education as 

shown in the findings. Those with the greatest 
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degree of formal English language tu ition tend to 

make fewer grammatical errors a l though s ome 

features, such 

often persist in 

as using tenses inappropriately, 

spite of the students' knowledge 

of the correct or accepted structure. This may be a 

combination of fossilisation and the initial 

influence of first language grammar in the early 

stages of learning English. 

As mentioned earlier, some apparently grammatical 

errors, particularly the omission of 's ' at the end 

of third person present simple, are likely to be 

phonological rather than grammatical and sometimes, 

perhaps, a combination of both, reinforced by 

fossilisation. Krashen (1982) claims that the 

omission of ' s ' in the third person singular of 

present simple tense is a feature of interlanguage 

deve lopment. The transcripts show that even the 

most competent speakers still omit the ' s' in 

plural forms and in third person singular. As this 

occurs to a much smaller extent in the written 

samples, the above assertion of phonological cause 

is reinforced . 

some errors or difficulties may be due to the 

inappropriate application of a target language rule 

as in the use of complicated tense constructions or 

i nappropriate app lication of definite articles such 

as ' I play the football '· The absence of articles 

in Thai mean that the student has no first language 
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structure to transfer. Such features, having been 

applied a number of times, may then enter the 

student's interlanguage as a fossilised usage and 

thus remain after the student's English has 

developed beyond the stage where such usage would 

normally be a feature. 

Odlin (1989, p.26) has observed that 'transfer is 

not simply a falling back on the native language'. 

Krashen (1983, p.148) points out that t .he student 

may not yet have learned the necessary target 

language rule and, therefore, may not be ready. 

Thus students may either use a structure from the 

native language or may avoid the use of a difficult 

second language structure (Schachter 1974). This 

avoidance, in the researcher ' s view, is 

particularly the case with relative clauses in 

English which are notable by their absence in the 

transcripts. 

Fossilisation as claimed above, also seems to be a 

factor in error production as many students showed 

that, while they knew the correct grammatical form, 

they still found themselves unable to produce 

correct forms in fluent speech when a focused 

application of L2 rules is blocked by the need to 

concentrate on communicating the immediate speech 

item. The frequent omission of the 's' in the 

plural form is probably, as suggested above, a 

phonetic error rather than a grammatical error 



(although occasionally i t may be both ) . 
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The 

evidence for this is that students who speak with 

otherwise correct grammar tend to om i t the ' s' in a 

number of incidences including both plural fo rms 

and in the third person singular present tense of 

verbs. Its occurrence would suggest that, in the 

highly competent speakers ' English , this error had 

become a fossilised phonetic e rror. Errors such as 

these which do not usually have much influence on 

the meaning of what students are trying to say, are 

1 ikely to persist for that very reason. Howev er, 

teachers need to be concerned that students do not 

disadvantage themselves by appearing to be less 

proficient than they truly are, if students are to 

achieve their potential in an English speaking 

culture . The empowerment of the student, 

linguistically and socially, is one 

of the aims of the language teacher and the degree 

of this empowerment is related to the level of 

proficiency of the student in all aspects of the 

language skills. How often do we hear an 

unsympathetic native speaker complain of an ESL 

speaker's inability to speak English, usually as a 

tactic to denigrate that speaker ' s potential for 

success in a job or some similar situation? 

Tenses in English cause a great deal of difficulty 

and the impression is given that Thais who have not 

received much formal ESL tuition just give up on 

anything more than simple past, present tenses and 
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future with ' will'. Suggestions in the literature 

that 'will' presents the least difficulty f or Thais 

because of the future participle in Thai seem to be 

confirmed in the data. The problem for the 

researcher is to differentiate between the causes 

of errors. These may be a combination of transfer, 

phonetically influenced errors and surrender in the 

face of difficulty as with some of the more 

complicated tense structures in English. 

Discussion of Various Features 

Deletion of Copula 

The results show that deletion of the copula is one 

of the most frequent errors and is made across the 

range of subjects although to a greater extent in 

the less accomplished English speakers. It would 

therefore seem to be an error influenced by the 

first language. As no loss of meaning occurs there 

is little pressure on the speaker to rectify this 

error. The structures where the deletion occurs, as 

in examples 1 and 7, are used as they would be 

expressed in Thai. The fact that meaning is not 

diminished allows the speaker to continue using 

this erroneous structure, probably without 

correction, and without being misunderstood. This 

is undesirable from the view that the student's 

empowerment is diminished in the new culture . Any 

error which sets the student apart from the 
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majority will, i n the researcher's opin i on , h inder 

acceptance, integration and social s uccess . 

Articl e s 

One of t .he more common areas of diff i cul ty has been 

shown to be the use of t he de fin i te and 

indefinite article. The absence of an equ i va l ent 

form i n Thai strongly supports the suppositi on that 

t hese difficulties arise because of the stude nt's 

inability to transfer a native language rule 

(negative transfer) . Similar errors oc cur i n the 

interlanguage of students whose first language does 

not have articles such as Chinese or Russian. The 

errors of article use are generally caused by 

wrong f ul application of target language rules as i n 

example 30 . 

Formatio n of the Neg ative 

In Thai there is a negating word in a structure 

which is used in a way that is syntactically 

different from English 1 s 1 do not 1 • The Thai 

students from less literate and less academic 

backgrounds who have received limited formal 

language tuition in English had difficulty with the 

negative. Example 37 is an illust ration of this. 

Ravem (1968) argued that transfer did not account 

for errors in negative formation. 
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Ver bs and Tense s 

This is the area of greatest d ifficulty for the 

Thais in the sample. While the researcher formed 

the view that the overwhelming tendency of Thais is 

to use the present simple tense for all purposes 

except the future, this is not confirmed by the 

data. In fact, although there are a signif icant 

number of errors in verb production , the major ity 

appear to be caused by lack of clear knowledge of 

TL rules. 

The Thai verb root remains the same whatever the 

tense, · and adverbial constructs are used to convey 

tense meanings. In the English used by the students 

with a high level of education and greater 

linguistic competence, complex tense structures 

still cause problems as in the passive in example 

22. 

Prepositions 

Prepositions are an area of idiomatic usage in 

English and are likely to lead to difficulties as 

students will need to learn the correct idiom, as 

in •at home ' rather than 'in home'. While there are 

errors with prepositions, they may not signi fy 

transfer from the first language except in the case 

of omission. In Thai, prepositions are often 

omitted (Campbell 1956, p. 4 ) when the meaning is 

clear without them. This is exemplified in 'I take 

baby go bed', example 34. 
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Word Order and other syntactic Features 

There are frequent examples (such as 51, 52, 55 ) of 

students using unusual or erroneous word order. 

However, there are few errors where, for example, 

adjectives are positioned after their nouns (as in 

'I'hai) which would have suggested transfer. 

There are problems with appropriate use of register 

(appendix P). As Thai is a language which has many 

devices for recognising the differing status of 

listener and speaker, the possibility o f negat i ve 

transfer is to be considered . 

The thrust of the results is that while there are a 

substantial minority of errors caused by transfer, 

there are also many errors which may be described 

as interlingual as well as errors caused by 

inappropriately applied target language rules. 

The interaction of native language influence with 

other influences may mean that the learner's 

attempts at English do not show any neat 

correspondence with the rules of the first 

language. Odlin (1989, p.27) refers to this, and 

also to the possibility of other languages of which 

the learner has knowledge, having influence . 

If the data reveal that the errors are a feature of 

interlanguage which are not brought about by 
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transfer from Ll, then different remedies may be 

appropriate . The researcher set out with a strong 

belief that transfer was a significant fac t o r in 

t he difficulties of Thai students learning English . 

However, having analysed the transc ripts and 

tabulated the results, he is now of the opinion 

that transfer, while being a noteworthy influence, 

is not as great as he initial l y believed. The 

language distance seems to have an effect on the 

SLA of Thais but it is difficult to make asser t ions 

in the face of a variety of causes of error. 

The influence of non-structural factors on transfer 

(Odlin 1989), such as individual variations like 

the age of the learner, language awareness, 

literacy, linguistic proficiency and personality, 

mean that within the contrastive linguistic 

predictions there will be variations caused by 

these other factors. In a study as limited as this, 

these factors may have a disproportionate influence 

on the results. Consequently, the teacher must not 

forget the role that the student's individual 

character has in the learning process. 

