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EXAMINER'S COMMENTS:

"Education for Aborigines: An examination of Church and State Policies for
the education of Northern Territory Aboriginal Children." - Annette Burke.

Annette set herself the interesting hut difficult taks of writing a history of 
the changing policies of Government and Catholic education for Aboriginal children 
in the N.T.

The Introduction is clear and sets the scene. Chapter 1 describes Catholic 
provision for education in the 'protection' era and government policy and 
practice time, i.e. up to 1950. This date is probably correct for N.T. although 
in southern Australia, assimilation is generally taken to have commenced in the 
1940's after the Conference of 1937. Paragraph 1 on page 2 seems incomplete. 
Certainly, there was no government education as such before 1950.

Chapter 2 outlines developments both in government and mission schools during 
the assimilationist era from 1950 to 1972. It is a fact-packed chapter which 
may explain why it appears disjointed - a series of sometimes disconnected 
paragraphs. Nevertheless, all the essential facts are there.

I was a little disappointed in Chapter 3, only because after Chapter 2 it seemed 
to be thin and lacking in the degree of detail the reader had come to expect.

The Conclusions, too, lack any real depth and are far too short, although it is 
acknowledged that the major aim of the dissertation is to set out the history 
rather than to analyse it.

The dissertation is well set out and clearly typed. There are a few lapses in 
grammatical construction and some spelling errors, e.g. chronological (Preface); 
Catholic (Intro.), missionaries (3); port (4)-, residence (14); aligned (31); 
schools (41).

Although it lacks careful discussion, the dissertation is an actual contribution 
to knowledge and sets down some very important information. It treats history 
carefully, if unevenly and a great deal of archival and oral research went into 
its production.

It is a commendable piece of work.

John Harris.
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PREFACE:
Aboriginal Education forms a significant part of the Northern 

Territory Education system and the Catholic Education system, yet 
there has been very little documentation of the development of 
either system.

This study endeavours to focus on the policies followed by both 
Educational agencies in the implementation of their Educational 
systems in reaction to the Federal Government policies of Protection, 
Assimilation, Integration and Self-Determination. It is not intended 
to comment on whether or not the policies were adhered to nor does 
it presume to judge the ethics of the policies themselves.
Likewise, it is not this study's intention to look at the course 
Education policies have taken in regards to part-Aboriginal children 

as this has followed a different route.

As such the study covers the years frcm 1870 to 1982. For this 
entire period the Educational system (s) have been answerable to a 
varying degree, to a large number of Government Departments.

Federal Government policy on the Aboriginal people has fallen 
into three main areas, Protection, Assimilation, Integration and 
Self-Determination. These headings have therefore been used 
chronalogically as the framework for the Study. Throughout the 
development of Education in the Northern Territory, policies have 
been planned, accepted, announced and implemented, all taking time, 
years in certain cases.

Information about actual policies followed has been very 
difficult to find, so a great deal of emphasis has been placed on the 
information that was available in the minutes and records of Mission/ 
Administration Conferences and Catholic Mission Council Meetings, with



relatively less emphasis being placed an the numerous other 
sources used. I have attempted to find the directions taken in both 
systems by interviewing members of the Northern Territory Educational 
Department and Catholic Education representatives. This has helped 
considerably, particularly in the Catholic Education system where 
there is little or no' documentation of many policies.

Personal interest in Aboriginal Education, due to having been 
in contact with it through both the Government and Catholic systems, 
is the underlying reason for this study. The origins of the policies 
implemented in Aboriginal Education particularly interested me.

Opportunities are available for further studies on many of the 
elements touched on in this paper, including the 'Southerner experience' 
sending academically-able Aboriginal children away from Missions, 
usually to Southern Schools, the effects of the use of Dormitories, 
and many more.



Education, being acted upon. At the same time the Catholic Churches 

Educational policies for Aboriginals were slowly changing due in part 
to the sharing of Government ideals by the changing personnel, 
mainly from Southern Australian states and the conditions being placed 
on the Missions by the Government when granting funds. However, 
Catholic Missions still maintained sane differences in their 
Education system in 1972.

This second phase lasted from 1950 to 1972.

In late 1972 with the election of the Australian Labour Party, 
Aboriginal people were granted the right to determine 1: . their own 
future. The term usedvas Self-Determination.

The Government system of education for Aboriginals and the 
Catholic Mission system were almost parallel, both continued along 
this course through the change, frcm Gomnonwealth control of Education 
to the Northern Territory's control in 1979.

The end of 1978 also saw the beginnings of the Catholic Education 
Office, when a Director was appointed to the area of Missions and 
Schools. The Bishop was still the final authority.

Rapid development has taken place and in 1982 concern was being 

felt that too much had happened too quickly by members of both systems, 
yet others feel not enough has been done



CHAPTER I.

PROTECTION AND SEGREGATION.

FIRST SCHOOL.

The Education of Aboriginals in the Northern Territory began 
with the establishment of the Jesuit Mission Station in 1882.

This was done in response to a request made by Father Duncan McNale, 
a Missionary working in Queensland, to Pope Leo XIII, that something 
be done for the Natives in the Northern Territory. (O'KELLY, 1980 2).

The South Australian Government had appointed a Protector of 
Aborigines, Mr. Douglas, to the Northern Territory in 1870. Problems 
were occurring in the Aboriginal population due to the European 
settlement at Palmerston (Darwin) and the appointment of a Protector 
was the Government's move to counteract the problem. However, during 
the nearly fifty years of Administration by South Australia (1863-1911) 

little or no interest was shown in Aboriginal Policies. Official 
treatment was left up to the individual view of the Administrator, of 
whom there were fourteen in this period. (O'KELLY, 1980: 2) .

Douglas, who was also Government resident, was given particular 
instructions to encourage the friendliest possible relations with the 
"blacks", No provision had been made for Aboriginal Education, which 
is not surprising, as it was not until 1851 that any Australian colony 
had severed the connection between the Church and the Control of 
Education, and had appointed a Council of Education to support state 
schools. Prior to this it was assumed that education, particularly 
of the lower orders, was an aspect of moral training, therefore the 
responsibility of the church. (PARTRIDGE, 1968: 11-18).



By March 1885 the Jesuits had set up a regular school at 
Rapid Creek. The curriculum, imparted by using the native dialect, 
consisted of letter, biblical history

1.
(via charts) and numbers. As the native language was thought to have 
nothing corresponding to numerals above five, as far as their teachers 
knew, Number had to be taught in English. As there was no written 
language the Brothers undertook the task of composing one and then 
teaching it to the children. They obtained their own printing press 
for producing materials in the native dialect.

The Jesuits had a universal policy of maintaining small-staff 
mission station in tribal territories, to preserve local languages. 
(O'KELLY 1980: 2) The Jesuits found extreme difficulties in coping 
with the Aboriginals nomadic nature. The Jesuit's ethic of daily 
work and school failed even with the lure of meals and accomodation 
as a reward for attendance.

By 1886 language problems had again appeared. The local 
Larrakeyah people had come under European influences from the growing 
Settlement of Palmerston and were now the minority group on the Mission. 

