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INTRODUCTION ''

Until the advent of film, radio and television, books in western or

If’terate countries, were among the most influential carriers of culture.

While this influence has declined to some extent over the past ten years, 

it is still important, particularly in the use of reading materials in 

schools in children's formative years.

All media tells us about 'others', our experience of this 'otherness' 

is secondhand. Books should also play a part in acquiring new and unique 

insights into the heritage of minority groups, their contributions to 

their own culture and to other segments of our society.

Literature can become a mode of transformation. A child can become 

the characters of the books they read. They may become international 

heros such as Madame Curie, Louis Pasteur, Charles Lindberg or fantasy 

characters such as Winny the Poo or Dino the Dragon.

From the first time a child is read to by an adult, to the actual time

the child can read a book alone and absorb its content first hand, a strong 

personal relationship is built. The novelty value of reading a book for 

the first time alone, makes the content very important. They are memorable 

to the extent that many adults can recall the characters of their first 

reading books. (Milner 1975: Page 70) Most significantly this reading 

material gives access to another world, one of the first alternatives to the 

here-and-now daily life that the child has encountered. As books originate 

from teachers and parents, the child must often equate that world with the 

'real' world of adults, which he is about to share.

The book as a source of information and knowledge, has a particular 

mystique and an authenticity which differs from other cultural media. It 

is a means of communication which underpins our entire education system.

This centrality is most evident in the priority we accord to 1 learning to 

read', the necessary condition for participation in nearly every aspect of 

education. Because of the emphasis we place on reading, the process of 

reading and the reading materials themselves have a halo of value surrounding 

them that simply is not attached to films or television.



While even older children and adults may lack objectivity and critical 

faculty in judging the content of books, very young children have no such 

faculty. Given their first glimpse of a new reality that reading offers, 

they are likely to be very strongly influenced indeed by its content. Young 

children have less basis to discriminate between 'good' and 'bad' books, and 

they are therefore more vulnerable to the message of the book.

The situation is circular. Society dictates the content and attitudes 

within books and the books serve to perpetuate the social attitudes from 

one generation to the next.
A

One of the more important areas of attitude development in which written 

material plays a crucial role, is the development of attitudes to those who 

are ethnically different. Even where books do not actually determine children's 

racial attitudes, they are a highly significant additional source of conft rmation 

of the racial values communicated to children by family, peer group or other 

institutions of society.

In looking at the protrayal of racial minorities in children's literature 

it is soon evident that Aboriginal people are largely omitted. This is clearly 

not an accurate representation of the real world. In fact, it is arguable that 

children may conclude that Aboriginal people are not a sufficient group to 

warrant inclusion, which is patently not the case. (It is estimated from the 3o^/s/ 

census that *j. os? Aboriginal people live in the Territory alone). There is 

also an element of devaluation which tends to be underlined by the kinds of 

portrayal of Aboriginal people that the child encounters when they are included.

Until recent years Aboriginal people have been depicted in a more or less 

derogatory manner. An example can be seen in the work of Henry Lawson. Lawson 

made no attempt to hide his dislike. If in his works, Aborigines receive less 

vituperative and cynical comment than the Chinese, it is because, in their 

depleted and weakened numbers, they were seen as less of a danger than the 

irrespressible 'Celestials' whose hoards threatened, in Lawson's mind, to 

descend upon Australia from the north. They only received favourable comment 

from him when they measured up on his scale of 'white' values. (Monahan ; pers Comm)



Further examples are:

"A tribe of savages in the 'bush' near the coast of South West 

Australia, regarded as the most savage people of the antipodes.

They consisted almost entirely of criminal aborigines and their 

offspring" (Encyclopedia Brittanica, 1957 ed. P.713).

"The picture shows you that they are rather ugly, have dark skin 

and wear very few clothes. And they are not very clever..."

I should not like to be the child of one of these people. Would 

you?" (Hornblow.E .1953 P138 - 142)

"... The indians, as they were called in Australia had shown no 

signs of wanting to co-operate with the white man, and were so 

ignorant that they did not know that plants grew from seeds".

"Like the animals of the country, they defied classification".

".... our 18th century colonists, the more educated of whom were 

looking for Rousseau's noble savage, could make little of these 

weird beings who rubbed white clay on their faces, stuck sticks 

through their nostrils and smelt of oil. (Fisher.J.1968 P20,29,30).

".... they wander about hunting".

"They eat animals, grubs, fruit, fish anything".

"In the middle and north of Australia live natives or Aboriginals 

who eat white ants". (Daniell 1958 P 34, 51)

The forest and soil MEAtf but little to Kooloona .... The thought 

had never entered his mind that he might grow plants or make cloth 

of their fibres to yield him clothing".

(Department of Education, Queensland 1966 P5)
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"Like many Aborigines Graham loves to draw and use coloured crayons".

"By the time they reached some gum trees Graham was hungry. The two

boys found a few witchett^ grubs and ate them raw".

"And now I'm thirsty again, said Graham. He scooped a hole in the

sand and found water. All Aborigines can find water if they need it".

(McArdle, B and Marks S., 1968 Pll,22)

While contemporary authors are endeavouring to avoid this kind of 

portrayal the racial stereotypes devolving from our colonial past survive 

in the writing of children's classics which are still current in the society 

at large.

This dissertation will discuss in more detail the manner and extent to 

which books affect racial attitudes. It will then specifically examine the 

role played in this by illustrations in books as well as the content of the 

actual text.



DEVELOPMENT OF ATTITUDES-STEREOTYPES 5. /

Children's development of attitudes is primarily a result of processes 

of social influence. Milner states that social attitude, ".... is bounded by 

the home, the street, the school and to some extent the mass media, 

all the ways of doing things practised in the child's group and in his 

culture, are conveyed to the child, intentionally and by accident, with 

or without his realization." (Milner 1975: P36)

Within this system children begin to absorb and, to some extent, to construct 

for themselves a description of the world as it is; and not just the physical
A

world of objects but all the events which impinge on his consciousness.

The main structuring of the child's experience is laid down by parents.

In the early years of a child's development they are the 'sole performers'.