Pedagogical Implications and Problems for the 

Teacher 

Thai students will come to English 

some previous knowledge of English. 

either from learning in school 

classes with 

This may be 

and other 
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institutions in Thailand or from English 'picked 

up' through contact 

Thailand and since 

with English 

arrival in 

speakers in 

Australia. 

Consequently, there will be areas o f English where 

features have already become embedded. This may be 

compounded by the fact that the student has 

successfully managed to communicate and is unable 

to see any need to rectify these errors. 

The application of linguistic knowledge to the 

problems of the teacher has been questioned by a 

number of writers (Johnson, 1970; Lamendella, 1970) 

who endorse Chomsky's view ( 1966) that linguistic 

theory is not pertinent to language teach i ng 

(James, 1980, p . 6). James himself does not 

subscribe to this view, but sees a place for 

applied linguistic theory in the development of 

l anguage teaching. Pienemann (1985, p.46) explains 

Krashen's position that teaching function rather 

than form (through a communicative approach) is 

desirable and that a grammatical syllabus distorts 

real communication. This refers to the teachability 

hypothesis mentioned in chapter two . However, it is 

the researcher's view that many of the errors 

produced have either become fossilised or are 

transfer influenced. 

The solutions for the language teacher to 

grammatical errors on the part of Thai students may 

have the apparently simplistic strategies of rote 
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lea rn i ng o f tenses, article use etc., pattern 

practice a nd drilling . The researcher believes t hat 

these methods, although, perhaps, currently out o f 

favour may be used alongside a communicat ive 

approach to help limit error production. The 

researcher's own experience leads h i m to believe 

that intervention has a role in SLA. Lightbown i n 

Hyltenstam and Pienemann {1985) writes o f 

' bandwagons ' 

Pe rhaps the 

in the history of language teaching . 

answers lie in a comb i nat ion of 

a pproa ches r a ther than foll owing t he approach 

currently in favour. However, the p r ime fact or i n 

the solution will, in the researcher's view , be t he 

level of student motivation . Providing the student 

is able to, communicate his/her meaning across to 

the receiver of the message, then that may be all 

that is required. 

Having stated this, it is important that students 

are at least aware of their error production. The 

teacher needs to strike a balance between a l lowi ng 

the student to develop confidence in ESL ability 

and letting the student know where errors are being 

made . The processes of drilling and pattern 

practice offer the student the opportunity to break 

down areas of error, even fossilised error. 

one of the problems for the teacher in the post

compulsory setting of adult education is regular 

student attendance. Therefore, teaching strategi es 
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need to take into account the discomfort s t udents 

may experience in the c lassroom s i t uat ion and t o 

s eek to creat e a lea rni ng envir onment wh ich is 

friendly and enjoyable so that stude n t s c ont inue to 

attend classes on a regul ar basis. The above 

strategies can be employed as a small part o f an 

overall plan aimed a t eradicating such errors and 

leading students towa rds ful l competence in the use 

of English grammar. 

It is possible to develop materials which are based 

on a contrastive linguistic anal ysis of Thai and 

Engl i sh. However, it is unlikely that ma ny t eachers 

wi ll have a class made up purely of Thai stude nts. 

Thus even if such materials are beneficial, t he 

opportunity to use them will be limited. 

The importance of 

individuals cannot 

approaching students as 

be overstated. The more 

background knowledge t he ESL teacher has of his/ her 

students and their backgrounds (linguistic and 

otherwise) , the better equipped will that teacher 

be to meet those students ' needs. 

Areas for Futur e Research 

The researcher believes that a number of areas for 

future research are desirable. The following are 

potentially useful areas : 



(1) The influence of individual variations on 

error production and language transfer. 
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(2) English speakers problems learning Thai as a 

comparison with Thai speakers learning English . 

(3) The study of error production over a measured 

time span (longitudinal research). 
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APPENDIX A 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI 

SPEAKER SPEAKING ENGLISH. THIS STUDENT WAS 

INTERVIEWED AT HOME . 

STUDENT A 

Q. WHAT'S THE HARDEST THING ABOUT LEARNING ENGLISH? 

1. Too hard because if I know my language i t just 

help me a bit because I can read the d ictiona ry in 

Thai first and read English afterwards but now I 

don ' t know in Thai and I don't know English make me 

more hard (pause) see if I know in Thai I coul d do 

alright in English because in the front it te l l in 

Thai already. 

Q. HOW MUCH ENGLISH TEACHING DID YOU RECEIVE WHEN 

YOU CAME HERE? 

2. Because most of time I sick more than what I 

well now I not being sick anymore when before I bin 

sick all the time so when I weak and send for my 

husband and sick very much I mean all the time 

I went to school like one week of school one day 

and other four days not well. I go only one class 

like the TIA after TIA finish I go Casuarina Plaza 

yes not AMEC like where different people come and 



can't speak English or learn to read and wr i t e in 

there to speak I think three times d ifferent year 

Q. DO YOU SPEAK ENGLISH AT HOME? 

3 . With B. I Thai sometime English now I send B. 

to school Thai. 

Q. WITH THE BABY? 

97 

4. English- give him one sweet and him can sit in. 

No, darling no daddy give you big smack. 

oh, you want the box OK. my dear more more tha t 

mean he want again. 

5. Like McDonald- ! getting too old. Before I work I 

doing the market and work Hibiscus Tavern-no first 

start pub they now call Bogart and after that I 

come to work in Hibiscus Tavern after that go to 

casino I work three different places and market 

too ... kitchen hand . 

Q. WHAT DO YOU DO IN THE MARKET? 

6. Sell stuff different vegetables 

Q. DO YOU KNOW A WOMAN NAMED C? 

7. No woman named c. in Australia only man 
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Q .NOT S.C.? 

8 . Yes, same same. She like that, her head go like 

that all the time. She all the time working working 

same me. Me six day a week too. 

Q. WHY DON ' T THAI PEOPLE IN DARWIN GO TO ENGLISH 

CLASSES? 

9 . Some people they lazy. Some people they love to 

go. I see more of them at the casino. I never fun 

myself because spare time me and B. al l the time 

house work garden-why everybody say nothing to do 

have to go to casino I got no idea-me Monday to 

Sunday-alway not enough- a day is too quick Monday 

to Sunday is gone quick. My friend alway tell me 

got nothing to do go casino I say oh not me, every 

Friday I have to pick vegetable, peel 

pineapple baby cooking B. I been flat out sometime 

we go to bed one or two o 'clock morning. 

Q. WHAT WAS YOUR FATHER'S JOB? 

10 . My dad concrete . Before I not have family 

before I more English then I go back to Thailand 

too hard for me you know speak Thai again after I 

bring parent out, you know, mom giving ring two 

three time a day and come around here sit down and 

yak, very fast. After I bring my parent out you 

know more Thai now before I hardly to remember in 
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Thai, now my brother, my sister-in-law plus my s o n 

can speak Thai . Now my big brother come here f o r 

holiday six month, three more days time he going to 

make for leap year that mean last one of fam i ly but 

first I come first second I bring my mom and my 

brother come old one a long time now and now t o o 

hard before. 

CAN YOU READ ANY ENGLISH? 

11. No I know only STOP, toilet I have to s e e the 

picture or they start with 'L' or 'M' I think . 

YOU CAN ' T DO ABC? 

12. I do in home other day, E. laugh. I even know 

Kor Kai (Thai alphabet) in Thai, same ABC same same 

Kor Kai mean 'A' I mean OK for business OK for me 

to speak because vegetable I know garlic in Thai I 

know what it is, spring onion I know lots of 

different name of the vegetable I can't read or 

write. I might learn fast more than people know 

English about vegetable you see because I getting 

used to word. I spend money very ,good and no worry 

and count the money I good. 

13 . I couldn ' t go anywhere today because I take me 

son have haircut, he got to leave on Thursday go 

Adelaide children hospital. B. do garden look after 

baby. He go with his dad, my ex husband Australia 
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live i n N. - I got so much to do baby need to be 

looked aft I mean I couldn't go I alre a dy go last 

time two week . If I got nothing to do in house I 

weed the garden. Cos that why we got no spare t ime 

to worry too much to go anywhere . . . got someth i ng to 

do all the time. Last night me tired, tell B. can 

you please clean kitchen you know washi ng t oday he 

do it. When I not tired its get do myself When I 

tired I take baby go bed go b in go I want stay 

home. Be good to do something because every week 

you know fin ish very quick I not .. my arms, you 

know, still tired, weekend coming I have to peel 

pineapple again. Not much spare time me and B. 