The Woolna tribe now made up the majority of the population.

In 1886 the Jesuits decided to move the mission to the Daly River. 
Their aim in doing this showed characteristics of the Government policy 
of the day which was to remows • the Aboriginals frcm white influence. 
The aim was to establish a self-supporting, agricultural colony of 
Aborigines, thereby slowly inducing the tribes to farm, which vould 
help to encourage them to become British citizens more easily.

|. SEE APPENDIX I.



The Missionairies were mainly interested in educating the boys; 
the training of girls was always recognised as a woman's task and 
only undertaken, vhen the arrival of the nuns was postponed.
This view is evident in the settlement of all Catholic Missions in 
the Northern Territory.

The Jesuits felt they had failed to gain control of the children 
and this was a pre-requisite, they felt , to the success of a mission.
To assist their aim of controlling the children, one of the rules for 
admission to the Daly River Station was that all children had to be 
sent to school.

O'Kelly believes that the Jesuit Missionaries were more 
enlightened than many of the period, and if history is the proof, in 
seme ways he was correct. Evidence of this is the current bilingual 
programs implemented in many Northern Territory Schools, where the 
children are given their initial instruction in the local vernacular.
It was Jesuit policy to insist that the local tongue be the official 
language of the station. IXiring their brief stay in the Territory the 
Jesuits mastered tws languages, Larrakeyah and Mullak Mullak.

Due to the lack of knowledge of the 'moods of the Daly River1 
the Jesuits were forced to resettle twice, as both the first and second 
settlements ware flooded out. On the third settlement progress was 
being made towards their ideal, when order came in 1897, to leave the 
Daly River. In 1902 the Jesuits left the Territory. Educationally, 
there was now only the Lutheran Church operating at the Finke River, 
left in the Northern Territory.

The Jesuits had been in the Northern Territory for nearly seventeen 
years, yet had only been mentioned in Government reports to Adelaide by



4.

two Official residents. Education was not mentioned at all.
(O'KELL* 1980: 4)

To understand the status of the Aboriginal accurately in 1901, 
one needs only note the absence of Aboriginal, and even the word 
Aborigine from the Official Negotiations that took place to form the 
constitution at Federation.

SECOND ATTEMPT AT CATHOLIC MISSION SCHOOLS.

In 1906 the Diocese of Palmerston and Victoria were entrusted 
to the Missionaries of the Sacred Heart. Monsignor Gsell 
arrived in Park Darwin and established a Parish which included a 
school. He spent five years in Darwin before moving to establish 

a Mission on Bathurst Island.

In 1910 the South Australian Government passed a bill to set up 
the Northern Territory Aboriginal Department for the welfare of full 
bloods and half castes. The Chief Protector became the Legal 

Guardian.

The Director's duties included:

1. The fostering of friendly relations between Aboriginals and whites.
2. Offering inducements for Aboriginals to work.
3. Encouragement of Trade.
4. Police work, and the scrupulous discharge of obligations to

Aborigines.

5. Making Aboriginals understand their priviledges and obligations 
as British citizens.

6. Preventing interference with their women or their debauchery with 
liquor and the contract and issue of rations.



Also the Protector had to learn the language, organisation of 
the tribes and reooirmend the siting of reserves for exclusive occupancy 
by Aborigines (GIESE, 1969: 12)

In 1911 the Federal Government took over the Administration of 
the Northern Territory from South Australia. Dr. Gilruth became 
the first Administrator. Basic Government grants were paid to missions 
schools from this time (UPS/ETT, 1982: 27) Gilruth felt that the 
schooling that should take place on missions should be of a simple 
character - reading, writing, the elements of Arithmetic and singing. 
Singing would be educationally valuable as the natives appeared to be 
very fond of it. However, the main training should be industrial, 
simple agricultural work, carpentry,work amongst stock for the boys, 
domestic work and gardening for the girls (GIESE, 1969: 5).

After extensively travelling the Territory, Monsignor Gsell 
located a site, which he thought would be appropriate for a mission.

Like the Jesuits, who preceeded him, Gsell felt he was able to 
cb little for those Aboriginals living in the close confines of Darwin, 
therefore, the site selected for the mission had to be remote from 
European influences. Ngougou a 'neutral' Territory on Bathurst
Island was the site obtained from Mr. Doney, Minister of the Northern 
Territory. Other than the remoteness from European society, the other 
advantage of this piece of land was that it belonged to no tribe in 
particular, thereby giving Gsell the freedom he wanted (GIESE, 1969:45) 
This choice was a result of Gsell's observance of Aboriginal society 

whilst in Darwin.

Cn arrival at Bathurst Island Monsignor Gsell found the natives 
could communicate in pidgin English, a legacy of the buffalo hunters 
who visited the Island. Contrary to his predecessors, the Jesuits,



Monsignor tried to introduce English to the Natives. However, he 
carried out his missionary duty of studying the native language 
(GIESE 1969: 57)

When the mission station was established, Monsignor Gsell slowly 
began to encourage the mission children to his lessons, initially he 
concentrated on the boys. Eventually, after agreement with the 
elders, a small group of boys became Christians. To complete their 
instruction they took up residence at the Mission Station. This was 
a technique which was to be followed by other mission stations in the 
Territory.

To assist Monsignor Gsell in his missionary activies, Sisters 

from the Order of Our Lady of the Sacred Heart took over the teaching 
of the younger children, and Monsignor Gsell concentrated on the 

older boys. Education of the older girls came by way of Monsignor 
Gsell 'buying wives' and then letting the Sisters train them. Boys 
and girls were kept separate. Gsell never had considered co-education 

as being practical.

Though the native dealect was to be the official language of 
the mission, the mission staff found that the Natives preferred to 
communicate, with them in pidgin. Through teaching English, within 
the school, at the Government's insistance, the Teachers managed to 
pick up the local language. Like the Jesuits, Gsell felt that 
acquiring the native language was indespensible if they were to 
understand the soul of the people. (GSELL 1956: 58. Ill)

In 1929, after conducting a Mission of Inquiry, J.W. Bealkley, 
Chief Protector of Aborigines in Queensland, made the following 

observations about mission education in his report to the Coimonwealth.



The aim of their training was to fit them for a settled life in 
contrast to their previous nomadic existance. The children all seemed 
brightaintelligent. After training, and when they matured, they 
would marry and settle on small blocks, and maintain themselves by 
producing their own food and engaging in . other productive work. 
(BLEAKLEY, 1929: 20)

Mcnsignor Gsell believed that the Natives had to be taught ; to 
be planters, which he believed, was in line with the Governments 
desire to see an attempt made to raise natives to this level.
(GSELL, 1956: 111)

Bleakley continued his report noting that he felt it would be 
useless for the Government to enter the field of Aboriginal Education 
as they couldn't cope with present education requirements.

" Until the Territory is further developed
and facilities for the education (of Aborigines)....
would be out of the question."

(BLEAKLEY, 1929: 38)

Bleakley felt that on the whole, the progress of the Mission 

Schools would benefit from a Southern Inspector. There were a number 
of missions most with a form of schooling in the Northern Territory 
by 1929.