"Because of his lack of ready access to nonsocial sources of information, 

the child is peculiarly vulnerable to those social sources appearing and 

reappearing in the immediate environment. Parents and older siblings 

find themselves in positions of great power, the power that comes with 

having answers (right or wrong) to resolve the child's uncertainties 

In the early years of socialization this power is almost monopolistic. 

Alternative answers or explanations are absent, and the child's earliest 

contacts with the broader universe are filtered through all the biases 

and distortions in his parents' conception of reality". (Jones, 1967; 

P35) .

In the area of racial attitudes, it is difficult for researchers to 

actually observe a parent in the act of directly 'teaching' racial attitudes. 

Nevertheless, a number of studies have found a close correspondence between 

parents;/childrens racial attitudes and behaviour. (Mosher, Scodell:1960; 

McCandless, Hoyt; 1961). An early survey of racial attitudes (Allport and 

Kramer: 1946) found that nearly seventy percent of the young people they 

questioned felt that they had been influenced by their parents' attitude.



Prejudiced attitudes also develop as soon as children identify 

themselves with a particular ethnic group. They see the uniformity 

within a group and its distinction from others. The process is made 

easier where there are visible physical differences between groups.

These can be convincingly depicted as signifying other, more profound 

differences, and hence a 'reason' for differential treatment.

Williams (1964) and his associates in the U.S.A. conducted a 

series of studies on the development of colour values and racial values.

Tliey looked at the different connotations of a series of colour names - 

black, white, yellow, red and particularly at the different values associated 

with each. They used a technique called the Semantic Differential. This 

allowed them to find out the evaluative connotation of each colour name. 

Perhaps not surprisingly, 'white' and 'black' differed the most in this 

respect connoting 'good' and 'bad' respectively. (Williams, 1964: PP721 - 

31) .

It appears that there could be a translation of feelings and values 

about the colour black to people coloured in this way, and their associated 

group name, 'Negro', since all three were related in the same way.

As Willimas puts it.

'racial concepts have connotative meanings similar to the colour- 

names with which they are linked by custom' (Williams, 1970: PP38)

In another study, Williams (1966) showed how this process might work.

It was shown that connotative meanings of colour names can be conditioned 

to terms with which they are associated. From the research it is a possible 

assumption, that having learned the value our culture attaches to the colours 

black and white we then associate the same values with black and white people, 

giving us (respectively) negative and positive evaluations of them.

In studying children at the age when they are beginning to use language 

and to learn the conventional meanings of words like black and white Renninger 

and Williams in 1966, conducted a study of pre-school children to determine; 

"The principal purpose of this investigation was to study the degree of

6*/



awareness of the connotative meanings of white as good and black as 

bad among Caucasian pre-school children".

Their findings found that twenty nine percent of the three-year-olds, 

seventy three percent of four-year-olds and eighty one percent of the five- 

year-olds showed some degree of awareness of colour and race also some kind 

of preference,however unsophisticated, for one race over another. The study 

however does not give conclusive evidence as to which develops first, colour 

values or racial values.

It seems that by mear.s of cultural colour-values and social 

influence, children are provided with perhaps a dangerously simple scheme of 

things into which they car. fit this information. As Williams and his associates 

wrote.

"If the pre-school child is learning that 'white' things are good and 

'black' things are bad, it seems reasonable that these meanings could 

generalize to groups of persons designated by the colour code as 'white' 

and 'black'. Then the 'convenient' designation of racial groups by 

colour names may provide the child with a general evaluation frame of 

reference, within which the more specific learning of prejudice can be 

incorporated (P784).

Therefore, colour-values provide a possible contributory factor to the 

development of prejudice and also provide an evaluative context into which 

prejudices about peoples' colour can be easily fitted.

The cultural influences on colour values appears to operate chiefly 

through our language and the conventional usage of particular words. The 

cultural media and the content of their direct communications about racial 

groups also undoubtedly has an effect on the child at an early age.

Books can be one of the most influential carriers of culture. This 

influence has diminished tc some extent, due mainly to television, however

they remain a telling mirrcr of past and current values, including racial

values. This centrality is most evident in the importance that our society

places on the importance tc read . It is also a necessary condition

7./
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for participation in virtually every aspect of education. As stated above, 

the young child, with whom this research is concerned, has no basis to 

discriminate what is 'good' or 'bad' about a book, it is a new experience, 

opening up a new world which the child relates to reality. For this reason 

it is important to look closely at the reading material we offer to young 

children and at the message it conveys.

Biased or stereotyped books, form part of the misinformation which, 

judging by the research literature on the subject, will affect the attitudes 

of parents and children alike. Despite the increased use of audiovisual 

materials and the change from set texts to a wider field of resources, books 

remain the parents' and later, teachers' most basic, widely used and 

influential tool. Yet the majority of books in Australian schools still 

perpetuate racism and inaccuracies or the bias occurs through the omission 

of books dealing with minority culture.

"No person can grow up in Australia society without having learned 

the'stereotypes' assigned to the major ethnic groups. Such stereotypes 

appear part of the social heritage. They are an economical means of 

ascribing certain characteristics to groups with whom one rarely comes 

into close contact. Under such circumstances, it is not surprising 

that stereotyped attitudes show marked stability over time. In 

particular, stereotyping has been a feature of the contacts of white 

Australians with Aboriginal Australians" (Cotterell: 1975 Vo 3 No IP)

The difficulty with stfcrotypes is that once established they are difficult 

to change, for we are creatures of habit and thus are reluctant to relinquish 

our preconceptions, no matter whether they are true or false. Once these 

preconceptions are linked into our prejudiced attitudes and behaviour, 

stereotypes become very difficult to change. They are linked with selective 

perception and selective forgetting, therefore it is important that the 

educator sees that students perceive a wide range of facts and help them 

to look critically at all their stereotypes of ethnic groups before they 

become to entrenc (Lippmann - 1977)

For a large number of white Australians, the beliefs obtained about



Aboriginal behaviour come from the folklore and from literature. Brash 

notes that :

"The active part played by Australian writers in the demeaning of the 

Aborigine and in the justification of prejudices against him is not 

generally realised or admitted:. (Brash 1972: P37)

Many of the factual inaccuracies which underlie the growth of stereotypes 

about the Aborigines have been perpetuated from generation to generation 

by a false presentation in school material. Ian Spauldings paper Race Bias 

»in Social Studies, examined briefly material found in social studies books 

over a span of seventy years. Spaulding concludes that before a child is 

permitted to read a book a question should be asked by teachers:

"could this be confidently passed on to my pupils, black or white?