Q DO YOU THINK THAT MAKING MONEY IS MORE IMPORTANT 

THAN LEARNING ENGLISH TO THAI PEOPLE IN DARWIN? 

14 ... Thai people as long their husband ' port her 

she not want to do anything . I support myself for 

eighteen year I want to do everything on my ten 

finger and two hand and I be happy . I can do what I 

want you know pay the bill, spend my own money. But 

other Thai people what she do husband support her 

g ive her shopping and she not need to worry about 

if one day her husband leave what she going to do 

. .. I mean before I don't know about this paying 

bill •• after I have to separate with my ex husband 

that part I think too hard for Thai people because 

the woman she not know anything about paying bill 

but I learn learn for long time. I know myself 
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can ' t read and write only can speak ... very good up 

here in my head how much I pay how much I have to 

sell for myself I doing fine. 

15 . Me no go church just stay home You know why 

monk can 't stay here because some Indian monk want 

some Chinese monk they want, Thai they want 

Thai. .• government here not let monk stay here for 

permanent because they say different country in the 

temple you can see Thai Lao Australia I ndian 

Chinese. Everyone of these different country want 

monk to be there permanent government not let 

everywhere else yes they build big temple. 
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APPENDIX B 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI 

SPEAKER SPEAKING ENGLISH . THIS STUDENT WAS 

INTERVIEWED AT HOME. 

STUDENT B 

I. I have been living in Darwin for approximately 5 

years and before then I lived in Perth . I learned 

English in Thailand from when I started with the 

kindergarten, I learned ABC in Thailand. I went to 

high school in Thailand and I went to one year 

university there . .. a kind of social studies. 

COULD PEOPLE UNDERSTAND YOUR ENGLISH WHEN YOU CAME 

TO AUSTRALIA? 

2. Yes they could understand me but I couldn ' t 

understand them- that's another way around . . . because 

they got the different accents from what I got used 

to . I reckon it was too fast for me from the 

beginning when I came here first time, after a 

while I get used to that so I can start picking up 

bit by bit and I get used to it now it's no 

problem. I went to English class for six months .. 

yes government paid . I got a semi scholarship from 

-- Unive rsity to study. 
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3. I major in anthropology, things to do ~o~ith the 

human being but I forgot it a l l no1o1. Don 't ask me 

any more questions about those anthropology th ings . 

Well, I 1o1as lucky actually there 1o1ere not many 

people when I got in to get the subsidies. They 

1o1ere very lo1o1 level of overseas students came to 

study at that time so I didn't have many 

competitors so I got it. I heard about it from 

Thailand. When I was in Thailand I got friends in 

Perth and they advised me the 1o1hole thing that, you 

kno1o1, I should come and continue my study h e r e. 
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APPENDI.J: C 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI SPEAKER 

SPEAKING ENGLISH. THIS STUDENT WAS I NTERVIEWED AT 

HOME. 

STUDENT C 

WHEN DID YOU BEGIN TO LEARN ENGLISH? 

1. In my country. I was 10 years old. High school 

not all of them some of them. Go to college. What 

you call i t ? Can't remember. I know in my l a nguage . 

Working in f or learn any basic for cook for 

organise about the house. I work in garment 

factory. For looking after my boys and girls. Last 

year about 3 months at the AMEC class. 

WHAT PROBLEMS DO YOU HAVE? 

2 . About pronunciation and spelling. My spelling's 

very low. I got 510 hour free from immigration. I 

would like to go back next term. I speak Thai for 

the students sometime I speak Lao. We are Thai but 

we live in North-East and then we speak another 

language . Two boy and one girl . They are overseas 

student from Thailand. They not visiting. This 

house boarding house. 
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WHAT HAS BEEN YOUR GREATEST OBSTACLE TO LEARNING 

ENGLISH 

3. I got no time. No before-you know N. She need 

some hope (help) then I stop school and go and hope 

(help) her to look after I hope her sometime a nd 

then I finish then we sell the old house and 

l ooking for the house- been busy. I think lots of 

the Thai people here when they go to class and t hen 

not finish the term because when they got a job and 

go to work. 

WHICH WORDS ARE DIFFICULT FOR YOU? 

4. Some same sound but different mean. About sh i p, 

sheep. And chip, hot chip and cheap and another 

cheap not expensive cheap . And another one shit, 

sheet . Laugh a lot. Very long words very difficult 

to remember like government word and uniform is 

very long. 

WHERE DID YOU LIVE IN THAILAND? 

5 . I born in u. 600 km North East near Lao. About 

70 kilo to Lao. He's a .. before he ' s army and the n 

he work in the jungle because elephants .. he work 

in the jungle because we got 5 elephants. What you 

call when people cut the tree and then take it off 

from the jungle to the factory? And then after that 

he be a farmer. Sometime we poor because we got 5 

kid . I just in the middle I got one sister one 
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brother older and then younger brot.her, younger 

sister. The Wednesday one, the problem child. 

6. Sure. I like read the book. I can understand 

newspaper between 30 to 45%, some of word I don't 

understand, that mean I don ' t understand a 100% but 

then when I read the last one then I can guess what 

the first word mean . . . what does mean. 

WHAT CAN GOVT DO TO MAKE EDUCATION BETTER FOR THAI 

PEOPLE? 

7. I think Thai people need to learn more, need 

more time to learn English think 2 hour per day 

that not enough and then should control - when ... if I 

not go to school should do something for make it 

back go back or something like that and stay in 

the school and finish the term-something like that, 

what d'you call .. I dunno 

8. because when I see the Thai people in here, the 

Thai lady in here she got a problem about 

when . .• she a single mother and then when got some 

form like Austudy form and any form she can ' t fill 

the form she don't understand and keep looking for 

someone to fill the form and my husband help her. 

Not only one lady I think more than that more than 

one, they live here four or five years, can't read, 

can't write .. can't speak too, should go to 

somewhere, should ask me to go with her. 
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WHY DO YOU THINK YOUR MOTHER HAS NOT LEARNED 

ENGLISH? 

9 . She too old. and the n I can't expla i n to you . I 

know in Thai but is very hard to do to explain she 

not get the new life in here she mi ss i ng her old 

life home sick but not too . . homesick that very sick 

I know that I feel before . . sometime when we hear 

the song .. something like that and she go to school 

when she was young about four year and finish and 

not go back again. That's not enough . . old peop le in 

Thailand do that .. some people can't read, ca n 't 

write .. just a little bit some people Just only 

their name, and then they can't get anything ... 

children help her all the time . 

WHEN YOU FIRST CAME HERE, WAS IT A SHOCK? 

10. I not very shocked I not shocked because I read 

the book, I watching TV video and movie and read 

the news. School very different, not much student 

in the class but in Thailand about 45-50 but i n 

here 12, 

student 

student 

13, 16, 18. And there's I think not much 

in the class good, better than lots of 

in the class and the teacher can't look 

after all of them. And my teacher J and H very good 

teacher she is explain something is very good. Thai 

people some of them think it not necessary go to 

school. 
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APPENDIX D 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI SPEAKER 

SPEAKING ENGLISH. THIS STUDENT WAS INTE.RVIEWED AT 

HOME. 

STUDENT D 

WHAT PART OF THAILAND DO YOU COME FROM? 

1. I came from Bangkok originally. When I was 

little I was living in the north part of T . j ust 

for couple of years. I was starting learning 

English since in kindergarten and at that time we 

just learned like ABC cats dogs and mans womans 

things like that and in year one we learned this is 

a man this is a woman and cat is under the chair or 

under the table so yeh on and on until university 

we learned to write but not really speaking like 

because everyone in the class shy so we don't speak 

we just learned how to read and write. 

2. It's agriculture education. I went in university 

here. I take a course after take English and then I 

take graduate diploma in computer science. 

AMEC? 



109 

3. No I didn ' t go for that program after I go t here 

I study the English course at university what they 

call-they call certificate of advanced ESL. 