Coimonwealth Policy for Aborigines in the 1930s was to provide 

a programme aimed at making Aborigines a useful source of labour, 
and to prevent disease.



Monsignor Gsell now decided it was time to work upon the 
mainland with Aborigines. Bearing in mind the criteria used by the 
Jesuits, and Gsell himself on establishing Mission stations, he looked 
for a site remote from white civilization. He found this site at 
Port Keats. Father Docherty established the Mission in 1935, with 
the basic aim of improving the Natives spiritually and physically. 
(Docherty 1975: 21)

Another mission had developed around the Presbytery of the 
Alice Springs Church in 1936. Separate schools were developed, one for 
Europeans and one for Aboriginals. This was dare against much 
opposition, including the advice of the Administrator. The 
continuous objection to the Missions, by the people of Alice Springs 
led to mission' being shifted to Charles Creek in 1937.

Father Docherty believed strongly that English must be the 

main medium of instruction

"As the future of the Aborigine demands that 
they become part of Australian Society, it 
is imperative that they learn the language of 
the country, English"

(DOCHERTY, 1975: 21)

Father Docherty believed that the natives should also retain 
their own language. Though the missions had some trained teachers 
amongst their staff, they had few resources and no properly 
developed programe of study to follow. (GIESE, 1969: 83)



9.

BEGINNING OF GOVERNMENT ACTION.

At the Adelaide Premier's Conference of 1936 it was decided that 
there should be a Conference of the Chief Protectors and Boards 
controlling Aborigines in the states and the Northern Territory. 
(Aboriginal Welfare, 1937: 1)

In 1937 another meeting was convened. At this Canberra Conference 
of Aboriginal Authorities a report given by Doctor Cook, Chief 
Protector of Aborigines in the Northern Territory, cited recent 
Commonwealth Policy in regards to full-blood Aboriginals. He placed 
the Aborigine in three categories, the wild uncivilized vvho were to 
be left untouched on reserves, except that the Minister may permit 
white missions to have some control over them. Secondly, the semi
civilized Aborigines for whom reserves were to be provided so they 
could continue their life as such. The detribalized Aborigines were 
to be educated and trained in various vocations which they could 
make a living without competing with whites. This was similar to 

the policy proposed by Bleakley at this Conference (Conference of 
Aboriginal Authorities, 1937: 14).

There were no resolutions passed at this Conference concerning 

the Education of full blood Aborigines. However, resolutions were 
passed concerning Government subsidy to missions, and a criterion 
of the standard of Education to be carried out on Missions was 
established. Another resolution noted that it would be desirable for 

the Government to oversee missions and, as such, make suitable 
resolutions covering matters such as education (Conference of 
Aboriginal Authorities, 1937: 30)



The closest indication to the type of curriculum undertaken in the 
mission schools is given in Gsell's book (GSELL, 1969), when he 
visited the half-caste mission at Garden Point and observed boys in 
workshops being directed towards stable occupations according to their 
respective ability. The girls were taught cooking, sewing, gardening 
and infant welfare, music, dancing and other expression of pleasurable 
art.

What followed was the second world war and the temporary ceasing 
of any further development of Aboriginal Education.

In 1942, the Mission at Charles Creek was moved out to the mining 
township of Arltunga. (HASLUCK, 1963: 21)) Later an application was 
made for a mission lease for the people who were barely existing at 
Arltunga. In this way, the Aboriginal people gained their present site 
of Santa Teresa (Callmann, 1979: 49)

In 1944 W.C. Groves carried out an investigation into the 
development of Aboriginal Education in connection with their Association
with the Northern Territory forces. Grooves felt that any plans for
Aboriginal education and Welfare should be in line with the reccnmend- 
ations made by him in 1939 (GIESE, 1969: 82)

In 1948 a Conference of Commonwealth and Sfete Welfare Authorities 
was held, and for the first time detailed requirements for education
were set out for Aborigines (GIESE, 1969: 84)

The resolutions were as follows:
This conference
a) considers the increased provisions for the education of natives 

should be made by the Governments concerned.

10.



11.

b) re-affims the following recommendations made by the 
meeting of Directors of Native Affairs by Queensland,
South Australia and the Northern Terrtitory.

In addition to education provided in Government Institutions and 

Missions, it is recommended that; provisions be made at suitable centres 
for the education of children of working natives. Teachers should be 
fully qualified Teachers of the Education Department with preference 
given to those having a knowledge of anthropology and native 
education.

The aim of the education policy should be to give natives of 
full and mixed-blood training to fit them for ordinary vocations
of life e.g. artisans, mechanics, farm and station workers with
a view to their absorption into the general social and economic 
structure and to qualify them to hold positions of responsiblity in 
Government Institutions.

As practical encouragement the Commonwealth Government should 

provide a number of bursaries for post primary education.
c) is of the opinion that standard regional curricula should 
be prepared conjointly by Commonwealth and State authorities, 
directed along lines to fit the Aboriginal into the State 

economy; and

d) considers that where education is imparted by missions, 
teachers should be trained in methods of native education 
and the mission schools should conform to the standard 

regional curricula. (GIESE 1969: 84)

Two other important outcomes were that the Commonwealth was
the

to control the Education system and English was to be official language



- the medium of instruction in school.

Education was to be used as the tool for achieving the aim of 
assimilating the Aboriginal into the Australian Ccmmunity.
South Australia had been controlling the Northern Territory 
Comnunity Education, but when approached about administering 
Northern Territory Aboriginal Education, they declined.

1948 was also the beginning of a sharing of view and ideas 
in a formal way, by mission authorities, of all denominations, and 
the Northern Territory Administration. The first Mission/Administration 
Conference was held in Darwin. Recommendations concerning Education 
were that the Government finance the erection, equipping and 
furnishing of Government schools and residence on mission stations.
As well, the Government pay a subsidy, per year, for each trained 
Teacher. The missions, in turn, were to agree to erecting the 
necessary buildings, provide Teachers and work to an approved 
curriculum. (Mission/Administrations Conference, 1948: 26).

The Catholic Mission representatives were in agreement with the 
recortmendations. Catholic Mission ideals and Government ideals were 

drawing closer together.

Che of the most important facets of this Conference was the 
invitation by the Government to join with than in the spheres of 
Education, Health.......

In 1949 the Office of Education conducted a survey into the 
problems of educating full-blood Aboriginals. The Conference called 
to discuss this survey J. was attended by both Government 
representatives and Mission Authorities.



The Conference recommended that the Commonwealth Office of 

Education should establish and administer Aboriginal Education. 
Other recommendations were made relating to the establishment 
of schools, curriculum, and the training of prospective teachers.
An important recommendation was that the language of instruction 
should be English except where local conditions made it 
necessary for the Teacher to have same knowledge of the local 
Aboriginal language.

The Conference held in 1949 produced a draft Curriculum.