(Spaulding : 1974: P21).

Spaulding cites may examples fron^he literature.

"These dark-skinned people need our help and care when they smile at us, 

showing their lovely white teeth, they want to be friendly and we must
'/

always try to make them happy in the land which once belonged to them.

(Bundy, M. 1961 P8 as cited in Spaulding 1974 P27)

Alan Doobov in his article Racism in School Books also looks at social studies 

books. He writes :

"Many social studies books do, in fact give a brief summary of Aboriginal 

culture. This is commonly found in the first chapter, immediately following 

the section on native flora and fauna. In keeping with this approach, the 

description concentrates largely on the physical appearance of the 

Aborigine, on what he eats and how he gets his food, rather like a 

zoological treatise on the feeding and mating habits of the polar bear... 

Througout the desc^ption of Aboriginal culture, emphasis is placed on 

technological aspects-tools, weapons and houses, with frequent unfavourable 

comparisons with the technology of the white man. There is no serious 

attempt made usually to discuss Aboriginal religion, art, literature or 

social organization. This contrasts sharply with the detailed consideration

given to these matters when they relate to the white man's civilisation

9. /



1(1/
... It is notable that much of the way of life of the Aborigine is 

described in a way which children are likely to find repugnant - eating 

witchetty grubs, wearing no clothes and covering themselves with mud 

as protection from Mosquitoes". (Doobov 1974 Vol 46 No.2)

Another example is that of a nineteen seventy publication by Spark, it 

clearly places the Aboriginal in a sub-human group whose demise would be no 

cause for regret :

"The Australian natives ... never advanced beyond the Stone Age:

(Sparkes, 1970 : P52)

Stereotyping of negative personality characteristics are also abound. These 

include such statements as 'The white men found that they could not trust the 

blacks', they are wild and uncivilised', 'timid and unreliable, since they 

are apt to go walkabout'.

Even stereotypes which might at first glance appear positive still 

have their hidden barb. Aboriginal children's "favourite lessons are 

singing and drawing at which they are often better than white children" 

(Trudinger; 1967:P3) The implication is that their cognitive development 

limits them to singing and drawing.

The positive aspects of Aboriginal life have largely been ignored or, 

in the case of the deep spirituality and complexity of the traditional 

religion, have been rendered almost comic (were it not for the fact that 

this type of writing is offensive to todays Aborigines).

"Most of them draw pictures on their bodies by cutting themselves 

with sharp knives. At certain times of the year they paint themselves 

with great splashes of white, red and yellow. When painted like this 

they get very excited, and do many strange dances. I should not like 

to be the child of one of these people. Would you? (as cited by 

Lippman 1980, P66).

Illustrations for schoolbooks have been equally unsatisfactory. Aboriginal 

people have the tendency to all look alike, or they will look like European 

with dark faces. The Aboriginal will usually be depicted as a 'noble savage'

or as in a state of cringing dependancy. Those illustrations of the nineteenth



and early twentieth century are often figures of fun, aping the white man 

with their mock - European clothing. The depiction of the Aboriginal people 

dancing usually took precedence over everyday family situations. Whites are 

often depicted as administering aid to the Aboriginal community .""The reverse 

is very rare.

If shown in an urban setting the implications is that if only they would 

emulate the white European, then their problems would be solved.

Several recent historians have endeavoured to depict Aboriginal - European 

•relations more objectively. The Aboriginal Childrens History of Australia, is 

written and illustrated by Aboriginal children. The book sponsored by the 

Aboriginal Arts Board is a view of Australian history as seen through the eyes 

of Aboriginal children. The book is presented in their own words and pictures. 

The autobiography by Charles Perkins tells of the life of a successful 

Aboriginal public servant of mixed race, coming from a traditional background. 

Also journals such as Aboriginal and Islander Identity contain ongoing 

accounts of matters of concern to the Aborigine eg: poetry and legends.

The Aboriginals of today are eager to take up the challenge to rectify 

the stereotyping of both themselves and their culture in books. With the 

support of publishers they are eager to write, edit or monitor textbooks on 

race, so that their side of the story may be presented accurately and adequately.

An area such as Humpty Doo which has a multi cultural society should 

perhaps take advantage of this increasing trend to promote values that are 

conducive to social harmony. Taminmin Library being a community library should 

take a responsibility in this promotion.

11- /



BACKGROUND - TAMINMIN LIBRARY

Taminmin Library opened for school and community use on March the 

twenty first, nineteen eighty three. It is unique in the Darwin area in 

that it combines a community library with that of a school library. The 

library is opened to the community during and after school hours.

The books for the community are supplied through a centralized system 

by the Northern Territory Library Service. They are exchanged at regular 

intervals. The education department supplies funds and purchases are made 

from stores and catalogues by the librarian-in-charge.

The book stock at present stands at six thousand. The concern of this 

research, the early childhood section, caters for children up to seven years 

of age. This section contains four hundred books. These are supplied by

the Northern Territory Library Services.
RATIONAL FOR RESEARCH.
To collect information in an area that is applicable to both school

and community that perpetrates racially biased attitudes.

To provide data at this formalative stage of the library's development,

which may have some influence on future selection of books in the early

childhood area.

STATEMENT OF HYPOTHESIS

No. 1 - The books in the early childhood section of the Taminmin Community

Library will be of recent publication ie., post nineteen seventy five, because

of the newness of the library.

No. 2 - The books surveyed should not reflect linguistic and pictorial

bias against the Aborigine and his culture, because they are recent publications

and thereby will reflect a changed social attitude.

OUTLINE OF RESEARCH

The intention of this study was not to measure whether the effect on

attitude has actually, or could occur but, it is based on the assumption that

because books are the main media used in education, they will undoubtedly have

an effect on attitude development.