ARE THAI METHODS DIFFERENT 

4. You mean in general term education we have 

different we go more further more than in Australia 

because like let ' s say in high school we don't 

learn only one thing we learn heaps of things in 

each term we have to learn probably 12 or 13 

subject that's 

going .... OK 

includes let's take example if we 

math science i ncl udes chemical, 

chemist and. physics and the other thing we call 

language. These people they don't learn s c ience , 

they learn only like socials, languages thing l i ke 

that so in each of them OK let's say OK department 

if I learn machine science so I have to learn 

English physics biology, chemistry, math and also I 

have to learn like socials, history, religions the 

religion. We learn both, we learn every religion we 

don't learn only Buddhist but when we was young we 

learn only Buddhist. In high school we learn every 

major religion Sikhs, Hindi, Buddhisms we also have 

to have these like health subject you learn we ca l l 

first aid .• you do less subject even university. 

5. In high school or some level lower than that 

usually we have to respect the teacher a lot so 

sometime there is a border between teacher and 

student so they don't talk a lot actually. Usually 
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I don't shy if I can talk but I shy because I can't 

I don't know what .. I understand but I just don't 

know how to ask the question to make the question 

clear instead of asking the lecturer I ask friend 

instead. 

WHEN DO YOU USE ENGLISH? 

6. Not with my mother because she won't speak 

English at all. 

DOES YOUR MOTHER LIVE HERE? 

Yes my mother live here so I speak English at 

school. We speak English only to foreigner we don't 

speak English to Thai because it's considered as 

rude or trying to show off something like that 

people would look at you like that so they don't 

speak English to you as well even that you try to 

make them speak like when I work in C. on the table 

I'm not allowed to talk in my language I have to 

talk to them in F. . still again they talk to me 

back in Thai. 

7. Or to every Thai friends and somebody T know. 

For ESL. I took one semester that's probably about 

20 week or somehow, it was going on for 20 week. I 

took it 2 year because at the time I was doing part 

time I wasn ' t doing full time I did more than what 

they needed, what they required me to complete I 
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did more than that, I was planning to transfer my 

course to bachelor of IT. I was apply that and they 

accept me last semester. And then I went for one 

semester and then I Just have a break for a 

moment .. at the moment I just have a break. 

WHAT PROBLEMS 

AUSTRALIA? 

HAVE YOU HAD IN LEARNING IN 

8 . English ... ! will say learning anything e l se you 

have to be good in English first otherwise you 

can ' t learn anything, you will alway have a problem 

but a problem learning English because my basic 

English is not good it ' s very weak, it's not good 

at all. When I was in Thailand when I was learning 

English I'm not very interest in that, some of my 

friends interest in that but you know because I 

consider it as hard, one thing is hard because 

nobody help you, you don't use it day to day, you 

never listen on telly or every program on 

television is all Thai. And you never spoke to 

anyone in English except in the class, when teacher 

talk to you in English, you still talk to the 

teacher in Thai everyone do that. 

9 . Because my basic is not good so when I learn I 

need a lower level I need to learn sound how to 

pronounce them . ... heaps of word I know from 

dictionary because when I read a book I don't know 

the meaning so I open dictionary I know the meaning 
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but I still can 't pronounce it so I can't speak 

even when I speak people don't understand whic h 

word I'm saying. Because even in Thailand when you 

read the English book, right, when you learn 

English you have a English handbook, textbook, you 

still open dictionary to find the meaning but you 

still can't pronounce it correctly even the 

teachers to teach you they don't know how to 

pronounce correctly. 

WHAT ERRORS DO YOU MAKE? 

10. Th- when I remember I say it but when I forgot 

I didn't say it because that's a sound that we 

don't have. Every sound that we don't have in Thai 

we seem to .. it 's hard for us to say it. Even we 

can say it once, next time we might forget. 'V' is 

alright but with like 'ch' or 'sh ' that's a bit ... 
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APPENDI :Z: B 

TRANSCRIPl OF TAPE RECORDING OF NATIVE THAI SPEAKER 

SPEAKING ENGLISH. THIS STUDENT WAS INTERVIEWED AT 

HOME. 

STUDENT E 

1. English-actually I been start learn a little bit 

from Thailand you know from tourist and all that I 

been work with tourist before I come to 

Australia-not quite good before so I pick a lot up 

when I come here . Actually I got a teacher, 

American teacher but we only go like probably about 

2 month course and he been go to village and teach 

us basic of English only speaking you know, no 

writing and reading so most of the time I pick up 

here and I can read and write before but even now I 

have trouble with writing but I can read about 60\ 

or 70\. I read some (NT News) probably 70\ of the 

word in there read everyday . . . my practice English 

and know what going on . 

2. I finished year 4 but after that myself Muslim, 

my parent Muslim so they sent me to Bangkok to 

study like religions you know about 7 years so in 

the meantime I study a lot of Thai language as well 

in that period of time .. . in any case everything is 

free, f ree accommodations and you only get your 

uniform and book and all that ... you probably pay 
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like donations whatever you want to pay a year. I 

come back when I'm 21, 1 went there when I 'm 1 J 

something like that. 21 I have to come back because 

I have to go to army ... every Thai people when 

you're 21 you have to go to in the army. 

3. I been learn a lot ... in the meantime we learn a 

lot of Thai language as well because you have to go 

in together when you translate from Ara.b to 

Thai. .. I'm not very good when I drinking and all 

that .. parts of the western culture really. 

4. I went once (to AMEC) probably 7 weeks something 

but I haven't learned much from them. A lot of 

people they might be very different classes you 

know they should separate you know one a little bit 

more advanced maybe higher class and another one 

couldn't speak even one word so teacher have to 

start off from them I believe you should separate 

you know. I went every night for seven week, once a 

week . I'm also do a welding course to get a 

boilermaker ticket but that's 4 years ago. I got 

the ticket but I don't do welding cos I don't like 

it. I don ' t know why I do it. 

5. Thai, not often, like, I probably see fr iends 

you know Thai friends and say hello. My job work 

tourist like tourguide renting boat teach them to 

diving or take them out to fishing. We mainly to, 

do rubber plantation and coconut. 
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6. Actually people call me even back at home . 

To English to me I don't think it's that bad 

probably just some word maybe a little bit hard but 

basic type word pronunciation not too bad depend 

too you know some people they might try a 1 i ttle 

bit hard •.. because a lot of Thai people they have 

problems with ' l ' s and 'r ' s something like that you 

know, when they say ' write 1 you know say ' 1 i te' , 

yeah ' flied lice'. 

7. Probably the benefit because I listen to my wife 

everyday even at work you know I got no chance of 

talking my language at all so I have to speak 

English all the time and maybe interesting too you 

know always interesting in l anguage. While I'm 

working in Thailand I speak a few words probably a 

little bit of France and you know understand few 

word of Italian or maybe few word of German .... 

WHAT HAS BEEN THE HARDEST THING? 

8. I don ' t think anything hard at all really to me 

probably time I don ' t think any hard at think it 

much more easy to learn English here than in 

Thailand. The thing get me a little bit confused 

sometime you know I don't know which one, yeah 

that's a bit hard on that part then I find a lot Of 

Thai people have that problem except they come from 

high education they been study at school something 



116 

like Yeah they different (in Thai] even the number 

like when you say 'many boat' or something 1 ike 

that you got 's' behind somehow but in Thai we only 

put you know maybe 10 boat put number in there. 

HOW COULD THE GOVERNMENT IMPROVE EDUCATION FOR THAI 

PEOPLE? 

9. I think what they, like the migrant education 

the one they do now that a brilliant idea t o me, 

you know. I thought it was good you know classes. 

free and you go there and just put your time on it. 

Probably try to get them to read and wri te as well 

because a lot of people probably a lot of people 

like me they can speak English, they probably speak 

well but they might not read and write and s ome of 

them probably know how to read and write and they 

can ' t speak. Some, I know a few guy, you know, that 

can read and write English, they answer anyth i ng 

but when it comes to speaking they find, you know, 

a little bit of trouble probably hard to 

pronunciation word and accent and all that. Another 

problem too a lot of Asian they always find a small 

group among themselves and they got not much chance 

to speak English. 

DO THEY NEED TO? 

10. I 

living 

think they 

in English 

should, yeah, because we 

speaking country and some 



people they probably, they don't go to read and 

write English. 
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APPENDIX F 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI 

SPEAKER SPEAKING ENGLISH. THIS STUDENT WAS INTERVIEWED 

AT WORK. 

STUDENT F 

HOW LONG HAVE YOU LIVED IN AUSTRALIA? 

1. Eighteen cos I went back one year 4 years in 

Hobart then the rest in Darwin. At school in 

Thailand .. primary school .. we learn ABC at that 

time. In Thailand Bachelor of Science. 