The aims as stated were:

i) To provide a course of instruction appropriate to the 
particular needs of the Australian Native.
ii) To assist the native to develope his abilities to the full, 
iii) To help the native to adjust to living in a culture

controlled predominantly by white people so that he
may eventually be able to accept fully, responsibilities 

of citizenship, 
iv) To make the school an integral part of each native

settlement so that the adult as well as the child can

participate in its activities.
(Mission/Administration Conference, 1948: P6)

The way was now prepared for an integrated Australia.



CHAPTER 2.
14.

ASSIMILATION AND INTEGRATION 1950 - 1972.

1950 heralded the beginning of the goal of Assimilation and 
marked the end of the Government's Protectionist policies.
The Hon. Paul Hasluck M.P. was later to say, that Assimilation means

A

that in the course of time, it is expected that all Aborigines and 
part Aborigines in Australia will live like white Australians do.
The acceptance of this policy governs all other aspects of Native 
Affairs Administration (HASLUCK, 1963: 8)

1950 also marked the end of Bishop Gsell's role as Bishop 
of Darwin, and as such Director of Catholic Missions in the Northern 
Territory. Bishop J.P. O'Loughlin now assumed this role.

With the assumption of responsibility for the education of 
Aboriginals in the Northern Territory, the Commonwealth Office of 
Education conducted a six week course for prospective Territory 
teachers. The Coranonwealth Government also supplied all components of 
Professional services (GIESE, 1969: 85). It was the Northern Territory 
Administration who provided the schools, ancillary buildings and 

staff residents (URVETT, 1982: 26)

The first four Commonwealth Schools were established at 
Delissaville, Bagot, Bungalow (Alice Springs) and Yuendumu.
A provision common syllabus was provided, and the medium of instruction 

was English.

The 1951 Cantonwealth and States Conference on Native Welfare 
produced the following statement on Education. This applied to all



Education agencies including Missions.

" OBJECTIVE OF POLICY”

In accordance with acceptance of the Policy of Assimilation, 
the long-term objective of native education, is education for living 
i-11 full citizenship as part of the Australian Community Education 
must be to embrace the spiritual as well as the cultural, providing 
for training in health and hygiene, and should include preparation 
for work and other useful endeavours to fit the individual to 
maintain a position of independence in, and service to the 
Community. The means should be sought in various programnes 
designed to fit the various types of individuals according to their 

present standards and cultural environment.

2. USE OF STATE SCHOOLS.

To the extent to which the place of living and general standard 

of Aboriginal children will permit, they should be taken into, and 

receive their education in the same institutions as are provided for 
white children. Prejudices and social conditions which operate against 

this policy should be actively oombatted.

3. NEED FOR SPECIAL SCHOOLS.

Where, by reason of isolation, temporary segregation in 

cannunities, or the present degree of social and cultural development, 
education in normal institutions is not practical, special schools 
should be provided on Government Mission and privately owned stations. 
These schools should conform to standards of accommodation and 
education laid down by the education authority of the Ccrrmonwealth 

or State, with adaptions as required to the special needs of the

15.



children being catered for. They should be subject to approval and 
regular inspection by the Education Authority.

4. VOCATIONAL TRAINING.

Thereas it is desirable that Aboriginals should be trained to 
earn their own living every Government or Mission Station should as 
far as possible, provide special facilities for training in

e.g. a) rural and pastoral work
b) crafts and trades
c) domestic sciences
d) the use and value of money. Where deemed advisable, the 

establishment of a special farm or pastoral training school should be 

considered.

5. HIGHER EDUCATION

Special opportunities for higher education, including scholarships, 

should also be provided for Aboriginal Children.

6. EMPLOYMENT AND PLACEMENT

Part of the education system for natives should include an 
organisation responsible for the placement of native youths or girls 
in employment, or apprenticeship under agreement supervising conditions
of employments, wages, accoirmodation   and maintaining subsequent
inspectional supervision until such child reaches the age of twenty-one.

7. HOSTELS

To facilitate the Education of Aboriginal children and their 
subsequent placement in employment̂  suitably placed hostels should be 

established either by the Government or under private or mission control



where the children may be housed and cared for under European 
conditions and their attendance at school or employment, supervised. 
These hostels should conform to approved standards and should be 
subject to Government supervision. Where necessary, suitable 
private or Mission Hostels should be assisted with establishment 
and operating costs.

8. I^CRJITMENT AND TRAINING OF TEACHERS.
Whereas teachers for special schools requires special

qualification and training and it is desirable to consolidate the
facilities available for this purpose, the Comronwealth might consider
providing special training facilities to be utilized by the Commonwealth,
the states and the Missions, subject to satisfactory arrangements in
respect to financial contributions.11 (COMMONWEALTH & STATE CONFERENCE

1951: 3&4.)
There was also a statement of Government and Mission Stations. It was 
noted that Stations ware an integral part of the Government machinery, 
and as such part of their material resources should include the 
provision for education of children in accordance with proper standards, 
where facilities are not otherwise available.
(COMMONWEALTH & STATE CONFERENCE, 1951: 5)

A Legislative Gouncil Ordinance at this time declared that all 

Aboriginals by name would be regarded as wards of the state.

In 1955 the aims of the Aboriginal Education were to equip 
Aboriginal children to support themselves and their families in the 
economic structure of the Northern Territory. They were to encourage 
improvement of Aboriginal environmental conditions, domestic and 
communal. They aimed to discover and provide development of talent 
and creative abilities of Aboriginal children and to bridge the gap 
between Aboriginal heritage and the economy in which the Aboriginal 
must live. (WATTS AND GALLACHER 1964: 31)

17.



Later in 1968 Aboriginal Education was transferred from the 
Welfare Branch of the Northern Territory Administration to the 
Welfare Division of the Northern Territory Administration where it 
was under the control of an Assistant Director of Education.

CURRICULUM:
To fit the objectives of the Assimilation Policy, Curriculums 

had to be developed or adapted to suit objectives. The first priority 
was an insistence on the use of English as the language of instruction. 
This was the underlying feature of all curriculum development from 
1950 - 1972.

As stated, the Commonwealth Aboriginal Schools started whth a 
provisional common syllabus in 1951. Mission schools were now to 
comply to the Educational standard laid down by the Authority.
By the end of 1953 revised draft syllabuses in English, Number,
Social Studies and Natural Science were prepared. (GIESE, 1969: 83)

Mission/Administration Conferences were still being held 
regularly with representatives from the Missions and various 
Government Officials including Commonwealth representatives of Health, 
Education and Welfare. At the 1953 Mission/Administration Conference, 
the use of good standard English and the elimination of pidgin English 

was strongly urged. (MISSION/ADMINISTRATION CONFERENCE 1953: 23)

A new syllabus, consisting of a six year course in language work, 

social studies, number and general notes for other courses was to be 
available for the beginning of 1954. It was clearly stated that the 
language used for instruction must be English, as the policy of 
Assimilation demanded a common language. It was said that pidgin 
English was unacceptable and any concepts of bilingualism were



rejected. (MISSICN/ADMINISTRATICN CONFERENCE, 1953: 10)

By 1955 an Oral English Course had been prepared and issued,
to schools, along with specially prepared readers. The question of
using the local vernacular arose again at the 1955 Mission/
Administration Conference. Many mission representatives could see
an argument for its continuation. (Mission schools were using Native
Assistants in the Classroom and the local vernacular was often used)
Bishop O'Loughlin considered that the local language should be used,
but the lack of trained teacher linguists and absence of adequate
literature made this impracticable. Government representatives
opposed this in view of the needs of employment and assimilation,
and the great variety of native languages (MISSION/ADMINISTRATION

CONFERENCE, 1955: 6)

Che of the resolutions passed at this Conference recommended 
that Mission and Settlement Stations should have regard to the 
nature of employment the Natives are likely to gain when planning 
curriculum and conditions of schools.