The choice of the Taminmin Library was made because it was new, and

readily accessible and because it is a community library. It provided the

12 ./
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researcher with research material in the early childhood area in which 

studies by researchers such as Williams and Rennings (1966) have shown 

that childrens attitude development has started at the age of three.

SAMPLING

A random selection method was used (Popham 1976 : P380 - 384) to 

identify one hundred books. This number was considered to be a statistically 

significant number of cases out of a total of four hundred books. It was 

felt that any trends that would exist in the total number of books would be 

reflected in this sample.

Each book in the sample was individually read and surveyed to establish 

whether there was any bias in the pictorial and linguistic representation of 

the Aborigines.

CRITERIA

The criteria used for this research were:

No. 1 - Whether negative descriptions used to describe Aboriginals and 

their culture eg: uncivilized, primitive, stone-age were included.

No. 2 - Linguistic reference, whether negative or positive to the 

Aboriginal and his culture.

No. 3 - The existence of pictorial representations of the Aborigine and 

his culture.

No. 4 - Where pictorial representations existed, the nature of the setting

which these projected (ie: whether traditional or westernized) and any degree 
eof discrpancy evident in the depiction and characterization of Aboriginal and 

non-Aboriginal people.

Tabulation of Data_1_

The data was tabulated to show:

No. 1 - The grouping of books in a five year publication data range.

No. 2 - The number of books surveyed for each five year group.

No. 3 - The number of books where bias is evident through omission.

No. 4 - The percentage of books from each five year grouping that

indicated bias through omission.

No. 5 - The percentage of the total number of books surveyed (one



hundred) of each numbers of cases in each five year publication range.

The data in its organized form was then closely examined to establish whether 

any trends were apparent.

LIMITATIONS OF RESEARCH

1. The research is only concerned with one medium, that of books.

2. That hidden meanings may be evident in the books without being

explicitly stated, and it is almost impossible to tap these meanings,

without imposing the researchers own value system.

3. The research itself does not question whether attitudinal development 

is in any significant or insignificant way affected by the books to 

which young children (up to the age of seven years) are exposed both 

directly through reading the material or indirectly through being 

read to.

4. The random selection method used, did not allow equal numbers of books 

to be surveyed for each five year grouping. Trends may not be shown

because of this, any trends which may appear to be significant may

simply reflect the sample taken and not be a true indication of reality

This limitation thereby affects the content and face validity of the

research, as well as affecting its reliablility.

5. The books in the Taminmin Community Library were chosen by the Children 

Librarian for the Northern Territory Library Service, and consequently 

books in the library may reflect:

1. the attitudes and values of the selector.

2. an ignorance of the nature and needs of the Community

3. the nature of unwanted surplus reading material that has 

accumulated within the Library Services.

F o o t  n o t e  1 .
(face validity - refers to what is actually being measured and not what appears 

to be measured.)

(content validity - adequacy of sampling)-(Prentice - Hall; 1972 : P437).



ANALYSIS

NO.

No.

No.

No.

OF DATA

1 - Because of the method used that of random sampling, the same

number of books was not surveyed for each year grouping. The 

minimum number was one for the nineteen fifty to nineteen fifty 

four period and the maximum number was thirty six for the nineteen 

seventy to nineteen seventy four period.

2 - Eighty Six percent of the books surveyed showed bias through the

omission of any visual representation or linguistic acknowledgement 

of the Aboriginal culture.

3 - There does not appear to be any significant trend away from bias

through omission between nineteen fifty to nineteen eighty three. 

There is significant decrease between nineteen sixty to nineteen 

sixty four (one hundred percent of the books for that period) and 

the nineteen sixty five to nineteen sixty nine period (eighty eight 

point two percent of the books for tha't period) but this factor may 

be explained by the differences in number sampled within each

category. This factor may also explain the decline in the figures

for nineteen seventy to nineteen seventy four. Had similar numbers 

of books been selected for each year group problems of interpretation

could have been decreased. The sample surveyed may in no way reflect

any change in social attitudes but, may simply reflect accidental 

selection. It would be highly unlikely that the survey techniques 

and results could be seen as 'reliable1 because anyone repeating 

the proceedures may produce different results. The books available 

in the library surveyed were selected by the children's librarian 

with the Northern Territory Library Services and therefore any 

results may be reflective of the values of the selector, or the 

nature of surplus books which were not specifically selected to 

cater for the userj of the Taminmin Community Library.

4 - The trend that appears to emerge in the nineteen sixty five to

nineteen seventy nine period (less bias through omission) may 

indicate that a sampling of a much larger number of books would

15./



1LE OF DATA NO. 1

irs of Number of Number of Number of Number of books Number of books Number of books % of each % of Number of Books
plication books examined books where books where where there is where pictorial where pictorial year groupings Total where derogatory

for each year bias is evident Aboriginal mention of representation representation of having ommission statements about
group through onmission words were Aboriginal people of Aboriginals is Aboriginals is in a the Aboriginal and

used. or their culture in a traditional non-traditional setting his culture we made
setting.

0 - 1954 1 1 0 0 0 0 100 1 0

5 - 1959 2 2 0 0 0 0 100 2 0

0 - 1964 10 10 0 0 0 0 ICO 10 0

5 - 1969 17 15 1 2 1 1 66.2 17 0

0 - 1974 36 28 0 8 0 8 "7.7 36 0

5 - 1979 31 27 0 4 0 4 87.09 31 0

0 - 1984 3 3 0 0 0 0 ICC 3 0

DTAL : 100 86 1 14 1 13 652.99 100 0

TABLE 1 presents data obtained from the survey.

Bias is seen to exist where there is/or ommission:

a) No Aboriginal words used,

b) No mention of Aboriginal people or their culture.

c) No pictorial representation of Aboriginals traditional setting.

d) No pictorial representation of Aboriginals in non-traditional setting.



produce results perhaps more reflective of social attitudes.

CONCLUSION

The findings of the research point to bias against a recognition that 

the Aborigine and his culture not only exist but, that they should be considered 

sufficiently important to be included as a component of those understandings 

which should be acquired by young children as part of their development in the 

socialization process.