2. When I was at that time ... what we learn is 

mainly from the books, we didn't have a lot of 

other activities . . everything has to be 

according to the curriculum in a way mainly the 

teacher will come with the books and we read 

and she write on the board it's not like, we 

didn't think much whatever we . .. memories I 

think we have to use memory a lot to memorise 

thing more than thinking in that sense. Still 

probably it change a 1 i ttle bit but I don't 

think it change a lot like when we study maths 

for example at that time it would be 1+1, 2+2, 

and we didn't have picture to go with it like 

here they can say look at the pictures and make 



it more fun than it used to be, used to be on ly 

the numbers and sentences, they don't have a 

lot of pictures. 

3. When I first came, I feel that I didn't have 

enough English for communication. Reading and 

'liriting is not so bad . When I 1o1ent to Hobart 

and my supervisor said he didn ' t have t i me for 

me to go and do the English. 

4. I notice that when I first came I have to 

write down the words when I was talking to my 

supervisor •... certain words that I pronounce 

wrong . .• use them wrong.... he didn't 

understand what I was saying . . . no, Just general 

English. The word expensive I think I say it 

the same tone or something like that and he 

couldn 't work it out 1o1hat I was saying. I think 

because we using in the text or when we have to 

do some writing is mainly it would be the same 

as the book, 'lie didn't have to use the 

beautiful language or what d •you call flower

it's like in the newspaper some people would 

write very what d ' you call flower-. 

5 . With my husband in English but with the 

children I try to speak Thai . With some Thai 

students I teach Thai for two hours a 1o1eek. 
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(My children are) 10, 8 and going to be 5 soon 

yes the first one is better than the other two 

the youngest one is not very impressed he 

refused . All 3 of them they answer back to me 

in English. When we go to Thailand they can 

understand other people talking Tha i but when 

they played with each other they still speak in 

English. 

WHAT PROBLEMS HAVE YOU HAD LEARNING ENGLISH? 

6. I think pronunciation, stress somet imes I 

put in the wrong place, the other one like 

maybe the origin of the words come from other 

language that I don ' t know so like the word J

o-j-o-b-a. But you say 'hohoba' that's the 

natural oil-. Yes when you have to make the 

sound like ' d ' or ' t ' at the end of words we 

don 1 t have that so all the words sound the 

same to us or maybe to you when we speak if we 

don't straight 'k' or 'd' or 't 1 or 's 1 or 

'ch ' and ' sh ' another one that's difficult 

like ' cheese' or 'church' another one ' sheets' 

for the bed yes. Sometimes I say it and the 

kids say it doesn ' t sound like that. They 

alway correct me. 

7. Actually in Thai we have ' raw ' and 'law' as 

well then so I think you can compare with 'r 1 

and 1 1' . And the other one Chinese. If they 
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speak Chinese a lot at home and then they 

always-'r ' will be '1' or they drop out ' r ' and 

'l' they just use only the other consonant, 

that's the other one, the other thing as well. 

We don ' t have that (plurals with 's' in 

Thailand. I think sometime we are not quite 

sure what to use but we learn a lot of grammar 

in Thailand so we have to remember that but 

then sometime the word come out wrong or maybe 

we know we should use the past tense or but 

then when we talk we just use the same ' I go 

and I went', maybe when I talk to you I say ' I 

go' instead of ' I went' or 'I have gone' 

.. still difficult. That's very difficult, I 

have to look at the book. I have to memorise 

how to use both sentence together. 

8. I did English course when I came to Jabiru. 

I did correspondence with TA.FE I think it's in 

Adelaide because we didn ' t live in Darwin when 

we move to NT. so we were in Jabiru, they 

didn't have the English course there that they 

have in Darwin . Immigration department wrote to 

me when I first . got here. 

WHAT WAS YOUR FATHER'S JOB? 

9. He is a, what do you call, chemist but 

herbalist. Mother at home. I was teaching at 

the university after I graduated so I got a job 
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there. I am doing AO J j ob. At the moment I 

think I would rather do th i s job because I have 

young children at home. 

WHAT IMPROVEMENT COULD BE MADE? 

10. I'm not quite sure because they have t he 

English course for migrant al r eady so t hat 

would help them a lot if they go to that cla ss 

but then at the same time I think they might 

need someone to help them with Tha i I mea n Thai 

person who can be with them end then expl a in to 

them st the beginning, that would help . 
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11 . That's one thing because they don't I' m not 

qui te sure maybe they find it's too hard or t hey 

don't feel that they need or . . . because they think 

. . . I think one think because if they didn ' t h ave 

good education when they left Thailand .. then that's 

one thing probably they think then why bother as 

long as they can understand someone when they speak 

they feel that they don't need to read or write or 

they think that they are too old to go to school 

again. Some of them can ' t read or write .... o l der 

generation if they come from outside the city t hey 

think that if they stay at home and work that will 

help the family more than going to school usual ly 

it depends on the children on themselves as wel l 
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APPENDIX G 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI SPEAKER 

SPEAKING ENGLISH. THIS STUDENT WAS I NTERVI EWE D AT WORK . 

STUDENT G 

HOW OLD ARE YOU AND WHEN DID YOU START TO LEARN 

ENGLISH? 

1. I ' m 48 I ' m old enough. My daughter 21. I learn 

it [English) when I was in year 5 so I learn it 

when I was in year 5 that ' s so many years ago if 

you have a chance to go at that time secondary 

school is year 5 now it's change secondary school 

is year 7. I got a bachelor Degree in Education. At 

that time it was a college you know belong to the 

department of education then it upgrade to at the 

present time it 

My first job 

university. 

is Sric Nackka Wirote University . 

was that's before I went to 

2. Well I still have problem learning English. When 

you talk about English you are talking about 

certain level commensurate to your job, I still 

have difficulty writing expressing myself in 

Australian style which is very hard for me to know 

unless I was born here so that I know that this is 

the proper way or the nice way to say it. I mean I 
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can communicate myselfs across but whether i t's 

have style or the proper way to say so sometime I 

don ' t know and this also apply to lots of my 

Australian who learn Thai from me a few years ago 

you know I mean they can communicate to me as a 

native speaker I can tell that .. right the meanings 

OK but your style's a bit rough 

3 . and that's the only thing I think I have but 

because of my breakdown for the past 8 years whe n I 

was in Thailand I was a lecturer at the unive rs i ty 

and I didn ' t have a chance to touch English and 

that time I was 33 when I got my Ph.D. before that 

I was very brilliant in language partly because I 

was exchange student before when I was 18 years old 

in America and did a lot of job that require me to 

use the language but for the past 8 year as a 

lecturer that time once your age grow up you tend 

to forget or you tend to learn very slowly . So when 

I came to Australia it just like a new life again. 

I have to start almost from the very beginning and 

I feel sorry for the past 8 year that I didn't use 

it. If I had use it you know continuously I think 

that my English would be much better. This is the 

field that I think I am a bit weak. My 

pronunciation I think it ' s OK. 

4. My son came here at the age of 6 and because he 

most of the time at school and mix up with 

Australians so ... I like to keep Thai so he wlll be 
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able to understand Thai once he go home but his 

Thai is only on superficial level so when I want to 

make sure that he understands what talking about or 

want him to do I have to use English and fo r my 

daughter who come here at the age of 14 she tend to 

understand more Thai than I don't know English 

because probably she doesn't study English well 

enough. 

5. She ' s second year at the uni. I think cultural 

influence has something to do with learning the 

language because in Thai if you come from a middle

c l ass family you supposed to be more 

reserve . . •. Judging from an Australian point of view 

she not assertive enough, she will speak only when 

someone talk to her. She doesn 't seem to make a lot 

of friend which is different from my son. He talks 

a lot he enjoy doing this and that just like 

Australia but I think that 's typical for the Thai 

when you consider the person good or bad you 

consider according to how they behave, a bit 

reserve quiet don ' t talk to much so in Thai the 

good person is a person who reserve or the not very 

good one will be the one outspoken and which 

sometime can be la.bel black sheep in the community 

so that might be the reason why she doesn ' t l earn 

as quick as she should be even though come here at 

the age of 14 . (My wife) I don't think that it will 

worthwhile for her to go back to learn the 

language. 
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6. When I did part-time work at s ... we offer maybe 

2 hours a week for the Thai lesson but it seems to 

me that Thai people is different as far as attitude 

regarding Thai or Thai culture concerned. We don't 

seem to care or to want to reserve any culture at 

all. We tend to believe that if you can speak 

English fluently or speak Thai with a b i t of 

English you are more respectable person so the k i ds 

they are not interested inlearning Thai. I try to 

encourage both student and parent that it would be 

very advantage for them. Chinese even though some 

of student were born here but they still want to 

learn read and write. 