The Minister of Native Welfare felt that it was necessary for 
the Adrministration to prescribe basic subjects to be taught i and 
the standard attained. Leaving the Teacher with the consultation 
of the Education Officer and Mission Superintendant and the agreement 
of the Director of Welfare, to devise practical training related to 
the employment needs, and the potential of the Mission. Mission 
authorities were to realise that they could not have complete freedom 
to determine the curriculum and conditions in their schools, this was 
the responsibility of the Director of Welfare under the Welfare 
Ordinance.
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At the 1959 Missicn/Administration Conference a resolution 
was passed expressing the need for curriculum revision to shape the 
syllabus more previsely to those objectives mentioned in the 1955 
Conference.

In a paper presented at the Mission/Administration Conference 
of 1961 by K.J. Flynn, A REVIEW OF NATIVE EDUCATION, a table was 
produced showing the progress that had been made in Staffing and 
enrolment.

Numbers, Staffing & Enrolment of Special Schools 
1950 - 1961.

As at Nos of Staffing Enrolment.
June 30 Schools

1950 17 14 763*
1951 17 20* 886*
1952 19 20* 873*
1953 19 25* 1061
1954 23 32 1341
1955 26 44 1598
1956 27 52 1633
1957 29 53 1841
1958 29 53 1943
1959 33 66 2092
1960 31 67 2185
1961 34 67 2407*

*estimated.

"In these statistics I have not attempted to separate out 
the enrolment in Government Schools frcm that in mission schools 
because I believe this to be a team job and one to which the 
partners have each contributed."
(FLYNN, 1961: 6)



In the late 1960s the Minister of State for Territories, set 
up a committee to report on the education needs of the Northern 
Territory. The findings of this Committee, produced in a report 
in 1961, were not publicly revealed at this time. (GIESE, 1969: 91) 
Again in 1962 an investigation was carried out on the education needs 
of the Northern Territory. A Select Committee was established and 
a large amount of evidence was made availble to the public, but the 
report was not. The major reccmmendation was the forming of a separate 
Education Department as part of the Northern Territory Administration 
and that Administration of Aboriginal Education be incorporated in any 
such branch (GIESE, 1969: 90)

In 1963 Miss Gloria Tate was appointed Inspector of Curriculum 
and Syllabus. Tate, herself, produced additional oral, English 
Courses for First, Second and Third years and a reference text as a 
bases for speech drills. Curricula in the areas of Art and Music and 
physical education had been produced by 1963. (GIESE, 1969: 89)

WATTS GALLAGHER REPORT.

At the Mission/Administration Conference of 1963 a report was 

given by Miss B.H. Watts, Lecturer in Education, seconded from the 
University of Queensland for the purpose of conducting an investigation 
into the curriculum and teaching methods used in Aboriginal Schools 
in the Northern Territory. She reported on the work that she and 
Mr. Gallacher had done in the preceeding five months.

She sketched the method of the investigation and discussed sane 
of the major problem areas. The need to achieve some transfer from
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the school situation to the work and home situation, the adequate 
training of teachers, school organisation in respect to a double 
track curriculum education during the first two years of schooling 
the problems of post-primary and secondary education, and the needs 
for the establishment of a transitional school. (MISSION/ADMINISTRATICN

CONFERENCE, 1963: 3)

In 1964 the Report by Watts and Gallacher was released.

Northern Territory Aboriginal Education, particularly the areas of 
curriculum and organisation were greatly influenced by this report. 
(URVETT, 1982: 28) The Reported urged that a greater emphasis be 
placed on pre-school education, followed by three years of graded 
infant work. Cn the completion of these three years, students would 
be divided into two streams, one following a curriculum similar to that 
followed in the Oorrmunity School system whilst the other stream 
composed of students unable to cope with that curriculum, followed a 
course of general studies in which great emphasis was to be placed on 

language and number work.

The report emphasised the cultural differences between 
Aboriginal and other children and suggested that a different 
curriculum and teaching methods were necessary. It also suggested 

Aboriginal Art, Craft, Music and legends had an important place in 

the curriculum.

At the 1965 Mission/Administration Conference, four points wore 

made in reference to the Watts/Gallacher Report. Firstly that the 
Minister's approval of the Report meant that the recatmended 

organisation and new syllabuses in the various subject, were now 
prescriptive for special schools - settlements, pastoral properties 
and missions in the Northern Territory.



It was emphasised that the Oral English Course must be given 
as set down and in the order set down - the course itself must 
be one! It was stated that the following of Correspondence courses 
by missions and settlements was placing undue stress on written 
work to the detriment of oral expression and meaningful learning.
The correspondence courses, it was noted, were being used for a 
purpose for which they were not designed.

1965 saw the mounting of a five year plan for educational 
action involving buildings and teacher training followed by another 
review. The Welfare Branch carried out this plan.
( MISSICN/AEMINISTRATICN CONFERENCE, 1965: 2)

In 1969 a Catholic Mission Council meeting took place. During 

this meeting the Council noted that it waould like to see a study made 
of the vernacular on missions, in all its aspects - one of which was 
education.

At the end of 1969 a Committee was established by the Minister 
for Education and Science and the Minister for the Interior and 
Aboriginal Affairs, whth the agreement of the South Australian 

Department of Education to inquire into the educational and related 
needs of Aboriginals and disadvantaged schools in community schools 
in the Northern Territory. Though Aboriginal Education was the 
responsibility of the Welfare Branch, by 1969 there were 280 full 
blood and 1170 part-Aboriginal students in Goirmunity Schools 
(UR\ZETT, 1982: 32) . The results of this study were evident in 1971 
when an in-service course was held for all pre-school teachers 
associated with the education of Aborigines and other disadvantaged 
groups. In addition, special projects to foster links between the



schools and disadvantaged groups, and to determine the most 
appropriate methods of Instruction for those students were established 
at Katherine in 1970 and at Traegar Park in Alice Springs in 1971 
(UKVETT, 1982: 32)

EXiring the 1971 Catholic Mission Gouncil Meeting, Sister Maria 
Regina gave a paper on Education. In the discussion by Mission 
Representatives that followed, it was believed that children should 
be encouraged to use English as much as possible, in fact speaking 
English should be compulsory during school hours. However, it was 
believed that Native Language may be used outside of school hours 
and at the camp, but it is desirable that both languages be used in 
their correct form. The opinion was also found that it was not 
necessary to be bilingual.

MISSIONS:

It was often emphasised that Missions played an important role 
in carrying out work otherwise left to the Government. Part of this 
role was Education.