While it is evident that no bias exists through the presence of derogatory
A

statements about the Aborigine and his culture, and while those pictorial and 

linguistic representations evident cannot be seen in any way as a means of 

instilling negative attitudes, it cannot be doubted that complete ommission is 

perhaps the most significant instiller of unreal perceptives about the real 

world.

The study has invalidated the first hypothesis that stated:

"The books in the early childhood section of the Taminmin Community Library 

will be of recent publication, that is post 1975, because of the newness of 

the library".

Out of the sample there were sixty six books published before nineteen seventy 

five and thirty four books published after.

The reasons for this HOy be outlined as follows:

1. Old classics are retained, partly because of demand and nostalgia 

and partly because of their nature as classics.

2. Surplus and unwanted books that have accumulated are by their nature 

not going to be recent.

3. It is a possibility, that because the Northern Territory is isolated 

from major Australian book outlets, the books that will make up a 

library may be restricted, to a lesser or greater extent depending 

on the awareness and capability of the Children's Librarian at the 

Northern Territory Library Services.

4. There was only one person choosing the books for the early childhood 

section of the Taminmin Library, in the initial stages of the selection 

of books.

17s/



Selected books have not been exchanged and thus will still 

reflect the interests, values, monetary priorities and 

administrative organization, accountability and expediency of the 

person making the initial choice.

Due to the invalidation of the first hypothesis the second hypothesis was 

invalidated.

The second hypothesis stated:

"The books surveyed should not reflect linguistic and pictorial bias against 

* the Aborigine and his culufe, because they are recent publications and

thereby will reflect a changed social attitude".

While the hypothesis has been proven in the sense that linguistic and pictorial 

bias has not been found through direct inclusion, it is quite clear that it is 

found through emission. Nevertheless the books in which Crtimission is found are 

generally not recent publications and they do not reflect any changed social 

attitude.

The findings of the research have perhaps suggested that the library is not 

keeping up with modern trends of literature in which aboriginal children may be 

depicted in traditional setting or presented in a favourable way in non-traditional 

settings. By not doing this the library is not taking full advantage of or 

conforming to the social awareness that has recently developed. It is obviously 

ignoring a facet of education which is of importance in a multi-cultural society, 

especially in the light of the fact that it is a community library. Blame cannot 

be imputed to the Library as, as indicated previously, isolation and various 

other factors have dictated the nature of its resource constituents.

Despite the negation of the hypothesis the research has shown that bias 

against the Aborigine and his culture does exist, in an unpredicted form - that of 

general unawareness. This finding can be used to fensure that material awareness 

is at least considered in the further selection of books for the Taminmin 

Community Library.
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DISCUSSION

The early childhood book is designed so that the meaning is conveyed 

through a complementary integration of pictorial and linguistic stimuli.

Intended for the child up to the age of six or seven it can also be read 

through its pictures and has the brevity of a tale which is told. It 

ranges from the simplest with emphasis almost solely on theme to those in 

which theme is developed through character and plot into action. (Stiller 

pers com) In recent years representatives of the childrens books have striven
A

to be in the forefront of the movement towards racial equality. Efforts to

attain racial equality in childrens' literature have moved in two complementary

directions. One of these directions is towards eliminating from existing literature,

as it is reprinted, materials which are degrading to a particular race or

which suggest derogatory stereotypes. The other movement is towards introducing

black children in urban settings and black themes into the literature for

young children. (Stiller pers com)

The first group of books sampled included dated material (pre nineteen 

seventy-five.) If the authors of these books intended their work to positively 

communicate any Aboriginal culture it would seem fair to conclude that they 

have failed. It could also be assured that, through omission, they were 

helping the Aboriginals to accept a lowly status, which includes being 

considered sufficiently insignificant to be ignored.

It must, however, be stated that the omission of Aboriginal characters 

from the surveyed books may be related to the content of early childhood 

literature, with its emphasis on fantasy rather than reality.

To determine if this omission of Aborigines in books existed in the 

junior fiction section of the Taminmin Library a random sample of twenty 

books was taken. The sample was tabulated and each book was individually 

read and surveyed to establish whether there was any bias in the pictorial 

and linguistic representation of the Aboriginies. (see table 2)

It was found that seventy five percent of the books surveyed had 

been published post nineteen seventy five..
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TABLE OF DATA NO. 2

O
<-sl

Year of 
Publication

Number of 
books examined 
for each year 
group

Number of 
books where 
bias is evident 
through ommision

Number of 
books where 
Aboriginal words 
were used

Number of books 
where there is 
mention of Aboriginal 
people or their 
culture

Number of books 
where pictorial 
representation of 
Aboriginals is in a 
traditional setting

Number of rooks 
where pictorial 
representation is 
in a non tradit
ional setting

% of each 
year grouping 
showing ommision

%
stated

Number of books 
where derogative 
statements were m

1950 - 1954 0 0 0 ,0 0 0 0 0 0

1955 - 1959 0 0 0 0 0 0 0 0 0

1960 - 1964 2 2 0 0 0 0 100% 2 0

1965 - 1969 1 0 0 1 0 1 0 1 0

1970 - 1974 2 1 0 1 0 1 50% 2 0

1975 - 1979 13 7 1 6 1 5 53.8% 13 0

1980 - 1984 2 2 0 0 0 0 100% 2 0

TOTAL: 20 12 1 8 1 7 303.8% 20 0



A survey of relevant findings encouraged the researcher to approach the 

literature with the assumption that it would contain little or no bias against 

the Aboriginal peoples and their culture. Also, with the assumption that post 

nineteen seventy five books would contain more positive pictorial and linguistic 

representation of the Aborigines and their culture than pre nineteen seventy 

five books. Of the sample, forty percent of books depicted the Aboriginal and 

his culture. The linguistic content held no derogatory words. However, the 

illustrations showed bias in that the Aboriginal people had a tendency to all 

'look alike'. An example cn be seen in Figure 1. These pictures are taken 

from the book The Tribe with no Feet, published in nineteen seventy eight.