7. Sometime I believe that we have to believe that 

culture have to be change, nothing stable, 

changing is a permanent one. You can make a 

recommendation on that but I doubt it very much 

that it will arouse the interest of the Thai 

community. 
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APPENDIX B 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI SPEAKER 

SPEAKING ENGLISH. THIS STUDENT WAS IIITERVI EWE:D AT A THAl 

LANGUGAE CLASS. 

STUDENT H 

HOW LONG HAVE YOU BEEN LIVING IN AUSTRALIA? 

1 . I've been in Australia for just about 15 yea rs. 

Well in Thailand we have 12 year system . 

WHAT WAS YOUR FATHER'S JOB? 

2 . My father was in the army before he retire he 

was a general. My job at the moment is a researcher 

with the dept of •.. When we learn it in Thailand we 

are not familiar with the Aus accent . When we first 

came here we spent 6-8 month learning English. When 

I fin ished my first degree I was supposed to go 

back and work in Thailand which I did work for 5 or 

6 years. 

WHAT ARE THE DIFFICULTIES FOR THAIS learning 

ENGLISH? 

3. The grammars are different and probably the 

major difficulty would be the sounds although 

some of the sounds are common we can pick up 



the sounds alright. We don ' t hear many English 

sounds 1 ike the 'v' sound, 'th' sound or the 

' z ' sound. We have a bit of difficulty trying 

to say the right thing. When I first came here 

I could read and write pretty well but we can't 

speak properly . Some people you still have to 

tune to the accent the way he speaks. 

128 
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APPENDIX I 

TRANSCRIPT OF TAPE RECORDING OF NATIVE THAI SPEAKER 

SPEAKING ENGLISH. THIS STUDENT WAS INTERVIEWED AT HOME. 
/ 

STUDENT I 

WHAT PROBLEMS HAVE YOU HAD LEARNING ENGLISH? 

1. I couldn't remember the ____ words you know 

something like the biology words, physic words 

something like that. 

2. I went to High School to study English. 

I speak English to my husband and I speak 

English to customer and some of our friend. 

WHAT HAVE BEEN THE BIGGEST OBSTACLES? 

3 . I think pronunciation vocabulary. Public 

relation for the private company. Shop holder. 

Because maybe they not concentrate in their or 

maybe don't worry too much because you know 

doesn't seem serious to them. 

PRONUNCIATION DIFFICULTIES? 

4. Oi (Oil) Yes. Very difficult word for me 

because I can't remember the vocabulary and 

also I don't understand the word. I understand 



but I can't remember, sometime, I told you 

before the big words I don't understand 1 ike 

technical word or biology or science word I 

don't understand mathematic you know, 

something like that but I understand general 

conversation general English and just only 

simple English. I still need a teacher. I 

don't like to start English again. 

WHAT WAS YOUR FATHER'S JOB? 

5. My father's job he have his own business. 

Middle class. yes I think so because not many 

people have high education here. I think the 

first thing is their time You know they don't 

have much time because they going to casino too 

much and they going to market and also they 

don ' t want to traffic I mean travel but 1 ike 

they don ' t want to get the transport to go to 

school because they too lazy you know saving 

petrol something like that. No they .just going 

there to playing card. 

WHAT WOULD ENCOURAGE PEOPLE TO LEARN ENGLISH? 

6. I don ' t think so, they too lazy to teach 

them and I mean not too lazy, they too lazy to 

learn and nobody want to mix with them so let 

them be what they want to be. 
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7. I think the Thai people mostly their 

background is most different. One is very high , 

one is very low so in the middle not many 

people in the middle so the high people can 

study harder you know and work hard and that, 

but the people who come from the general family 

they have to try harder, that's what I thought. 

1311 
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APPENDI:I J 

WRITING SAMPLE. THIS SAMPLE WAS WRITTEN DURING AN 

ESL CLASS. 

STUDENT J 

1. I have heard several things about Australia when 

I was young, but I never dreamed that I would have 

had an opportunity to t his country twice. The first 

time of my travelling to Australia dated back to 

1992, the year of which I was ass igned to act as a 

chaperon for a Thai student who attended the 

English language speaking competition in Me lbourne. 

I stayed in Melbourne for 10 days and I was very 

impressed by the style of buildings including 

churches and houses. The most beautiful place that 

I impressed very much was the botanical garden. 

2. In the beginning of March I was very surprised 

and very happy to learn that I would have had a 

chance to come to Australia again. But this time, 

it is quite different from the first time because I 

would have had to stay in Darwin instead of 

Melbourne. The first day that I arrived in Darwin I 

was very surprised to see that there are a lot of 

trees and the city is very cleaned. Now, three 

weeks have already passed and I know that I love 

this country very much. 
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APPEl«i>IX K 

WRITING SAMPLE. THIS SAMPLE WAS WRITTEN DURING AN 

ESL CLASS. 

STUDENT K 

1. I'm graduated BA in Educational Technology. But 

before I studied in University I studied in 

Vocational College for 6 years and in Vocational 

College I study English only a few hourj week by 

Thai teacher and I study only technical term. For 

grammar it ' s on a few part of English study. I 'm 

not good brain too. I study in university only two 

years, and no English at all. Nine years ago I 

study English with volunteer from England. She came 

from London that mean English by English it's easy 

for me to listening (easy to understand). Many 

words I can speak but I can't spelling because I 

studied by talking with foreigners and I understand 

the words. 

2. I work at Agricultural Engineering Training 

Center that provide International Training Courses 

about Agricultural Mechanization. I 'm one of 

instructor I teaching basic workshop for example 

drilling, filing, welding etc but when I teaching 

the participants I did not making complete sentence 

because of my English knowledge. But we can 
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communicate together. For my opinion I think I 

teach them and demonstration at the same time. They 

can understand me and use many teaching aids and 

models. 
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APPENDIX L 

WRITING SAMPLE. THIS SAMPLE WAS WRITTEN DURING AN 

ESL CLASS . 

STUDENT L 

My Last Weekend 

1. I went to Litchfield National Park on Sa.t;u.rday. 

The trip started at 9.00 in the morning at Myilly 

Point campus. It took about two hour to the park. 

The first place that I met in the park was Wangi 

Fall . It was a nice place. I sat beside the basin 

for a moment and then walked to the top of the 

hill. It took about 40 minutes for walk. 

2. Af ter that I went to the second place named 

Tolmer Fall (I'm not sure this name) which is a 

fantastic fall. I took a few photo with my friend. 

After I enjoyed myself here for ten minutes I went 

to the last place ( 'which ' deleted). This place I 

saw many termite house . I wondered ('that' deleted) 

why there are so many termite houses in this area. 

It might be the area which was convenient for 

termites (good environment for them). I went back 

to Myilly Point at 6.30 in the evening . 
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APPENDIX K 

WRITING SAMPLE. THIS SAMPLE WAS WRITTEN DURI NG A.N 

ESL CLASS. 

STUDENT K 

My Short Story 

1. My name is __ _ I was born in Suratthani 

Province in the south of Thailand. I g raduated in 

nursing. After that I worked in the R. Hospit a l, 

faculty of Medicine, M. University. I worked i n the 

surgical unit. There are so many kinds of pat i ents 

in surgical unit, for example, orthopedic, heart 

disease and general patients who must be 

operations. I worked in the hospital for 10 years. 

2 . Then I moved to work in the Department of 

Health, Ministry of Public Health. Firstly I worked 

as a private secretary of the Deputy 

Director-General of the Department of Health for 2 

years. secondly I worked in the Foreign Relat i on 

Section of the secretary office of Department of 

health . 

3. And now I am Health Promotion Officer at the 

Family Health Division. My work I responsible for 

the maternal and child health and well woman 



clinic . Sometime I should be take care the 

foreigners who visit the office. So I must improve 

the English language for my work. 
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APPENDIX N 

WRITING SAMPLE. THIS SAMPLE WAS WRITTEN DURING AN 

ESL CLASS. 