The Minister for Territories Mr. P. Hasluck stated that the 
Government's policy was to co-operate with the Christian Missionaries 
and give Governmental support (MISSION/ADMINISTRATION OONF. 1953: 1)
As such Missions resolved to adapt hours of instructions and holidays 

to local climatic conditions.

The Acting Director of Native Affairs, Mr. McCaffery, at the 1953 

Mission/Administration Conference pointed out that Missions were the 
Government's agents to carry out the Governments assimilation policy. 

(McCAFEEKy, 1953: 3)
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Education was the vehicle of the Government1s policy.

In 1955 Bishop O'Loughlin, acting upon a request from the 

Administrator, re-established a Mission Station on the Daly River.
i*The Administrator was looking for a solution to the problems with 

Aboriginals "being experienced by the Daly River planters and the 
miners at Pine Creek. In essence, the Bishop was asked to set up 
a school by the Daly River Planters.

The Daly River Station was established on a different basis 
to that of Bathurst Island, Port Keats and Arltunga- Santa Teresa, 
in that the total welfare of the Aboriginal was not the primary aim 
of the Mission, but instead the main aim was to provide Education. 
Other aims included health care and faith for Aboriginal children. 

(LEAKY, 1975)

The four Catholic Missions, Bathurst Island, Port Keats,
Santa Teresa and Daly River, through closer Government co-operation, 
and greater government finance, thereby accepted more government 

control. Educationally they were very similar to Government 
Settlements by 1972. It was in 1959 that Giese noted that the 
assimilation program was still moving very smoothly on all Missions 

and Settlements even though major inadequacies were being 
experienced.

VOCATIONAL TRAINING.

The unspoken assumption that the Aboriginal was more suited to 
rural, or craft, or domestic^ type work was constantly under-lined 
by the often stated requirements for Vocational Teachers - often 
beyond the necessity felt for trained teachers.



When discussing 'ideal' Teacher-pupil ratios at the 1953 
Mission/Administration Conference, the ratio was thougftto be one 
teacher to thirty pupils. However where possible, handicraft 
Teachers should be employed therefore, the ratio could be one 
teacher to forty pupils’.;

Newby , Senior Education Officer in 1953, pointed out that 
a craft work programme needed to be devised by each school taking 
into account; the traditional skills of the people. Newby also 
believed that Missions should begin to look at the role of the 
Aboriginal woman and also the place of Adult Education. He 
maintained that the school should be an integral part of the 
station.

In 1969 at the Catholic Mission Gouncil Meeting, Giese pointed 
out that one of the major inadequacies on Catholic Missions was the 
lack of vocational teachers.

PFE-SCHOOL EDUCATICN.
The first pre-school centre for Aboriginals was established at 

Bungalow (Alice Springs) in 1954. Due to lack of official approval 
no others were established until 1959. (GIESE, 1969: 54)
After a slow beginnning the development of pre-schools gained 
momentum, both on settlements and missions. By 1968 there were 

twenty-one centres catering for 548 pupils.

Another major inadequacy of Missions, according to Giese at the 
1969 Catholic Mission Council Meeting was the lack of qualified 
Pre-school Teachers.
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The system continued to develop and by 1972 there were 
thirty-five centres catering to approximately 1000 children.
(UKVETT, 1982: 29)

HIGHER EDUCATION:

It was not until the 1963 Mssion/Administration Conference 

that further education became an issue. Giese reported at this 
Conference that the Government had plans which included transitional 
schools, between Primary and Secondary, where academically gifted 
children could be sent from six to twelve months to fill in the gaps 
in the curriculum and to help them adjust socially to the ordinary 
high school situation. In 1959 a resolution was passed by the 
Mission/Administration Conference and agreed to by the Government, 

of ordinary secondary schooling to take place away from the 
Settlements. St. John's Catholic College, Darwin, was built and 
equipped under this scheme. However, experience had shown the need 
of some sort of transition school, to prevent children sacrificing 
their education due to being unable to cope with the simultaneous change 
in academic and social conditions.

Giese pointed out that combined classes of bright Aboriginal 
children and the children of Staff, was worth further trial on missions. 
Necessary accomodation was going to be required in the large urban- 

centres of Darwin and Alice Springs, for all remote children.
Giese said the Government was assisting with the development of such 
acooirmodation.

The 1 SouthemExperience1, that of sending the brighter children 

from Missions to secondary schools in Southern States was also 
disclosed at this 1959 Conference. Observations by Mission 
representatives were of severe homesickness and inability to cope



academically.

The Catholic Church at this time, had only sent two girls 
from Santa Teresa to O.L.S.H. in Alice Springs. According to 
Bishop O'Loughlin they were doing wall. Later, Catholic Missions 
sent quite a few children to Southern boarding schools, with limited 
success.

The Watts Gallacher Report of 1964 supported the development 
of Transitional Schools to act as a 'bridge' for students who would 
enter the Canmunity High School system in urban areas, and the 
development of post-primary education on settlements and missions 
(URVETT, 1982: 29)

In 1967 the first Transition College opened in Darwin (Kormilda). 
in 1973 Dhupuma at Nhulunbuy and Yi rara in Alice Springs were 
established (IM/ETT, 1982: 29)

The first Aboriginal boys from Bathurst Island arrived at 
St. Johns College in 1967. Boys from Port Keats came later. A quota 
system was devised to ensure worthy entrants and to control class 
competition. Twelve was the apparent limit.

The Catholic Missions Council Meeting of 1969 approved the 
further education of boys at Kormilda College, but had reservations 
about sendings girls. Bathurst Island Mission had sent one girl to 
St. Mary's Darwin, five boys to St. John's and one to Kormilda College, 

at this time.

Giese at this Conference indicated that it was the Catholic 
Mission^ responsibility to beocme involved in running Urban Hostels,
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as this would promote the movement of young Aboriginal people to 
higher education.

DORMITORIES:

The use of dormitories was very much part of the Catholic 
Mission system. Newby, the Senior Education Officer in 1953, still 
felt that dormitories should be regarded as part of the education 
of children, in that they ensured school attendance and took the 
child away from the "baleful influences of camp life". This would 
then be followed by the children attaining a "higher standard" of 
life when school finished. (MISSICN/ADVIINISTRATION CONFERENCE, 1953: 5)

In 1969 the Daly River Mission was still running primarily as 
a boarding establishment for the education of the children of the 
district. The older children in particular, were housed in 
dormitories. All Catholic Missions, to varying degrees provided 
dormitory accoirmodation.

Father John Leary expressed the view that though the Missions 
had cared for the children in dormitories up to that date, he felt 
that now Parents were capable of looking after their children.
(Leary, 1971)

RECRUITMENT AND TRAINING.

This fell into two categories, that of the recruitment of 
trained teachers and secondly of the training of Aboriginal assistants. 
The lack of qualified Teachers was both a problem to Settlements and 
Mission Schools alike.

In 1950 the Gcmmonwealth Office of Education was responsible for 

schools in the Northern Territory. They had recruited Teachers and



given them a six week induction course. A steady but inadequate, 
increase in trained staff was maintained.