The book describes how with great fear an Aboriginal child Mulunna, watched 

the arrival of strange canoes. The men had white skin and appeared to have 

no feet. Due to misunderstandings on both sides violence arose. Yet amongst 

all the hatred Mulunna and her brother hoped for peace. Their chance came 

when the two children rescued a little white boy. He was returned safely to 

the white settlers by Mulunna, who in turn is returned to her tribe by a 

white man. It is interesting to note that on departing from the tribe the 

white man tells Mulunna to "be beware of the whiteman, we cannot all be 

trusted". (Page 87)

It can be assured from the research that more reliable books about 

Aborigin.eS need to reach European children. More books on topics such as;

a) Aboriginal children on the early settlement years 

showing their side of the story.

b) The Aboriginal child from an interracial home.

c) The welfare child.

d) The Aboriginal child during periods of national or 

racial crisis

need also to be found in our libraries.
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It is hoped that more children's books with a two-way use will be 

written. Many exist now but, because of culture variations some need an 

intermediary to interpick them.

Books such as Keats, A.P.T., Three and the Sesame Street books which 

show dark skinned children and white skinned children playing and meeting 

together with no racial disharmony, should be found in libraries such as 

Taminmin. This type of book would help children, Aboriginal and European 

alike, to develop a greater understanding of each other's cultures. It is 

hoped that with greater understanding there will also be less bias in their 

attitudes towards each other.

Footnote Junior Fiction is for ages seven to eleven.
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BIBLIOGRAPHY OF BOOKS RESEARCHED