STUDENT N 

1. When I first know that I 've got t he schola r sh i p 

to come to Australia I'm so exc i t i ng a nd I ' m 

worried whether I should come or not. For me, I 

really don't want to come because I never stay away 

from my home. I ' ve heard that peopl e here is not 

like people in my country. They are not interes ted 

in each other, not helpful when are get i nto 

trouble or not sympathetic or other reason, someone 

told me that foreigners in other countri es are l i ke 

the same. 

2. But the most important reasons that I've dec ided 

to come here is my director wants me to come and 

study English and help me more confidence to use 

English language. Besides my parents want me t o 

study English language in this course because they 

think that this course is not too difficult or not 

too serious for me to learn. 

3. And they want me to get some experiences some 

friends and they think it ' s a good opportunity for 

me to be one of the awardees and practise my 
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English in Australia, the country that has high 

technology in education. Further I have a chance to 

travel abroad and see a wo•rld-wide and civil ised 

country like Australia. And then I decided to come 

and give it a try. I hope ~1at I can get something 

useful for my world and especially for me in the 

future .• 
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APPENDIX 0 

WRITING SAMPLE 

STUDENT 0 

1. My name is _ _ .I'm 37 years o l d. I'm mar r ied 

with one daughter and she is 5 years old. She ls in 

the kindergarten. My husband is an army sold i er. He 

is a lieutenant colonel. I'm a Public Health 

Technical Officer from the Rural Health Division . 

My graduated is a Bachelor of Nurs i ng from t he B.C. 

Nursing College when I finished then I had worked 

at the hospital for 4 years. Then I 'm married , I 

went to Bangkok with my husband and wor ked a t the 

Mini stry of Public Health. 

2. Up to now I have been working in Bangkok and my 

responsible is foreign scholarship sometime I' m 

also a liaison officer for foreign visitors to the 

division. I think that my English is not good so 

that I try to learn it and it will be done when I 

finish ELICOS. 
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APPENDX% P 

WRITING SAMPLE. THIS SAMPLE WAS WRITTEN DURING AN 

ESL CLASS. 

STUDENT P 

1. My name is I live in a v i llage of the 

suburban area northwestern of Bangkok. I work as an 

institutional researcher of KMITT. My r e search work 

field is based on institute's policy and planning . 

Apart from institutional research my duty is about 

foreign (higher learning institutions) acade mi c 

co-operation . I graduated in BA degree in Educat i on 

from SW university and an MA degree in Public 

Administration from T. University in Bangkok. 

2. I have awarded from AIDAB to trained in English 

language in Australia. My hopes about this course 

mainly depend on what I have to anticipate to have 

from this course that is to say my organi sation 

which I work in hope me to be well-equipped wi th 

fluency in both speaking and writing in English 

language so that I could develop the duty of foreign 

educational co-ordinator that we are carrying and 

might be carried in the near future. I do hope 

myself to be furnished with a proficiency of writing 

a formal English or business English as much as 

possible that I could acquire. 
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APPENDIX Q 

WRITING SAMPLE. THIS SAMPLE WAS WRITTEN DURING AN 

ESL CLASS . 

STUDENT Q 

1. I am a foreign relations off i cer. My office is 

named institute of dermatology l oca ted i n t he 

center of Bangkok . The objectives o f the i ns t itute 

are services , research and training in dermatology. 

There are about 250 staff worki ng at the institute , 

i.e . medical officers, scientists, nurses 

administrative officials and workers. My work i s to 

be a co- ordinator of the institute with other 

organisations as well as the participants who come 

to be training in our international group training 

course in dermatology. 

2. The course is yearly organised for a 10 month 

duration with about 25 participants from var i ous 

countries in south-east Asia and Thailand as well . 

All the participants must be doctors and have at 

least one year experience in dermatology. The 

course is handling in English . 

3. As a foreign relations officer it is my duty to 

take care of these people in every matter. My 

English now is enough to communicate with them in 
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daily life but cannot go in the depth. Somet i mes 

there are experts or visitors come to the inst i t ute 

and I have to assist them c:md take them around. I 

think this course will help me improve my English 

for working as a foreign relations officer 

efficiently in correspondence, writing documents 

and understanding English. 



APPENDIJ: R 

WRITING SAMPLE . THIS SAMPLE WAS WRITTEN DURING AN 

ESL CLASS. 

STUDENT R 

My First Impression In Darwin 

1. I am one of the nine Thai government officers 

who were nominated by the Royal Thai Government to 

get the scholarship from AI DAB to study ELI COS at 

NTU . We didn't know each other before because we 

are not in the same workplaces. When we flied in 

the same aeroplane we got to know each other 

better. 

2. We all thought that when we reached the Darwin 

Airport there would be someone who would pick us 

up. That was from the video that we had seen in 

AIDAB office in Bangkok. But when we were here, it 

was not the same as we thought about. In the 

contrary, we reached Darwin Airport about 4 . 30 a . m. 

Nobody waited for us or picked us up at the moment. 

We tried to help ourselves by asking a woman who 

was on duty at the Tourism Information Counter to 

help us. She tried to phone everywhere that she 

could from every number that she could find at that 

time. 



145 

3. Finally a woman came with a driver and a van to 

pick us up to Myilly Point. Right now I still 

remember her very well, a woman at the counter, for 

her kindness extended to us. That's my first 

impression in Darwin. 



APPENDIJ: 8 

The Thai Community in the Northern Territory* 

(Source: Australian Bureau of Statistics, 1991 ) 

PROFICIENCY IN ENGLISH 

Very well 

Well 

Not well 

Not at all 

Not stated 

Only English 

Total 

YEAR OF ARRIVAL 

Before 71 

71-85 

86-87 

88-89 

90- 91 

M 

14 

44 

23 

3 

16 

100 

M 

3 

35 

25 

21 

18 

F 

50 

118 

50 

5 

3 

42 

268 

F 

12 

113 

46 

53 

45 

Total 

64 

162 

73 

5 

6 

58 

368 

Total 

15 

148 

71 

74 

63 
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AGE GROUP 

0 - 4 6 

5 - 11 33 

12-18 4 9 

19- 25 50 

26- 44 187 

45- 64 4 2 

Total 367 

RELIGION 

Buddhist 288 

No religion 38 

Not stated 18 

Catholic 11 

Other Christian 17 

Moslem 3 
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DISTRIBUTION BY SUBURB 

M F Total 

Karama 14 20 34 

Nightcliff 8 17 25 

Malak 8 14 22 

Tiwi 8 14 2 2 

Anula 3 10 1 3 

Leanyer 4 9 13 

Moil 3 10 13 

stuart Park 11 11 

Wulagi 3 8 11 

Alawa 5 5 10 

Coconut Grove 5 5 10 

Fannie Q Bay 3 6 9 

Jingili 3 5 8 

Marrara 3 5 8 

Wanguri 8 8 

Narro·ws 3 4 7 

Darwin City 3 3 6 

Rapid Creek 5 5 

Darwin city Inner 4 4 

Ludmilla 4 4 

The Gardens 4 4 

Wagaman 4 4 

Palmers ton 

Gray 4 4 

Brink in 4 4 

Mouldlen 3 3 

Woodroffe 3 3 
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AGB LEFT SCHOOL 

M F Total 

Still at school 17 14 31 

Did not go 3 14 1 7 

Under 5 72 77 

15 3 31 34 

16 8 17 25 

17 7 19 26 

18 4 15 19 

19+ 20 32 52 

Not stated 6 27 33 

Totals 73 241 314 
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LEVEL OF QUALIFICATION 

H F Total 

Higher Degree 3 3 

Post-graduate Diploma 

Bachelor Degree 5 5 

Undergraduate Diploma 3 3 

Associate Diploma 3 3 

Skilled Vocation 3 3 6 

Basic Vocation 6 6 

Inadequate Description 8 22 30 

Not Qualified 56 202 258 

76 238 314 
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LABOUR FORCE STATUS 

M F Total 

wage 34 75 109 
Self-employed 5 13 18 
Employer 3 3 6 

Unpaid help 4 4 

42 95 137 

Unemployed 

Looking f or part- time work 13 13 

Looking for full - time work 4 17 21 

4 30 34 

Not in labour force 27 110 137 
Not stated 3 6 9 

BY INCOME 

M F Total 

Less than $3001 19 78 97 

$3001- $8000 6 41 47 

$8001- $16000 13 40 53 

$16001- $25000 11 40 51 

$25001- $40000 11 10 21 

$400001- $70000 3 3 6 

Not stated 9 30 39 

72 24 2 314 

*ABS has made minor variations to ensure anonymity. 