A teacher-in-training scheme was begun in 1960, yet this, still 
did not meet the need of trained staff necessary to fill teaching 
vacancies, both on settlements and Missions. Up until 1960 the bulk 
of Teachers in Aboriginal Schools had been seconded by State 
Education Departments (GIESE, 1969: 85)

Resolutions passed at the 1961 Mission/Adndnistration 
Conference, included a request made to the Minister for Territories 
to approach State Education Departments to provide opportunities for 
the seconding of some teachers, without loss of status, for service 
vdth Missions in the Northern Territory. Also that the Minister 
request opportunities for the training of teachers for Mission service 
at State Teachers Colleges. The Minister acted upon these resolutions.

One of the resolutions at the 1969 Catholic Mission Council 

Meeting was that measures be taken to recruit teachers to fill the 
vacancies that still existed for qualified staff on Catholic Missions.

At the 1953 Mission/Adndnistration Conference it was noted that 

several missions were using Native Assistants to help teach. The 
Government Officer pointed out that they were only assistants to 
teachers due to their limited knowledge. It was in 1953, that 
approval was given for the training and employment of Aboriginal 
Teaching Assistants. It wasn't until 1960 that a Course of Study was 

offered.



Resolutions passed at the 1955 Mission/Administration Conference 
stressed that Missions and Settlements place particular importance on 
the employment of Natives as Teachers in native schools and in pre
school training. Also that the Administration should start to plan 
a course that would qualify natives as assistants to trained teachers.

The first course lasted for seven weeks and was conducted by 

Officers of the South Australian Department of Eduction. All twenty 
students passed and were placed in schools on Government Settlements. 
At this time a request was made by the missions for a permanent 
training centre for native teachers in the Northern Territory.
Five such courses had been conducted by 1968. In the®rly 1970's the 
course had lengthened to one year. Formal recognition was now 
granted on completion of the course.

At the end of the Assimilation and Integration Policy, Northern 
Territory Aboriginal Education has passed through a number of 
administrative changes, managing at the same time to develop from 
nothing in the Government sector to a system of Aboriginal Schools. 
Likewise, the Catholic Church had founded another Mission who, 
unlike other missions, had the prime aim of education.

By 1972 both systems were closely alligned for many reasons, not 
the least of which was a scarcity of resources and trained staff.
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CHAPTER 3.

SELF-EETEFMINATICN 1972.

1972 saw the beginning of general recognition of the 
Aboriginal person's right to choose his own future. This led to 
the replacement of the term 'assimilation' with the word 'self- 
determination .'

South Australia announced it's intention of withdrawing from 
Education in the Northern Territory. Though the Cfonrnonwealth was 
now responsible for the Contnunity Schools as veil as the Aboriginal 
Schools, the dual approach to education was still maintained.

With the election of the Australian Labour Party to Federal 
Government in 1972, Aboriginal Education now became the responsibility 
of the Minister for Education. The Prime Minister said in 1973 that

"a) He had endorsed an agreement between the Minister's
for Aboriginal Affairs and Education, whereby education 

for Aboriginals in the Northern Territory, 
including adult education, would become the 
responsibility of the Minister for Education from 
February 13, 1973.

b) There would be continuing consultation between the 

Minister and Departments of Aboriginal Affairs and 
Education to ensure that the overall policy of the 
Minister of Aboriginal Affairs were reflected in Educational 

Programme.



c) Particular consideration would be given 
to the needs of Aborigines.

(AUSTRALIAN PARLIAMENT, DEPARTMENT OF EDUCATION REPORT, 1973: 18)

This ended the dual system. Community Schools and Aboriginal 
Schools became known as Northern Territory Schools.

Creof the five major principles on which the Northern Territory 

schools were based was:

"There is a continuing need to make special provision
for the education of Aborigines which cannot be confined

to the conventional programe.
(URVETT, 1982: 35)

In 1976 Bishop O'Loughlin and Brother Gallagher visited 
Bathurst Island to discuss with the Aboriginal people their wishes 
as to the role of the Catholic Church on their Settlement . The 
people wanted the Church to stay, in particular for the Church to 
maintain it's role in the areas of Education, Health and the Parish. 
The People of Port Keats gave a similar, though more cautious answer 

when consulted.

Toward the end of 1978, a Director was appointed, by the Bishop 
to the areas of Catholic Education and Missions. Father Fyffe was in 
charge of the total running of four missions in co-operation with the 
Government and Director of four urban schools. Education of 
Aboriginals remained under the heading of Missions, rather than 
Education. As both areas developed they gained different offices and 

personel though still only one Director.



O.L.S.H. (Alice Springs) Primary School began to develop an 
Aboriginal Education Program in 1978. The policy followed was one 
of integration and the aim was for the children to gain a standard 
whereby they would be transferred, full-time to mainstream classes.

CURRICULUM:

Core curriculum and the bilingual Programme have been the two 
major developments in the Northern Territory Education since 1979.

BILINGUALISM

A policy announced in December 1972 by the Commonwealth 
Government stated that Aboriginal children living in distinctive 
Aboriginal communities would receive their Primary Education in their 
own language and that there would be an increase in the teaching 
of traditional Aboriginal arts, crafts and skills (URtfETT, 1982: 40)
A report was prepared by Dr. B. Watts, W.J. McGrath and J.L. Tandy 
which became the basis for the bilingual programme in the Northern 
Territory Aboriginal Schools in 1973.

At a special M.S.C Conference in 1975, Father Docherty in 
his report stated that the "present Government Education Policy

of bilingual instructions is 
socially inhibitive and confusing 
to teachers".

(DOCHERTY, 1975)
He believed that the main medium of instruction should be English. 
Though a discussion took place on bilingualism at this Conference, 
no resolutions affecting former policies were made.
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Though there was some dissent felt about Bilingualism, it was, 
however introduced into Northern Territory Schools, including 
Catholic Mission schools. In 1974 the School at Bathurst Island 
implemented a bilingual programme, followed by the Pre-school there. 
By 1975 the aims of the Bathurst Island programme had broadened to 
where the aims were now to gain Tiwi literacy. By 1978 there were 
twenty-two Government and Mission schools participating in the 
programme.

1980 saw the Bilingual Education Programme in progress in 
fourteen schools and there were seven schools with programmes at 
various levels of preparation plus some Mission Schools

In keeping with the Government's self-determination policies 
for Aboriginal people, there were now a majority of Northern 
Territory Aboriginal members on the Bilingual Education Consultive 
Committee.

COKE CURRICULUM

Core Curriculum has been in all Northern Territory Schools since 
1979. Taking into account the need to make special provision for 
the Education of Aboriginals, Teacher's guides and resource materials 
for core-curricula in the Primary Aboriginal schools have been 
designed specifically for Aboriginal students. The developments took 
place in the key subject areas of English, Science, Maths and 
Social and Cultural Education.
(Northern Territory Department of EDUCATION, 1982: 14)
Schools with Bilingual programmes would have to develop revelent 

mother-tongue curricula.



Aboriginal participation has been furthered by Aboriginals 
assisting to develop curriculum and teaching methods.