ZOLOTOW, Charlotte : 1952

BUCKLEY, Helen : 1959

FATIO, Louise : 1959

BRIGHT, Robert : 1962

FARRINGTON, Margaret : 1962

HOFF, Syd : 1961

HOFF, Syd : 1961

HOFFMANN, Felix : 1960

LA FONTAINE : 1964

LOBEL, Arnold : 1964

THE STORM BOOK 

Harper and Row 

New York

GRANDFATHER AND I 
Hamish Hamilton 
London

THE THREE HAPPY LIONS 
Lowe and Brydone 
London

WHICH IS WILLY?
Cox and Wyman 
London

THE CLEAN BROOK 
A & C Black Limited 
London

LITTLE CHIEF 
W.Clowes and Sons 
London

CHESTER
W. Clowes and Sons 
London

RAPUNZEL
Oxford University Press 
London

THE NORTH WIND AND THE SUN 
Oxford University Press 
London

GIANT JOHN
W. Clowes and Sons
London

MINARIK, HOLMELUND, Else : 1960 CAT AND DOG
W. Clowes & Sons



25./
12. OLSEN, Spang : 1963

13. PALMER, Helen : 1961

14. AMBROS, Victor : 1965

15. * AMBROS, Victor : 1968

16. BIRO, Val : 1968

17. BISSET, Donald : 1967

18. EISEMAN, Alberta : 1965

19. FATIO, Louise : 1965

20. FUJIKAWA, Gyo (pictures) : 1968

21. GURNEY, Nancy and Eric : 1965

22. HUMBERT, J : 1965

THE LITTLE SHUNTING ENGINE
Cox and Wyman
London

A FISH OUT OF WATER 
Collins London

THE THREE POOR TAILORS 
Oxford University Press 
London

THE LITTLE COCKEREL 
Oxford University Press 
London

GUMDROP ON THE RALLY 
Hodder and Stoughton 
London

HELLO LUCY!
Ernest Benn Limited 
London

CANDIDO 
MacMillan 
New York

THE HAPPY LIONS QUEST
Bodley Head
London

MOTHER GOOSE NURSERY RHYMES
Collins
London

THE KING THE MICE AND THE CHEESE
Collins
London

MR. FIRKIN AND THE LORD MAYOR OF LONDON
Clowes and Sons
London



HOBAN, Russell : 1966

LOBEL, Arnold : 1966

MEYER, Renate : 1968

PIERS, Helen : 1969

REESINK, Maryke : 1969

SELSAN, Millicent : 1965

SELSAN, Millicent : 1967

WOODLAND, E. : 1966

ARDIZZANE, Edward : 1972

AUTHOR UNKNOWN : 1973

BERENSTAIN, Stan & Jan : 1974

HENRY AND MONSTROUS DIN 
Clowes and Sons 
London

MARTHA THE MOVIE MOUSE 
Harper and Row 
New York

VICKI
Bodley Head 
London

FIVE LITTLE PIGS 
Metheun Education 
London

PETER AND THE TWELVE HEADED DRAGON
Bodley Head
London

LETS GET TURTLES
Clowes
London

THE BUG THAT LAID THE GOLDEN EGG
Clowes
London

SKIPPING SUSAN 
Evans Brothers 
London

TIMS LAST VOYAGE 
Bodley Head 
London

WHEELS
McDonald and Company 
London

HE BEAR SHE BEAR 
Collins



27./

34. BRIGHT, Robert : 1973

35. CONNOR, Chris and PRINCE, Alison
: 1972

36. DAUDET, Alphonse : 1972

37. FARBER, Norma : 1974

38. GRANT, Eva : 1973

39. GUNLIFFE, John : 1972

40. HYNDS, Marie : 1974

41. IWASAKI, Chihiro : 1972

42. KAYE, Geraldine : 1974

43. KELLOGG, Steven : 1971

44. KEEPING, Charles : 1973

GEORGIE GOES WEST 
W. Clowes and Sons 
London

BENS FISH
Ernest Benn Limited 
London

THE MULE OF AVIGNON 
W. Clowes and Sons 
London

WHERE'S GOMER 
Dutton and Co.
New York

A COW FOR JAYA 
W. Clowes and Sons 
London •

FARMER BARNES AND THE GOATS 
Andre Deutsch

THE WISHING BOTTLE 
Blackie and Son Limited 
London

MOMOKO AND THfc PRETTY BIRD
Bodley Head
London

IN THE PARK 
MacCrullan

THE MYSTERY BEAST OF OSTERGEEST
W. Clowes & Sons
London

RICHARD
Oxford University Press 
London



KEEPING, Charles : 1974

KURATOMI, Chizuko : 1970

LANGSTAFF, John : 1972

LIONNI, Leo : 1972

MICETTO, Ciao : 1970

MORRIS, Robert : 1972

PAPAS : 1971

PARISH, Peggy : 1970

PARISH, Peggy : 1972

ROBERTS, Doreen : 1972

SCHICK, Eleanor : 1973

Oxford University Press
London

MR BEAR IN THE AIR 
MacDonald and Jame's 
London

THE GOLDEN VANITY 
Harcourt, Brace, Jovanovich 
New York

THEODORE AND THE TALKING MUSHROOM
Abelard-Schuman
London

HI CAT 
Bodley Head 
London

SEA HORSE
W . Clowes & Sons
London

THE MONK AND THE GOAT 
Oxford University Press 
London

OOTAH'S LUCKY DAY 
W. Clowes & Sons 
London

PLAY BALL AMELIA BEDELIA 
W. Clowes and Sons Limited 
London

JOE AT THE FAIR
Oxford University Press
London

PETER AND MR BRANDON 
MacMillan Publishing 
New York

RAILWAY PASSAGE
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56. SCHWARY, Lieselotte : 1973

57. SHAW, Evelyn : 1972

58. STEVENS, Carla : 1974

59. STOBBS, William : 1973

60. TAYLOR, Judith : 1970

61. THACHER, Edith : 1972

62. VAUGHAN, Jennifer : 1973

63. VAUGHAN, Jennifer : 1973

64. WHITNEY, Alma : 1971

65. WRIGLEY, Denis : 1971

66. WRIGLEY, Peter : 1973

THE DREAM MAKER 
Adam & Charles Black 
London

ALLIGATOR
W . Clowes and Sons
London

HOORAY FOR PIG 
W. Clowes and Sons 
London

GULEESH 
Bodley Head 
London

LOOKING FOR SHAPES 
W. Clowes & Sons 
London

JOHNNY LION'S RUBBER BOOTS 
W. Clowes and Sons 
London

SHELLS
Macdonald and Company 
London

BALLOONS
Macdonald and Company 
London

JUST AWFUL
W. Clowes and Sons
London

THE WHEEL 
Redwood Press 
London

ELEPHANTS 
Hamish Hamilton 
London



30./

67. AUTHOR UNKNOWN : 1977

68. BELL, Anthea : 1979

69. BENCHLEY, Nathaniel : 1977

A

70. BERESFORD, E.f CRESSWELL, H,
BECKLES R. : 1978

71. BODEN, Alice : 1976

72. BREINBURG, Petronella : 1975

73. BREINBURG, Petronella : 1975

74. CUNLIFFE, John : 1977

75. CUNLIFFE, John : 1978

76. DUVOISN, Roger : 1977

77. EMBERLEY, Ed : 1978

THE QUICKSAND BOOK 
Holiday House 
New York

THE BRAVE LITTLE TAILOR 
Pelham books:

GEORGE THE DRUMMER BOY 
W. Clowes and Sons 
London

RAINBOW PAVEMENT AND OTHER STORIES
Ernest Benn Limited
London

THE RAINY HOLIDAY 
Hamish Hamilton 
London

SEAN'S RED BIKE 
Bodley Head,
London

SALLY-ANN'S UMBRELLA 
Bodley Head 
London

FARMER BARNES FELLS A TREE 
Constable Ltd.
Edinburgh

FARMER BARNE’S GUY FAWKES DAY
Sackville Press
London

THE MISSING MILKMAN 
W. Clowes and Sons 
London

A.B.C.
Dent and Sons 
London



FRENCH, Fiona : 1975

GACKENBACK, Dick : 1977

GARRISON, Christian : 1975

HULTON, Warwick : 1977

HOHLER, Franz and WERNER, Mauren 
: 1979

HYNDS, Marie : 1977

ISEBORG, Harry : 1977

KEATS, Jack : 1978

KELLOGG, Steven : 1977 

MOORE, Clement : 1977

MORRIS, John : 1976

AIO THE RAIN MAKER 
Oxford University Press 
London

MOTHER RABBITS SON TOM 
W. Clowes and Son 
London

LITTLE PIECES OF THE WEST WIND 
Bradbury Press 
New York

NOAH AND THE GREAT FLOOD 
Hamish Hamilton 
London

THE LITTLE SCOTTISH GHOST 
Hutchinson

THE SNAKE STONE 
Blackie and Son Limited 
London

JOHN SAILS HIS BOAT 
Burke Publishing Company 
London

THE TRIP 
Hamish Hamilton 
London

WON'T SOMEBODY PLAY WITH ME 
Frederick Warne

THE NIGHT BEFORE CHRISTMAS
W.S. Cowell
Ipswitch

A.B.C.
Fletcher and Son 
Norwich



32./

89. PARK, Ruth : 1975

90. PLATT, Kim : 1977

91. PLATT, Kim : 1976

92. RENATE, Meyer : 1977

93. ROBERTS, Doreen : 1975

94. ROBERTS, Doreen : 1976

95. ROFFEY, Maureen : 1979

96. ROSE, Anne : 1978

97. WISEMAN, Bernard : 1979

98. QUACKENBUSH, Robert : 1981

THE GIGANTIC BALLOON
Collins
Sydney

BIG MAX IN THE MYSTERY OF THE MISSING 
MOOSE
W.Clowes and Sons 
London

FROG AND TOAD ALL YEAR 
W . Clowes and Sons 
London

JACK AND THE BEAN STALK
Collins
London

JEM IN THE PARK
Oxford University Press
London

THE OTHER SIDE OF THE DAY 
Oxford University Press 
London

RHYMING NELL 
Bodley Head 
London

SPIDER IN THE SKY 
Harper and Row 
London

MORRIS TELLS BORIS MOTHER MOOSE STORIEi 
AND RHYMES
Dodd Mead and Company 
New York

THE BOY WHO WAITED FOR SANTA CLAUS 
Franklin Watts 
New York
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99. WEBBE, George : 1980

100. WEST, Bonnie : 1982

THE CAT ON THE DOUREFELL
Dasent Methuen
London

MYSTERY UNDER THE BIG TOP 
Carolrhoda Books 
UNITED STATES OF AMERICA
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1. JANSSON, T. : 1960 WHO WILL COMFORT TOFFLE
Ernest Benn
London