APPENDIX T 

QUESTIONS FOR THAI RESEARCH PROJECT 

How long have you lived in Austra l ia? 

When did you start to learn English? 

What education did you have in Thailand? 

What problems have you encountered here in learning 

English? 

How much English tuition did you have here when you 

first came? 

When do use English here? 

Do you have children? 

What language do you mostly use with them? 

What would you say have been the greatest obstac l es 

to learning English that you have encountered? 

What was your occupation in Thailand? 

What is your occupation in Australia? 

Do you speak English at work? 

Are you addressed by your correct name at work? 

How are you treated at work? 

Give your reactions to the following statements: 

Thai people are always late. 

Thai people are unconcerned about education. 
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What difficulties do you have with pronunciation? 

Can you read and write in Thai? 

Why do you think Thai people do not bother wi th 

English classes? 

What would be the most positive thing t he 

authorities could do to improve education for the 

Thai community? 


	Thesis_CDU_6151_Grif003
	Thesis_CDU_6151_Grif005
	Thesis_CDU_6151_Grif007
	Thesis_CDU_6151_Grif009
	Thesis_CDU_6151_Grif011
	Thesis_CDU_6151_Grif013
	Thesis_CDU_6151_Grif015
	Thesis_CDU_6151_Grif017
	Thesis_CDU_6151_Grif019
	Thesis_CDU_6151_Grif021
	Thesis_CDU_6151_Grif023
	Thesis_CDU_6151_Grif025
	Thesis_CDU_6151_Grif027
	Thesis_CDU_6151_Grif029
	Thesis_CDU_6151_Grif031
	Thesis_CDU_6151_Grif033
	Thesis_CDU_6151_Grif035
	Thesis_CDU_6151_Grif037
	Thesis_CDU_6151_Grif039
	Thesis_CDU_6151_Grif041
	Thesis_CDU_6151_Grif043
	Thesis_CDU_6151_Grif045
	Thesis_CDU_6151_Grif047
	Thesis_CDU_6151_Grif049
	Thesis_CDU_6151_Grif051
	Thesis_CDU_6151_Grif053
	Thesis_CDU_6151_Grif055
	Thesis_CDU_6151_Grif057
	Thesis_CDU_6151_Grif059
	Thesis_CDU_6151_Grif061
	Thesis_CDU_6151_Grif063
	Thesis_CDU_6151_Grif065
	Thesis_CDU_6151_Grif067
	Thesis_CDU_6151_Grif069
	Thesis_CDU_6151_Grif071
	Thesis_CDU_6151_Grif073
	Thesis_CDU_6151_Grif075
	Thesis_CDU_6151_Grif077
	Thesis_CDU_6151_Grif079
	Thesis_CDU_6151_Grif081
	Thesis_CDU_6151_Grif083
	Thesis_CDU_6151_Grif085
	Thesis_CDU_6151_Grif087
	Thesis_CDU_6151_Grif089
	Thesis_CDU_6151_Grif091
	Thesis_CDU_6151_Grif093
	Thesis_CDU_6151_Grif095
	Thesis_CDU_6151_Grif097
	Thesis_CDU_6151_Grif099
	Thesis_CDU_6151_Grif101
	Thesis_CDU_6151_Grif103
	Thesis_CDU_6151_Grif105
	Thesis_CDU_6151_Grif107
	Thesis_CDU_6151_Grif109
	Thesis_CDU_6151_Grif111
	Thesis_CDU_6151_Grif113
	Thesis_CDU_6151_Grif115
	Thesis_CDU_6151_Grif117
	Thesis_CDU_6151_Grif119
	Thesis_CDU_6151_Grif121
	Thesis_CDU_6151_Grif123
	Thesis_CDU_6151_Grif125
	Thesis_CDU_6151_Grif127
	Thesis_CDU_6151_Grif129
	Thesis_CDU_6151_Grif131
	Thesis_CDU_6151_Grif133
	Thesis_CDU_6151_Grif135
	Thesis_CDU_6151_Grif137
	Thesis_CDU_6151_Grif139
	Thesis_CDU_6151_Grif143
	Thesis_CDU_6151_Grif145
	Thesis_CDU_6151_Grif147
	Thesis_CDU_6151_Grif149
	Thesis_CDU_6151_Grif151
	Thesis_CDU_6151_Grif153
	Thesis_CDU_6151_Grif155
	Thesis_CDU_6151_Grif157
	Thesis_CDU_6151_Grif159
	Thesis_CDU_6151_Grif161
	Thesis_CDU_6151_Grif163
	Thesis_CDU_6151_Grif165
	Thesis_CDU_6151_Grif167
	Thesis_CDU_6151_Grif169
	Thesis_CDU_6151_Grif171
	Thesis_CDU_6151_Grif173
	Thesis_CDU_6151_Grif175
	Thesis_CDU_6151_Grif177
	Thesis_CDU_6151_Grif179
	Thesis_CDU_6151_Grif181
	Thesis_CDU_6151_Grif183
	Thesis_CDU_6151_Grif185
	Thesis_CDU_6151_Grif187
	Thesis_CDU_6151_Grif189
	Thesis_CDU_6151_Grif191
	Thesis_CDU_6151_Grif193
	Thesis_CDU_6151_Grif195
	Thesis_CDU_6151_Grif197
	Thesis_CDU_6151_Grif199
	Thesis_CDU_6151_Grif201
	Thesis_CDU_6151_Grif203
	Thesis_CDU_6151_Grif205
	Thesis_CDU_6151_Grif207
	Thesis_CDU_6151_Grif209
	Thesis_CDU_6151_Grif211
	Thesis_CDU_6151_Grif213
	Thesis_CDU_6151_Grif215
	Thesis_CDU_6151_Grif217
	Thesis_CDU_6151_Grif219
	Thesis_CDU_6151_Grif221
	Thesis_CDU_6151_Grif223
	Thesis_CDU_6151_Grif225
	Thesis_CDU_6151_Grif227
	Thesis_CDU_6151_Grif229
	Thesis_CDU_6151_Grif231
	Thesis_CDU_6151_Grif233
	Thesis_CDU_6151_Grif235
	Thesis_CDU_6151_Grif237
	Thesis_CDU_6151_Grif239
	Thesis_CDU_6151_Grif241
	Thesis_CDU_6151_Grif243
	Thesis_CDU_6151_Grif245
	Thesis_CDU_6151_Grif247
	Thesis_CDU_6151_Grif249
	Thesis_CDU_6151_Grif251
	Thesis_CDU_6151_Grif253
	Thesis_CDU_6151_Grif255
	Thesis_CDU_6151_Grif257
	Thesis_CDU_6151_Grif259
	Thesis_CDU_6151_Grif261
	Thesis_CDU_6151_Grif263
	Thesis_CDU_6151_Grif265
	Thesis_CDU_6151_Grif267
	Thesis_CDU_6151_Grif269
	Thesis_CDU_6151_Grif271
	Thesis_CDU_6151_Grif273
	Thesis_CDU_6151_Grif275
	Thesis_CDU_6151_Grif277
	Thesis_CDU_6151_Grif279
	Thesis_CDU_6151_Grif281
	Thesis_CDU_6151_Grif283
	Thesis_CDU_6151_Grif285
	Thesis_CDU_6151_Grif287
	Thesis_CDU_6151_Grif289
	Thesis_CDU_6151_Grif291
	Thesis_CDU_6151_Grif293
	Thesis_CDU_6151_Grif295
	Thesis_CDU_6151_Grif297
	Thesis_CDU_6151_Grif299
	Thesis_CDU_6151_Grif301
	Thesis_CDU_6151_Grif303
	Thesis_CDU_6151_Grif305
	Thesis_CDU_6151_Grif307
	Thesis_CDU_6151_Grif309
	Thesis_CDU_6151_Grif311
	Thesis_CDU_6151_Grif313
	Thesis_CDU_6151_Grif315
	Thesis_CDU_6151_Grif317
	Thesis_CDU_6151_Grif319
	Thesis_CDU_6151_Grif321
	Thesis_CDU_6151_Grif323
	Thesis_CDU_6151_Grif325