Catholic Mission schools follow the oore-curricula 
made available to them by the Northern Territory Education 
Department. The Aboriginal programme at O.L.S.H. school Alice 
Springs also uses these curricula. All Catholic schools are asked 
individually to take into account the degree of isolation, amount 
of European contact, language and number of trained Aboriginal 

staff before implementing the programme.

PFE-SCHOOL EDUCATION

The number of pre-schools continued to increase during this 
period. In 1975 pre-schools became the administrative responsibility 
of neighbouring primary-schools. They still remain an important 
programme in Aboriginal Education, as they aim to foster the child's 

identity as contemporary Australian.

HIGHER EDUCATION

SECONDARY EDUCATION.

Secondary Education in Aboriginal Schools is provided in a post
primary programme. This is available on most settlements and all 
Catholic Missions. Alternatively the Colleges Yirara (Alice Springs) 
and Kormilda (Darwin) also cater for secondary children. Same 
Catholic Missions continue to send 'worthy' entrants to St. Johns 
Gollege. At the special Catholic Missions Meeting in 1971 it was 

noted:
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"that the Aboriginal boys and girls have the 
poorest academic record in which ever class 
they were.
The boys were especially poor, although 
they excelled in sport. It appeared their 
interest and motivation ware lacking."
(ST. JQHN"S REPORT, 1971)

Catholic missions ware now encouraging many of their pupils 
to continue their education at Kormilda and Yerara Colleges.
The Northern Territory Mission Council of 1973 requested that 
ways be found to improve the post primary education of boys.
To assist this aim another Order of Brothers were invited to help 
in the Education of Aboriginal boys on Mission Stations. The 
Christian Brothers came to Bathurst Island in 1977 to educate the 

older Aboriginal boys.

Due to the developing facilities and personel on missions in 
the 1970s, and to the limited success of sending children away to 
boarding schools, the movement slowly ceased.

/

Both Settlements and Catholic Missions still encourage a few 
children to go to Southern boarding schools or St. John, more are 
encouraged to attend Yirara or Kormilda.

*TERTIARY EDUCATION

In 1973 Adult Education in Aboriginal camtunities consisted of 

skills such as vehicle maintenance, accounting, typing and handcraft.
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This was now also the responsibility of the Northern Territory 
Education Division.

In 1979 another small College opened in the Northern 
Territory. The Katherine Rural Centre opened under the control 
of the Education Division.

Other progress included the development of two types of 
Aboriginal Teacher Education. Cue is a three year residential 

course at Batchelor and the other is an onsite course in larger 
coirmunities. This was initiated in 1976. A training progranme 
in Education Administration is available for experienced Catholic 
Teachers.
Special T.A.F.E. programmes are available for Aborigines in the 
areas of vocational Education, community and correctional welfare 
services and student driver education. There are also a large 
number of special courses available.

OOTSTATION OR HOMELAND COMMUNITIES.

Many Aborigines have exercised their right to determine the 

site of their home. As such many have moved out from established 
Missions and Settlements. The results being that facilities such as 
Education, were harder to obtain. The Movement began in 1975.

An Educational service has become available upon request from 
the Community. An investigation is carried out to look at the 
degree of stability of the community, the interest in developing 
an educational service and the availability of an approved teaching 

assistant. This service was available to all outstation Communities.



Aboriginal Education in the Northern Territory between 1972 
and 1982 consolidated its services from pre-school through to 
Tertiary Education. The Service also began to react to the needs 
of the Aboriginal people and in turn gained greater participation 
by Aboriginal people.



C O N C L U S I O N



During the era of the Government's policy of Protection 

and Segregation, the Aboriginal had little or no status in 
Australian society, let alone a right bo education. The 
Government, at this time, felt that it was fitting that 
Missionaries assist these people, especially in the fields 
of Health and Education. Education was not an important 
Government priority and further more what European educational 
demands that existed in the Northern Territory were not 
adequately being met. Missionaries provided education to 
the Aboriginals, though restrained by limited finance and 
few trained staff.

The language used by the Jesuits was the local vernacular.
Bishop Gsell used the local tongue on his missions, yet bowing to 
Government pressure he used English as the language of instruction 
in his schools.

The Government Assimilation and Integration policy brought about
the expectation that eventually all Aboriginals and part-Aboriginals
would live like white Australians. The vehicle for this policy was
Education, in particular the insistance on the use of English as
the medium of instruction. Education for Aboriginals, both in the
rapidly developing Government system and the Mission system was to
fit the individual with the training necessary for him to be useful 
member of the community, in keeping wath his present standard and

cultural environment.

Evidence of the Aboriginal's right to determine his own future 

is seen in the return to the teaching of Aboriginal children in their



own language in many shcools, both government and mission.

The aim of Aboriginal education is now to reflect the desires 
of each Community and to develop at the rate and style they wish.

Many feel changes are happening too quickly. Martin Ford 
believes the basis of self-management, education, training,,,,,,,,,, 
is not developing. He believes over a five year period 1974-1979 
there has only been some ad hoc training. (FORD, 1979: 44)

A wide range of views are held by many involved in 
Aboriginal education including the view that development is not 
taking place quickly enough.

The Aboriginal who in 1882, did not rate educating by the 
Government, was now in 1982 taking part in devising and implementing 

the Aboriginal Education Programme.



A P P E N D I X



THE ROLE OF MISSIONS:

The Jesuits would have entered the Northern Territory with 
the aim of saving souls. The first modem encyclical, Benedicts XV's 
MAXIMUM THUS of 1919, quite clearly presents the motivation for 
Missionary activity as being the salvation of souls (CHALK,1975: 20)

By 1951 a new approach had evolved, that of implanting the 
Church where it is not yet present. Evidence of this approach was 
found in the writings of Pierre Charle S.J., and in the encyclical 
RE RUM EGCLESIAE of Pius XIs and in Puis XII' s EVANGELLI PRAECCNES 
of 1951. This missionary view still meant setting up a local 
clergy and hierachy. (CHALK 1979: 20). Catholic Missions in the 
Northern Territory followed this in that the Mission workforce was 
headed by a Priest Superintendent and Territorially by a Bishop 
(WILSON, 1975).

Vatican Two changed the restrictive view of Missions to one 
of establishing a local church that really belongs in Christ to 
the people themselves. The Mission is the special projects arranged 
by the Church for spreading the Gospel among people who do not 
believe in Christ. The Missionaries should work with others for 
proper organisation of all affairs, which included Education.
In fact, there was a two-fold aspect of mission work, firstly one 
being spiritual and sacramental and the second of material and 

economic aspects. (O'LOUGHLIN, 1969)

Though these were the philosophies behind the Catholic Mission 
endeavour, the reality as seen in Australia by Father John Leary, 

was that the Catholic Church in the South was more concerned about



its establishment and survival amongst civilized people than 
about having an influence among the Aborigine.

Yet speaking at the Catholic Missions Special Meeting in 
1969 Mr. Giese pointed out that the Government alone could not 
nount the sort of prograrnte that was needed for Aboriginal people, 
this was the role of the Christian missionaries.
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