2. KNIGHT, H. : 1964

3. RANSDEN, Evelyn : 1965

4. DIEP, Brigitte : 1970

WHERE'S WALLACE? 
Harper and Row 
New York

THE JUNGLE HUNTERS
Blackie
London

WITH NAREE IN CAMBODIA
Blackie
London

5. KANTROWITY, 1973 WHEN VIOLET 
W. Clowes 
London

6. GERSON, M.J. : 1974

7. AHLBERG, Janet and Allan : 1977

OROTEJIS BABY BROTHER 
Henry Walck 
New York

JEREMIAH IN THE DARK WOODS
Penguin Books
England

8. COOPER, Susan : 1979

9. ELLIS, V. : 1978

JETHRO AND THE JUMBIE
McElderry
New York
THE TRIBE WITH NO FEET 
Trinity Press 
London

10. HARRIS, D. : 1977 THE SCHOOL MOUSE 
Frederick Warne 
New York
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11. JESSEL, Camilla : 1975

12. KEMP, Gene : 1979

13. KING, C. : 1976

14. KING, C. : 1976

15. KING, C. : 1976

16. KINGSLEY, Hart : 1977

17. SOBAL, H. : 1978

18. THIELE, Colin : 1979

19. MACLEOD, Robertson H. : 1981

20. FISHER, R .,HYNDS M, JOHN, A., 
MCKENZIE, M. : 1980

MARKS WHEELCHAIR ADVENTURES 
Methuen Childrens Books 
London

GOWIE CORBY PLAYS CHICKEN 
Thetford Limited 
Norfolk

THE SECRET 
Ernest Benn 
London

HIGH JACKS, LOW JACKS
Ernest Benn
London

FIRST DAY OUT 
Ernest Benn 
London

THE DANGEROUS JOURNEY
Ernest Benn
London

MY BROTHER STEVEN IS RETARDED
Victor Gallancz
London

BALLANDER BOY
Rigby
Adelaide

SAMMY'S SUPER T SHIRT 
Chaucer Press 
Suffolk

STORIES ABOUT THE SPORTS FAMILY
Blackie
London
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EXAMINER’S COMMENTS:

"Stereotyping of Aborigines in Early Childhood Fiction; a survey of the material 
situated in Taminmin Library." - Brenda-Jean Read.

Brenda-Jean Read seeks to discover the presence or absence of Aboriginal stereotypes 
in illustrations in ECE fiction.

The Introduction seems at first to confuse what books d£ with what they should do 
but was better when actual examples of derogatory comments were being cited.

In the next section, the literature relating to the development of attitudes and 
stereotypes is surveyed. The literature is not widely represented. A lot of 
^emphasis is given to cultural influences on colour values which makes it seem the 
major factor moulding racial attitudes which it obviously is not. Equal attention, 
at least, should have been given to the other sources of racism. The student made 
some good points about subtle stereotyping which may initially seem unbiased. The 
last paragraph of this section really fits better elsewhere.

The actual research is adequately described and the results are clear. Aboriginal 
people are largely absent from ECE fiction books. This is an expected but important 
finding. It is strange to find, in the dicussion, that the so-called trend mentioned 
in the first paragraph, towards including black children in illustrations is not a 
trend disclosed by this research.

In a smaller piece of follow-up research, some Junior Fiction books were examined. 
There were a significant number of biased illustrations. The student's view may 
well be right that ECE fiction is, in any case, less concerned with real people, 
but with talking animals and other fantasy and less likely to depict ordinary black 
and white people, anyway.

The conclusion should have been stronger. Although the point is made here and 
elsewhere, it needs highlighting, i.e. because there are so few good books depicting 
non-white people, librarians must actively seek them to remove this bias from their 
collections.

The dissertation is well set-out and there are only a few spelling errors (e.g. 
omission and ommission on the same line on page 18). There is some funny grammar.
I don’t know what "Many exist now but, because of culture variations some need an 
intermediary to interpick them" means.

The research is adequate.

John W. Harris.



EXAMINER’S COMMENTS:

"Stereotyping of Aborigines in Early Childhood Fiction; a survey of the material 
situated in Taminmin Library". - Brenda-Jean Read.

Introduction:

Page 1 - Experience of otherness second hand? Too general.
Page 2 - Attitude development of books - source?

Children conclude.... - again this is opinion, which children, Aboriginal 
or others, etc.?

A very general introduction - some key issues raised should have been supported.
A

Chapter 2 - Development of Attitudes:

Page 5 - No quotation marks needed for indented quotations.
A good section - some time has been spent on 'quotes' about Aboriginals; some 
mention of the cultural context in which they were written would have been beneficial

Chapter 3 - Taminmin Library:

Hypothesis - Why post '75? There seems no good reason for this.
Page 14 - If it is a random sample then generalisations to the total collection 
can be made and its use does not affect validity or reliability.

Analysis of Data:

No. 1 - I can't see how you would have the "same number of books for each year
grouping"?
Bias by omission - this is not explained and does not appear in the Criteria (p.13) 
for your research!!
No. 3 - As above re random sample.
Page 17 - Re omission - all other cultural groups should, according to your
argument, be also mentioned in texts.
I doubt that isolation has much to do with the ordering of books - choice of 
librarian and those who advise her will determine collection.
Page 18 - An hypothesis is not invalidated but is rejected. Your second hypothesis
is accepted yet you still seem to be looking for ways to prove bias. This is biased
research and so all your results would need to be questioned.
Page 1 9 - 1  fail to see how pre 1975 books are dated - many of your own 'quotes' 
used to support your point of view are from pre 1975 books!

A very average piece of research - my general opinion is that when desired results
were not obtained then the researcher attempted to find another way to show bias. 
Since bias by omission is a very different concept to overt bias confusion in 
reporting the research resulted. The conclusion that ECE books did not include 
Aboriginal culture is an important finding but it was not the main purpose of this 
research. There also seems to be some confusion regarding the concept of random 
sampling.

Matti Urvet.
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